lzIfs tof/L tyf ljsf; M dfu{ lrq (Road Map) ls
:j}/sNkgf (Fantasy) <
vu/fh a/fn
sfo{sf/L lgb]{zs, z}lIfs hgzlSt ljsf; s]Gb|
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;f/f+z
lzIffn] b]z ljsf;sf nflu cfjZos hgzlSt pTkfbg ub{5 . lzIffsf] u'0f:t/ lzIfssf] u'0f:t/;Fu
;DalGwt x'G5 . lzIfssf] u'0f:t/sf] dfqf eg] lzIfs tof/L, ljsf; / Joj:yfkg;Fu k|ToIf ¿kn]
;DalGwt x'G5 . xfd|f] k"jL{o bz{gdf lzIfssf] e"ldsf dxTTjk"0f{ /x]sf] kfOG5 . g]kfndf cfw'lgs
lzIff kb\wltsf] ljsf; eP;Fu} lzIfs Joj:yfkgsf ljljw kIfdf ljleGg sfo{x¿ ul/Fb} cfPsf] 5 .
lzIff;DaGwL ljleGg k|ltj]bgx¿n] lzIfs Joj:yfkgsf ;DaGwdf :ki6 wf/0ffx¿ pNn]v u/]sf 5g\ .
pSt k|ltj]bgx¿n] lzIfssf] k|fl1s of]Uotf / tflnd b'an} fO{ k|fyldstf lbPsf 5g\ . To:t}, lzIfs ;]jf
cfof]u lgodfjnLn] lzIff ljifo k9]/ tf]lsPsf of]Uotf k|fKt u/]sfnfO{ k|fl1s of]Uotf / tflnd k|fKt
b'a} dfg]sf] 5 . xfn sfof{Gjogdf /x]sf] ljb\ofno If]q ;'wf/ of]hgfn] lzIfs lgo'lSt, j[lTt ljsf;,
Go"gtd\ of]Uotf, lzIfs tof/L sf];{ / tflnd ;DaGwdf ul/g] sfo{x¿ pNn]v u/]sf 5 . ;a} k|ltj]bg /
of]hgfn] lzIfssf] u'0f:t/ ;'lglZrttfdf hf]8 lbPsf 5g\ . tyflk pSt b:tfj]hx¿df ;'emfOP adf]lhd
lzIfs Joj:yfkg ubf{ klg ck]lIft :t/sf ljb\ofyL{ pTkfbg ug{ g;lsPsf] / g;lsg] ePsfn] lzIfs
Joj:yfkgsf ljljw kIfdf Jofks kl/jt{g cfjZos 5 . ;dfg txsf] gf]s/Ldf eGbf a9L tna ;'ljwf
k|bfg ug],{ ;a} ;ª\sfosf JolStx¿af6 lzIfs 5gf}6 ug],{ cWofkg cg'dlt kq vf/]h ug],{ ljifout
ljifoj:t'df cfwfl/t df}lns k|Zg lgdf{0f u/L lzIfs 5gf}6 k/LIff ;~rfng ug],{ l;kmfl/; ePsf
lzIfsx¿nfO{ kb:yfkgf u/L ax'cfoflds Ps jif]{ ;3g tflnd ;~rfng ug],{ tflndsf ljljw kIfx¿nfO{
;'b9[ Ls/0f ug]{ / tflndkl5 k/LIff;d]t ;~rfng ug]{ cflb sfo{x¿sf] k|efjsf/L sfof{Gjogaf6 dfq
PSsfO{;f}+ ztfAbLsf nflu cfjZos hgzlSt pTkfbg ug]{ lzIfs pTkfbg ug{ ;lsG5 . lzIfs tof/L /
ljsf;sf] jt{dfg cEof;n] yk k5'tfpg' kg]{ cj:yfdf dfq k'/o\ fpF5 . o;sf nflu lzIfs tof/L tyf
ljsf;df cfd"n kl/jt{g ug'{ kb{5 .
!= ljifo k|j]z
lzIfs tof/L / ljsf; ljleGg ;dodf ljleGg lsl;daf6 ePsf kfOG5g\ . lzIfssf] tof/L,
ljsf; / Joj:yfkg ;DalGwt b]zsf] rf;f]sf] ljifo xf] . b]zsf nflu cfjZos hgzlSt
pTkfbgsf] lhDdf lzIffsf] xf] . b]znfO{ slt / s:tf lsl;dsf hgzlSt cfjZos x'G5 / ;f]
cfjZostfnfO{ s;/L k"lt{ ug]{ eGg lhDd]jf/L lzIffsf] xf] . lzIffsf] u'0f:t/ Joj:yfkg ug]{
lhDd]jf/L klg lzIff If]qsf] g} xf] . ljb\ofnosf] sIff sf]7fsf] txdf o:tf] lhDd]jf/L lgjf{x ug]{ 1
;d"x lzIfs xf] . lzIfssf] u'0f:t/eGbf dfly lzIffsf] u'0f:t/ gx'g] ePsfn] b]zsf] Wofg lzIfs
tof/L, ljsf; tyf Joj:yfkgdf s]lGb|t x'g' k5{ . o; n]vdf lzIfs tof/L tyf ljsf;sf
jt{dfg cEof;n] PSsfO{;fF} ztfAbLsf] cfjZostf, cGt//fli6«o kl/j]zdf k|lt:kwf{ ug{ ;Sg]
cj:yf gb]lvPsfn] cfd"n kl/jt{gsf nflu ;ª\s]t ug{ vf]lhPsf] 5 . ;Defjgf ePdf of]
n]v dfu{ lrq (Road Map) x'g] 5 gq :j}/sNkgf (Fantasy) dfq x'g] 5 . o; n]vdf lzIfs
tof/L tyf ljsf;, ljleGg cfof]usf k|ltj]bg / ltgsf] ljZn]if0f, ljb\odfg lzIfs ljsf; tyf
Joj:yfkg;DaGwdf ;dLIff, efjL lbzf / cGTodf lgisif{ lgsflnPsf] 5 .
@= lzIfs tof/L tyf ljsf;
k"jL{o ;Eotfdf lzIfssf] e"ldsf dxTTjk"0f{ /x]sf] kfOG5 . 1fg k|fKt ug]{ ;Gbe{df u'? cyf{t
lzIfs dfGg] k/Dk/f k"jL{{o bz{g / ;Eotfdf clws g} /x]sf] 5 . k'/f0fdf jl0f{t 36gfx¿df
1fgsf cyfx ;|f]t e08f/sf ¿kdf u'?nfO{ lnOPsf] 5 . b]jtfx¿n] dfq xf]Og bfgjx¿n]
lzIfs lzIff @)&!
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klg 1fgsf nflu u'? /fVg] / u'? dfGg] k/Dk/f ePsf] kf}/fl0fs j0f{g kfOG5 . k'/f0fdf j0f{g
eP cg';f/ b]jftfx¿sf u'? j[x:klt lyP . bfjgx¿sf u'? z'j|mfrfo{ lyP . jfNdLls, Jof;,
b|f]0ffrfo{, s[kfrfo{ ljZjfldq, b'jf{;f, ci7aj|m, dfs{08]o, k/z'/fd h:tf Clifd'lgx¿ kf}/fl0fs
sfnsf ljleGg sfnv08df 1fgsf e08f/ lyP . k'?if u'?sf ;fy} dlxnf ljb'ifLx¿ klg
tTsfnLg sfnv08sf 1fg k|bfg ug]{ dxlif{ lyP . 1fg lbg] u'?sf] dlxdfnfO{ ;+:s[t efiffdf
u'?a{|x\dfM u'?lj{i0f'M u'?b{]jf] dx]Zj/M u'? ;fIffTk/a|x\d t:d} >L u'?j] gdM h:tf Znf]sdf pNn]v
ul/Psf] 5 .
g]kfndf /fli6«o lzIff kb\wltsf] of]hgf @)@* kZrft lzIfs lgo'lStnfO{ Jojl:yt ul/Psf] xf] .
o; of]hgfdf ljb\ofnosf] tx cg';f/ lzIfssf] of]Uotf, tflnd tyf lgo'lStsf] k|lj|mof tf]lsPsf]
lyof] . /fli6«o lzIff kb\wltsf] of]hgf k"j{ lzIfs lgo'lStdf s]xL k|fjwfg tf]lsP klg ljb\ofno
;xof]u ;ldltn] ljb\ofnosf] cfjZostf cg';f/ lzIfs lgo'St uYof]{ . sltko :yfgdf of]Uotf k|fKt
lzIfssf] cefj x'bF f yf]/} of]Uotf ePsf JolStnfO{ klg lzIfsdf lgo'lSt ul/GYof] . lzIfs lgo'lSt
ubf{ tf]lsPsf] of]Uotf j[bl\ w ug]{ / tflnd lng] ;t{ klg /flvPsf] lyof] .
lzIfs ljsf; tyf Joj:yfkgsf b'O{ leGg b[li6sf]0f kfOG5 . klxnf] b[li6sf]0f cg';f/
ljb\ofnodf lzIf0f sfo{ ug{ cfjZos kg]{ lzIfssf] of]Uotf tyf tflnd k"j{ lgwfl/t x'g]
u5{ . tf]lsPsf] of]Uotf tyf tflnd xfl;n u/]sf] k|ltof]uL dWo] pTs[i6tfsf cfwf/df cfjZos
;ª\Vof cg';f/ ;DalGwt lgsfon] lgo'St ub{5 . csf]{ b[li6sf]0f cg';f/ ahf/df pknAw
lgDgtd\ of]Uotf xfl;n ePsf JolStx¿af6 k|lt:kwf{Tds k|ltof]lutfaf6 pTs[i6tfsf cfwf/df
5gf}6 u/L cfjZostf cg';f/ lzIfs ljsf; ug{sf nflu ;]jf k|j]zkZrft slDtdf ^ dlxgf
jf ! jif{sf] ;3g tflnd pknAw u/fOG5 . of]Uotf / tflnd lnPsf tof/L lzIfs leq\ofpg]
ls of]Uotf xfl;n u/]sf lgo'lSt u/]/ cfjZostfg';f/ tflnd lbP/ ck]lIft lzIfs ljsf; ug]{
eGg] b'O{ b[li6sf]0f g} ax'k|rlnt b[li6sf]0f x'g\ .
k|fl1s of]Uotf / lzIfs tof/L sf];{ k'/f u/]sf pDd]bjf/x¿ dWo]af6 lzIfs 5gf}6 ug]{ ls
k|fl1s of]Uotf xfl;n u/]sf pDd]bjf/x¿ dWo]af6 lzIfs 5gf}6 u/L ;3g ¿kdf lzIfs tof/L
sf];{ pknAw u/fpg] eGg] ljifodf :ki6 x'g h?/L 5 . lzIff zf:q cWoog u/L k|fl1s of]Uotf
/ tflnd ;Fu;Fu} xfl;n u/]sf, cGo ;ª\sfo / cWoog ;+:yfgaf6 k|fl1s of]Uotf xfl;n u/L
lzIff zf:qdf Ps jif]{ aLP8 u/]sf / cWofkg cg'dlt kq k|fKt pDd]bjf/x¿ / o:t} pDd]bjf/
dWo]af6 5gf}6 u/L lzIfs lgo'lSt ePsfaf6 u'0f:t/Lo lzIf0f l;sfO x'g ;s]sf] 5 jf 5}g
cWoog / cg';Gwfg ug'{ k5{ . lzIff zf:q cWoog u/L k|fl1s of]Uotf / tflnd ;Fu;Fu}
xfl;n u/]sf pDd]bjf/ eGbf cGo ;ª\sfo / cWoog ;+:yfgaf6 k|fl1s of]Uotf xfl;n u/L
2 lzIff zf:qdf Ps jif]{ aLP8 u/]sf pDd]bjf/df ljifoj:t'df bVvntf a9L x'g] u/]sf] cWoog,
cg';Gwfg tyf cg'ejaf6 k|fKt ePsf] 5 . xfd|f ljZj ljb\ofnox¿df ;~rfng ePsf Ps
jif]{ aLP8 sfo{j|mdn] lzIfs tof/L sf];{sf] dd{nfO{ cfTd;ft gu/]sf] kl/j]zdf Ps jif]{ aLP8
sfo{j|mdn] lzIfs tof/L sf];{ k'/f u/]sf] dfGg ;Sg] / ljZjf; ug{ ;Sg] cj:yf b]lvFb}g .
#= ljleGg cfof]usf k|ltj]bg / ltgsf] ljZn]if0f
g]kfndf lzIff, g]kfn /fli6«o lzIff cfof]usf] k|ltj]bg, @)!!
g]kfndf lzIff, g]kfn /fli6«o lzIff cfof]usf] k|ltj]bg, @)!! df lzIfs lzIff ;DaGwdf o;/L
pNn]v ul/Psf] 5 M lzIfs g} lzIffsf] hu xf] . u'?n] h:tf] k9fpF5 To:t} r]nfn] l;Sb5 .
lzIf0f Pp6f snf / lj1fg xf] . x/]s dflg; of]Uo lzIfs x'g ;Sb}g . of]Uo lzIfs hGd5g\,
agfO{Fb}gg\ eGg] syg 5 . s'g} dflg;df k9fpg] u'0fsf] ljz]iftf kfOG5 . ;fy;fy} To:tf] ljz]if
u'0fsf] ljsf; tflndåf/f x'Fb} hfG5 . cfhef]ln lzIfsx¿n] Jofj;flos tflnd lng} kb{5 eGg]
lzIfs lzIff @)&!
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l;b\wfGtn] dfGotf kfPsf] 5 . k9fpg] Joj;fo lnPsf] JolStx¿dWo]af6 of]Uo pDd]bjf/ 5fGg
h?/L 5 . t/ tflndaf6 k|efjzfnL lzIfsx¿ aGb5g\ .
lzIfs g} lzIffsf] ;kmntf / c;kmntfsf] d'Vo sf/0f xf] . pgn] /fd|f] z}lIfs jftfj/0f pTkGg
u/]sf] 5 5}g, To; pk/ g} lzIffsf] ;kmntf / c;kmntf lge{/ /xG5 . lzIfsn] k9fpg]
Joj;fodf kf/ª\ut x'g' kb{5 . lzIfs cfkm}+ cfwf/ Joj;fo;DaGwL lzNkdf of]Uo / To:tf lzNk
l;sfpgdf bIf x'g' kb{5 . lzIfs JolStut ¿kdf /fd|/L ljsl;t x'g' kb{5 / cljl5Gg ¿kn]
cfkm"nfO{ ljsf; ug{ hfGg] sfo{ljlwdf bIf x'g' kb{5 .
;jf{ª\uL0f /fli6«o lzIff ;ldltsf] l/kf]6{, @)!*
;jf{ª\uL0f /fli6«o lzIff ;ldltsf] l/kf]6{, @)!* df lzIfs lzIff ;DaGwdf o;/L pNn]v
ul/Psf] 5 M tna eTtfsf] ;Gtf]ifhgs :s]n / ;fdflhs :t/ lbP/ lzIf0f k];fsf] plrt
;Ddfg, h;af6 o; k];fdf of]Uo dflg;x¿ k|fKt x'g ;s"g\ . pT;flxt gjo'jsx¿nfO{ lzIf0f
Joj;fodf nufpg xfd|f xfO :s'nx¿df lzIfs j[b\lw cfGbf]ng rnfpg' kb{5 . eljiodf xfd|f
dfWolds ljb\ofnox¿df l;sfpg pT;'s x'g] ;a}nfO{ aLP8 pkflw -l8u|L_ sf] of]Uotf clgjfo{
u/fpg' kb{5 . ha;Dd lzIfssf] cfjZostf a9L dfqfdf /lx/xG5 / /fd|/L tflnd kfPsf
lzIfsx¿sf] cfjZostf k'/f ug{ ;lsGg, ta;Dd tflnd gkfPsf :gftsx¿ -u|ofh'P6_ nfO{
cfkm" lgo'St ePsf] ldltn] % jif{leq tflnd lnO;Sg'kg]{ ;t{df sfddf nufpg ;lsG5 . klxnf
tflnd k|fKt lzIfsx¿sf] lgldTt a/fa/ sfo{zfnf cGt/ ;]jf tflnd k|;f/sf] kf7\oj|mdx¿sf]
Joj:yf ul/g' kb{5 . sn]h ckm Ph's];gdf k|lzIffyL{x¿nfO{ aLP8sf] l8u|L k|fKt u/]kl5 lzIff
;]jfdf lnOg] lglZrttf lbOg'kb{5 . ltgLx¿sf] lgo'lStsf] aGbf]a:t klxn] g} ul/g' kb{5 h;af6
lg?T;fxk"0f{ l9nfO gxf];\ / ltgLx¿ c¿ Joj;fodf tflgg] ;Defjgf klg gxf];\ . sn]h ckm
Ph's];g kf7\oj|mdsf] lj:tf/} lj:tf/} gjLs/0f ul/g' kb{5 h;n] ls lzIf0f ljlw -d}yf]8f]nf]hL_
df lbOPsf] WofgnfO{ sd gul/sg ljifodf klg Hofb} hf]8 lbg ;lsof];\ .
/fli6«o lzIff kb\wltsf] of]hgf @)@*
/fli6«o lzIff kb\wltsf] of]hgf @)@* df lzIfs lzIff ;DaGwdf o;/L pNn]v ul/Psf] 5M
tflnd k|fKt lzIfssf] ;ª\Vof a9fpg] M -s_ ;a} ljb\ofnox¿df tflnd k|fKt lzIfs /fVg j|mdzM
clgjfo{ ul/g] 5 / gofF of]hgf nfu' ePsf lhNnfx¿df of] lgod nfu' ul/]g] 5 . -v_ tTsfn}
w]/} ;ª\Vofdf lzIfsx¿ tof/ ug{ P;Pn;L jf ;f] ;/x kf; ePsf, cfO jf ;f] ;/x kf; ePsf
tyf aLP jf ;f] ;/x ePsf JolStx¿nfO{ Ps Ps jif{sf] tflnd lbO{ j|mdzM k|fylds lzIfs,
lgDg dfWolds lzIfs / dfWolds lzIfssf nflu tof/ ul/g] 5 . -u_ xfn sfd ul//x]sf
cg'ejL lzIfsx¿sf] klg Go"gtd\ of]Uotf k'U5 eg] ;]jfsfnLg tflndsf] dfWodaf6 tflnd
3
lbOg]5 . -3_ k|To]s lzIfsnfO{ zf/Ll/s cEof; / zf/Ll/s lzIffsf] tflnd clgjfo{ x'g]5 .
tflndsf] :t/ a9fpg] Joj:yf M -s_ lzIfs lzIf0fsf] kf7\oj|md jt{dfg cfjZostf ;'xfpFbf]
lgwf{/0f ug{ Joj:yf ul/g] 5 . -v_ k|To]s ljifodf g]kfnsf] jf:tljs kl/l:ylt / cfjZostf
;'xfpFbf kf7\o k':tsx¿ tof/ u/fpg] Joj:yf x'g]5 . -u_ lzIf0f tl/sfsf] ;fy;fy} ljifo
lzIf0fdf klg kof{Kt hf]8 lbg' h?/L ePsfn] lzIfs tflnd dxfljb\ofnodf ljleGg ljifodf
pko'St km]sN6Lx¿sf] ljsf; x'g' kb{5 . -3_ lzIfs lzIf0f tl/sfdf cg';GwfgnfO{ k|f]T;fxg
lbg' cfjZos 5 / lzIffzf:qnfO{ g]kfnsf] kl/l:ylt;Fu ldNg] u/L ljsf; ug{ k|of; x'g' kb{5 .
ª_ lzIfs lzIf0f ljlwsf] tflnd lng cfpg]x¿sf] Go"gtd\ of]Uotf a9fpg' h?/L 5 . t;y{ b'u{d
If]qdf afx]s cGoq k|fylds lzIfs x'g P;Pn;L jf ;f] ;/x lgDg dfWolds lzIfs tflnd
lng cfOP jf ;f] ;/x / dfWolds lzIfs tflnd kfpg aLP jf ;f] ;/x ePdf plrt x'g]5 .
r_ lzIfsx¿nfO{ gofF tl/sfn] hfFr ug{] ljifodf tflnd lng' clgjfo{ x'g] 5 .
lzIfs lzIff @)&!
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;]jfsfnLg ljz]if tflnd M lj1fg, ul0ft cflb ;a} ljifodf lzIfsx¿nfO{ ljz]if tflnd lbg'
kb{5 . b]zel/ lzIfsx¿nfO{ o:tf tflnd j|mdzM pknAw u/fpg] Joj:yf ul/g] 5 .
tflndkl5 sfddf v6fpg] Joj:yf M s_ tflnd k|fKt lzIfsx¿nfO{ lzIff dGqfnon] ;DalGwt
ljb\ofnodf v6fpg] 5 . ;DalGwt ljb\ofnon] pSt lzIfsnfO{ lng clgjfo{ x'g]5 . v_
lzIfsx¿n] tflnd kfP adf]lhd l7s tl/sfn] l;sfpg] u/]sf 5g\ jf 5}gg\ lzIff lg/LIfsn]
d"Nofª\sg u/L lzIff dGqfno tyf lzIfs tflnd s]Gb|df k|ltj]bg k7fpg] 5g\ . u_ tflnd k|fKt
u/]sf] lglZrt cjlwkl5 lzIfsx¿n] k'gM ;]jfsfnLg tflndsf] Joj:yf x'g' kb{5 .
Jofj;flos lzIfsx¿ M Jofj;flos lzIfsx¿nfO{ tflnd lbg] Jofks sfo{j|md x'g]5 . xfnsf]
eGbf Jofj;flos tflndsf] :t/ j|mdzM a9fpFb} n}hfg] Joj:yf ul/g] 5 . Jofj;flos lzIffsf]
k9fOdf ljz]if hf]8 lbg] o; of]hgfsf] pb\b]Zo ePsfn] Jofj;flos lzIff ljifodf lzIfs
tflnddf klg ljz]if Wofg lbOg] 5 . clw/fHosf k|To]s ljb\ofnosf lzIfsx¿nfO{ Jofj;flos
lzIff l;sfpg] :t/o'St tflnd lbOg] 5 / ;a} ljb\ofnosf lzIfsx¿nfO{ kfn}kfnf] u/]/ tflnd
pknAw u/fOg]5 . Jofj;flos ljifox¿df l8u|L jf l8Knf]df k|fKt ug]{ JolStx¿nfO{ lzIf0f
tl/sfsf] tflnd lbO{ Jofj;flos lzIfs agfpg] Joj:yf x'g]5 .
lzIfsx¿sf] ;]jfdf ;'wf/ M lzIffsf] ;'wf/ / pGglt ug{ of]Uo JolStx¿nfO{ lzIfs agfpg'
/ pgLx¿nfO{ lzIffdf g} a:g /fhL u/fpg' Hofb} h?/L 5 . k|fylds ljb\ofnosf] lzIfs
tyf k|wfgfWofkssf] Go"gtd\ of]Uotf P;Pn;L jf ;f] ;/x / tflnd k|fKt, lgDg dfWolds
ljb\ofnosf] lzIfs tyf k|wfgfWofkssf] Go"gtd\ of]Uotf cfOP8 jf cfOP jf ;f] ;/x / tflnd
k|fKt, dfWolds ljb\ofnosf] lzIfs tyf k|wfgfWofkssf] Go"gtd\ of]Uotf aLP8 jf aLP jf ;f]
;/x / tflnd k|fKt x'g' kg]{ 5 .
/fli6«o lzIff cfof]u @)$(
/fli6«o lzIff cfof]u @)$( df lzIfs lzIff ;DaGwdf o;/L pNn]v ul/Psf] 5 M ljb\ofno txsf]
lzIf0f k];fdf k|jz
] ug{ lzIfs k|lzIf0f clgjfo{ ug],{ xfn lzIf0f k];fdf k|jz
] ul/;s]sf t/ tflnd
gkfPsf lzIfsx¿nfO{ clgjfo{ ¿kn] tflnd lbg] Joj:yf ldnfpg], tflnd k|fKt lzIfsx¿nfO{ lbg]
tna tyf cGo ;'ljwfx¿ tflndsf] tx cg';f/ a9fpFb} n}hfg], k"jk{ f| ylds k|lzIf0f cGtu{t k|jl] zsf
pTtL0f{ ug]{ JolStnfO{ !) dlxg] k|lzIf0f / k|lzIf0f k|fKt u/L cWofkgdf ;+nUg lzIfsnfO{ k|To]s
% jif{df 5f]6f] cjlwsf] -slDtdf ^ xKtf_ sf] ;]jfsfnLg k|lzIf0f lbg] Joj:yf ug],{ k|df0fkq txdf
k|fylds lzIffdf ljlzi6Ls/0f u/fpg] u/L b'Oj{ if{] pkflwd"ns sfo{jm| dsf] ;~rfng ug'{ kg],{ k|fylds
lzIffdf ljlzi6Ls/0f u/L k|jL0ftf k|df0fkq pTtL0f{ u/]sfnfO{ k|fylds lzIffdf g} ljlzi6Ls/0f ug]{
u/L ltg jif]{ aLP8sf] sfo{jm| d ;~rfng ug'{ kg],{ c? ;ª\sfoaf6 k|df0fkq tx pTtL0f{ u/]sfnfO{
!) dlxg] tflnd lbO{ ^, &, * sIffsf nflu tflnd k|fKt lzIfssf] k|df0fkq lbg], dfWolds lzIffsf
4 ljleGg ljifodf ljlzi6Ls/0f u/fpg] u/L Ps jif]{ aLP8 sfo{jm| dnfO{ Jofks ¿kdf ;~rfng ug],{
dfWolds lzIffsf ljleGg ljifodf ljlzi6Ls/0f u/L aLP8 pkflwk|fKt JolStnfO{ b'O{ jif]{ PdP8
sfo{jm| ddf ;xefuL agfpg] / pRr dfWolds :t/df cWofkg u/fOg] s'g} Ps ljifodf ljlzi6Ls/0f
ug{ nufpg], cGo ljifodf :gftsf]Tt/ ug]x{ ¿sf nflu % dlxg] k|lzIf0f sfo{jm| d ;~rfng ug],{ ljZj
ljb\ofnosf] k|fWofkg ;]jfdf k|jz
] ug]{ / ug{ rfxg]sf nflu ljifout lzIf0f ljlw, z}lIfs k|ljlw,
kf7\oj|md lgdf{0f tyf d"Nofª\sg, cg';Gwfg ljlw, d"Nofª\sg ljlw, z}lIfs Oltxf;sf ;fy} lzIffsf
;fdflhs tyf bfz{lgs kIfx¿sf] ;DaGwdf kl/rofTds hfgsf/L lbg] pb\bZ] on] 5f]6f] cjlwsf]
k|lzIf0f lbg] .
lzIfs ;]jf cfof]u lgodfjnL @)%&
lzIfs ;]jf cfof]u lgodfjnL @)%& df lzIfs lzIff ;DaGwdf o;/L pNn]v ul/Psf] 5 M
k|fylds ljb\ofnosf] lzIfssf] nflu dfWolds lzIff pTtL0f{ jf ;f] ;/xsf] k/LIff pTtL0f{
lzIfs lzIff @)&!
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u/L lzIff ljifodf sDtLdf b; dlxg] jf ;f];/xsf] tflnd lnPsf] jf dfWolds lzIff pTtL0f{
k/LIffdf rf/;o k"0ff{ª\ssf] lzIff ljifo lnO{ ;f] k/LIff pTtL0f{ u/]sf], lgDg dfWolds ljb\ofnosf]
lzIfssf nflu ;DalGwt ljifodf k|jL0ftf k|df0fkq tx jf ;f] ;/xsf] k/LIff pTtL0f{ u/L
lzIff ljifodf sDtLdf b; dlxg] tflnd lnPsf] x'g' kg]{ t/ s'g} JolStn] b'O{ ;o k"0ff{ª\ssf]
lzIff ;DaGwL ljifo lnO{ k|jL0ftf k|df0fkq tx jf ;f] ;/xsf] k/LIff pTtL0f{ u/]sf] eP tflnd
cfjZos kg]{ 5}g . dfWolds ljb\ofnosf lzIfssf nflu ;DalGwt ljifodf :gfts tx jf
;f] ;/xsf] k/LIff pTtL0f{ u/L lzIff ljifodf sDtLdf b; dlxg] tflnd lnPsf] x'g' k5{ . s'g}
JolStn] lzIff zf:qtkm{ k|jL0ftf k|df0f kq jf :gfts tx pTtL0f{ z}lIfs of]Uotf k|fKt u/]sf]
eP tflnd k|of]hgsf nflu tflnd lnPsf] dflgg] Joj:yf 5 . k|fylds jf lgDg dfWolds txsf]
lzIfssf nflu dflyNnf] txsf] tflnd lnPsf] eP klg tflnd k|fKt ePsf] dflgg] k|fjwfg 5 .
;+jt\ @)^* ;fn >fj0f ! ut]b]lv k|fylds txsf] lzIfssf nflu k|jL0ftf k|df0fkq tx jf ;f]
;/xsf] k/LIff pTtL0f{ gu/]sf] JolSt pDd]bjf/ x'g ;Sg] 5}g .
ljb\ofno If]q ;'wf/ of]hgf @)^^–@)&@
ljb\ofno If]q ;'wf/ of]hgf @)^^–@)&@ df lzIfssf] tof/L tyf ljsf;nfO{ pRr k|fyldstfdf
/flvPsf] 5 . lzIfsx¿sf] u'0f:t/ tyf ;Ifdtfdf g} lzIffsf] u'0f:t/ lge{/ u5{ . lzIfsx¿sf]
Go"gtd\ of]Uotf / :t/sf] j[b\lw x'g'kg]{ egL k|:tfj ul/g'sf ;fy} clgjfo{ tflnd tyf k'gtf{huL
tflndsf k|fjwfgx¿sf] of]hgf ul/Psf] 5 .
lzIfs lgo'lSt M lzIfs lgo'lSt k|lj|mof :yfgLo :t/df ljs]lGb|t ul/g]5 / lzIff dGqfnosf]
lgb]{zgcg';f/ cWofkg cg'dlt kq lnPsf JolStx¿ dWo]af6 lgo'St ul/g]5 . cWofkg cg'dlt
kqsf] cEof;nfO{ cem ;'b[9 ul/g]5 .
j[lTt ljsf; M k];fut j[lTt ljsf;sf b'O{ kf6f x'g]5g\ M Pp6f cfwf/e"t txsf lzIfs / csf]{
dfWolds lzIfs . t/ cfwf/e"t txsf pko'St of]Uotf ePsf lzIfs klg dfWolds txsf nflu
x'g] v'nf tyf cfGtl/s k|ltof]lutfdf k|lt:kwL{ x'g kfpg] 5g\ .
Go"gtd\ of]Uotf M lzIfssf nflu Go"gtd of]UotfM -s_ cfwf/e"t lzIffsf nflu lzIfs tof/L
sf];{ lnPsf] -tflnd k|fKt_ pRr dfWolds ljb\ofno -dflj_ jf ;f];/xsf] -v_ dfWolds txsf
nflu lzIfs tof/L sf];{ lnPsf] tflnd k|fKt_ PdP8\ jf ;f];/xsf] . tyflk sd of]Uotf ePsf
xfn sfo{/t lzIfsx¿ ;DalGwt txsf tNnf sIffdf k9fpg of]Uo g} dflgg] 5g\ . cfwf/e"t
/ dfWolds b'j} txsf lzIfssf] k];fut j[lTt ljsf;sf rf/ r/0f / tx x'g]5g\ M gjk|j]zL,
cg'ejL, lgk"0f{, / ljz]if1 . ljleGg ;"rsx¿, h:t}M k"/f ;doel/ sfo{ ug]{, Ho]i7tf, of]Uotf,
tflnd / ljb\ofyL{x¿sf] pknlAwnfO{ cfwf/ dfgL lzIfsx¿sf] a9'jf / :t/f]Gglt ug]{ k|fjwfg
/flvg] 5 . dflyNnf] jf yk of]Uotf ePsf lzIfsx¿ ;DalGwt txdf l56f] a9'jf x'g of]Uo
x'g]5g\ . ljb\ofno If]q ;'wf/ of]hgfn] cfwf/e"t lzIffsf nflu lzIfssf] Go"gtd\ of]Uotf 5
lzIffzf:qdf k|df0fkq tx of lzIfs tof/L sf];{;Fu ;DalGwt pRr dfWolds lzIff k"/f u/]sf]
x'gk' g]{ egL tf]s]sf] 5 . lzIfs x'gsf nflu tf]lsPsf] of]Uotf / tflnd gePsf] JolSt of]Uo
dflgg] 5}gg\ . tyflk P;Pn;L jf ;f]eGbf tnsf] z}lIfs of]Uotf eO{ xfn ljb\ofnodf sfo{/t
lzIfsn] kfFr jif{leqdf tf]lsPsf] Go"gtd\ of]Uotf k'/f ul/;Sg' kg{]5 .
lzIfs tof/L sf];{ M Go"gtd z}lIfs of]Uotfsf cltl/St Ps jif]{ lzIfs ljsf; sf];{ x'g]5 .
tflnd M lzIfs ljsf;sf] sfo{sf nflu ;/sf/ lhDd]jf/ x'g]5 . lzIf0f l;sfOsf cEof;x¿df
cfPsf gofFkgx¿;Fu kl/lrt x'g lzIfsx¿n] k|To]s kfFr jif{df sDtLdf Ps kN6 Ps dlxg]
;]jfsfnLg tflnd lng'k5{ . nfdf] tyf 5f]6f] cjlwaf6 k|fKt tflndnfO{ j[lTt ljsf;;Fu cfab\w
u/L lzIfssf] k];fut ljsf; ul/g]5 . k|wfgfWofksn] tof/L sf];{ lng'sf ;fy} Go"gtd\ of]Uotf
cfwf/e"t / dfWolds txdf qmdzM aLP8\ / PdP8\ k|fKt u/]sf] x'g] 5 . cfwf/e"t lzIff txsf]
lzIfs lzIff @)&!

;a} pRr k|fylds ljb\ofnodf k|wfgfWofkssf nflu Pp6f 5'6\6} kb x'g]5 . cfwf/e"t txsf]
k|wfgfWofks x'gsf nflu Go"gtd\ z}lIfs of]Uotf lzIff zf:q ;ª\sfodf :gfts tx of ;f];/xsf]
lzIfs tof/L sf];{ k'/f u/]sf] x'g]5 . ljb\ofnosf] k|wfgfWofks x'gsf nflu k|wfgfWofkssf
nflu ;~rfng x'g] Joj:yfkg tflnd clgjfo{ ¿kdf lnPsf] x'g'kg]{5 . sfo{/t lzIfsdWo]af6
k|wfgfWofks 5flgg] 5g\ .
$= ljb\odfg lzIfs ljsf; tyf Joj:yfkg;DaGwL ;dLIff
g]kfndf lzIff, g]kfn /fli6«o lzIff cfof]usf] ljj/0f, @)!! sf] k|ltj]bgn] lzIfs Joj:yfkgsf
nflu :ki6 b[li6sf]0f k|:t't u/]sf] lyof] . o;df lzIf0f snf / k9fpg] u'0fsf] ljsf; tflndaf6
x'g], lzIfs x'g Jofj;flos tflnd lng} kg]{, lzIfs k9fpg] snfdf kf/ª\ut x'g} kg]{, lzIfs
l;sfpg bIf x'g} kg]{, k9fpg] Joj;fo lnPsf dWo] of]Uo pDd]bjf/ 5fgL tflnd lbg' kg]{,
lzIfsn] cfkm"nfO{ cfkm}F ljsf; ug'{ kg]{ s'/f pNn]v u/]sf] 5 . k|ltj]bgsf] cf;o of]Uotf k|fKt
JolStx¿ dWo]af6 lzIfs 5gf}6 u/L ltgLx¿nfO{ tflndaf6 k|efjzfnL lzIfs agfpg' k5{ eGg]
/x]sf] 5 . ljb\ofyL{sf] l;sfO pknlAw a9\g' jf 36\g'sf] d'Vo lhDd]jf/ JolSt lzIfs g} ePsf],
z}lIfs jftfj/0f /fd|f] jf g/fd|f] agfpg] lhDd]jf/L klg lzIfssf] ePsf] b[li6sf]0f pNn]v ub}{
lzIfs tof/L, 5gf}6 / ljsf;df :ki6 b[li6sf]0f b]vfPsf] 5 .
;jf{ª\uL0f /fli6«o lzIff ;ldltsf] l/kf]6{, @)!* n] s'g} ljifodf :gftsx¿nfO{ lgo'St ePsf]
ldltn] % jif{leq tflnd lng] ;t{df sfddf nufpg], sn]h ckm Ph's];gn] lzIf0f ljlw
-d}yf]8f]nf]hL_ df WofgnfO{ sd gul/sg ljifodf hf]8 lbg] pNn]v u/L lzIfs x'gfsf nflu
ljifoj:t'sf] 1fgnfO{ pRr k|fyldstfdf /fv]sf] 5 .

/fli6«o lzIff kb\wltsf] of]hgf @)@* n] lzIfs x'gfsf nflu ;DalGwt txsf] Go"gtd\
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of]Uotf tf]Sg]], ;]jfsfnLg tflndsf] Joj:yf ug]{], ul0ft, lj1fg nufotsf ;a} ljifodf
lzIfsx¿nfO{ ljz]if tflnd lbg], zf/Ll/s cEof; / zf/Ll/s lzIffsf] tflndnfO{ clgjfo{ ug]{,
Jofj;flos ljifodf l8u|L jf l8Knf]df k|fKt ug]{ JolStx¿nfO{ lzIf0f tl/sfsf] tflnd lbO{
Jofj;flos lzIfs agfpg], of]Uo JolStx¿nfO{ lzIfsdf g} a:g /fhL u/fpg] h:tf k|fjwfg
pNn]v u/]sf] / lzIfssf nflu ljz]if tflnd lbg], zf/Ll/s cEof; / tflnd clgjfo{ ug]{ /
Jofj;flos lzIfsnfO{ tflnd lbg] cfjZostf dx;'; u/]sf] kfOG5 .
lzIfs ;]jf lgodfjnL @)%& n] lzIff zf:qdf k|jL0ftf, :gfts / :gftsf]Tt/ u/]sfnfO{
tflnd lnPsf] dflgg], lzIff zf:qafx]s cGo ;ª\sfo jf cWoog ;+:yfgdf cWoog u/]sfnfO{
;DalGwt of]Uotf xfl;n u/]kl5 !) dlxg] tflnd lng} kg]{ Joj:yf u/]sf] 5 . o;af6 lzIff
zf:qsf pTkfbgnfO{ tflnd / of]Uotf b'j} dfGbf u'0f:t/df ;Demf}tf x'g ;Sg] / ljifoj:t'df
bIf
lzIfssf] k"lt{ x'g sl7g b]lvG5 . @)^* ;fn ;fpg ! b]lv k|fylds txsf] lzIfssf
6
nflu k|jL0ftf k|df0f kq jf ;f] ;/xsf] x'g] u/L Go"gtd\ of]Uotf j[b\lw ul/Psf] 5 . o;af6
P;Pn;Lsf t'ngfdf a9L of]Uotf ePsf JolSt k|fylds txsf] lzIfssf nflu cfjZos x'g]
dx;'; u/]sf] kfOG5 .
ljb\ofno If]q ;'wf/ of]hgf @)^^–@)&@ n] tf]lsPsf] of]Uotf / tflnd k'/f gePsf JolStnfO{
lzIfs x'g of]Uo gdfGg], k|fylds txdf lzIfs pRr dfWolds lzIff jf k|jL0ftf k|df0f kq tx
pTtL0f{ / tflnd k|fKt x'g' kg]{, P;Pn;L pTtL0f{ eO{ lzIfs x'g]n] % jif{leq tf]lsPsf] Go"gtd\
of]Uotf k'/f ug'{ kg]{, dfWolds txsf] lzIfs x'gfsf nflu lzIfs tof/L sf];{ lnPsf] / PdP8
jf ;f] ;/xsf] of]Uotf x'g' kg]{ k|fjwfgn] xfn eO{/x]sf] lzIfs of]Uotf Go"g ePsf] / lzIf0f
l;sfOsf nflu xfnsf] of]Uotfn] ljifoj:t' ck'u ePsf] dx;'; u/]sf] kfOG5 . o; of]hgfn]
Ps jif{sf] lzIfs tof/L sf];{sf] k|fjwfg /fv]/ ;a} txsf lzIfsx¿ / k|wfgfWofkssf nflu
lzIfs lzIff @)&!
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lzIfs tof/L sf];{ clgjfo{ u/]af6 xfnsf] of]Uotf / tflnd Ps} pkflwaf6 kfOg] Joj:yfk|lt
ljZjf; 36]sf] k'li6 u/]sf] 5 . ;fy;fy} aLP8 / PdP8sf] k|fjwfg pNn]v u/]/ o:tf pkflw
xfl;n ePsfn] klg ! jif{sf] lzIfs tof/L sf];{ lng' kg]{ k|fjwfg ;d]t pNn]v u/]/ xfnsf
aLP8 tyf PdP8 pkflw xfl;n u/]sf JolStnfO{ lzIff zf:qsf] cWoogaf6 dfq of]Uotf /
tflndsf] pkflw ldNg g;Sg] ;ª\s]t u/]sf] 5 . t/ k|fl1s of]Uotf / lzIfs tof/L sf];{nfO{
Go"gtd\ of]Uotf dfGg] ls k|fl1s of]Uotf xfl;n ePsf dWo] lzIfs 5gf}6 u/]/ lzIfs tof/L
sf];{ pknAw u/fpg] ljifodf of]hgf cfkm}df cGof}ndf 5 .
of]Uo lzIfs leq\ofpg tf]lsPsf] gD;{ cg';f/sf lzIfs egf{ ug]{ ls lzIfs egf{ u/]/ b]zsf]
cfjZostf cg';f/sf] tflnd lbO{ lzIfs tof/ ug]{ eGg] ljifodf ljutsf cfof]u tyf of]hgfdf
cjwf/0ff :ki6 ul/Psf] 5}g . a? lgodfjnLdf tf]lsPsf] of]Uotf / tflnd lnPsf JolStnfO{
lzIfs 5gf}6df ;xefuL u/fP/ k|lt:kwf{af6 5gf}6 ug]{ :ki6 ul/Psf] 5 . xfnsf] k|fjwfgaf6
lzIfs 5gf}6 ubf{ b]zn] ck]Iff u/] cg';f/sf ljb\ofyL{ pTkfbg x'g g;s]sf] / ck]lIft pTkfbg
ug]{ d'Vo tTTj lzIfs ePsfn] lzIfs ljsf; / Joj:yfkg df ;'wf/ ug'{ kg]{ dx;'; ;a}n]
ug'{ kg]{ b]lvG5 . jt{dfg lzIfs ljsf; / Joj:yfkgsf ;DaGwdf ljleGg k|ltlj|mof cfPsf]
kfOG5 M jt{dfg lzIfsx¿sf] ljifoj:t' bIftf sdhf]/ 5, lzIff zf:qaf6 pTkflbt hgzlStsf]
ljifoj:t'sf] bIftf cem} sdhf]/ 5, lzIff zf:qsf] cEof; lzIf0f gfd dfqsf] ePsf] 5,
ahf/df u'0f:t/Lo lzIfssf nflu pDd]bjf/sf nflu bIf JolStsf] cefj 5, lzIfs ePsf /
x'g rfxg]df ;sf/fTds efjgfsf] cefj 5, lzIf0f k];fnfO{ ;a} eGbf 5f]l8Psf] k];f dflgPsf]
5, b]zsf ljleGg :yfgdf v'n]sf lzIff zf:qsf :gftsdf ljifoj:t' / l;ksf] cefj 5, lzIf0f
k];fsf] dof{bf sfod u/fpg sl7g ePsf] 5, ljZj ljb\ofnosf cAan ljb\ofyL{nfO{ lzIfsdf
cfsif{0f ug{ g;lsPsf] cj:yf 5, ljb\ofyL{sf] l;sfO pknlAwk|lt lhDd]jf/L af]w ug]{ lzIfssf]
cefj 5, lzIf0f k];fdf ;dlk{t lzIfssf] cefj 5, lzIfssf] k7g kf7geGbf cGo If]qdf
rf;f] a9]sf] 5, cWofkg cg'dltkqsf] Joj:yfkg sdhf]/ 5, ljifout cWofkg cg'dlt kqsf]
Joj:yf 5}g, cWofkg cg'dlt kq k|fKt JolStsf] 1fg, l;k / k|j[lTtdf Go"gtf 5, lzIfs tof/L
/ ljsf;df xfnsf] kb\wltn] PSsfO{;f}+ ztfAbL / ljZj kl/j]zsf u|ofh'P6 pTkfbg ug{ g;Sg]
cj:yf 5, u'0f:t/Lo lzIff k|fKt x'g ;s]sf] 5}g, pko'St lzIfssf] Joj:yfkg x'g g;s]sf]
cj:yf 5, k|fylds txsf lzIfs dfq ePsf ljb\ofnon] lgDg dfWolds / dfWolds txsf]
ljb\ofno ;~rfng ug]{ / glthf vl:sof] eg]/ sf]nfxfn ug]{ cj:yf 5, cflb . oL k|ltlj|mofx¿
olTts} cfPsf xf]Ogg\ . o:tf k|ltlj|mofx¿df ;Totf klg 5 . oL cgk]lIft k|ltlj|mof / lzIffsf]
u'0f:t/df cfPsf] cgk]lIft lu/fj6sf] k|d'v sf/0f lzIfs tof/L / ljsf; g} xf] eGg] lgisif{df
k'Ug s'g} ;ª\sf]r dfGg' kb{}g .
7
%= efjL lbzf
dfly plNnlvt ;d:ofx¿sf] ;dfwfg u/L u'0f:t/Lo ljb\ofno lzIff pknAw u/fpg lgDg
adf]lhd sfo{ ug'{ kg]{ b]lvG5 M
!= ljZj ljb\ofnosf cAan ljb\ofyL{nfO{ cfsif{0f ug{ / lzIf0fnfO{ /f]hfOsf] k];f agfpg
;dfg txsf gf]s/Ldf eGbf a9L tna eTtf k|bfg ug]{
@= lzIff zf:q ;ª\sfo jf :s'n ckm Ph's];gaf6 cWoog ug]{ / cGo ;+sfodf cWoog ug]{
/ u/]sf u|ofh'o6sf nflu Ps} lsl;dsf] lzIfs 5gf}6 k|lj|mof cjnDag ug]{
#= xfnsf] cWofkg cg'dlt kqsf] Joj:yfnfO{ vf/]h ug]{
$= lzIfs 5gf}6 k|lj|mofdf lzIf0f ljlw / k|ljlwsf] ljifoj:t' g/fVg], ljifout ljifoj:t'sf]
cfwf/df lzIfs 5gf}6 ug]{
lzIfs lzIff @)&!
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%= ljifout ljifoj:t'df sdhf]/ u|ofh'o6 5gf}6 x'g g;Sg] u/L 1fg, l;k tyf k|j[lTtdf
cfwfl/t, df}lns tyf l;h{gfTds pTt/ cfpg] k|Zg kq tof/ lgdf{0f ug]{
^= lzIfs ;]jf cfof]uaf6 5gf}6 eO{ l;kmfl/; ePsf lzIfsx¿nfO{ s]Gb|df lzIff ljefun]
lgo'lSt k|bfg u/]/ ! jif{sf] ;3g ;]jf k|j]z tflnd pknAw u/fpg]
&= gjk|j]zL lzIfsx¿nfO{ ;3g tflnd lbgsf nflu xfnsf] z}lIfs hgzlSt ljsf; s]Gb|sf]
;+/rgfdf kl/jt{g u/]/ lzIfs lzIff k|lti7fg agfpg], k"0f{ cfjfl;o tflnd ;~rfng ug{
cfjZos ;|f]t ;fwgn] ;DkGg u/fpg]
*= ! jif]{ ;]jf k|j]z tflnd lgDgfg';f/ sfof{Gjogsf] Joj:yf ug]{ M
s_ klxnf] b'O{ dlxgf zf/Ll/s Jofod, ljleGg v]n -elnan, k'm6an, lhDGofl:6s, df;{n
cf6{, skbL{, Pyn]l6S; cflb_ sf] cEof;, lrqsnf, jfb\ojfbg, g[To, 8fOleª, kf}8L,
;fF:s[lts sfo{j|md, ;x tyf cltl/St lj|mofsnfk, xfOlsª, e"sDk, k|fylds pkrf/,
jftfj/0f ;+/If0f, clUg lgoGq0f, b}jL k|sf]k pb\wf/, :sfp6, of]uf cflbdf k|of]ufTds
cEof;;lxt ;3g tflnd pknAw u/fpg]
v_ bf];|f] ltg dlxgf lzIff dgf]lj1fg, lzIffsf] bz{g, l;sfO dgf]lj1fg, l;sfO l;b\wfGt,
kf7\oj|md, kf7\o k':ts, k/LIff, d"Nofª\sg, lg/Gt/ d"Nofª\sg k|0ffnL, lzIf0f of]hgf,
z}lIfs ;fdu|L, lzIf0f ljlw tyf k|ljlw, lzIf0fdf ;"rgf tyf ;~rf/ k|ljlwsf] k|of]u,
ljifout lzIf0f tl/sf, pkrf/fTds lzIf0f, d'Vo b]zsf z}lIfs k|0ffnL cflbsf]
;}b\wflGts / k|of]ufTds cWoog cWofkg u/fpg]
u_ Ps dlxgf pTtd ljb\ofnosf] cjnf]sg e|d0f, kl/of]hgf sfo{, sfo{d"ns cg';Gwfg,
dfdnf cWoog, If]q e|d0f cflb u/]/ k|ltj]bg tof/L / k|:t'tLs/0f ug{ nufpg]
3_ ltg dlxgf cfˆgf] cfˆgf] ljifodf ljb\ofnodf uP/ OG6g{l;k ug]{, cWofkg cEof;
ug]{, ljb\ofnosf] k|wfgfWofkssf] k|ToIf lgu/fgLdf k7gkf7g ug]{, ;'kl/j]Ifssf]
;'kl/j]If0fdf cEof; ug]{
ª_ b'O{ dlxgf afn clwsf/, afn d}qL l;sfO, b08/lxt l;sfO, n}ª\lus ;dtf / ;dfgtf,
;dfj]zLs/0f,;sf/fTds lje]b, ax'eflifs lzIff, Unf]an jfld{ª, ljz]if cfjZostf
ePsf afnafflnsfsf] l;sfO, ckfª\utf, ;fª\s]lts efiff, cfr/0f nufotsf
cGt/;DalGwt d'b\bfx¿ nufot ljifodf cGt/lj|mofTds sfo{j|md, k|ltj]bg n]vg
h:tf lj|mofsnfk / If]q e|d0f u/fP/ k|lzIffyL{af6 Pscf]6f sfo{d"ns cg';Gwfg /
lzIf0f l;sfO;Fu ;DalGwt Pscf]6f zf]w k|aGw tof/ ug{ nufpg] . o;/L tof/ ePsf
k|ltj]bgsf] ;fj{hlgs ;'g'jfO{ ;d]t u/fpg]
r_ lzIf0f cEof;, cg';Gwfg tyf !! dlxgfsf] tflndaf6 l;s]sf s'/fx¿sf] cg'ej
8
cfbfgk|bfg ug]{, k|bz{gL ug]{, k|jrg lbg], ljleGg 9fFrfaf6 ;fj{hlgsLs/0f ug]{
5_ sfo{j|mdsf] ;dfkgsf] !% lbg k"j{ lj:t[t k/LIff (Comprehensive Examination)
;~rfng ug]{, pTs[i6 glthf Nofpg] lzIfssf nflu :j0f{ kbssf] Joj:yf ug]{
(= ! jif{ cyf{t af/ dlxgfsf] ;3g ;]jf k|j]z tflnd cfjfl;o ¿kdf vfgf, a:g nufotsf
;Dk"0f{ Joj:yf u/L ;~rfng ug'{ kg]{ . ;3g tflnd ;x/L OnfsfeGbf s]xL 6f9f PsfGt
:yfgdf x'g' kg]{ . ljleGg l;sfOdf ;xhLs/0f ug{ / l;sfOdf ;xof]u ug{ tflnd k|bfos
;+:yfsf] cfˆg} 5fqfjf;, ;jf/L ;fwg, cf}iflw pkrf/ sIf, lrlsT;fsdL{ x'g' kg]{ .
!)= k|lzIffyL{sf] lgoldt d"Nofª\sg x'g' k5{ . d"Nofª\sg lgdf{0ffTs tyf lg0f{ofTds b'j} x'g'
kg]{ . tflnd pTtL0f{ ug{ Go"gtd\ ^) k|lt;t cª\s xfl;n u/]sf] x'g' kg]{ .
!!= tflnd cjlwe/ s'g} lsl;dsf] labf glbOg], ;xefuLx¿sf] lgoldt pkl:ylt clgjfo{ ug'{
kg]{ . tflnd s8f cg'zf;gdf ;~rfng ug'{ kg]{
lzIfs lzIff @)&!
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!@= tflnd ;~rfng s]Gb|df zf/Ll/s Jofofd, ;ª\uLt / v]ns'bsf] k|z:t cEof; ug]{ :yfg /
;fdu|L x'g' kg]{ . tflnd ;~rfng ubf{ laxfg ^ ah]af6 k|f/De ug'{ kg]{ . laxfgdf slDtdf !
306fsf] clgjfo ¿kdf zf/Ll/s Jofod u/fpg' kg]{ . zf/Ll/s cEof;, v]ns'b / ;fF:s[lts
tyf ;fª\uLlts sfo{jm| ddf leGg k|lzIfssf] Joj:yf ug'{ kg]{ . o:tf k|lzIfsnfO{ l;Sg] l;sfpg]
sfo{sf] k"0f{ lhDd]jf/L u/fpg' kg]{ . cfjfl;o tflnddf a:g] k|lzIffyL{ lzIfsx¿lar v]ns'b
tyf ;fF:s[lts sfo{jm| dsf k|lt:kwf{Tds k|ltof]lutf ;~rfng ug'{ kg]{
!#= tflndsf nflu lgdf{0ffTds / lg0f{ofTds d"Nofª\sg k|0ffnL sfof{Gjog ug'{ kg]{ . lg/Gt/
d"Nofª\sgsf ;fy;fy} clGtd k/LIffdf k|fKt cª\s / k|of]ufTds cª\s hf]8]/ k|lzIffyL{n]
k|fKt u/]sf] k|fKtfª\s pNn]v ug'{ kg]{ . k|lzIffyL{n] k|fKt u/]sf pknlawnfO{ glthf k|sfzg
u/]/ ljb\ofyL{n] k|fKt u/]sf] cª\ssf cfwf/df :t/ lgwf{/0f ug'{ kg]{ . x/]s r/0f -Aofr_
sf tflnddf pTs[i6 glthf Nofpg] k|lzIffyL{ lzIfsnfO{ :j0f{ kbs lbg' kg]{ . tflnddf
k|lzIffyL{n] k|fKt u/]sf] :t/nfO{ lhNnf lzIff sfof{no, lzIff ljefu, lzIff dGqfno cflbn]
dfGotf lbP/ pTtd lzIfsnfO{ kb:yfkgf x'Fbf k|f]T;fxg lbg'kg]{ . k|lzIf0f ;dflKtkZrft
kb:yfkgfsf nflu lzIff ljefu k7fpg' kg]{ . lzIff ljefun] cfjZostfsf cfwf/df
b]zsf ljleGg lhNnf lzIff sfof{no cGtu{t kb:yfkgfsf nflu k7fpg' kg]{ .
^= lgisif{
ljb\odfg lzIfs tof/L / ljsf;n] PSsfO{;f}+ ztfAbLsf nflu cfjZos ePsf] lzIfs pTkfbg x'g}
;Sb}g . clxn]sf] lzIfs 5gf}6sf nflu tf]lsPsf of]Uotf, tflnd / lzIf0f cg'dlt kqsf] Joj:yfn]
s'zn lzIfssf] ck]Iff ug{ ;lsFbg} . lzIffdf ;'wf/ ug]{ xf] / ljb\ofyL{sf] l;sfOsf] :t/df a9f]Tt/L ug]{
xf] eg] clxn]sf k|of;df s]xL yk u/]/ dfq ;'wf/ cfpg ;Sb}g . dxTTjk"0f{ s'/f dgf]jl[ Ttsf] xf] . h'g
kl/j]zdf, h'g dgf]jl[ Ttdf lzIfs tof/L / ljsf; ePsf] 5, o;df cfd"n kl/jt{g gul/sg lzIf0f
l;sfOdf ;'wf/ cfpFbg} . b]zsf lzIfssf] u'0f:t/eGbf dfly lzIf0f l;sfOsf] u'0f:t/ x'g} ;Sb}g .
sdhf]/ tof/L / pT;fxxLg dgf]jl[ Ttsf pTkflbt lzIfsn] u'0f:t/ / pT;fxL ljb\ofyL{ pTkfbg
ug}{ ;Sb}gg\ . lzIffdf ;'wf/ ug]{ xf] eg] lzIfs tof/L / ljsf;df cfd"n kl/jt{g ug'{ h?/L 5 .
o;sf nflu b]z tof/ x'g' cfjZos 5 . /fhgLlt tof/ x'g' cfjZos 5 . cGoyf x/]s jif{ lzIffsf]
u'0f:t/ ePg eGb} k5'tfpg' afx]s csf]{ pkfo 5}g . b'O{ ltg k':tf t u'0f:t/xLg lzIf0f l;sfOsf
lzsf/ eO{;s] . lzIfs tof/L / ljsf;df bx|f] 9ª\uaf6 kfO{nf grfNg] xf] eg] csf]{ b'O{ k':tf lzsf/
ePsf] cfˆg} cfFvfn] b]Vg] cj:yf cfpg] 5 . ;fd'bflos ljb\ofnox¿ j|mdzM ljb\ofyL{ ljxLg x'g5
] g\ .
;fj{hlgs lzIffn] ;dfhnfO{ kfg]{ k|efjx¿ lj:tf/} ljlng x'g] 5g\ . o; n]vdf JoSt ljrf/nfO{ dfu{
lrq dfg]/ lzIfs tof/L / ljsf;df nfUg] xf] eg] kl/jt{gsf ;ª\st] b]Vg kfOg] 5, cGoyf of] n]vsf
ljrf/x¿ :j}/ sNkgf dfq x'g5
] g\ .
9
;Gbe{ ;fdu|L
pRr:t/Lo /fli6«o lzIff cfof]usf] k|ltj]bg @)%% . pRr:t/Lo /fli6«o lzIff cfof]u . sf7df8f}+
M n]vs
g]kfn ;/sf/ . g]kfndf lzIff, g]kfn /fli6«o lzIff cfof]usf] ljj/0f, @)!! . sf7df8f}F M sn]h
ckm Ph's;
] g, n]vs
>L % sf] ;/sf/, lzIff, ;+:s[lt tyf ;dfh sNof0f dGqfno . /fli6«o lzIff cfof]usf] k|ltj]bg
@)$( . sf7df8f}+ M n]vs
lzIff dGqfno . ljb\ofno If]q ;'wf/ of]hgf @)^^–@)&@, ;jf{ªu\ L0f /fli6«o lzIff ;ldltsf] l/kf]6,{
@)!* . sf7df8f}+ M n]vs
g]kfn ;/sf/ . lzIff P]g, @)@*, lzIfs ;]jf cfof]u lgodfjnL @)%& / lzIff lgofdfnL, @)%( .
sf7df8f}+ M sfg'g lstfa Joj:yf ;ldlt, n]vs
lzIfs lzIff @)&!

;a}sf nflu lzIff Ps l;+xfjnf]sg
b]js'df/L u'/fufO{

lgb]{zs, z}lIfs hgzlSt ljsf; s]Gb|, ;fgf]l7dL, eStk'/
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n]v ;f/
;g\ !($* df ePsf] dfgj clwsf/sf] ljZjJofkL 3f]if0ffkqsf] wf/f @^ df ;a}nfO{ ljb\ofno
hfg kfpg] clwsf/ / k|fylds lzIff lgMz'Ns / clgjfo{ x'g' kg]{ s'/fsf] ;'lglZrttfnfO{ pNn]v
u/]sf] 5 . o;n] k|fylds txsf] lzIffnfO{ ljZjJofkL ¿kdf k|fyldstfdf /fVg cGt/f{li6«o:t/sf]
bjfj l;h{gf u/]sf] 5 . ;g\ @))) df ;]g]unsf] /fhwfgL 8fsf/df ;a}sf nflu lzIffsf
;femf pb\b\]Zox¿;lxt ;DkGg ePsf] ljZj lzIff ;Dd]ngnfO{ cGt//fli6«o:t/af6 sfof{Gjog
ug]{ k|ltab\wtf hfx]/ eof] . oxL k|ltab\wtfnfO{ tf]lsPsf] ;do ;Ldfleq ;DkGg ug{ g]kfnn]
klg ;a}sf nflu lzIff /fli6«o sfo{of]hgf -@))!—@)!%_ g]kfn tof/ u/L o;sf] sfof{Gjogsf
nflu ;a}sf nflu lzIff d"n b:tfj]h -@))$—@))(_ sf] /0fgLlts sfo{j|md sfof{Gjogdf Nofof]] .
h;sf] lg/Gt/tfsf] ¿kdf xfn ljb\ofno If]q ;'wf/ of]hgf -@)^^—@)&@_ sfof{Gjogdf 5 .
;a}sf nflu lzIff nfu' eP kZrft\sf] k|ult ljZn]if0f ubf{ k|f/lDes afnljsf;sf] cg'ej ;lxt
sIff Psdf egf{ x'g] afnaflnsfsf] k|ltzt lj=;+= @)&) df &^=& k|ltzt k'u]sf] 5 . lj=;+= @))&
kl5sf] z}lIfs pknlAw;Fu ljb\odfgsf] pknlAw t'ngf ubf{ pNn]vgLo k|ult ePsf] dfGg ;lsG5 .
5fqfnfO{ ljb\ofnodf Nofpg / l6sfO /fVgdf dxTTjk"0f{ e"ldsf v]Ng] dlxnf lzIfssf] cf};t x]bf{
cfwf/e"t txdf $!=^ k|ltzt, lgDg dfWolds ljb\ofno txdf @&=% k|ltzt / dfWolds txdf
!&=$ k|ltzt k'u]sf] 5 . ;du| ljb\ofyL{sf] egf{ k|ltzt x]bf{ ;g\ @))$ df v'b egf{ b/ *$=@
k|ltzt lyof] eg] lj=;+= @)&) df v'b egf{b/ k|fylds tx pd]/ ;d"xsf] (%=^ k|ltzt k'u]sf] 5 .
afnljsf;sf] cg'ej;lxt sIff ! df cfpg] afnaflnsfsf] k|ltzt ;g\ @))* df #^=@ lyof] eg] ;g\
@)!# sf] k\mnf; l/kf]6{n] %^=( k|ltzt b]vfPsf] 5 eg] afnljsf;df egf{ x'g] afnaflnsfsf] ;xh}
b]lvg] egf{b/ &^=& k'lu;s]sf] 5 . n}ª\lus ;dtf ;"rs (Gender Parity Index) df ck]lIft
;'wf/ eO{ k|fylds tx )=((, lgDg dfWolds !=)# / dfWolds tx !=)@ k'Ug' g]kfnn] cGt//fli6«o
:t/df u/]sf] k|ltab\wtfsf] kl/0ffd tyf bft[ lgsfosf] ;sf/fTds ;xof]usf] k|ltkmnsf] ¿kdf
lng ;lsG5 .
ljifo k|j]z
ælzIffsf] ljZjJofkL nIo k|fKt ug{ k};f xf]Og /fhgLlts OR5fzlSt rflxG5 / o;sf] nflu
d"n ¿kdf ;a} ;fdflhs ;d"xx¿nfO{ kl/rfng ug'{kb{5Æ of] egfO ;g\ @))) df ;]g]unsf]
10 /fhwfgL 8fsf/df ePsf] ljZj lzIff ;Dd]ngsf] pb\3f6g j|mddf ;]g]unsf /fi6«klt cAb'nf
j]8af6 JoSt ePsf] xf] . xfd|f] d'n'ssf] jt{dfg kl/l:yltdf of] jfSo ;fGble{s / dfu{bz{s
aGg ;S5 . ;g\ !($* df ePsf] dfgj clwsf/sf] ljZjJofkL 3f]if0ffkqsf] wf/f @^ df
;a}nfO{ ljb\ofno hfg kfpg] clwsf/ x'G5 . k|fylds lzIff lgMz'Ns / clgjfo{ x'g'k5{ /
To;n] tkfO{nfO{ cfˆgf] JolStTjsf] ljsf; ug{ lbg' k5{ . tkfO{sf cfdf afa'nfO{ ljb\ofnodf
tkfO{n] s;/L / s] k9g] eg]/ /f]Hg] clwsf/ x'G5 egL pNn]v u/]sf] 5 . o;sf] dd{nfO{ ;Daf]wg
ug{ cGt/f{li6«o:t/df ljut nfdf] ;dob]lv ljleGg cEof;x¿ x'Fb} cfP . o;} l;nl;nfdf ;g\
!(() df yfOn}08sf] hf]dl6gdf ;DkGg ;a}sf nflu lzIffsf nflu ePsf] j[xt ;Dd]ngaf6
;a}sf nflu lzIffnfO{ cfb;{ jfSosf] ¿kdf Jofks jx; k|f/De eof] . cGo d'n'sn] em}F
g]kfnn] klg o;nfO{ sfof{Gjog ug]{ k|ltab\wtf hfx]/ u¥of] . o;nfO{ k|efjsf/L sfof{Gjog ug]{
l;nl;nfdf ;g\ @))) df k'gM ;]g]unsf] /fhwfgL 8fsf/df ePsf] ljZj lzIff ;Dd]ng ;DkGg
lzIfs lzIff @)&!

eof] . o; ;Dd]ngn] kfl/t u/]sf] ^ cf]6f nIox¿ ;a}sf nflu lzIffsf] d'Vo cfwf/:tDe aGg
k'Uof] . ;g\ @)!% ;Dddf ;x;|fAbL ljsf; nIo / ;a}sf nflu lzIffsf pb\b]Zox¿ k|fKt ug]{
k|ltab\wtf hgfpFb} g]kfn Ps ax'hftLo, jx'eflifs, jx'wfld{s Pjd\ jx';f+:s[lts /fi6« ePs}
sf/0f ;ftf}+ pb\b]Zo yk u/L o;sf] sfof{Gjogsf nflu gLlt tyf sfo{gLlt to u/L cufl8
j9\of] . o;/L ;ftj6} pb\b]Zox¿ ;g\ @)!% ;Dddf k"/f ug{ g]kfnn] ;a}sf nlfu lzIff /fli6«o
sfo{of]hgf -@))!—@)!%_ g]kfn tof/ u/L o;sf] sfof{Gjogsf nflu ;a}sf nflu lzIff d"n
b:tfj]h -@))$—@))(_ sf] /0fgLlts sfo{j|md sfof{Gjog eof] . ljb\odfg cj:yfdf o;sf]
lg/Gt/tfsf] ¿kdf ljb\ofno If]q ;'wf/ of]hgf -@)^^—@)&@_ sfof{Gjogdf 5 . o; of]hgfn]
ljz]if u/L u'0f:t/Lo lzIffdf hf]8 lbFb} ljleGg sfo{j|md cufl8 ;f/]sf] 5 . ljb\ofno If]q ;'wf/
of]hgfn] u'0f:t/ j9fpg Wofg lbg' kg]{ kIfnfO{ d'n b:tfj]hdf k|fyldstfsf ;fy ;Daf]wg
u/]sf] 5 .
ljb\odfg l:ylt
;a}sf nflu lzIff d'n b:tfj]h ;g\ @))$—@))( sf]] nIo / k|ultsf] t'ngfTds pknlAw Pjd
k|efj cWoogsf] sfo{ Joint evaluation of Nepal's wducation for all 2004-2009 sector
NORAD af6 ;DkGg ePsf] lyof] . o;n] ;a}sf nflu lzIffsf & cf]6f nIox¿sf] k|ult
dfkgsf nflu !* cf]6f ;"rsnfO{ cfwf/ lnPsf] lyof] . ljZjJofkL k|of; / k|ult tyf g]kfnsf]
nIout k|ult ;ldIff ug]{ j|mddf gf]/f8af6 d"Nofª\sg k|ltj]bg k|sflzt eof] . o;n] kfFr
jif{df ePsf] ;du| k|ultnfO{ ;Gtf]ifhgs /x]sf] ;dLIff u/]sf] 5 . o; d"Nofª\sgcg';f/ ;a}sf
nflu lzIffsf] ;"rssf] nIosf] t'ngfdf k|ultl:ylt ;f/;+If]kdf lgDgfg';f/ /x]sf] 5 M
Gross Enrolment Rate of Early Childhood/Pre school
Percentage of New entrants at grade 1 with ECD
Gross Intake Rate at Grade 1
Net Intake Rate (Primary)
Net Enrolment Rate
percentage of Gross National Product channel led to
primary education sub sector
Percentage of teachers with required qualification
and training
Percentage of teachers with required certification
Pupil Teacher Ratio
Repetition Rate Grade 1
Repetition Rate Grade 5
Survival Rate to Grade 5
Percentage of Learning Achievement at Grade 5
Literacy rate age group 15-24
Literacy rate age group 6+ years
Adult literacy rate 15+ years
Literacy gender parity index 15+ years

lzIfs lzIff @)&!

Target
2008
51
60
110
95
96

Achivement
2008
63.4
36.2
147.7
83.1
91.9

60

70

99

67.1

99
37
10
3
85
40
82
76
66
0.9

90
43.8
28.3
7.3
73.4
60
80
72
63
0.84
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o;/L gf]/f8af6 k|:t't ePsf] pSt k|ltj]bgdf !* cf]6f ;"rs dWo] s]xL ;"rsdf pNn]vgLo
pknlAw ePsf] b]vfPsf] 5 eg] s]xL ;Gtf]hgs / s]xLdf ck]lIft pknlAw k|fKt x'g g;s]sf]
pNn]v u/]sf] 5 . k|ltj]bgdf låeflifs lzIfs, jx'eflifs kf7\ok':ts Joj:yfkg / ;dflxt
lzIffsf] k|efjsf/L sfof{Gjogsf] gLlt lnOg' kg]{ ljifonfO{ p7fPsf] 5 . lgMz'Ns gfd dfqsf]
ePsf]n] / clxn] ljb\ofyL{sf gfddf ePsf] ;]jf ;'ljwf h:t}M 5fqj[lTt, kf7\ok':ts Joj:yfkg
gfddfqsf] ePsfn] afnaflnsfsf] cWoog cWofkgdf k|efjsf/L ¿kdf ;xof]usf] sfo{j|md
;~rfng ug]{ xf] eg] cleefjssf] cj;/sf] d"No (Opportunity cost) nfO{ pRr d"No lbg' kg]{
x'G5 . ljb\odfg cj:yfdf ul/j tyf nf]kf]Gd'v ;d'bfo egL kl/eflift / klxrfg ePsfsf
xsdf o:tf] ;d"xsf ;'ljwfx¿sf Kofs]h clej[b\lw ul/g' kg]{, 5fqj[lTt ljt/0fsf cfwf/x¿
;/nLs/0f / nlIft ju{df k'Ug] Joj:yf x'g ;s]df ljb\odfg cj:yfdf cem ;'wf/ eO{ kx'Frdf
clej[b\lw x'g] s'/f ;ª\s]t u/]sf] b]lvG5 . ljb\ofno ;'wf/ of]hgfdf cfwfl/t eO{ cj;/sf] d"No
(Opportunity cost) Joxf]g]{, afn d}qL ljb\ofno jftfj/0f, lzIfssf] tflnd / sIffdf tflndsf]
l;k k|of]u x'g'kg]{, n}lª\us ;+j]bgzLntf / ;Ddfg, d"n ljifox¿df ljb\ofyL{sf] pknlAw dfkg
tyf d"Nofª\sg ul/g' kg]{ ljifonfO{ ;d]t p7fg u/]sf]] 5 . gf]/f8sf] k|ltj]bgn] ;a}sf nflu
lzIffsf] nIo g+= !, nIosf] t'ngfdf pNn]vgLo k|ult ePsf] 5 eg] nIo g+= @ sf] ;Gtf]ifhgs
/x]sf] b]vfPsf] 5 . ljZjJofkL k|fylds lzIffdf 7"nf] km8\sf] dfg{ ;lsPsf] / o;sf] ;sf/fTds
k|efj dfWolds / pRr lzIffdf ;d]t kg{ yfn]sf] s'/f pNn]v u/]sf] kfOG5 . ;fy}, n}lª\us
;dfgtfdf b]lvPsf] cGt/÷vf8n s]xL xb;Dd sd ePsf] b]vfPsf] 5 .
o;}u/L lzIff ljefuaf6 ljutdf sIff #, % / * sf] l;sfO pknlAwsf] If]qdf cg';Gwfg eO
ljleGg ;'emfjx¿ k|fKt ePsf 5g\ . o;nfO{ Jojl:yt / lg/Gt/ ¿kdf sfo{ ;Dkfbg ug]{
sfo{ clxn] z}lIfs u'0f:t/ k/LIf0f s]Gb|af6 eO/x]sf] 5 . o; s]Gb|af6 sIff #, % / * sf s]xL
ljifox¿nfO{ cfwf/ lnO b]ze/sf] k|ltlglwTj x'g] u/L @% lhNnf leqsf ljb\ofnox¿df cWoog/t
ljb\ofyL{sf] pknlAw k/LIf0fsf] sfo{ ug'{sf] ;fy} ljZn]if0ffTds k|ltj]bg;d]t k|sfzg u/]sf]
5 . /fli6«o ljb\ofyL{ pknlAw k/LIf0f, gf;f (National Assessment of Student AchievmentNASA) sf] k|ltj]bg ;fj{hlgs eO;s]sf] / o;df ljb\ofyL{sf] pknlAw :t/, ljb\ofnosf]
l:ylt, kfl/jfl/s l:yltn] lzIf0f l;sfOdf kfg]{ k|efj, hgzlStsf] l;sfOdf e"ldsf, lzIfs
cleefjs / ljb\ofyL{sf] ljb\odfg cj:yf / ca ;'wf/ ug'{kg]{ kIfnfO{ ljZn]if0ffTds ¿kdf
k|:t't u/]sf] 5 . of] k|ltj]bg cfufdL lbgdf z}lIfs ultljlw ;~rfng ug{ dfgjLo tyf ef}lts
Joj:yfkgdf cf}lrTok'0f{ dfu{ lgb]{z ug]{ ;fwgsf] ¿kdf lng ;Sg] b]lvG5 .
;a}sf nflu lzIff d"n b:tfj]h -@))$—@))(_ kZrft\ o;sf] lg/Gt/tfsf] ¿kdf ljb\ofno
12 If]q ;'wf/ of]hgf -@)^^—@)&@_ sfof{Gjogdf 5 . o; b:tfj]hn] ljb\ofyL{sf] kx'Frsf
;fy ;fy} u'0f:t/nfO{ k|fyldstfdf /fvL sfo{ cufl8 j9fO/x]sf] cj:yf 5 . oL sfo{j|md
sfof{Gjogaf6 k|fKt ePsf ljb\ofnosf] kl/df0ffTds k|ultnfO{ x]bf{ k|f/lDes afn ljsf; tyf
k"j{ k|fylds sIffx¿ #$ xhf/ ^@@ :yfkgf eO ;~rfngdf /x]sf 5g\ . k"j{ k|fylds ljb\ofno
sIffx¿ hgzlSt tyf ef}lts ;+/rgf Joj:yfkgdf s]xL k|fljlws sl7gfOsf sf/0fn] s]xL
;d:ofx¿ t];f{P klg ljb\ofnodf k|j]z ug'{ k"j{ afnaflnsfdf geO gx'g] cfwf/e"t 1fg h:t}
M zf/Ll/s, dfgl;s, ;+j]ufTds tyf af}l4s ljsf;df dxTTjk"0f{ e"ldsf v]Ng ;Sg] dfGotf
/x]sf] 5 . ;a}sf nflu lzIff nfu' eP kZrft\sf] k|ult ljZn]if0f ubf{ k|f/lDes afnljsf;sf]
cg'ej ;lxt sIff Psdf egf{ x'g] afnaflnsfsf] k|ltzt lj=;+= @)^( df &#=& lyof] eg]
o;df # k|ltztn] j[b\lw eO lj=;+= @)&) df &^=& k|ltzt k'u]sf] 5 . ljb\ofno lzIfftkm{
#$, &$! k|fylds, !%, @$@ lgDg dfWolds / (, @)* dfWolds ljb\ofno ;ª\Vof u/L
lzIfs lzIff @)&!
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#%, @@# ljb\ofno ;~rfngdf /x]sf 5g . o;df txut ljb\ofyL{ ;ª\Vof x]bf{ k|fylds txdf
$$, !, &*) hgf ljb\ofyL{x¿, lgDg dfWolds ljb\ofno txdf !*, @*, #%! hgf / dfWolds
tx -( b]lv !@_ df !#, !@, @^@ hgf cWoog/t 5g . o;dWo] b'O ltxfO ljb\ofyL{ cyjf
%* k|ltzt k|fylds txdf dfq cWofkg/t 5g . o; leq k|fylds txdf blnt ljb\ofyL{sf]
k|ltzt x]bf{ s/Lj @) k|ltzt k'u]sf] 5 eg] dfWolds txdf & k|ltzt k'u]sf] 5 . ;dfa]zL
lzIffsf nflu ljleGg nlIft sfo{j|mdx¿ lg/Gt/ sfof{Gjog eO/x]sf] 5 . h;sf] ;sf/fTds
k|efjsf ¿kdf blnt, hghflt tyf lk5l8Psf ju{sf] ljb\ofno leqsf] kx'Fr ljutsf] t'ngfdf
pNn]vgLo ¿kdf clej[b\lw ePsf] b]lvPsf] 5 . o;df ;/sf/sf] clgjfo{ bfloTjsf ¿kdf
lzIff If]qnfO{ ljz]if nlIft u/L sfo{j|md ;~rfng ul/g'sf ;fy} ;/sf/L tyf u}/;/sf/L
;ª\3 ;+:yfsf] lzIff If]qdf ePsf] cfly{s tyf k|fljlws nufgLsf sf/0f clxn] hghflt tyf
l;dfGts[t ju{sf] egf{b/df pNn]vgLo k|ult ug{ yk ;xof]u k'Ug uPsf] 5 . clxn] hghflt
tkm{sf] egf{b/ x]bf{ k|fylds txdf #$ k|ltzt / dfWolds txdf #( k|ltzt k'u]sf] b]lvG5 .
;du| ljb\ofyL{sf] egf{ k|ltzt x]bf{ ;g\ @))$ df v'b egf{ b/ *$=@ k|ltzt lyof] eg] lj=;+=
@)&) df v'b egf{b/ k|fylds tx pd]/ ;d"xsf] (%=^ k|ltzt k'u]sf] 5 . ut jif{ eGbf #
b;dnjn] j[b\lw ePsf] egf{b/nfO{ pknlAwd"ns g} dfGg' k5{ . lj=;+= @)&) sf] ˆof; l/kf]6{
cg';f/ g]kfnsf] cfwf/e"t tx ljb\ofno pd]/ ;d"xsf] afnaflnsfx¿ $=$ k|ltzt ljb\ofno
aflx/ /x]sf] tYofª\sn] b]vfpF5 . of] ;ª\Vof ;fgf] b]lvP klg xf8{ sf]/ u'|k ePsf]n] ljb\ofnosf]
kx'Frleq Nofpg 7'nf] r'gf}tL eg] xfd|f] ;fd' /x]sf] 5 . afnljsf;sf] cg'ej;lxt sIff !
df cfpg] afnaflnsfsf] k|ltzt ;g\ @))* df #^=@ lyof] eg] ;g\ @)!# sf] ˆnf; l/kf]6{n]
%^=( k|ltzt b]vfPsf] 5 eg] afnljsf;df egf{ x'g] afnaflnsfsf] ;xh} b]lvg] egf{b/ &^=&
k'lu;s]sf] 5 . n}ª\lus ;dtf ;"rs (Gender Parity Index) df ck]lIft ;'wf/ ePsf] 5 .
k|fylds tx )=((, lgDgdfWolds !=)# / dfWolds tx !=)@ k'Ug' g]kfnn] cGt/f{li6«o :t/df
u/]sf] k|ltab\wtfsf] kl/0ffd tyf bft[ lgsfosf] ;sf/fTds ;xof]usf] k|ltkmnsf] ¿kdf lng
;lsG5 .
lj=;+= @))& kl5sf] z}lIfs pknlAw;Fu ljb\odfgsf] pknlAw t'ngf ubf{ pNn]vgLo k|ult
ePsf] dfGg ;lsG5 . 5fqfnfO{ ljb\ofnodf Nofpg / l6sfO /fVgdf dxTTjk"0f{ e"ldsf v]Ng]
dlxnf lzIfssf] cf};t x]bf{ cfwf/e"t txdf $!=^ k|ltzt, lgDg dfWolds ljb\ofno txdf
@&=% k|ltzt / dfWolds txdf !&=$ k|ltzt k'u]sf] 5 . o; lsl;dsf] ;"rsaf6 n}ª\lus
;jfn tyf ;dtfsf] ;Daf]wg ug{ cg's'lnt jftfj/0f l;h{hgf ePsf] cg'ej ug{ ;lsG5 .
cGt//fli6«o :t/df x]]bf{ ;a} /fi6«sf] lg/Gt/ k|of; / k|fyldstf x'Fbf x'Fb} klg cem} ljZjdf &
s/f]8 @) nfv afnaflnsfx¿ ljb\ofno aflx/ /xg jfWo ePsf] kfOG5 . oxL j|md /lx/x]df 13
@)!% ;Dddf % s/f]8 ^) nfv afnaflnsfx¿ ljb\ofno aflx/ /xg jfWo x'g]5g\ . o;}u/L
lgDg dfWolds tx pd]/sf s/Lj & s/f]8 !) nfv afnaflnsf klg ljb\ofno aflx/} 5g\
-o'g]:sf] @))*_ .
cgf}krfl/s lzIffsf] ljZj kl/j]zsf] j:t'l:ylt x]bf{ k|To]s ^ hgf k|f}9 dWo] ! hgf ;fIf/tfsf]
clwsf/af6 al~rt b]lvG5g\ . h;df s"n lg/If/ dWo] b'O{ ltxfO dlxnf kb{5g . o;dWo] cfwf
eGbf j9L lg/If/ aª\unfb]z, rLg, ef/t, kfls:tfg $ /fi6«df /x]sf 5g\ . ;g\ @)!% leq
n}ª\lus ;dfgtfdf ;'wf/ gx'g] xf] eg] &! s/f]8 k|f}9 lg/If/ /xg] 5g . t/ g]kfndf dlxnf
;fIf/tf b/ b'O{ u'0ffn] j9]sf] tYon] g]kfnsf] k|ult ;Gtf]ifhgs /x]sf] b]lvG5 -o'g]:sf]_ .
cgf}krfl/s lzIff dfkm{t ;fIf/ ug{ ;lsPdf of] ;d"x klg ljb\ofno lzIffdf k|j]z ug{ cg's'n
jftfj/0f agL ;a}sf nflu lzIffsf] nIo k|flKtsf] cfwf/ lznf aGg ;xof]u aGYof] .
lzIfs lzIff @)&!
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g]kfndf ePsf cgf}krfl/s lzIffsf If]qsf] k|of;x¿dWo] nflu cfly{s jif{ @)^%÷)^^ sf]
ah]6 jStJonfO{ klg lng ;lsG5 . ah]6 jStJosf] k|s/0f g+= !&* df b'O{ jif{leqdf lg/If/tf
;~rfng pGd"ng ug]{ c7f]6sf ;fy cIf/ lrgf}+, ;Eo agf}+ eGg] gf/f lnP/ /fli6«o ;fIf/tf
cleofg sfof{Gjog eof] . o;s} lg/Gt/tfsf ¿kdf cfly{s jif{ )^^÷)^& df k'gM b'O{ jif{leq
;a} g]kfnLnfO{ ;fIf/ agfpg] nIosf ;fy ;fIf/ agf}+ Ifdtf a9fpF sfo{j|md sfof{Gjog eof] .
o; sfo{j|mdsf] pknlJwnfO{ cGt//fli6««o:t/df ;d]t pRr d"Nofª\sg eO{ g]kfnn] cGt//fli6«o
:t/sf] o'g]:sf] sGˆo'l;o; k'/:sf/ k|fKt ug{ ;kmn eof] . o;af6 pTk|]l/t eO o; lsl;dsf]
cleofgnfO{ lg/Gt/tf lbg g]kfn ;/sf/ dGqLkl/ifb\af6 @)^( cfZjLg !$ ut]] ;fIf/ g]kfn cleofg
-@)^(—@)&@_ cjwf/0ff kq :jLs[t u/]sf] 5 . o;cg';f/ ;fIf/ g]kfn cleofg sfof{Gjog klxnf]
k|fyldstfdf /x]sf] 5 . clxn] klxnf] k"0f{ ;fIf/ ufpF ljsf; ;ldlt, k'0f{ ;fIf/ gu/kflnsf tyf
k"0f{ ;fIf/ lhNnf agfpg lzIff dGqfno dftxt lgsfon] dfxf]n agfPsf] 5 . g]kfnsf] klxnf] k"0f{
;fIf/ lhNnfsf] ¿kdf nlntk'/ 3f]if0ff @)&! cfiff9 ( ut] lzIff dGqLHo"sf] ;d'kl:ytdf ePsf] 5 .
o;}u/L cGo lhNnfx¿ klg ;fIf/ lhNnf 3f]if0ff ug]{ tof/Ldf /x]sf 5g . o;n] ;a}sf nflu lzIffsf]
nflu cGt//fli6«o :t/df u/]sf] k|ltab\wtfnfO{ k|ToIf ck|ToIf ¿kdf e"ldsf t v]ln/x]sf] 5 . ;fy}
d'ns
' af6 lg/If/tf pGd"ngdf ;sf/fTds ;Gb]z lbPsf] 5 .
cgf}krfl/s lzIff gLlt, @)^# tyf b'/ lzIff tyf v'nf l;sfO;DaGwL lgb]{lzsf, @)^# n]
ljb\ofno lzIffdf lgoldt x'g g;s]sf JolStnfO{ j}slNks dfWodaf6 ljb\ofno lzIffsf]
kx'Frsf] cj;/ lbPsf] 5 . o;n] lzIf0f / ;do Joj:yfkgdf nrstf t/ kf7\oj|md ljsf;
s]Gb|af6 :jLs[t kf7\oj|md g} k|of]u u/]sf] 5 . :t/Lo k/LIff k|0ffnL :JfLsf/]sf] 5 . v'nf
ljb\ofno dfkm{t lj=;+= @)^$ b]lv @)^( ;Ddsf] P;Pn;L pTtL0f{ ug]{ ljb\ofyL{sf] ;ª\Vof
x]bf{ !!))) eGbf dfly k'lu;s]sf] cj:yf 5 . ljleGg sf/0fn] pd]/ ;d"x aflx/sf t/ cWoog
ug{ OR5's JolStsf nflu ;'gf}nf] cj;/ /fHon] k|bfg u/]sf] 5 . o; lsl;dsf ;xefuL
;d"xnfO{ lgoldt cf}krfl/s ljb\ofnosf ljb\ofyL{sf t'ngfdf nufgL Hofb} Go"g /x]sf] h:t}
Go"gtd ;]jf;'ljwf, hgzlSt Joj:yfkg tyf z}Ifl0fs Joj:yfkgdf sdL /x]sf] l:ylt :jLs[t
sfo{j|mdsf] ljZn]if0faf6 b]lvG5 .
cfly{s jif{ @)&!÷)&@ sf] ah]6 jStJo cfiff9sf] clGtd xKtf ;fj{hlgs eof] . o;n] ;a}sf
nflu lzIff sf nflu ljutdf ePsf pknlAwx¿ / r'gf}ltx¿nfO{ ;Daf]wg ug{ / o;n] /fv]sf]
pb\bZ] ox¿ k'/f ug{ k"jf{wf/;lxtsf] u'0f:t/Lo Pjd\ :j/f]huf/pGd'v lzIffsf nflu a9L k|fyldstf
lbPsf] kfOG5 . h:t}M o;df ;fwf/0f lzIffnfO{ j|mdzM k|fljlws / Jofj;flos lzIfftkm{ kl/nlIft
ug],{ ljb\ofno lzIffnfO{ yk k|efjsf/L agfpg sd ljb\ofyL{ ePsf / lglZrt b'/LeGbf sddf /x]sf
] leq g} ;fem]bf/Ldf ljb\ofno
14 ljb\ofno / lzIfs b/jGbLnfO{ Jojl:yt ug],{ pknAw k"jf{wf/ / ;|ft
;~rfng u/]df lghL tyf ;/sf/L ;fem]bf/Ldf cufl8 j9\g,] Ps ljb\ofno Ps lj1fg k|of]uzfnfsf]
Joj:yf ug]{ h:tf ljifo If]qnfO{ ;Daf]wg ul/Psf] kfOG5 .
;a}sf nflu lzIffsf] nIo k|flKtdf ljb\ofnosf] of]ubfg x]bf{ ;fd'bflos ljb\ofnosf] If]q Jofks
/x]sf], ef}uf]lns ljljwtfsf] k|efj, wfld{s, ;f+:s[lts, eflifs, hfltut ljljwtf /x]sf] sf/0f ;Lldt
If]q To;df klg ;'ud kl/j]zdf cjl:yt ;+:yfut ljb\ofno;Fu k|lt:kwf{ ug{ / ;/f]sf/jfnfsf]
ck]Iffcg';f/sf] z}lIfs ultljlw ;~rfng u/L ljZjf; lhTg ;ª\3if{/t /xg' kg]{ cj:yf >[hgf ePsf]
5 . l;sfO pknlAwdf 7"nf] c;dfgtf /xg'sf] d'Vo sf/0f ljb\ofnosf] lsl;d, jftfj/0f, Joj:yfkg
kIf / afnaflnsfx¿sf] kfl/jfl/s k[i7e"ldaf6 cTolws k|efj k/]sf] b]lvG5 .
cGTodf ce}m klg s]xL afnaflnsfx¿ ljb\ofnodf hfg g;Sg'sf] d'Vo sf/0f cleefjsn] lzIffsf
nflu cfjZos vr{ Joxf]g{ g;Sg' ;fy} ;do Joj:yfkg ug{ g;Sg' klg xf] . ljb\ofnodf z"Ns
lzIfs lzIff @)&!
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x6fPklg cem} kf]zfs, k]lG;n snd, skL, yk ;Gbe{;fdu|L, ljb\ofnosf] Joj:yfkg vr{, vfhf
cflbdf yf]/ jx't t vlr{g' k/]s} 5 . h;sf] ;xL Joj:yfkg ug]{ Ifdtf gx'g] cfdfa'afsf
5f]/f 5f]/L t ljb\ofno lzIffaf6 jl~rt x'g] g} eP . o;};Fu ;DalGwt ldq /fi6« ef/tsf] Ps
k|;ª\uM ef/tsf] k"jL{ pQ/ k|b]zsf d';x/ kl/jf/sf] aflnsfdf x[bo:kifL{ u'gf;f] ;l~rt 5 Tof]
xf]M dflyNnf] hftsf ljb\ofyL{n] xfdLnfO{ eG5g ls xfdL uGxfpF5f} csL{ jflnsf ylK5g xfdLn]
Joxf]g'{ k/]sf pkxf;n] xfdLnfO{ \ljb\ofno cfpg / dflyNnf] hftsf afnaflnsf;Fu a:gaf6
/f]S5 . ;fdflhs alx:s/0f dx;'; u5{g ;/sf/L gLltdf ;'wf/ cfof] t/ ;fdflhs b[li6sf]0fdf
5}g . 8]S; a]~r ePklg e"Odf a:g'k5{ -o'g]:sf]_ . of] cj:yf ljz]if u/L g]kfnsf kxf8L tyf
t/fO{sf blnt kl/jf/sf afnaflnsfdf klg nfu" eO/x]sf] 5 . o; ljifodf /fhgLlts Wofg
cem} sd k'u]sf] cfef; x'G5 .
hftLo / eflifs cNk;ª\Vos afnaflnsf;Dd k'Ugsf nflu cGt/;f+:s[lts / låeflifs lzIff k|bfg
ug'{ dxTTjk"0f{ x'G5 . o;n] l;sfO pknlAw j[bl\ w / ljb\ofno 5f8\g] b/ sd ug{ ;xof]u ub{5 .
;fdflhs k"jf{wf/ ljsf;sf] If]qdf x]bf{ of]hgf cjlwdf lzIff If]qsf] egf{b/df /fd|f] k|ult b]lvPsf] 5 .
t/ klg lzIff If]qdf cfwf/e"t ef}lts k"jf{wf/sf] ljsf; x'g g;s]sf], ljb\ofyL{ ;ª\Vofsf] cg'kftdf
lzIfs cfk"lt{ ck]lIft ¿kdf x'g g;s]sf], ;fd'bflos tyf gLlh ljb\ofnolar P;Pn;L pTtL0f{ b/df
7"nf] c;dfgtf lg/Gt/¿kdf /x]sf] / z}lIfs kx'r
F df /x]sf] n}ªl\ us, hftLo / If]qLo c;dfgtf sd
ug{ g;lsPsf] cj:yf h:tf ;d:ofx¿ /x]sf 5g\ .
casf] af6f]
 ca ljb\ofno aflx/ /xg jfWo afnaflnsfx¿ sf] x'g < sxfF 5g < / s;/L ljb\ofnosf]
kx'Frdf Nofpg] < eGg] ljifo r'gf}tLk"0f{ aGg uPsf] 5 . If]qut hftLut, lnª\ut ¿kdf
v08Ls[t u/L x]g]{ xf] eg] cem klg n}ª\lus ;dfgtf :yflkt ub}{ ;a}sf nflu lzIffsf]
cj;/ k|bfg ug]{ sfo{ r'gf}tLsf ¿kdf /x]sf] 5 . To;}n] k|fylds lzIffsf] ;du| pknlJw
dfkgsf nflu ;d"lrt pd]/df ljb\ofno k|j]z, k|0ffnL leq k|j]zkZrft lg/Gt/ cWoog
ug]{ jftfj/0f / ;dodf ljb\ofno k9fO k'/f ug]{ cj:yf l;h{gf ;DaGwL ;"rsdf ;'wf/sf]
cfjZostf kb{5 .
 k|fljlws / Jofj;flos lzIffnfO{ kof{Kt cfly{s ljlgof]hgsf] sdL, /fhgLlts
cl:y/tf, sdhf]/ of]hgf lgdf{0f, cleefjssf] Go"g ;xeflutf÷;lj|motf, pTkflbt
hgzlSt / ahf/larsf] tfbDotfdf sdhf]/ ;dGjo cflb d'Vo jfws ePsfn]] o; If]qdf
;'wf/ ug{ cfjZos 5 .
 z}lIfs u'0f:t/df clej[b\lw ug{ ljleGg tTjsf] k|efj kg]{ x'Fbf lzIff dGqfno cGtu{t
15
lgsfosf] ;dGjo t cfjZos 5 g} cGt/ dGqfno ;dGjo cem ckl/xfo{ b]lvG5 .
 nlIft ju{sf gfddf ul/Psf] nufgL tyf NofOPsf sfo{j|md ;Lldt ;ª\Vofs} jl/kl/
/xFbf pknlAwdf clej[b\lw ug{ ;lsPsf] 5}g . pbfx/0fsf nflu 5fqj[lTt zLif{snfO{ x]bf{
:yfgLo ljsf; dGqfno, dlxnf, afnaflnsf tyf ;dfhsNof0f dGqfno, lzIff dGqfno
tyf ljleGg lhNnfdf sfo{/t u}/;/sf/L lgsfosf] kmf]s; u|'k Pp6} x'g] / ;a}lt/af6
nfeflGjt x'g] cj:yf xfd|f] tYofª\s Joj:yfkg / k|of]usf nflu kx'Frsf] cj:yfn] l;h{gf
u/]sf] 5 . ef}lts lgdf{0f, z}lIfs If]qsf hgzlSt Joj:yfkg, hgzlSt ljsf;sf ;fy}
5fqj[lTt, kf7\ok':ts nufot ljb\ofyL{ nlIft ;]jf;'ljwfdf ;/sf/L / u}/;/sf/L If]qaf6
ePsf] nufgLdf bf]xf]/f]kgf x6fpg sfo{j|md sfof{Gjog k"j{ Jofks 5nkmn / ;dGjosf]
cfjZostf 5 .
 ljb\ofyL{] kl/ro kq / cgnfO{g tYofª\s k|0ffnLsf] Joj:yfkg u/L ljbodfg clen]v
lzIfs lzIff @)&!
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Joj:yfkg / nufgLsf] k|efjsf/L sfof{Gjogdf ;'wf/ ug{ cfjZos b]lvG5 .
;a}sf nflu lzIffsf] ;'lglZrttfsf nflu cf}krfl/s ;+oGq kl/rfngsf ;fy;fy} cgf}krfl/s
;+oGqsf] plrt k|of]u / ;dGjoaf6 dfq ;a}sf nflu lzIff k|ltsf] k|ltab\wtf k'/f ug{
;lsG5 . To;}n] ljb\ofno tx, pRr dfWolds tx / pRr lzIffdf cf}krfl/s lzIffn]
;Daf]wg ug{ g;s]sf] If]q / ;d"xdf cgf}krfl/s tyf j}slNks lzIffsf] Joj:yfkgnfO{
cem k|efjsf/L / hjfkmb]xL agfpg cfjZos b]lvG5 .
cgf}krfl/s lzIff gLlt, @)^# sf !^ cf]6f gLltsf] k|efjsf/L sfof{Gjog ug]{ jftfj/0f
agfpg ;lsPdf ljb\ofno txdf ljb\ofnosf] kx'Fr aflx/ /x]sf] ju{nfO{ Nofpg / pRr
dfWolds txdf v'nf tyf j}slNks dfWodaf6 lzIff k|bfg ug{ ;xh x'g ;S5 . ljb\ofno
tx / pRr lzIffdf v'nf dfWodaf6 cWoog ug{ rfxg]nfO{ cj;/ ePsf]n] ca pRr
dfWolds txdf klg o; lsl;dsf] Joj:yfkg ug{ ;lsPdf Uofk x6\g] / j}slNks
dfWodaf6 ljb\odfg cf}krfl/s lzIffaf6 jl~rt x'g k'u]sf] ;d"xn] cj;/ kfpg] 5 .
ljb\ofno If]qdf kx'Fr pNn]]vgLo tj/af6 ePklg u'0f:t/Lo agfpg ;lsPsf] 5}g .
clgjfo{ / lgz'Ns cfwf/e"t lzIff d''n'sel/ sfof{Gjog ug]{ ck]Iff cg'¿k ljb\ofno
/ pRr tyf k|fljlws lzIffsf] Joj:yfkg ug]{, ljleGg P]gx¿ -lzIff P]g, v'nf ljZj
ljb\ofno P]g, pRr lzIffsf] 5ftf P]g_ Nofpg], lzIff dGqfno k|0ffnLsf] ;+/rgfut ;'wf/
Pjd Joj:yfkg ug]{, sfo{;Dkfbg ;"rs / ;Ifdtfsf ;"rssf cfwf/df z}lIfs Joj:yfks
sd{rf/L, g]t[TjbfoL e"ldsfdf /x]sf JolStTjsf] hjfkmb]lxtf j9fpg] u/L lzIffsf] efjL
lb;f to ug]{ h:tf sfo{x¿ clxn]sf] klxnf] k|fylstfj|mddf /xg ;Sg' kb{5 .
;"rgf tyf ;~rf/ k|ljlwn] PSsf;f}+ ztfAbLdf cj;/ / r'gf}tL b'a} ;Fu;Fu} NofPsf] 5 .
o;nfO{ ;xL lsl;daf6 ;Daf]wg ug{ ljb\ofno lzIffdf ;"rgf tyf ;~rf/ k|ljlwsf] k|of]u
;DaGwL lgb]{lzsf, @)^( sf] k|efjsf/L sfof{Gjogsf nflu cfwf/e"t Joj:yfkg clt
cfjZos eO;s]sf] 5 . z}lIfs hgzlSt ljsf; s]Gb|cGtu{t d'n'sel/ /x]sf z}lIfs tflnd
s]Gb| æsÆ ( / ævÆ @) cf]6f u/L @( cf]6f lgsfoaf6 dfWolds :t/ tyf lgDg dfWolds
:t/df k7g kf7g ug]{ lzIfssf nflu tflndsf] e"ldsf /x]sf] 5 . oL lgsfoaf6 x/]s jif{
;fd'bflos ljb\ofnosf ljz]if u/L lgDgdfWolds / dfWolds txdf cWofkg u/fpg] ;a}
lzIfs, lzIfssf k];fut ;ª\3 ;ª\u7gsf g]tf, k|wfgfWofksnfO{ k];fut ljsf; pGd'v
tflnd ;~rfng ub}{ cfPsf] 5 eg] cfwf/e"t tx sIff Ps b]lv kfFr;Dd cWofkg ug]{
lzIfssf nflu ;|f]t s]Gb|dfkm{t tflnd ;~rfng u/L lzIfssf] k];fut ljsf;df ljs]Gb|Lt
kb\wltnfO{ cFufn]sf] cj:yf 5 . ca ;~rfngdf NofOg] tflnd ljNs'n} ;"rgf tyf ;~rf/
k|ljlwdf cfwfl/t u/L lzIffdf ;"rgf tyf ;~rf/ k|ljlwsf] k|of]u / o;n] l;h{gf u/]sf]
1fgsf] vf]hL ug{ ;Sg] Ifdtf ljsf; ug{ h?/L eO;s]sf] 5 .
ljb\ofno If]q ;'wf/ of]hgfn] ljb\ofyL{sf] kx'Frsf ;fy ;fy} u'0f:t/nfO{ k|fyldstfdf /fvL
sfo{ ug{ hf]8 lbPsf] 5 . ;ª\VofTds ¿kdf ljb\ofno :yfkgf, ljb\ofyL{ egf{, lzIfs
lgo'lSt, ef}lts k"jf{wf/df k|z:t nufgL ePklg o;sf] k|ltkmn ck]lIft ¿kdf xfl;n
eOg/x]sf]n] u'0f:t/Lo lzIffsf nflu rflxg] Go"gtd\ k"jf{wf/ / hgzlStsf] Joj:yfkgdf
/fHoaf6 k|fyldstf lbOg' k5{ .
cgf}krfl/s lzIff gLlt, @)^# tyf b'/ lzIff tyf v'nf l;sfO ;DaGwL lgb]{lzsf, @)^# n]
ljb\ofno lzIffdf lgoldt x'g g;s]sf JolStnfO{ j}slNks dfWodaf6 ljb\ofno lzIffsf]
kx'Frsf] cj;/ lbg] Joj:yf u/]sf]n] o;nfO{ cem Jojl:yt / k|efjsf/L agfpg PsLs[t
j}slNks ljb\ofno ;~rfng;DaGwL lgb]{lzsf lgdf{0f ug'{ cfjZos 5 .
lzIfs lzIff @)&!

 tf]s]sf] ;dodf k'/f ;]6 kf7\o k':ts kfpg] afnaflnsfsf] ;ª\Vof &#=! dfq /x]sf] 5 . o;
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If]qdf lg/Gt/ r'gf}tL tyf ;d:of cfPklg lbuf] ;dfwfgsf] vf]hL ug{ g;ls/x]sf] cj:yf
ljb\odfg b]lvG5 . ljleGg ;dodf ePsf cWoog k|ltj]bgn] ;'emfPsf ;'emfjsf cfwf/df
ljsNk vf]hL kf7\o k':ts ;DaGwL ;d:of ;dfwfg ug{ cfjZos 5 . o;sf] ljsNkdf
;"rgf tyf ;~rf/ k|ljlwsf] k|of]uaf6 sDKo"6/ nufot pks/0f pknAw x'g] :yfgdf k|of]u
/ gx'g] :yfgdf lzIfssf] Ifdtf ljsf; u/L kf7\oj|mds} cfwf/df cWoog cWofkg ug{
;Sg] agfpg cfjZos 5 .
 cfiff9sf] clGtd ;ftfdf ah]6 jStJo ;fj{hlgs ePsf] 5 . ah]6 jStAon] ;Daf]wg u/]sf
k'jf{wf/;lxtsf] u'0f:t/Lo lzIffsf nflu lhDd]jf/ lgsfosf] sfo{;Dkfbgdf k|efjsfl/tf
Nofpg cfjZos 5 . o;sf] nflu :jLs[t ah]6 tyf sfo{j|md ;dod} sfof{Gjog ug{ ;|f]t
;fwg ;lxt hgzlSt kl/rfngsf] Joj:yfkg klxnf] zt{ aGg ;S5 .
 u'0f:t/Lo lzIffsf] nflu lzIfssf] e"ldsf dxTTjk"0f{ x'g] ePsfn] ca lgo'St ul/g] lzIfssf]
;Ifdtf lgwf{/0f u/L ;f]cg';f/sf] hgzlSt 5gf}6 ul/g'sf ;fy} ljb\odfg lzIfsx¿sf]
Ifdtf ljsf;sf sfo{j|md sfof{Gjogdf NofO ;dfg ;]jf, ;'ljwfsf] ;'lglZrttf ;lxtsf]
Ps} k|s[ltsf lzIfssf] Joj:yfkg ul/g' kb{5 .
-$_ lgisif{
;g\ !($* sf] dfgj clwsf/ ;DaGwL ljZjJofkL 3f]if0ffkq x'Fb} ;g\ !(() sf] lzIff ;DaGwL
cGt/f{li6«o k|of;n] g]kfnsf] ljb\ofno lzIff If]qsf] l:yltdf cg's'n kl/jt{g x'Fb} cfPsf]] 5 .
ljb\ofyL{ egf{df pNn]]vgLo k|ult, ef}lts kIfdf ;'wf/sf] jftfj/0f l;h{gf ePsf] 5 . t/
cGt/f{li6«o:t/;Fu k|ltikwf{ ug{ ;Sg] hgzlSt pTkfbg eg] ck]lIft dfqfdf ug{ ;lsPsf] 5}g .
lzIffnfO{ dfgj clwsf/sf] wf/f @^ / afn clwsf/sf] b[li6sf]0fn] /fHosf] klxnf] bfloTj leq
/fv] klg ljb\ofnoLo ;'ljwf lglZrt dfkb08sf] cfwf/df pknAw u/fpg] 7f]; gLlt / c8fg
/fHosf] tkm{af6 lng ;s]sf] b]lvGg . ljut nfdf] ;dob]lv ljb\ofno lj:tf/sf gfddf dfudf
cfwfl/t ljb\ofno :jLs[lt, ;|f]tsf] ljlgof]hg ug]{ gLlt cjnDag eOg} /x] . ;Ifd ;d"xn] j9L
;|f]t nUg] sdhf]/sf] kx'Fr x'g g;Sg], ;]jf ;'ljwfsf] Kofs]h lk5l8Psf] ju{nfO{ eg] klg o;sf]
pkof]udf wgL ju{sf] jr{Zj cufl8 b]lvof] . hgzlSt kl/rfng Pjd\ ef}lts kIfsf] lj:tf/df
ljgf gS;fª\sgsf Kofs]hn] ljZjJofkL ?kdf kx'Frsf] t'ngfdf z}lIfs u'0f:t/sf] kIf Hofb}
sdhf]/ /x]sf] b]lvG5 . ;x;|fAbL ljsf;sf nIox? / ;a}sf nflu lzIffsf] ;dofjlw ;g\ @)!%
df ;dfKt x'Fb}5 . s]xL nIo xfl;n eP s]xLdf xfdL ?dln/x]sf] cj:yf 5 . To;}n] ljutdf
ePsf c;n k|of;af6 pTk|]l/t x'Fb} afFsL cjlwdf cfcfkm\gf] sfo{ If]qaf6 pb\b]Zo k|flKtsf nflu
cleofg rnfpg clt cfjZos b]lvG5 .
17
;Gbe{ ;fdu|L
cy{ dGqfno -lj=;+=@)^%_ . cfly{s jif{ @)^%÷)^^ sf] ah]6 jStAo . sf7df8f}F M n]vs
cy{ dGqfno -lj=;+=@)^(_ . cfly{s jif{ @)^(÷)&) sf] ah]6 jStAo . sf7df8f}F M n]vs
o'g]:sf] -@)!)_ . ljZjJofkL cg'udg k|ltj]bg @)!) M o'g]:sf]
lzIff dGqfno . ;a}sf nflu lzIff /fli6«o sfo{of]hgf -@))!– @)!%_ . sf7df8f}F M n]vs
lzIff dGqfno -lj=;+=@)^^_ . ljb\ofno If]q ;'wf/ sfo{j|md -@)^^ —@)&@_ . sf7df8f}F M n]vs
lzIff dGqfno -lj=;+=@)^(_ . ljb\ofno lzIffdf ;"rgf tyf ;~rf/ k|ljlwsf] k|of]u ;DaGwL
lgb]{lzsf . sf7df8f}F M n]vs
lzIff dGqfno . ;fIf/ g]kfn cleofg -@)^(—@)&@_ cjwf/0ff kq . sf7df8f}F M n]vs
lzIff dGqfno . lzIffsf ;d;fdlos ljifox¿df /fli6«o ax; kq -@)&)_ . sf7df8f}F M n]vs
lzIfs lzIff @)&!

pb\e|ddf /x]sf] ;g\ @)!% kl5sf] lzIff
8f= ef]h/fh sfk\mn]
pk;lrj, lzIff dGqfno
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n]v ;f/
rf/ jif{ ljb\ofnodf latfO;s]sf afnaflnsfn] Pp6f jfSo z'b\w;Fu k9\g g;s]sf] / To:tf w]/}
h;f] afnaflnsf sdhf]/ cfly{s cj:yf ePsf 3/kl/jfsf 5g\ . of] jf:tljstf Psftkm{ 5 eg]
csf]{tkm{ lzIffsf a[xTt/ of]hgfx¿sf] k|If]lkt jif{ ;g\ @)!% df ;dfKt x'Fb}5 . To;kl5 s] x'g] eGg]
ljifo o; ljifo If]qdf k|d'v rrf{sf] ljifo x'g k'u]sf] 5 . ;"rgf tyf ;~rf/ (Information
and Communication Technology- ICT) n] ljsf; u/]sf] cf}krfl/seGbf cgf}krfl/s
ljZjsf] kl/j]zn] cem a9L lrlGtt u/fpg kg]{ cj:yf 5 . oxL pb\e|d -lbdfu rSs/fpg]
sfd_ n]vsf] ljifo j:t' ag]sf] 5 . @)!% kl5 g]kfndf lzIff s:tf] x'g knf{ egL lh1f;f /fVg]
kf7ssf nflu s]xL ;"rgf b]nf eGg] n]vsf] cfzo xf] . ablnbf] kl/j]zdf lzIff 1fg cfh{gsf]
ljifo dfq geP/ cy{ zf:qsf] ljifo eO{ ;s]sf] s'/fsf] rrf{ o;df 5 . d"n ¿kdf uDg] lj1sf]
wf/0f, ;d;fdlos k|ltj]bg / xfd|f] jf:tljStfnfO{ b]vfpg] k|of; o;df ePsf] 5 . ;g\ @)!%
kl5sf] lzIffsf] b[li6sf]0f ljZj gful/s tof/ ug{ / cGo If]qsf] ljsf;nfO{ lbuf] agfpg s]
ug]{ eGg] s'/fsf] vf]hL o;df ePsf] 5 . cGTodf % ;'emfj /fhgLlts txdf cy{k"0f{ 5nkmn /
k|ltab\wtf, /fli6«o ah]6sf] @)Ü lzIff If]qdf nufgL, Joj:yfksLo ;'wf/, :yfgLo txdf ckgTj
/ lzIf0f l;sfO k|lj|mofdf ;'wf/ k|:t't u/L ;g\ @)!% kl5sf] lzIffsf] pb\e|d -lbdfu rsf{pg]
sfd_ df cfkm" ;+nUg ePsf] hfgsf/L lbFb} lj6 dfl/Psf] 5 .
ljifo k|j]z
JolSt, ;dfh / /fi6« ltg} kIfaf6 lzIffnfO{ dxTTjsf ;fy x]l/G5 . JolStsf nflu JolStTTj
ljsf;, k|ltef phfu/, eljiosf] tofL/, k];fsf] ;'lglZrttf cflb sf/0fn] dxTTj /fV5 . ;Eo
;dfh ljsf; / pGgltsf nflu Pjd\ d'n'ssf] ;j{kIfLo ljsf;sf nflu lzIff cfjZos k5{ .
of] klg ;fk]lIfs 5 . ;do ;Gbe{cg';f/, ;dfh kl/jt{g / ljZj kl/j]zcg';f/ ;g\ !(() af6
cf}krfl/s ¿kdf ljZjjofkL d'b\bf ag]sf] lzIffsf k|of;sf b'O{cf]6f r/0f k'/f eP . kl5Nnf]
r/0f ;g\ @)!% df ;dfKt x'Fb}5 . lzIffdf afx\o ;xfotf, 3/fo;L nufgL /
To;kl5 s] x'g] eGg] ljifo o; ljifo
cleefjsfsf] vr{ s'g} klg ;'lglZrt 5}g
If]qdf k|d'v rrf{sf] ljifo x'g kg]{ lzIffdf 3/ kl/jf/sf] nufgL s'n lzIff vr{sf] %)
xf] tfklg uf]n rj|mdf km;]sf] 5 .
Ü ePsf] cg'dfg 5 . o;n] ul/a kl/jf/df lzIff
g]
k
fnsf]
;Gbe{
d
f
åGåkl5sf]
d'
n
s
'
sf]
18
cfh{g ug{ lsg uf/f] 5 eGg] s'/fsf] ;ª\s]t u5{ .
k'gM;+/rgf / Joj:yfkg, ;x;|fJbL cGt/lglxt Ifdtf ljsf; ug]{ k|:k'm6g ug]{ x'Fbf
ljsf;sf nIo / ;a}sf nflu lzIffsf]
lzIffdf nufgL ug{ h?/L 5 . ul/jL 36fp5, /f]huf/L
k|If]k0f jif{ glhs} cfpg', ljZjJofkL
a9fpF5, dlxnf ;zStLs/0f u5{, b'u{d ;'ud b'/L sd
ljz]if u/L ;+o'St /fi6« ;ª\3Lo
u/fpF5, hfthfltut leGgtf ;fF3'¥ofpF5, ckfª\utfsf
(UN) ;ª\Vofaf6 eO/x]sf k|of;
;d:of ;Daf]wg u5{ .
Pjd\ ;"rgf tyf ;~rf/ (ICT) n]
ljsf; u/]sf] cf}krfl/s eGbf cgf}krfl/s ljZjsf] kl/j]zn] cem a9L lrlGtt u/fpg kg]{
cj:yf 5 .
;g @)!% kl5 s:tf] lzIff x'g] eGg] af/df ;+;f/sf w]/} d'n'sn] lgs} sfd ul/;s]sf 5g\ .
xfd|f]df :ki6 sfo{ lbzf lng ;s]sf] 5}g . JolSt, lj1, ;+:yfsf cfˆgf] cfˆg} ts{ / ljrf/
lzIfs lzIff @)&!
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xf]nf PsLs[t x'g ;s]sf] 5}g . k|of; sxfFaf6 yfngL ug]{ eGg] s'/f s;}nfO{ yfxf 5}g . lzIff
dGqfno ;d]t :ki6 b]lvFb}g . s;}sf] ts{ 5 lzIfsdf ;'wf/ u/]kl5 ;a} x'G5 . c¿ s;}sf]
egfO 5, gLltb]lv sfof{Gjog;Dd ;a} kIfdf plTts} ;'wf/ cfjZos 5 . kf7\oj|md, d"Nofª\
sg, k/LIff, ;'zf;g cflb . oxL pb\e|d -lbdfu rSs/fpg] sfd_ n]vsf] ljifo j:t' xf] . @)!%
kl5 g]kfndf lzIff s:tf] x'g knf{ eg] kª\ltsf/n] k|of; ubf{ 3grj|mdf km;]sf / lbdfudf
plAhPsf s'/f o;df 5g\ .
s[lifdf pTkfbsTj a9fpg, Jofkf/df gfkmf a9L
ljifoj:t'
u/fpg], Jofkf/sf] kl/0ffd / u'0f:t/ a9fpg
æ;g\ @)!% kl5 ljsf;sf] gd"gf s:tf
lzIffn] dxTTjk"0f{ of]ubfg u/]sf] x'G5 .
x'g] <Æ eGg] ljifodf o'g]:sf]n] u/fPsf] lzlIft JolStn] s/f/ u/]/ sfd u5{ -/f]huf/
Pp6f cWoogn] lzIffnfO{ ljsf;sf]
bftf;Fu_ . o;n] cfly{s cfh{g dfu{ :ki6 / lbuf]
klxnf] k|fyldstfdf /fVg'k5{ eGg]
x'G5 .
k|ltj]bg lbP5 . Tof] k|ltj]bg tof/ Pp6f d'n'ssf ;a} hgtfsf] lzIff cfh{g ug{ Ps
ug]{ ;d"xdf lzIff If]qsf eGbf afx]ssf
jif{ j[b\lw u/]df cf};t k|lt JolSt cfodf @ b]lv
;+nUg ePsf /x]5g\, To; s'/fn] klg
@=% k|ltztn] j[b\lw x'G5 .
cWoog k|ltj]bgsf l;kmfl/; cy{k"0f{
b]lvg cfof] . ;\g @))) df ;x;|fAbL ljsf;sf nIo (Millenium Development Goals- MDG)
sf] uGtJo jif{ @)!% nfO{ agfOPsf] / ;f] cjlw k"/f x'g glhlsFb} ubf{ of] k|ltj]bg j]a (Web)
dfk{mt ;fj{hlgs ePsf] 5 . tn k|:t't ul/Psf rf/ cf]6f hlt ljifo j:t'sf] hfgsf/Ln] of]
ljifo zLif{s xfd|f] -g]kfn_ sf] z}lIfsdf oltj]nf ;fGble{s / dxTTjk"0f{ 5 eGg] d 7fGb5' M
!= xfdL åGåkl5sf] ;ª\j|md0fdf 5f}F . pTt/åGåfTds (Post Conflict) o'udf cndlnPsf] cj:yf
5 . ;dfj]zLs/0f / /fHo k'gM ;+/rgf /fHosf] ljifodf ;jf{lws rrf{sf] ljifo ag]sf] 5 .
/fHo lgdf{0fsf j|mddf lzIff cleGg If]qsf] ¿kdf Joj:yfkg x'g'kg]{ s'/fdf lglj{jfb 5 .
@= ;x;|fAbL ljsf;sf nIo h:t} ;a}sf nflu lzIffsf] cGt//fli6«o cleofg / k|ltab\wtfsf]
k|If]lkt jif{ ;g\ @)!% nfO{ g} agfOPsf] lyof] . g]kfn To;sf] kIf /fi6« xf] . ;g\ @)!%
;Ddsf] sfo{of]hgf / tflnsf agfO tTsfn, dWofjlws / bL3{sfnLg nIo lgwf{/0f u/L
sfo{j|md tyf kl/of]hgf ;~rfng ul/P, ca ;g\ @)!% glhlsFb} 5, To;kl5 s] ug]{ eGg]
ljifodf ;dod} k"j{ ;lj|mo (Proactive) eO{ To;tk{m ljz]if Wofg lbg h?/L 5 .
#= ljsf;sf] ult lta| kfg]{ …of]hgf utÚ ljsf;sf] j|mddf /fhgLlts cl:y/tfsf a]nf 5f]6f]
cjlwsf] -ltg jif]{_ cln l:y/ cj:yfdf kfFr jif]{ cfjlws of]hgfsf cfwf/df xfdLn] ljsf;
nIo lgwf{/0f ub}{ cl3 a9\of}F . ;g\ @)!% ;Dd /fhgLltn] Pp6f lglZrt ult lng ;Snf 19
/ /fHo k'gM;+/rgfsf] :ki6 vfsf hgtf;Dd k|:t't eO{ ;Sg] 5 . d'n'sn] hgtf cfk}mFn]
lgdf{0f u/]sf] ;+ljwfg k|fKt ug]{ 5g\ . oL ;a} k[i7e"lddf d"nsn] bL3{sfnLg of]hgfsf
cfwf/df ljsf; k|lj|mofdf k|j]z ug'{kg]{ 5 . o;sf nflu 5nkmn / ax; ;'? x'g h?/L 5 .
$= Oltxf; cWoogn] ;Gtlt cGt/ (generation gap) / k|ljlwsf] ljsf;df cfpbf] k':tfsf]
k|e'Tj (domination) :jefljs / k|s[lts h:tf] nfU5 . t/ ljutsf] b'O{ b;sdf ;"rgf
tyf ;~rf/ k|ljlwn] ck|Toflzt km8\sf] df¥of] . cfpFbf] o'jf k':tf;Fu k'/fgf]n] k|lt:kwf{ ug{
g;Sg] eof] . ;Gtlt cGt/ (generation gap) 7'nf] 5 . ljZj u|fdeGbf crDd nfUYof] clxn]
ljZj t sf]7fdf xf]Og d'7Ldf -df]afOn kmf]gdf_ ;Lldt eO{ ;Sof] . o;n] z}lIfs hutdf
;a}eGbf a9L k|lj|mofdf k|efj kf¥of] . u'? / lziodf pN6f] h:tf] nfUg] cj:yf Nofof] .
;"rgfdf u'?eGbf lzZo (young generation) hfGg] b]lvof] . w]/} hfGg] .
lzIfs lzIff @)&!
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plNnlvt kl/j]z ;To xf] . tYok/s / ef]u]sf] xf] . ca of] ef]u]sf] tYok/s cj:yfaf6 eljZo
s;/L agfpg] < cfhaf6 ax; 5nkmn cufl8 a9\g ;s] ;g\ @)!% ;Dddf Pp6f cfsf/
cfpnf . ;g\ @)!% kl5 Pp6f sfo{of]hgf agfpg ;Sg k5{ . olb ;dodf xf]; k'¥ofP/ kfsf]
(Mature) u[xsfo{ x'g ;s]g eg] k/Dk/fut bftfsf] ;+/rgf (structure) / xfd|f] k/Dk/fsf]
k/Dk/fut lj:tf/ (Extension) dfq x'g k'U5 .
;'? sxf“ / s;/L
j}b]lzs dfdnfsf lj1 tyf /fhgLlt1 /d]z gfy kf08]sf] cleJolSt ædflg;nfO{ Pscsf]{;Fu
r'DasLo 9ª\udf hf]8]/ cf}krfl/s eGbf cgf}krfl/s ljZj a9L k|efjsf/L ePsf]Æ jt{dfg
kl/j]zdf Oltxf;sf] ljsf; j|mddf ljR5ggtf b]lvPsf], zf;sLo kIfsf] rl/q, z}nL, kb\wlt /
dfGotfdf clwsf/ lng cft'/ gofF k':tfsf] r]tgfsf] ulx/fO / cfsfª\Iffsf] prfOnfO{ ;Daf]wg
ug{ z}lIfs axf;sf] yfngL Jojl:yt / r/0fab\w ¿kdf x'g l9nf ug{ x'Fb}g -sflGtk'/ b}lgs, @%
kmfu'g, @)&)_ .
t/ ax;sf] yfngL sxfF / s;/L ug]{ < s;n] ug]{ < lhDd]jf/ sf] < s'g s'g ljifoaf6 ;'?
ug]{ cyjf :jtGq ljrf/nfO{ Jojl:yt ug]{ oxL s'/fsf] 6'ª\uf] gnfuL ax; cufl8 a9\b}g . oxL
s'/f d}n] s]xL ;fyLx¿;Fu u/]sf] lyPF . ljrf/ ljljw÷ts{ cfˆg} cfˆg}, s;]sf] cfˆg} lglZrt
;+/rgfs[t j[b\lw 5 . c¿ s;}sf] ;"rgf ;ª\sngsf cfwf/df wf/0ff ag]sf] 5 . cfˆgf] s'/f]
cleJoSt ug{ pm s'g bz{g, k|j[lTt / Jojxf/sf] kl/j]z / cg'ejsf] w/ftnaf6 ljsf; ePsf]
5, To;}sf] ;]/f]km]/f]n] JolStsf] b[li6sf]0f lbFbf] /x]5 . oxL ;Gbe{df eg]sf] s'/f ;Demgfsf]
cfwf/df tnsf] Ps b'O{ cg'R5]bdf pNn]v ug]{ kf7s;Fu cg'dlt rfxG5' .
s] ug]{ <
Ps hgf lxt};L ldq lhNnf lzIff clwsf/L x'g'x'G5 . pxfFsf] sfo{z}nL dnfO{ dg k5{ . ;w}F
lj|mofzLn x'g'x'G5 . kb\wltsf] / ;'wf/sf] s'/f d;Fu e]6 x'gf;fy ul/xfNg'x'G5 . pxfFsf] ljrf/df
lzIffsf] ;'wf/ lhNnf lzIff sfof{noaf6 u/] x'G5 . xfdL xfd|f gLltdf wgL 5f}+ . sfof{Gjog kIf
sdhf]/ xf] . xfd|f] h:tf] cg';/0fsf/L ;dfh (follower
society) ;dfhdf k'/} tn (bottom) af6 klg uf/f] lzIfs ljsf; / Joj:yfkg
5 . dflysf] k|of; klg tn ljb\ofno / l;sf?;Dd  cefj eP hlt k"/f ug]{
k'Ub}g . t;y{{ lhNnfdf sfd uug]{ hfu/, OR5f / ;fdYo{  pTs[i6 JolSt cfsif{0f ug]{
ePsf] JolStnfO{ lhDd]jf/ u/fpFbf ;'zf;g sfod x'G5 .  tflnd lbg]
;|f]tsf] pRrtd pkof]u / pkef]u x'G5 . afnaflnsfsf]  l6sfpg k|f]T;fxg ug]{
20 k7gkf7gdf ;'wf/ x'G5 . pxfF eGg'x'G5, k'/:sf/ rflxFb}g  d"Nofª\sgsf]-ljb\ofyL{_ t/Lsfdf
t/ v/fa dflg;nfO{ klg lbg' x'Fb}g . /fd|f] ul/;\ eg]/ ;Ifd agfpg] .
:ofjf;L lbP k'U5 . /fd|f] lgotn] sfd ubf{ k|lj|mof
gk'u]sf] jf q'l6 ePsfdf Ifdf x'g] / lgot v/fa /fvL lgod ;ª\ut t/ unt sfd ug]{nfO{
;Daf]wg ug]{ pkfo x'g'k5{ . z}lIfs ;'wf/ ug{ ;lsG5 . pxfF eGg'x'G5, b; hgf lhNnf lzIff
clwsf/L of] dfkb08 / ;"rssf cfwf/df pTs[i6 7xl/P ca b; lhNnfsf] lhDdf pxfFx¿sf]
egL lgwf{/0f ug{ k|fljlws ¿kdf uf/f] 5}g . lglZrt ;"rssf cfwf/df t'?Gt} ;lsG5 . t/ xfd|f]
/ /fhgLlts bnsf] cfr/0fdf / ;+:sf/df ¿kfGt/0f rflxG5 .
7"nf dfG5] s] eG5g\ < cfhsf] lbg;Dd ljZjsf ;jf{lws zlStzfnL JolSt a/fs cf]afdfn]
z}lIfs ;'wf/sf b]xfosf ;ft cf]6f kIfdf ;Daf]wg ug]{ pb\3f]if0f u/]
 No child left behind -k|To]s afnaflnsfsf] JolStut leGgtfsf cfwf/df lzIf0f
lzIfs lzIff @)&!
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x'g'k5{, sf]xL klg cfwf/e"t tx;Ddsf] lzIffaf6 al~rt x'g'x'Fb}g .
 afn ljsf; tyf k"j{ k|fylds lzIff– afnssf] ljb\ofno lzIff ;'? x'g' cufj} JolStTj
ljsf;sf nflu ljz]if Wofg lbg] .
 ljb\ofyL{sf] pknlAw (achievement) df ljz]if hf]8 lbg]
 k|ljlw, lj1fg / u0ftdf ljz]if hf]8 lbg]
 g;Sg]sf nflu pRr lzIffdf ;xof]u hf] ;Sb}g t/ pRr lzIff cfh{g ug]{ OR5f u5{ /
Ifdtf 5 .
 u'0f k|0ffnL (merit system) nfO{ pRr k|fyldstf lbg] ljz]if u/L lzIfssf] ;Gbe{df– uNtL
ug]{ lzIfsnfO{ dfkmL glbg] (no excuse) sf] cj:yf ljsf; ug]{
 ljb\ofno 5gf]6 (school choice) ljb\ofyL{n] ljb\ofno 5gf]6 ub{ ;fd'bflos ljb\ofno
5gf]6 ug]{ u/L public education sf] quality enhance ug]{
lzIff s} ;DaGwdf UN kb\wltdf nfdf] cg'ej ;Fufn]sf s'n rGb| uf}tdsf] egfOdf tnsf b;
cf]6f If]qdf ;w'f/ ug'{k5{ M
F sf k|of;n] c;dfgtf
 sdhf]/ ju{sf nflu lzIff ;DalGw lzIffdf ;dtfd"ns kx'r
ljz]if Joj:yfdf
dfkg ;"rfª\s (Gini coefficient) 36fpg
 afn ljsf; tyf k"j{ k|fylds lzIff
d2t u5{ . hlg ;"rfª\sdf sd cfp5 . d'ns
' sf]
 d'n'ssf] ljljwtfsf] ;Daf]wg ug]{
cflYf{s j[bl\ wdf pNn]v a9f]Tt/L cfp5 .
u/L z}lIfs Joj:yfkg ug]{
dft[ d[To'b/, lzz' / afn d[To' b/, s'kf]if0f
 nfe u|fxL (beneficiary) sf] kIfnfO{
36fpg] h:tf kIfdf lzIffsf] dxTTjk"0f{ e"ldsf
Wofg lbP/ z}lIfs Joj:yfkg ug]{
x'G5 . lzIff cfkm}Fdf :j:Yo hLjgsf] cfwf/e"t
 /fhgLlts/0fdf
/f]s
cfjzostfsf] kIf xf] . dfgj hLjg
(depoliticalization) ug]{
arfj6sf nflu of] dxTTjk"0f{ 5 .
 z}lIfs u'0f:t/df ljz]if hf]8 lbg]
hg;ª\Vof 36fpg / lbuf] ljsf; ug{ lzIffn]
 lghL ;/sf/L ;fe]mbf/Ldf hf]8 (PPP)
dxTTjk"0f{ ;xof]u u/]sf] x'G5 .
hf]8 lbg]
c}f]nf, Ifo/f]u, Pr cfO{ eL P8\; tyf cGo
 ljb\ofno zflGt If]q agfpg]
eofjx /f]u lgoGq0f ug{ lzIffsf] of]ubfg
 afn d}qL lzIfs l;sfodf hf]8 lbg]
dxTTjk"0f{ 5 .
cf}krfl/s b:tfj]h / k|ltj]bgdf @)!%
kl5 lzIffsf] af/]df k|z:t rrf{ x'g] u/]sf] 5 . o'g]:sf]jf6 k|sflzt Ps k|ltj]bg (UNESCO, 21
2012) cg';f/ ;a}sf] nflu lzIffsf cleofg 6'ª\luPsf] 5}g . pknlAw lgs} eP cem w]/} afFsL
5 . cj;/df c;dfgdf, u'0f:t/, lzIfs, l;kd"ns lzIff, cfly{s ljsf; / lzIff, ljsf;sf]
cfwf/ lzIff oL kIfdf yk 5nkmn cfjZos 5 . To;} u/L UNESCO (2013) cg';f/ clt
ul/a, åGådf k/]sf, hf]lvddf /x]sf, OdfGbf/ / hjfkmb]xL ;/sf/ h:tf kIfdf ulxl/g'k5{ .
;x;|fAbL ljsf;sf nIo @)!% df ePsf] pT;fxhgs pknlAw s} cfwf/df oL ljifo If]qdf
k|j]z ug'{k5{ . kl/jt{g / lbuf] ljsf;df cGt//fli6«o ;xsfo{n] ljz]if dxTTj /fV5 .
o'g]:sf] ;d]tsf] k|of;df ul/Psf] learning metrics ;DaGwL bf;|f] k|ltj]bg (UNESCO- UIS &
CUE) cg';f/ ljb\ofno uP/ w]/} ;do latfPsf lgs} 7'nf] ;ª\Vofsf afnaflnsfn] l;Sg
;s]gg\ . @)!% ;Dddf k|fylds tx;Ddsfn] cfwf/e"t l;sfO u?g\ cyf{t\ ;fwf/0f n]v, k9
/ ul0ftLo ;d:of ;dfwfg ug{ ;s"g\ eGg] pb\b]Zo /flvof] . ca ;f] nIo lgDg dfWolds
lzIfs lzIff @)&!
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tx;Ddsf nflu tf]lsg'k5{ . gl;s]sf] s'/fdf s]lGb|t x'g'k5{ . lzIffdf kx'Fr gePdf casf
dflg;nfO{ afFRg sl7g 5 . sDtLdf lgDg dfWolds ljb\ofno tx;Ddsf] lzIff t/ ;d:of
sxfF b]lvof] eg] s;n], slt, sxfF, s;/L cj;/ kfP / kfPgg\ eGg] s'/f g} yfxf ePg . To;}n]
l;sfO dfkgsf] cfwf/df k|lj|mof cufl8 k9fpg' k5{ .
l;Sg] cj;/ / l;sfOsf] cj:yf dfkg u/]/ dfq cufl8 a9\g'k5{ . o;sf nflu r/0fab\w sfd
x'g'k5{ . klxnf] s'/f, cj;/ pknAw u/fpg / pknAw ePsfnO{ Go"gtd jftfj/0f lbg] . olt
ePkl5 d'n's / :yfg tyf kl/j];cg';f/ ;ft cf]6f If]qdf aRrfsf] ;Ifdtf ljsf; ug]{ .
bf];|f] tL ;Ifdtfsf ljifo x'g zf/Ll/s tGb'?:tL, ;fdflhs / ;+j]ufTds ljsf;, ;+:s[lt /
snf, l;Sg] b[li6sf]0f / cg'e"lt, ;fIf/tf / ;~rf/, ;ª\VofTds sfo{ / ul0ft / lj1fg / k|ljlw
x'g\ . t];|f], ljZjJoflk ¿kdf sxfF 5f}F egL yfxf kfpg ljZjJofkL l;sfOsf ;"rs lgdf{0f u/L
dfkg ug]{ / t'ngf ug]{ . To;}sf cfwf/df ;'wf/ ug]{ . rf}yf], g;Sg]n] ;Sg]nfO{ ;xof]u ug]{ .
kfFrf}+, dfkg ubf{ ;dtfsf] kIfnfO{ ljz]if hf]8 lbg] . 5}7f}F, dfkg ug]{ ;"rs, tl/sf, dfkgsf
k|flKt ;a}nfO{ ;fj{hlgs j:t'sf ¿kdf k|:t't ug]{ . ;ftf}+, dflysf 5 s'/fnfO{ cu|;fl/t
ul/xNg] . ljnDa gug]{ .
lzIffnfO{ k|uldstfdf /fVg] (making education priority) (UNESCO, 2012) k|ltj]bgcg';f/
l;dfGts[t / hf]lvddf k/]sfsf nflu ;g\ @)!% k"j{sf] k|of;n] ck]lIft ¿kdf ;Daf]wg ug{
;s]g . ljb\ofno u'0f:t/ / tL dflysf b'O{ s'/f ;Daf]wg ug{ tof/ g} b]lvPg . ljb\ofnosf]
Go"gtd dfkb08 (school readiness) rflxof] . ;fdflhs, cfly{s, jftfj/0fLo ljsf; / zflGt
tyf ;'/Iffsf] lglDt lzIff cGt/ ;DalGwt d'b\bf xf] . To;}n] lzIffnfO{ ;du|tfdf x]g'{k5{ . ;g\
@)!% k"j{ xfdLn] kx'Fr / u'0f:t/df ljz]if hf]8 lbOof] . ca ;dtfdf cfwfl/t kx'Fr / u'0f:t/
cfwf/ x'gk5{ .
Mutumbuka (2014) n] z}lIfs d'b\bfnfO{ ;Daf]wg ug]{ l;sfOsf ljifo If]q (learning metrics)
w]/}dWo] Pp6f dfq xf] . tyflk ;jf{lws dxTTjk"0f{ xf] . clk|msfsf s]xL d'n'sdf /fli6«o /
dlGq:t/Lo cu|;/tf b]vf k/]sf] 5 . clk|msfsf ;ª\ul7t ;+:yfx¿ hfu?s b]lvPsf] 5 . o:tf
k|of;n] o; k|of;nfO{ cem ltvfg{ db\bt ug]{ b]lvG5 . cfufdL b'O{ jif{ o;}df l;sfO sfo{;d"x
(LMFT) n] sfd ug]{ 5 . cem ljlzi6Ls[t pkfosf] vf]hL u/L ;fj{hgLs/0f ug]{ 5 .
sf]l/ofsf] Pp6f k|fGtsf nflu tof/ ul/Psf] b[li6sf] (Vision) ;d]tsf] Pp6f lstfa (office of
education gyeongsangnando, 2013) df ;/n / Jofxfl/s pkfo pNn]v ul/Psf] 5 . lzIffn]
ljb\ofyL{nfO{ ;xof]u ug'{k5{ . pT;flxt ug'{k5{ . sfo{ If]qdf /fd|f] sfd ug]{nfO{ j[b\lw (grow)
u/fpg'
k5{ . hfGg] eGbf ug]{, eljiok|lt ;w}F cfzfjfbL x'g] agfpg] sfd lzIffsf] xf] . ;fd"lxs
22
k|of; cfjZos k5{ /fd|f] lzIffsf nflu . ljb\ofnodf ;a} aRrf d':s'/fpg] x'g' k5{ . z}lIfs
k|zf;g ;a}n] ljZjf; ug]{ x'g'k5{ .
All Children is School by 2015: Out-of school Children initiative, A presentation paper on
launching program cg';f/ ljZjdf sl/j b'O{ s/f]8 krf; nfv k|fylds txsf] pd]/ ;d"xsf

afnaflnsf ljb\ofno aflx/ 5g\ . tLdWo] sl/j %)Ü slxNo} klg ljb\ofno guPsf 5g\ . @#Ü
ljb\ofno uP/ 5f8]sf 5g\ eg] afFsL @& k|ltzt hlt l9nf] -a9L pd]/ eP kl5_ k|fylds tx
pd]/ ;d"xsf afnaflnsf ljb\ofnoeGbf aflx/ 5g\, tLdWo] w]/} h;f] ljb\ofno egf{ g} gePsf
s]xL egf{ eP/ k9\g 5f]8]sf s]xL a9L pd]/ ;d"xsfn] kl9/x]sf 5g\ . tL afnaflnsfx¿ clwsf+z
b'u{d / cK7\of/L a:tLdf /x]sf, d'l:nd ;d'bfosf blnt, cflbjf;L, hghflt, ;'ljwfljxLg,
dw];L ;LdfGts[t / nf]kf]Gd'v ;d'bfosf 5g\ . ckfª\utf ePsf, dft[efiff g]kfnL gePsf /
lzIfs lzIff @)&!
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cfly{s ¿kdf sdhf]/ 3/kl/jf/sf 5g\ . tyflk s'g s'g ;d'bfo / 3/kl/jf/sf s] slt / sxfF
5g\ / lsg cfPgg\ egL e/kbf]{ / oyfy{ dfkg (measure) x'g ;s]sf] 5}g . of] cj:yf klxrfg
u/L :yfg ljz]ifsf] kxn ug]{ /0fgLlt cjnDag ug'{k5{ . cGoyf cj:yf p:t} /xG5 .
of] lj1fg ha ;+t[Kt cj:yfsf] glhs k'U5 w'nfpg lgs} ldxgt / ;do nfU5 . s]xL jif{b]lv
g]kfndf k|fylds txdf afnaflnsfsf] egf{b/sf] j[lb\w b/sf] lgs} sd 5 . pbfx/0fsf nflu
bzdnjdf ePsf] 5 . lzIff ljefusf] @)^( sf] tYofª\s cg';f/ (%=# lyof] eg] @)&) sf]
tYofª\s cg';f/ (%=^ eO{ )=# n] dft[ j[b\lw ePsf] 5 t/ @)^* b]lv @)^( df (#=& af6
(%=# df k'u]sf] lyof] .
o'g]:sf] -@)!$_ M ;a}sf nflu lzIffsf] ljZjJofkL k|ltj]bg @)!#÷!$M ;a}sf nflu u'0f:t/
;'lglZrt ug{ lzIf0f / l;sfO;f/ ;ª\If]k k|ltj]bgcg';f/ ljZje/ lzIff afnaflnsfsf] clwsf/
eGof}F . k|of;x¿ eP t/ ce}m afFsL /x] . s]xL ljb\ofno g} cfPgg\ . cfPsf s]xLn] jiff}{F
ljlt;Sbf klg s]xL l;s]gg\ . s]xLn] lard} 5f8] . s]xL pd]/ l5lKkPkl5 dfq k9\g cfP . cfhsf]
o'udf JolStsf] eljio ;'Gb/ u/fpg, ;dfhdf ;sf/fTds kl/jt{g ug{, d'n'ssf] ;dfj]zL
ljsf; ug{ / ljZjJofkL gful/s tof/ ug{ sDtLdf cfwf/e"t tx;Ddsf lzIff ;a}n] kfpg'
k5{ . k|ltab\wtf k]ml/ ug}{ k5{ . k|fylds txaf6 lgDg dfWolds ljb\ofno tx ;Ddsf] yk
k|ltab\wtf x'g'k5{ . ;Daf]wg ug]{ w]/} pkfo 5g\ . tyflk lzIfs tof/L / lzIfssf] ;Ddfg k|d'v
s'/f x'g'k5{ . o;sf nflu rf/ r/0fsf rf/ sfd ug'{ k5{ M
!= ljb\ofyL{sf] JolStut leGgtf lrGg] lzIfs tof/L ug'{k5{ . JolStut ljljwtf lrGg] /
pgLx¿nfO{ ;Ddfg ug]{ .
@= ;fgf] sIffsf sdhf]/ ljb\ofyL{nfO{ ljz]if ;xof]u ug]{ lzIfs . sdhf]/ lsg eP a'e]m/
;Daf]wg ug]{ .
#= hxfF r'gf}tL 5 ToxfF pTs[i6 lzIfs lbg'k5{ . ;dtfdf cfwfl/t ;dfgtf ;Daf]wg ug{
;xof]uL x:tIf]k jf ;xof]uL / ug]{ / s]Gb|Ls[t k|of; klg cfjZos k5{ .
$= lzIfsnfO{ l6sfO /fVg, l;ls/fVg, ljb\ofyL{nfO{ lg/Gt/ k|f]T;fxg u/L /fVg] lzIfssf nflu
lzIfs k|f]T;fxg Kofs]h cfjZos k5{ . o; k|sf/ lzIfssf] kIfaf6 u'0f:t/Lo lzIffdf
hf]8 lbFbf kx'Fr / ;dfgtfsf] kIf klg ;Daf]wg x'G5 .
efjL lbzf
ca @)!% kl5sf nflu r/0fut /0fgLltsf cfwf/df sfo{j|md / sfo{of]hgf, ;+:yfut ljsf;
ul/g'k5{ . ljZj gful/s tof/ ug{ / cGo If]qsf] ljsf;nfO{ lbuf] agfpg lzIff rflxG5 . To;}n]
;a}sf nflu u'0f:t/Lo l;sfO eGg'kg]{ cj:yf 5 . t/ cGt//fli6«o ;xof]usf] /fzL j|mdzM 36\bf] 23
5 . /fli6«o ;|f]tsf ljsNk b]lvPsf] 5}g . ;|f]t ga9fO gx'g] 5– To;}n] j}slNks ;|f]tsf] vf]hLdf
5nkmn cu|;fl/t x'g'kg]{ b]lvG5 . ;a}sf nflu lzIffsf ^ cf]6f nIosf] ;dLIffn] ;g\ @)!%
;Dd ljZjJofkL ¿kdf ;a}sf nflu lzIffsf s'g} klg nIo k"0f{ ¿kdf k|fKt ug{ ;lsg] b]lvPg .
tL nIox¿ k|fKt ug{ / ;g\ @)!% kl5 ljsf; ;DaGwL -;x;|fAbL ljsf;sf nIo_ nIo k|fKt
ug{ If]qdf k|ult x'g'k5{ . lzIffdf k|ult geO{ ljsf;sf cGo nIo k|fKt ug{ klg d'l:sn k5{ .
o;sf nflu lzIffdf ah]6 a9fpg'k5{ . csf]{ dxTTjk"0f{ kIf lzIfsx¿df cGt/lglxt Ifdtf
ljsf; ug'{k5{ .
lzIffdf ;|f]t a9fpg] pkfox¿ M ljleGg x'g ;S5g\ , h:tf] s/ a9fpg], lzIffdf nufgL a9fpg],
cfGtl/s ;|f]t a9fpg], k|efjzfnL kIfdf s/ 5'6 x'g], s/ gltg]{, s/sf] bfodf ;a}nfO{ Nofpg
g;Sg] cj:yfsf] ;Daf]wg ug{ ;Sg'k5{, k|fs[lts ;|f]tsf] bf]xgdf pRr /fh:j ;ª\sng ug]{,
lzIfs lzIff @)&!

Teacher Education 2071

wgLaf6 lnO{ ul/adf k'¥ofpg] bfloTj aª\unfb]zdf b'ud{ df v6\g] lzlIfsfnfO{ k|fT] ;fxg
;/sf/n] lng], afXo ;|f]t a9fpg' k5{ .
Kofs]h ;lxt ;'/lIft cfjf;sf] Joj:yf u/]sf] 5 .
;g\ @)!! b]lv jfXo ;|f]tdf sdL ef/tsf wgL -;a}eGbf_ b'O{ k|fKt dxf/fi6« /
cfPsf] 5 . of] pN6f] ultnfO{ ;Rrfpg
u'h/ftdf lzIfs cg'kl:yltsf] b/ j|mdzM !% /
k5{ / zt{df ;xfotf glng] .
@& k|ltzt lyof] eg] ;a}eGbf ul/j k|fKtx¿
o;sf nflu klxnf] s'/f cfly{s ;j]{If0f
ljxf/ / emf/v08df #* / $@ k|ltzt lyof] .
ug'{k5{ . kx'Frdf k'¥ofpg sxL ;|f]t kfls:tfgsf] lghL ljb\ofnosf #^Ü ljb\ofyL{n]
rflxg] b]lvG5 . Tof]eGbf klxnf s] s]
cª\u|]hLsf] Ps jfSo klg k9\g ;s]gg\ .
lj|mofsnfk ug]{ . k|To]ssf nflu slt aª\unfb]zdf k"j{ k|fylds lzIffsf] cg'ej lnP/
;|f]t rflxg] . To;}u/L u'0f:t/Lo lzIff
k|fylds txdf egf{ ePsf k9fO, n]vfO tyf
kxn s] s] ug]{ . To;sf nflu ;|f]t
df}lvs ul0ftdf /fd|f] u/]sf] b]lvPsf] 5 .
slt cfjZos kg]{ . ;|f]t sxfF sxfFaf6
h'6fpg] cflb ljifodf k|of; ug{ ljnDa ug]{ x'Fb}g . ;g\ @)!% kl5 s'n u|f:Yo pTkfbgsf] ^Ü
lzIffdf nufgL ug'{k5{ . To;}u/L s'n ah]6sf] @)Ü lzIff If]qdf vr{ ug{ k5{ . d'n'ssf] cfly{s
j[b\lwb/ / ul/jL 36fpg] / /f]huf/L a9fpg], ;dflhs c;dfgtf 36fpg] / g}ltstfdf cfwfl/t
;dfhsf] ljsf; ;dfj]zL / lhDd]jf/ zf;g Joj:yf, ef}lts k"jf{wf/sf pko'St pkof]u, dfg
clwsf/sf] k|aw{g h:tf ljsf;sf dxTjk"0f{ If]qsf ck]lIft k|ult ug{ lzIff rflxG5 . To;}n] ;g\
@)!% kl5 of] ;du|tfnfO{ ljZn]if0f u/]/ dfq lzIffdf nufgL a9fpg' k5{ eGg] cfwf/ ldN5 .
lgrf]8
afnaflnsfn] l;sfpg vf]h]sf] s'/f l;Sg ;s]g eg] l;sfOk|lt / ljb\ofno k|lt gsf/fTds
efjgfsf] ljsf; x'G5 . cfwf/e"t l;sfO ljifoj:t' l;Sg ;s]g eg] ljb\ofno 5f8\g] cj:yfdf
k'U5 . cfk"m dfq 5f8\b}g ;fyL klg agfpF5 . ;d'bfo / l5d]sLn] ;d]t o; s'/fsf] gSsn
u5{g\ . o; k|sf/ ax'kIfLo c;/ k5{ . To;}n] 3'dfp/f] ¿kdf l;sfOdf ;'wf/n] kx'Frdf ;'wf/
x'G5 . sdhf]/ u'0f:t/Lo k7g kf7gn] kx'Frdf gsf/fTds k|efj kf5{ . ul/a 3/kl/jf/sf
afnaflnsfsf] l;sfO cj:yf sdhf]/ 5 . l;sfO pknlAw sd 5 . ul/asf aRrfnfO{ ljb\ofnodf
s:tf] / s] Jojxf/ ug]{ h;n] ubf{ wgLsf ;/x pknlAw b]vfpg ;S5g\ . :yfg ljz]ifsf k|of;
cfjZos k5{ .
;d:ofsf] uDeL/tf sxfF 5 eg] $÷% jif{ ljb\ofnodf latfO;s]sf afnaflnsfn] Pp6f jfSo
z'b\w;Fu k9\g ;Sb}gg\ . n]Vg ;Sb}gg\ . ul0ft cfwf/e"t lj|mof ug{ ;Sb}gg\ . tL w]/} h;f]
afnaflnsf sdhf]/ cfly{s cj:yf ePsf 3/kl/jfsf, hf]lvddf k/]sf, cflbjf;L, hghflt,
24
blnt cflb 5g\ . ;a}sf nflu lzIff ljZjJofkL cg'udg k|ltj]bg, @)&) sf] ;f/ ul/a /
sdhf]/ ju{, åGå k|efljt tyf cfktdf k/]sfnfO{ kx'Frsf] kIfdf / u'0f:t/Lo l;sfOdf hf]8
lbg] egL b'O{cf]6f nIo eP k'Ug] b]lvG5 .
g]kfnsf] ;du| (Macro) cj:yf x]bf{ % j6f ufF7f] k'm:sfpg kg]{ b]lvof] . klxnf] /fhgLlts tfst
pkof]u ug]{ . lzIffdf pRr /fhgLlts txdf cy{k"0f{ 5nkmn, ;xdlt eljiosf af/]df Pp6}
k|ltab\wtfdf ;xdlt . bf];|f], ;|f]t sDtLdf /fli6«o ah]6sf] @)Ü k'¥ofpg] ;/sf/L k|ltab\wtfsf]
sfof{Gjog . ljZjJofkL dfkb08 klg o:t} 5 . xfd|f] jf:tljstfn] klg oxL dfU5 . t];|f],
Joj:yfksLo ;'wf/ cyf{t\ ;'zf;g sfod . rf}yf], :yfgLo cfkGfTj / k|of; . :yfgLo txdf
lzIffnfO{ lbg] dxTTj / k|of; . kfFrf}F, lzIfs Joj:yfkg / ljsf; Pjd\ lzIf0f l;sfO k|lj|mofdf
;'wf/ . ;g\ @)!% kl5sf] lzIffsf] pb\e|d -lbdfu rSs/fpg] sfd_ df ;+nUg x'Fbfsf] kl/0ffd
lzIfs lzIff @)&!

of] n]v xf] . o; k|sf/sf w]/} pb\e|dn] kl/j]znfO{ d"nk|jfxLs/0f ug{ db\bt ug]{5 . lj1x¿sf
cGo pb\e|dsf] pknlAw k9\g kfOg] 5 . 5nkmndf cfpg] ck]Iff 5 .
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n]v ;f/
;a}sf nflu lzIff tyf ;x;|fAbL ljsf;sf nIo h:tf If]qdf g]kfnn] cGt/f{li6«o d~rdf cleJoSt
u/]sf] k|ltab\wtf Pjd\ /fi6«sf] kl/jlt{t kl/k|]Iodf lzIffdf ;d;fdlos ;'wf/ ug]{, ;j{;fwf/0fsf]
kx'Fr a9fpg] / u'0f:t/Lo lzIff k|bfg ug]{ h:tf ;a} sfo{j|mdx¿sf] sfof{Gjog ug]{ lgsfo ljb\ofnox¿
g} x'g\ . ljb\ofnonfO{ s]Gb| ljGb' agfO{ ;~rflnt sfo{j|mdx¿nfO{ afn d}qL jftfj/0fdf u'0f:t/Lo
lzIff k|bfg ug{ lzIfs, ljb\ofyL{ / cleefjs larsf] ;dGjonfO{ lg/Gt/tf lbg' clgjfo{ x'G5 .
afn aflnsfx¿sf] ;jf]{Ttf]d'vL ljsf; ug{sf nflu afn d}qL jftfj/0fsf] ;'lglZrttf u/L lzIf0f
l;sfO lj|mofsnfknfO{ cy{k"0f{ / k|efjsf/L agfpg cfjZos x'G5 . kf7\oj|md / afn aflnsflar
/f]rs / hLjGt ;DaGw sfod /fVg] k|d'v bfloTj lzIfssf] xf] . lzIfssf] of]Uotf, Ifdtf /
aflnsfsf] rfxgflarsf] ;dGjodf pT;fxhgs / u'0f:t/Lo lzIffsf] k|Tofe"lt lbg ;lsG5 .
To;sf/0f ;fdflhs / cfly{s ¿kfGt/0f u/L ;d[bw\ g]kfn lgdf{0fsf nflu lzIfssf] cGo k];f
eGbf a9L lhDd]jf/L / hjfkmb]lxtf 5 . egfO klg 5, ;dfhdf cfsif{s k];f dflgPsf] Pshgf
8fS6/n] uNtL ubf{ Ps JolStsf] Hofg u'Dg ;S5, Ps hgf OlGhlgo/n] uNtL ubf{ ejg elTsP/
s]xL dflg;sf] hLjg hf]lvd x'g ;S5 . t/ Ps hgf lzIfssf] uNtLn] Ps k':tfsf] efUo / eljio
g} cGwsf/ eO{ b]zsf] pGglt / k|ultdf uDeL/ cf3ft k'Ub5 . t;y{{ lzIf0f k];fnfO{ sd afFsL
lzIfssf] e"ldsf a'‰g g;Sg' 7"nf] uNtL x'G5 . ctM afn aflnsfx¿sf] rf}tkmL{ ljsf;sf nflu
cfjZos afn d}qL ljb\ofnosf] :yfkgf tyf sIffsf]7fsf] Joj:yfkg Pjd\ l;sfO lj|mofsnfkx¿sf]
:t/Lotf k|bfg ug]{ bfloTj lzIfsdf /xG5 . o;sf ;fy} ljb\ofnosf cGo ultljlwdf xf};nfk"j{s
;xeflutf hgfpg] phf{zLn lzIfs d}qL jftfj/0fdf dfq afn d}qL ljb\ofnosf] kl/sNkgf ;fsf/
x'G5 .
ljifo k|j]z
lzIff If]qdf ul/g] ;'wf/sf] s]Gb|ljGb' afnaflnsf x'g\ . logLx¿sf] lxt ug{ g} ;d'bfodf
ljb\ofnox¿sf] :yfkgf ePsf 5g\ . afnaflnsfx¿n] cfˆgf] ult / Ifdtf cg';f/ /dfOnf];Fu
l;Sg ;Sg] jftfj/0f ePsf] ljb\ofno afn d}qL ljb\ofno xf] . o:tf ljb\ofnox¿n]
afnaflnsfx¿sf] j}olSts ljleGgtfnfO{ Vofn ub}{ tb\g's"nsf] l;sfO jftfj/0fsf] l;h{gf
26 u/L l;sfO lj|mofsnfkx¿nfO{ cufl8 a9fPsf x'G5g\ . ;a} afnaflnsfx¿nfO{ cg's"n x'g] u/L
sIffsf]7fsf] Joj:yfkgb]lv z}lIfs jftfj/0f ;d]tnfO{ b[li6ut u/L ;dfg z}lIfs cj;/x¿
k|bfg ul/G5 . pgLx¿df ePsf] cGt/lglxt Ifdtf / l;h{gzLntfnfO{ pRrtd k|fyldstfsf]
;'lglZrttf x'G5 . afnaflnsfx¿sf] ;jf{ª\uL0f k|ltefx¿sf] phfu/ u/L z}lIfs kx'Fr /
u'0f:t/Lotf a9fpg ljb\ofno sl6ab\w /xG5 h;sf] kl/0ffd pgLx¿nfO{ bIf, l;ko'St /
k|lt:kwL{ c;n gful/s agfpg] Wo]o /xG5 .
;fdfGo JolStn] a'‰g] efiffdf afn d}qL ljb\ofno eGgfn] ljb\ofno glhs xf];\, afnaflnsfsf]
xftdf k9\g] k':ts xf];\Ù ljb\ofnodf sIff sf]7f, a:g] a]Gr, lkpg] kfgL, ef]s d]6fpg
vfhf, lb;flk;fa ug]{ rkL{, v]Ng] rf}/ xf];\Ù cleefjsn] k9\g k7fpmg\Ù lzIfsn] k'/f ;do
k9fpgÙ s;}af6 ckx]lnt x'g gk/f];\Ù ljb\ofno ;a}sf] ;femf km'naf/L xf];\Ù km'Ng] kmj|mg] cj;/
;a}n] kfpmg\ eGg] a'lemG5 .
lzIfs lzIff @)&!

sf cg';f/ afn d}qL ljb\ofnosf gf} cf]6f k|d'v tTTjx¿ lgDgfg';f/ 5g\ M
 ef}lts jftfj/0f (Physical environment)
 ejg / ;'ljwf (Building & facilities)
 l;sfO ;fdu|L (Learning materials)
 dgf];fdflhs jftfj/0f (Psycho-social climate)
 ljb\ofyL{ ;xeflutf (Student participant)
 ;lj|mo ;xeflutf (Active participant)
 3/ / ljb\ofnosf] ;DaGw (Home-school links)
 ljb\ofno :jf:Yo k|aw{g (School-health promotion)
afn clwsf/ ;DaGwL cGt//fli6«o dxf;lGw !(() tyf ;a}sf nflu lzIff ;DaGwL 3f]if0ff kqdf
g]kfnn] cfˆgf] arg ab\wtf hfx]/ u/]sf] 5 . kl/0ffd :j¿k u'0f:t/Lo lzIffsf nflu afn d}qL
ljb\ofno /fli6«o k|f¿k @)^& nfu" eO;s]sf] l:ylt 5 .
o; k|f¿kdf afn d}qL ljb\ofnosf lgDgfg';f/ k|d'v kIfx¿ pNn]v u/]sf] 5 . tL x'g\–
k|efjsfl/tf, ;dfj]zLs/0f, lzIffdf n}ª\lus kIf, afnaflnsf, kl/jf/ / ;d'bfosf]
;xeflutf, :jf:Yo, ;'/Iff / arfj6, ljb\ofnosf] ef}lts cj:yf, lzIf0f l;sfO k|lj|mof, dft[efiffdf
lzIf0f l;sfO / ljb\ofno Joj:yfkg . To;}u/L afn d}qL :yfgLo zf;g /fli6«o /0fgLlt @)^*
/ afn d}qL :yfgLo zf;g sfof{Gjog sfo{ljlw, @)^* ;d]t hf/L ePsf] 5 . o;/L x]bf{ Psflt/
afn aflnsfx¿sf] ;jf{ª\uL0f ljsf;sf nflu ljb\ofno / :yfgLo ;/f]sf/jfnf lgsfosf] ;femf
/ PsLs[t of]hgf lgdf{0f u/L afn d}qL jftfj/0fsf] ;'lglZrt ug{ ;lsG5 .
afn d}qL ljb\ofnosf] ljz]iftf
 afnaflnsfx¿n] zf/Ll/s dfgl;s tyf ;+j]ufTds ¿kn] ;'/lIft / :jtGq jftfj/0f
kfpF5g\ .
 afnaflnsfx¿sf] ?lr, Ifdtf / :t/sf] sb/ x'g] ePsfn] ;f]xL cg';f/sf] kf7\oj|md Pjd\
kf7\o ;fdu|Lsf] Joj:yf x'G5 .
 afnaflnsfsf] l;sfO pknlAwsf] dfkg Pjd\ d"Nofª\sg ug]{ lhDd]jf/L k"0f{ ¿kdf lzIfsnfO{
lbOG5 .
 afnaflnsfx¿nfO{ ljgf /f]s6f]s egf{ u/L e]befj/lxt Jojxf/ ul/G5 .
 k9fO / n]vfOsf cltl/St afnaflnsfx¿sf] :jf:Yo Pjd\ ;'/Iffdf ljz]if Wofg k'¥ofOG5 .
 ljb\ofno Joj:yfkg, gLlt lgdf{0f, of]hgf th'{df tyf sfof{Gjogdf afnaflnsf, cleefjs
/ ;d'bfosf] ;xeflutf /xG5 .
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 afnaflnsfnfO{ s'g} klg k|sf/sf] b08 / ;hfo alh{t x'G5 / pgLx¿nfO{ b'Jo{jxf/ /
gf]S;fgLaf6 arfpg] sfd lg/Gt/ x'G5 .
 ;a} afnaflnsfsf] cg'ej, rfxgf / d"No dfGotfnfO{ k|fyldstf lbO{ cj;/ k|bfg ug{
;dfj]zLs/0f ul/Psf] x'G5 .
 afnaflnsfsf] l;sfOsf] k|f/De 3/kl/jf/af6 x'g] ePsfn] pgLx¿sf] dft[efiffsf dfWodaf6
k7g kf7g ubf{ ljb\ofnodf afnaflnsfsf] kx'Fr / clgoldttfsf] ;d:of ;Daf]wg ug{
;lsG5 .
 kf7\oj|mdn] lglZrt u/]sf l;sfO pknlAwx¿ xfl;n ug]{tkm{ ljb\ofyL{sf] k|ult ljZn]if0f
u/L clen]v Jojl:yt x'G5 .
o;/L lzIfsn] sIffsf k|To]s afnaflnsfx¿sf] lgoldt ¿kdf l;sfO Jojxf/sf] clen]v
Teacher Education 2071

WLTO

lzIfs lzIff @)&!

Teacher Education 2071

Jojl:yt ug]{ ePsfn] afn d}qL ljb\ofno agfpg] k|d'v kfqsf ¿kdf lzIfsnfO{ lnOG5 . o;
kb\wltsf nflu kf]6{kmf]lnof] Joj:yfkg, Jojxf/ cjnf]sg, ;xeflutf, ;fyL Pjd\ :jd"Nofª\sg
h:tf kIfx¿df hf]8 lbOG5 . afnaflnsfx¿nfO{ pgLx¿sf] ;fyLsf] b}lgsL eGg nufpg], d'Vo
d'Vo a'Fbfx¿ l6Kg nufpg], ;sf/fTds / gsf/fTds kIfsf af/]df n]Vg nufpg] cflb
ultljlwx¿df pgLx¿sf] ;Ifdtfsf] phfu/ x'G5 . Ps sIffdf Ps} k|sf/sf afnaflnsf x'G5g\
eGg]df ljZjf; ub}{g . o;s} ;}b\wflGts ki7e"ldnfO{ x]bf{ jt{dfg ;dfj]zL / ;dflxt lzIf0f
l;sfO lj|mofsnfkn] k|fyldstf kfPsf] x'G5 .
afn d}qL lzIf0f l;sfO lj|mofsnfk
lxhf];Dd lzIf0f l;sfOn] ;kmn / k|efjsf/L lzIf0f ug]{ kIfnfO{ ;d]6]/ nfg] uYof]{ eg]
cfhef]ln afnaflnsfx¿nfO{ ;lj|mo ¿kn] ;xefuL u/fP/ cy{k"0f{ l;sfO u/fpg' eGg] a'lemG5 .
jf:tjdf pknlAwd"ns l;sfO g} lzIf0f l;sfOsf If]qdf kb{5 . To;sf/0f ljb\ofyL{x¿sf]
rfxgf, cfjZostf, Ifdtf / :t/ cg';f/sf z}lIfs lj|mofsnfkx¿sf] z[ª\vnfåf/f pgLx¿df
xfl;n x'g] l;sfO pknlAw g} lzIf0f l;sfO lj|mofsnfksf] d'Vo Wo]o /xG5 .
cleefjsx¿n] cfˆgf] afn aflnsfnfO{ 1fg, l;k tyf Ifdtf clej[b\lwsf nflu ljb\ofnox¿df
k7fpg] ub{5g\ . t/ ljb\ofno k7fPsf afnaflnsfx¿ ToxfFsf] jftfj/0f eGbf ljb\ofno aflx/sf]
jftfj/0fdf /dfpg] ub{5g\ . pgLx¿ ljb\ono ;dodf jghª\undf r/f dfg{, vf]nfdf kf}8L
v]Ng, ;x/ ahf/ 3'Dg, rnlrq xn eP l;g]df x]g{, PsfGt 7fpFdf v]n v]Ng cflb dg k/fpg]
ePsfn] ToxLlt/ s]lGb|t x'G5g\ . lsg o;/L afnaflnsfx¿ aflx/L lj|mofsnfkx¿df /dfpg]
ub{5g\ < s;}n] ;f]r]sf] 5 < lsgeg] ljb\ofnon] pgLx¿nfO{ ;f]r]g, afns]lGb|t lj|mofsnfkx¿
ul/Pg, afn s]lGb|t jftfj/0fsf] l;h{gf x'g ;s]g . h;n] aflx/L jftfj/0f pgLx¿ cg's'n
aGof] / pgLx¿nfO{ Tot}lt/ tfGof]] . ljb\ofno ;dodf ljb\ofnoleq h]n h:tf] u/L jfWotf
u/fP/ /flvPsf] dx;'; eof] . kl/0ffdtM ljb\ofno afns]lGb|t x'g ;s]g .
ljb\ofnodf l;sfO jftfj/0fsf] l;h{gf u/L k|efjsf/L l;sfO k|lj|mofdf dxTTjk"0f{ e"ldsf
lgdf{0f ug]{ lzIfs g} xf] . lzIfsn] cfkm"nfO{ Jofj;flos agfpg ;s]sf] v08df dfq sIffsf]7fdf
;xhstf{, pTk|]/s, ;dGjostf{ / afnaflnsfnfO{ l;sfOk|lt lh1f;' agfpg] JolStsf ¿kdf k|:t't
x'g ;Sb5g\ . o;/L lzIf0f l;sfO sfo{ u/]df dfq k|efjsf/L / cy{k"0f{ l;sfO x'G5 . ljb\ofno /
;d'bfolarsf] ;DaGw, z}lIfs ;fdu|Lx¿sf] pknAwtf, lg/Gt/ d"Nofª\sg kb\blt, afnaflnsfsf]
Jojxf/ h:tf tTTjx¿nfO{ klg afn d}qL lzIf0f l;sfO k|lj|mofsf dxTTjk"0f{ kIfx¿ dflgG5 .
afn aflnsfx¿df /x]sf] cGt/lglxt Ifdtf Pjd\ l;h{gzLntfnfO{ k|ikm'6g u/fpg lzIfsn]
pgLx¿nfO{ sIffsf]7fleq k9\g] / n]Vg] sfddf dfq ;Lldt g/fvL ljleGg lj|mofsnfkdf ;xefuL
28 u/fpg cfjZos x'G5 . pgLx¿nfO{ uLt, gfr, v]n, syf, sljtf, vf]hk"0f{ sfo{, l;h{gzLntf
h:tf dgf]/~hgfTds lj|mofsnfkx¿df klg ;+nUg u/fpg ;lsG5 .
lgisif{
lzIffsf gLlt, lgdf{0f, sfg'g / of]hgfdf afnaflnsfnfO{ ;jf]{kl/ dfGg' kg]{ x'G5 . pgLx¿sf]
lxt pGgltnfO{ s]Gb|ljGb'df /fvL agfOPsf sfo{j|mdx¿ sfof{Gjog of]Uo x'G5g\ . k/Dk/fut
k|ljlw / k|j[lTtaf6 dfly p7]/ ;dosf] dfu / afnaflnsfx¿sf] rfxgf cg';f/sf] jftfj/0fdf
Wofg lbg' kb{5 . o;/L pgLx¿sf] ?lr, Ifdtf / :t/ cg's"n gjLgtd\ lj|mofsnfkx¿sf]
lgdf{0f Pjd\ k|of]u u/L pko'St jftfj/0fsf] l;h{gf ul/g' kg]{ x'G5 . o;/L cg's"n l:ylt
Pjd\ jftfj/0f agfpg ;s]sf] v08df afnaflnsfx¿ ljb\ofnoaf6 aflx/ x}g ls aflx/af6
ljb\ofnodf lgoldt cfpg] ub{5g\ . h;nfO{ afn d}qL ljb\ofnosf] dxTTjk"0f{ ;"rssf ¿kdf
lzIfs lzIff @)&!

lng ;lsG5 . ctM ;r]t cleefjs, ;dlk{t lzIfs / lz/df ;dembf/L, sfFwdf lhDd]jf/L /
x[bodf Odfgbf/L af]s]sf Joj:yfkg ;ldltsf kbflwsf/L tyf ;/sf/L lgsfosf clwsf/Lx¿sf]
;xsfo{ / ;dGjogdf dfq afn d}qL ljb\ofnosf] :yfkgf x'g ;S5 . o;df lzIfs a9L
lj|mofzLn x'g'kg]{ ePsfn] afn d}qL ljb\ofnosf nflu lzIfs d}qL ljb\ofno x'g' klg TolTts}
cfjZos 5 .
;Gbe{ ;fdu|L
lzIff ljefu . u'0f:t/Lo lzIffsf nflu afn d}qL ljb\ofno /fli6«o k|f¿k, @)^& . eStk'/ M n]vs
z}lIfs hgzlSt ljsf; s]Gb| . afn d}qL ljb\ofnosf] ;]/f]km]/f], ;|f]t ;fdu|L, @)^* . eStk'/ M
n]vs
lzIff dGqfno . ljb\ofno If]q ;'wf/ of]hgf, @)^^–@)&@ . sf7df8f}F M n]vs
z}lIfs hgzlSt ljsf; s]Gb| . lzIfs lzIff @)%( . eStk'/ M n]vs
g]kfn lghfdlt sd{rf/L o'lgog, ljefuLo sfo{ ;ldlt, lzIff dGqfno .
lzIff ;f]kfg, @)^( . eStk'/ M n]vs
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n]v ;f/
lzIf0f k];fdf Pp6f egfO Hofb} rlr{t 5– lzIfs bf}l8P dfq ljb\ofyL{ lxF8\5 t/ lzIfs lgbfP
ljb\ofyL{ db{5 . t;y{{, cfhsf] dfu eg]sf] ljb\ofyL{nfO{ lxF8fpg] xf]Og bf}8fpg] lzIfssf] xf] . o;sf
nflu lzIfs cfk\mgf] k];fk|lt k|ltab\w eO{ cb\ofjlws x'g ckl/xfo{ x'G5 . lzIfsnfO{ ljb\ofyL{n]
l;sfO tyf 1fg k|fKt ug]{ s'/fdf k"0f{ ljZjf; ub{5g\ . ;"rgf k|ljlwsf] k|of]un] ljZjdf NofPsf]
Jofks kl/jt{g / dfu tyf ljb\ofyL{df ;f]xL adf]lhd ljsf; u/fpg' kg]{ ;Ifdtfsf] sf/0fn]
lzIf0f k];f lxhf]sf] lbgdf h:tf] ;xh 5}g . lzIf0f k];fdf cfPsf r'gf}tLx¿nfO{ cfTd;ft\ ub}{
lzIfs cfkm} klg cfk\mgf] k];fnfO{ dof{lbt agfpg tyf ljb\ofyL{sf] cfjZostfnfO{ ;Daf]wg ug{
;lj|mo x'g h¿/L x'G5 . o; sfo{sf nflu tflnd dfq ca kof{Kt x'g ;Sb}g eGg] dfGotfsf
;fy lzIfssf] k];fut ljsf; sfo{j|mdsf] ;'?jft ul/of] . h'g sfo{j|mdsf] d"n dd{ eg]sf] g} lzIf0f
l;sfO;DaGwL cfjZostf klxrfg u/L sIff lzIf0fdf ;'wf/ Nofpg] / ljb\ofyL{sf] pknlAw :t/df
a9f]Tt/L u/fpg] g} xf] . o;sf nflu sfo{d"ns cg';Gwfg, lzIfssf] k];fut ljsf;sf] nflu Pp6f
ultnf] dfWod aGg ;Sb5 / o;df b'O{dt x'g ;Sb}g .
!= ljifo k|j]z
cª\u|]hLdf Pp6f egfO 5, one bad teacher is more dangerous than one bad surgeon .
of] egfO;Fu ;xdlt hgfpg ;Sg] cfwf/ k|z:t b]lvG5, lsgls Pp6f lrlsT;s cfˆgf] k];fdf
;Ifd 5}g eg] p;n] u/]sf] uNtL t'?Gt} yfxf x'G5 of egf}F la/fdLsf] d[To' x'G5 of km]l/ la/fdLsf]
cj:yf emg lalu|b} hfG5 . t/ lzIfsn] uNtL u/]sf] cj:yfdf o;sf] c;/ bL3{sfndf dfq
yfxf x'g ;S5 . t;y{{ lzIf0f k];f ;xh 5}g, emg xfd|f] h:tf] wd{, ;+:s[lt, hfthflt, e"uf]nsf]
ljljwtf ePsf] d'n'sdf lzIf0f ug'{ eg]sf] sd r'gf}tLk"0f{ x'Fb}g . o; cy{df klg lzIfs ;b}j
cb\ofjlws, /rgfTds Pjd\ cWoogzLn x'g k];fn] g} h?/L x'G5 / of] k];fut dfu klg
xf] . ljb\ofyL{sf] /fli6«o pknlAw k/LIf0f (NASA- 2011) sf] cg';Gwfg k|ltj]bgn] s] hgfpF5
eg] c7\rfln; jif{ pd]/ gf3]sf] lzIfsnfO{ xfd|f ljb\ofyL{n] sd ?rfP . x'g ;S5 lzIfs tyf
ljb\
ofyL{lardf cb\ofjlwssf] lx;fan] 7"nf] vf8n x'g k'Uof] . k|ljlwsf] hdfgfdf lzIfseGbf
30
ljb\ofyL{ Ps sbd cufl8 eP / lzIfs k5fl8 eP . t;y{{, ;f]Rg jfWo x'g' kg]{tkm{ o;
k|ltj]bgn] klg ;ª\s]t u/]sf] 5 . lzIfs k];fsf] g} dfu xf]nf tflnd dfq kof{Kt gx'g] ePsf]
sf/0fn] ubf{ lzIfssf] k];fut ljsf; sfo{j|mdnfO{ ljZjn] g} cfTd;ft\ u¥of] / xfd|f] ;Gbe{df
;d]t dxTTjsfª\Iffsf ;fy ;'?jft ul/of] .
@= k];fut tflndsf] cy{
lzIfssf] k];fut ljsf; tyf tflndnfO{ ljleGg lsl;dn] kl/eflift ul/Psf] 5 . OECD
(2009) sf cg';f/ k|efjsf/L k];fut ljsf; eg]sf] lg/Gt/ x'G5, h;leq tflnd, cEof;
k[i7kf]if0f tyf k|z:t ;do / follow-up support sf] Joj:yf ul/Psf] x'G5 . o; cy{df, tflnd
eg]sf] k];fut ljsf;sf] nflu Pp6f cª\u dfq xf] . ;kmn k];fut ljsf; sfo{j|mdn]] ljb\ofyL{sf]
cfjZostf cg';f/sf] l;sfO lj|mofsnfk, lzIfsnfO{ l;sfOsf] nflu pTk|]/0ff Pjd\ l;sfO
lzIfs lzIff @)&!

;d"xsf] ljsf; h:tf kIfx¿df Hff]8 lbPsf] x'G5 . o;sf cltl/St ljb\ofno Pp6f l;sfO
;ª\u7g (learning organization) sf] ¿kdf ljsf; x'G5, hxfF lzIfsx¿n] cfˆgf] cg'ej
tyf lj1tfnfO{ a9L Jojl:yt tl/sfn] cfbfg k|bfg ug]{ df}sf k|fKt ub{5g\ . o;}u/L o'g]:sf]
(2003) sf cg';f/, k|efjsf/L k];fut ljsf; eg]sf] lg/Gt/ x'G5, h;leq tflnd, cEof;
k[i7kf]if0f tyf k|z:t ;do, cg'udg / ;xof]u (follow-up support) sf] Joj:yf ul/Psf] x'G5 .
o; cy{df, tflnd eg]sf] k];fut ljsf;sf] nflu Pp6f cª\u dfq xf] . ;kmn k];fut ljsf;
sfo{j|mdn]] ljb\ofyL{sf] cfjZostf cg';f/sf] l;sfO lj|mofsnfk, lzIfsnfO{ l;sfOsf] nflu
pTk|]/0ff Pjd\ l;sfO ;d"xsf] ljsf; h:tf kIfx¿df Hff]8 lbPsf] x'G5 . o;sf cnfjf ljb\ofno
Pp6f l;sfO ;ª\u7g (learning organization) sf] ¿kdf ljsf; x'G5, hxfF lzIfsx¿n] cfˆgf]
cg'ej tyf lj1tfnfO{ a9L Jojl:yt tl/sfn] cfbfg k|bfg ug]{ df}sf k|fKt ub{5g\ . o;} u/L
UNESCO (2003) sf cg';f/ "The professional development of teachers is the professional
growth that the teacher acquires as a result of his/her experience and systematic analysis of
his/her own practice". o; kl/efiff cg';f/ k];fut ljsf;sf] nflu lzIfsdf k"j{ cg'ej x'g

h?/L x'G5 .
OECD (2009) sf cg';f/ lzIfssf] k];fut ljsf;n] k|f/lDes tflnd afx]s lgDg pb\b]oZo;lxt
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;~rfnt ul/G5 Ù
;DjlGwt ljifo If]qdf cfPsf gjLgtd\ k|ultsf] cfwf/df lzIfssf] JolStut 1fgdf
a9f]Tt/L tyf cb\ofjlws ug]{
ljb\odfg ;Gbe{df ljsl;t gjLgtd\ lzIf0f l;sfOsf tf}/ tl/sf, ;Gbe{ (Local and
global trends), cg';Gwfgn] phfu/ u/]sf d'b\bfx¿, lzIffsf kl/jlt{t pb\b]Zosf cfwf/df
lzIfsdf gofF l;k, wf/0ff tyf lzIf0fsf tf}/ tl/sf ljsf; ug]{
kl/jlt{t ljifoj:t', kf7\oj|md tyf gofF cEof;x¿df cb\ofjlws Pjd\ k|of]u ug{ ;Ifd
u/fpg]
ljb\ofno :jd\nfO{ g} kl/jlt{t kf7\oj|md tyf l;sfOsf ;kmn Pjd\ c;n cEof;
k|of]ustf{sf ¿kdf cfjZos gjLgtd\ /0fgLltx¿ ljsf; ug{, k|of]u ug{ ;Ifd agfpg]
Pp6f lzIfsdf ljsf; ePsf cfjZos 1fg, l;k, wf/0ff Pjd\ lj1tfnfO{ cGo lzIfs jf
;/f]sf/jfnfx¿df cfbfg k|bfg ug]{
cfjZostf cg';f/ ;'wf/sf] u'~hfo; /x]sf] lzIfsnfO{ ;xof]u k|bfg ug]{ .
lzIfssf] k];fut ljsf;n] lzIfsnfO{ cWoogzLn, cb\ofjlws agfpg'sf] ;fy} ;dosf] dfu
tyf kl/jlt{t kf7\oj|mdsf cfwf/df yk 1fg tyf ljifoj:t'sf af/]df hfgsf/ agfpg] dfq 31
geO{ lzIf0f l;sfOsf gofF snf sf}zndf ;d]t ;xof]u k'¥ofpg] s'/fdf b'O{dt 5}g, tyflk
o;sf nflu lzIfs cfkm}F tof/ eO{ cfTd;ft\ ug{ eg] h?/L x'G5 . xfd|f] ;Gbe{df lzIfsx¿nfO{
cfˆgf] sfo{;Dkfbgdf bIf, k|ltab\w / hjfkmb]xL t'Nofpg ;d:of ;dfwfgd'vL ljljwtfo'St
k];fut ljsf; ultljlwdf lg/Gt/ ;l/s u/fpg] pb\b]Zo /fvL lzIfs k];fut ljsf; sfo{j|md
;~rfng ul/Fb} cfOPsf] 5 -z}hljs],@)&)_ .
#= lzIfs tflnd / k];fut ljsf;
lzIfs tflnd / k];fut ljsf;nfO{ Ps} kl/efiffleq /x]/ a'‰g] ul/Psf] kfOG5 eg] tflnd
;DjlGwt lgsfoaf6 k|bfg ul/g] t/ k];fut ljsf; dfudf cfwfl/t x'g] eGg] cy{ klg nufOg]
ul/G5 . t/ tflnd / k];fut ljsf;sf] kl/efiff / cEof;nfO{ s]nfpFbf oL b'O{lar lgtfGt km/s
/x]sf] 5 . xfOkmf ljZj ljb\ofno, Oh/fonsf] cg';f/ lzIfs tflnd eg]sf] k];fut cEof;sf]
lzIfs lzIff @)&!
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nflu ul/g] tof/L xf] / o:tf] tflnd cf}krfl/s x'g] ePsf] sf/0fn] ubf{ ljZj ljb\ofno jf
tflnd lbg] lgsfo lhDd]jf/ x'G5g\ . To:t} k];fut ljsf; eGgfn] k];fut l;sfO eGg vf]lhPsf]
5, h;cg'¿k ljutsf] k];fut cEof;, sIff lzIf0fsf cg'ej tyf lzIfssf :j k|Tofjt{g
;d]tnfO{ cfwf/ agfOPsf] x'G5 (Richards and Farrell, 2005) . k/Dk/fut dfGotfcg';f/
tflndnfO{ k"j{;]jfsfnLg tyf l;kd"ns Jojxf/df hf]8 lbg] eg]/ klg JofVof u/]sf 5g\
eg] k];fut ljsf;nfO{ ;]jfsfnLg elgPsf] 5 . o; cy{df tflnd eGbf k];fut ljsf; w]/}
km/flsnf] x'G5 / tflnd kZrft dfq k];fut ljsf;sf nflu lzIfsnfO{ tof/ ug{ ;lsG5 .
t;y{ lzIfs tflnd / lzIfssf] k];fut ljsf; Ps csf{sf kof{ojfrL xf]Ogg\, a? k];fut
ljsf;sf nflu tflnd k"j{zt{ jf clgjfo{ ;t{ eg] x'g ;S5 . xfd|f] cEof; tyf cGo ;}b\wflGts
Pjd\ Jofjxfl/s kIfx¿sf] ljZn]if0f ubf{ tflnd / k];fut ljsf;sf] leGgtfnfO{ tn k|:t't
tflnsfaf6 klg a'‰g ;lsG5 M
tflnd
k];fut ljsf;
clgjfo{ x'G5 t/ dflyNnf] lgsfoaf6 hf]8 cfˆg} :jk|of;df dfq ;Dej x'G5 .
ul/G5 .
k"j{ lgwf{l/t ljifoj:t' x'G5 .
k];fut ljsf;sf] j|mddf ljifoj:t' cfZostf
cg';f/ lgwf{/0f ul/G5 .
JolStut cg'ejnfO{ cfwf/ dflgFb}g .
JolStut cg'ejnfO{ cfwf/df dflgG5 .
jfXo jf dflyNnf] lgsfoaf6 kf7\oj|md ;xefuLaf6 g} kf7\oj|md lgwf{/0f ul/G5 .
lgwf{l/t x'G5 .
afXo d"Nofª\sg x'G5 .
:j–d"Nofª\ssg x'G5 .
lj1åf/f cfjZos ;'emfj k|fKt x'G5 .
;xefuLåf/f g} cfjZos ;'emfj k|fKt x'G5 .
lzIfsn] g;f]r]sf] jf cfjZos gePsf] o;df lzIfsn] JolStut ¿kdf cfjZos
;"rgf klg k|fKt x'g ;S5 .
1fgnfO{ ;ª\ul7t ug{ ;Ifd x'G5g\ .
Cognitive k|s[ltsf] x'G5 .
Cognitive tyf affective k|s[ltsf] x'g] .
Isolated x'G5 .
Collaborative x'G5 .
k];fut l;kdf hf]8 lbG5 .
k];fut ljsf;df hf]8 lbG5 .
lzIfsnfO{ JolStut ¿kdf ;zlSts/0fsf] JolStut ¿kdf lzIfsnfO{ g} ;zStLs/0f
nflu vf; ;xof]u k|fKt x'Fb}g
ul/G5 .
dfudf cfwfl/t x'G5 .
32 cfk"lt{df cfwfl/t x'G5
lglZrt ;dofjlwsf]
lg/Gt/ x'G5 .
Tfflnd k|bfos lgsfodf k|fKt x'G5 .
sfo{ynf]df g} k|fKt x'G5 .
k"j{ lgwf{l/t sfo{j|mdsf] pknlAw tyf sfo{j|mdsf] pknlAw tyf pTkfbg k"j{ lgwf{l/t
pTkfbg x'G5 .
gx'g ;S5 .
l;sfO :yfgfGt/0fdf cfwfl/t x'G5 .
;d:of ;dfwfgdf cfwfl/t x'G5 .
;f|]t M Bolitho (1986), Edge (1986), Freeman (1990), McGrath (1986), Tangalos (1991),
Underhill (1987).

Dfflysf] tflnsfaf6 klg :ki6 x'G5, lzIfssf] k];fut ljsf; eg]sf] lzIfssf nflu k];fut
l;sfO xf] . h;sf dfWodaf6 lzIfsdf k];fut l;k, 1fg tyf clej[lTtdf a9f]Tt/L x'g'sf] ;fy}
lg/Gt/ k];fut ;xof]u ;d]t k|fKt x'g] ub{5 .
lzIfs lzIff @)&!
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$= lzIfssf] k];fut ljsf;sf tl/sfx¿
x/]s k];fsf cf–cfˆgf k];fut r'gf}tL tyf cj;/x¿ cjZo g} x'g] ub{5g\ / pSt k];fnfO{
dof{lbt Pjd\ pknlAwd"ns agfpg] ;Gbe{df k];fsdL{ :jod\ g} klg k|d'v ¿kdf lhDd]jf/ x'g]
ub{5g\ . lzIfssf] k];fut ljsf; ug]{ ljleGg tl/sf jf pkfox¿ x'g ;S5g\ (DoE, 2012) .
s]xL pbfx/0f tn lbOPsf 5g\ M
$=! sfo{d"ns cg';Gwfg
dfly g} pNn]v ul/;lsPsf] 5 ls lzIfssf] k];fut ljsf;n] lzIfssf] lg/Gt/ ljsf;sf] rrf{
ug]{ x'Fbf sfo{d"ns cg';Gwfg k];fut ljsf;sf nflu Pp6f ;zSt dfWood aGg ;Sb5 .
lsgls sfo{d"ns cg';Gwfgn] lzIfsnfO{ sIff lzIf0f ;'wf/sf nflu cb\ofjlws x'g tyf
cfˆgf] lhDd]jf/L af]w u/fpg hf]8 lbG5 . of] rj|mLo k|s[ltsf] x'g] ePsf] sf/0fn] ubf{ lgoldt
cWoogsf] nflu pTk]|l/t ub{5 / lzIfsnfO{ lg/Gt/ l;sfOsf nflu ;b}a hfu?s agfpF5 klg .
sfo{d"ns cg';Gwfgsf cGo kIfx¿nfO{ lj:tf/df tn pNn]v ul/Psf] 5 .
$=@ l;sfO ;d'xsf] ljsf;
lzIfssf] k];fut ljsf;sf] ug]{ csf]{ pkfo jf dfWoodsf ¿kdf ljb\ofno :jod\nfO{ g} Pp6f
l;sfO ;d"x (Learning community) sf ¿kdf ljsf; ug'{ kb{5 . o:tf] k|s[ltsf] ljb\ofnodf
;fd"lxs lhDd]jf/L tyf ;xeflutfd"ns l;sfOsf] cj:yf ;'lglZrt eO{ ljb\ofno l;sfO
;ª\u7g (Learning organization) sf] ¿kdf ljsf; x'G5, hxfF Ps cfk;df l;Sg] l;sfpg],
;b}j ;'wf/sf nflu lrGtg, jx;, 5nkmn x'g] ;+:sf/sf] ljsf; x'G5 . lzIff ljsf;sf nflu
;a} lzIfs Pjd\ ljb\ofno kl/jf/ ldn]/ of]hgf agfOG5, To;sf] sfof{Gjogdf ;a}sf] ;lj|mo
;xeflutf tyf ;xof]u k|fKt x'G5, lgoldt cg'udg tyf l;h{gfTds k[i7kf]if0f k|fKt x'G5 /
cfjZostf cg';f/ k'g of]hgf lgdf{0f ul/G5 . o;sf ;fy ;fy} ljb\ofnosf] ljljw ultljwLsf]
;d]t d"Nofª\sg ul/G5 / ljb\ofnon] ;~rfng u/]sf] z}lIfs sfo{j|md tyf cEof;sf cfwf/df
cfPsf ;'wf/ Pjd\ ljb\ofyL{sf] l;sfOsf] ;d]t n]vfhf]vf ug]{ ul/G5 .
$=# ;d"x lzIf0f (Peer Coaching)
o; lsl;dsf] Joj:yf ePsf] s'g} klg ljb\ofnodf lzIfs jf ljb\ofnosf Joj:yfksLo
lhDd]jf/L k|fKt JolStnfO{ cfjZostf cg';f/sf z}lIfs tyf Joj:yfksLo ;xof]u k|fKt x'g]
ub{5 . o; k|of]hgsf nflu ljb\ofnodf JolStut jf ;fgf] ;d"'xdf Peer Coacher n] of]hgfab\w
tl/sfn] lgoldt ¿kdf cfjZostf cg';f/sf] ;xof]u pknAw u/fpg ;Ifd x'G5g\ . o;
sfo{df Peer Coacher n] lzIfsx¿;Fu k];fut ;DjGw :yfkgf ub{5g\ / lzIfssf] sIffsf]7fdf
cfOk/]sf lzIf0f l;sfO lj|mofsnfksf ;d:of jf cGo s'g} lzIf0f l;sfOsf ljifoj:t'df 33
cfwfl/t eO{ ljb\ofno ;'wf/sf nflu 5nkmn, cGt/lj|mof jf k];fut ljsf;df ;xof]u k'/\ofpg]
cGo lj|mofsnfk ;~rfng ub{5g\ .
$=$ cGo M
o;sf cnfjf k];fut l;sfOsf nflu mentoring, peer observation, online learning,
professional conversations, workshop, conferences,cGo ljb\ofnosf] cjnf]sg e|d0f
tyf k];fut ljsf; ug{ c¿ e/f];fof]Uo kf7\of+z (accredited courses) x¿sf] Jof:yf u/]/
klg k];fut ljsf;sf nlfu sbd rfNg ;lsG5 . ;du|df, xfd|f] cEof; ljleGg b:tfj]hx¿sf]
cWoog ubf{ lzIfssf] k];fut ljsf; ug]{ tf}/ tl/sfx¿n] lgDg kIfx¿nfO{ ;d]6\g ;lsg]
b]lvG5Ù
lzIfs lzIff @)&!

oL afx]s Gaibel and Burns (2005) sf cg';f/ lzIfssf] k];fut ljsf; sfo{j|md ;~rfngsf]
cfwf/df lgDg # lsl;ddf ljefhg ug{ ;lsG5 . h; cg'¿kÙ
Standardize Teacher Professional Development (TPD

of] vf;u/L s]Gb|Ls[t k|s[ltsf] sfo{j|mdsf] ¿kdf lng] ul/G5 / 7"nf] ;ª\Vofsf] lzIfsx¿nfO{
cfjZos hfgsf/L Pjd\ l;k k|bfg ug{ o:tf] df]8]nsf] sfo{j|md ;~rfngdf NofOG5 .
Site Based TPD

s'g} ljb\ofno jf s'g} If]qsf ljb\ofnox¿sf] lzIfsx¿sf] ;fd"lxs k|of;df lzIf0f l;sfOsf
vf; vf; If]qdf cfwfl/t eO{ ;'wf/sf nflu ;fd"lxs k|of; jf l;sfO ug]{ ;Gbe{df o:tf]
lsl;dsf] df]8]n k|of]u ul/G5 . t;y{ o:tf] k|s[ltsf] TPD df ljb\ofno Pp6f l;sfO s]Gb|sf
¿kdf ljsf; x'G5 .
Self directed TPD
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ljb\ofnodf pknAw ;|f]t;fwgsf] pkof]u ub}{ lzIfs :jod\af6 g} ul/g] l;sfO, h;df lzIfs
34 lh1f;' x'G5g\, pT;flxt x'G5g\ . vf;u/L PSsfO;f}+ ztfAbLsf] k|ljlwsf] k|ofu ub}{ cfkm"nfO{
cb\ofjlws ub}{, lgoldt l;sfO tyf gofF lzIf0f ljlwx¿sf] l;sfO Pjd\ k|of]u ug{ lzIfs
;Ifd x'G5g\ .
k];fut ljsf;sf] nflu sfo{d"ns cg';Gwfg
sfo{d"ns cg';Gwfgsf] Oltxf; s]nfpFbf ;j{k|yd cd]l/sfaf6 ;'?jft ePsf] kfOG5 . o;sf]
hGdbftf s'6{ n]ljg (Kurt Lewin) hf] ;fdflhs lj1fgsf j}1flgssf ¿kdf klg lrlgG5g\ .
pg}af6 ;g\ !($) af6 gfdfs/0f eP/ ;fdflhs If]qdf z'? ul/of] . pSt If]qsf] ;kmntfkl5
lzIff If]qdf lzIfssf] k];fut ljsf; tyf sIff lzIf0fdf cfOkg]{ ;d:of ;dfwfgsf nflu
cr's c:q aGg k'Uof] . sfo{d"ns cg';Gwfg;DaGwL ljleGg b:tfj]hx¿sf] cWoog ubf{ ljleGg
JolStx¿n] ljleGg lsl;dn] JofVof u/]sf 5g\ . pbfx/0fsf] nflu, Action research is a
process of systematic inquiry into a self-identiﬁed teaching or learning problem to better

lzIfs lzIff @)&!

understand its complex dynamics and to develop strategies geared towards the problem’s
improvement (Hamilton, 1997:03). oxL kl/efiffsf cfwf/df ljZn]if0f ug'kbf{ klg sfo{d"ns
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cg';Gwfgn] lzIfsnfO{ ;d:of klxrfg ug{, ;d:ofsf] ;dfwfgsf nflu /0fgLlt to u/L
;'wf/sf] dfu{lrq sf]g{ ;Ifd agfpg]tkm{ nlIft u/]sf] b]lvG5 .
o;sf cnfjf sfo{d"ns cg';Gwfgn] lzIfsnfO{ cfˆgf] sfo{ tyf lhDd]jf/L af]w u/fpg k|f]T;flxt
ub{5, t;y{ o;sf dfWodaf6 lzIfsnfO{ sfdk|ltsf] hjfkmb]lxtfdf a9f]Tt/L u/fpFb5 . McNiff
(2010) eG5g\ sfo{d"ns cg';Gwfg, How do I improve my work and what am I doing ? af6
;'?jft ul/G5 . o;y{, cGo cg';Gwfg cfkm"afx]s cGo JolStsf] ;Gbe{df ul/G5, t/ sfo{d"ns
cg';Gwfg k];fsdL{ cfkm}Fn] cfˆgf] sfo{df ;'wf/ Nofpgsf nflu ul/g] x'Fbf of] :j k|Tofjt{g Pjd\
:js]lGb|t x'g] ub{5 . km]l/ klg McNiff (2010) sf cg';f/ ha s'g} lzIfsn] d s;/L cfˆgf]
sfddf ;'wf/ ug{ ;Sb5' eg]/ cfkm"n] cfkm"nfO{ g} k|Zg ug{ yfNb5g\ ta, pgLx¿n] l;sfOsf]
gofF tl/sfx¿sf] vf]hL oxL+af6 ;'? x'g] ub{5 .
o;} u/L Stephen Kemmis n] sfo{d"ns cg';Gwfg rj|mLo :j¿ksf] x'G5 egL rf/ cf]6f r/0f
k|:t't u/]sf 5g\ . tL x'g\ -!_ of]hgf -@_ sfof{Gjog -#_ cjnf]sg / -$_ k|Tofjt{g . o;/L
Psk6s ul/Psf] of]hgfaf6 s] slt ;'wf/ cfof] ;f] cfwf/df k'gM of]hgf ul/G5 . t/, sfo{d"ns
cg';Gwfgsf] r/0fx¿sf] rrf{ ubf{ of]hgfaf6 ;'? ul/P klg sfo{d"ns cg';Gwfg k];fsdL{n]
cg'ej u/]sf] jf dx;'; u/]sf] ;d:ofaf6 ;'? x'G5 . cyf{t, How do I improve my work?
sf] k|Zg tyf :j– k|Tofjt{gsf dfWodaf6 s;/L lzIf0f l;sfOdf ;'wf/ Nofpg ;lsG5 /
ljb\ofyL{sf] l;sfO pknlAwdf s;/L a9f]Tt/L cfpF5 eGg]df s]lGb|t x'G5 .
o;sf/0f klg sfo{d"ns cg';GwfgnfO{ k];fut l;sfO jf k];fut ljsf;sf] Pp6f k|d'v
cª\u dflgPsf] xf] . sfo{d"'ns cg';Gwfgn] cfˆgf] cEof;,1fg tyf l;ksf] k/LIf0f
ub{5,;'wf/sf nflu cfkm" s] ub{} 5' To;sf] hfgsf/L c?nfO{ u/fpFb5 / cfˆgf] sfdsf]
u'0f:t/sf] d"No ;d]t lgwf{/0f ub{5 . t;y{ sfo{d"ns cg';Gwfgsf] z'?jft I-enquiry
af6 x'G5 / lj:tf/} ljb\ofno Learning organization sf] ¿kdf ljsf; x'Fb} we -enquiry
df kl/0ft x'g k'Ub5 (McNiff,2010 ) .
lgisif{
lg/Gt/ cEof; tyf lgoldt cWoogn] g} s'g} klg JolSt cb\ofjlws x'g] s'/fdf b'O{dt x'g
;Sb}g . oxL dfGotfnfO{ :jLsf/ ub}{ xfd|f] ;Gbe{df klg lzIfssf] k];fut ljsf; sfo{j|mdnfO{
;~rfng ul/of] / sfo{d"ns cg';GwfgnfO{ k];fut ljsf;sf] cfjZos zt{sf ¿kdf :yflkt
ug]{ k|of; eof] . cem eGg'kbf{, sfo{d"ns cg';Gwfg k|To]s lzIfssf nflu sfg'gdf g} clgjfo{ 35
Joj:yf u/L Pjd\ lzIfssf] j[lTt ljsf;Fu klg hf]l8Psf] cj:yf 5 . lzIfssf] k];fut ljsf;n]
s]xL c;n cEof;sf] klg ;'?jft u/]sf] kfOG5, h:tf] ls :yfgLo :t/df g} lzIfssf] cfjZostf
;ª\sng, k|fyldstf lgwf{/0f, ljb\ofno txdf tflnd Kofs]h lgdf{0f tyf tflnd ;~rfng
nufotsf cGo kIfx¿ :jfut of]Uo 5g\ . tyflk, h'g ;f]r tyf ck]Iffsf ;fy ;'?jft eof]
;f] adf]lhd ck]Iffs[t pknlAw xfl;n eg] x'g g;s]sf] cj:yf hu hfx]/ 5 . sfo{j|md cfof]
;~rfng eof] t/ sIff sf]7fdf :yfgfGt/0f x'g sl7g eof] . o;sf nflu lzIfsnfO{ dfq bf]ifL
b]vfP/ plDsg ;Sg] cj:yf 5}g, ljljw kIf tyf lgsfo lhDd]jf/ x'g ;S5g\ . To;}n], ca
w]/} l9nf] eO{;s]sf] cj:yfdf cfhsf] dfu eg]sf], cb\ofjlws lzIfs, l;sfO ;d'bfosf ¿kdf
ljb\ofno Pjd\ ljb\ofyL{sf] cfjZostf adf]lhdsf lzIf0f l;sfOsf nflu lzIfssf] k];fut
ljsf; sfo{j|md :yflkt x'g ckl/xfo{ b]lvG5 . o;sf ;fy} emg\ cfhsf] kl/jlt{t kl/l:yltdf
lzIfs lzIff @)&!

lzIff If]qdf nfdf] ;dob]lv sfo{/t lzIfsx¿sf] lglDt klg lxts/ x'g] b]lvG5 .
;Gbe{ ;fdu|Lx¿
z}}hljs] -@)&)_, lzIfssf] k];fut ljsf; -l6lkl8_ sfo{j|md k|lzIfs k|lzIf0f lgb]{lzsf .
eStk'/ M n]vs
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lzIff dGqfnosf] ;ª\u7g tyf Joj:yfkg
lbgfgfy uf}td
pk;lrj, lzIff dGqfno
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n]v ;f/
lj= ;+= @))& ;fndf :yfkgf ePb]lv xfn;Dd lzIff dGqfno / o;cGtu{tsf lgsfojf6 k'¥ofpg
kg]{ ;]jfsf] If]q j|mdz M lj:tf/ x'Fb} cfPsf] 5 . lj= ;+= @)$( df b/aGbL l;h{gf ePsf] cj:yfaf6
xfnsf] cj:yfdf cfOk'Ubf lzIff dGqfnon] ug'{kg]{ sfo{ k|s[lt, sfo{ af]em / sfo{j|mddf Jofks
kl/jt{g cfPsf] 5 . ctM kl/jlt{t ;Gbe{df u'0f:t/Lo ;]jf k|jfx ug{ ;ª\u7g ;+/rgf, o;sf]
lj:tf/ / b/aGbLdf k'g/jnf]sg tyf ;dfof]hg lgtfGt cfjZos ePsf] 5 . lzIff dGqfno /
cGtu{t lgsfox¿sf] ljb\odfg ;ª\u7g ;+/rgf kl/jlt{t ;Gbe{df kof{Kt gx'g', dGqfnon] ;Dkfbg
ul/cfPsf sltko sfdx¿ :jLs[t sfo{ ljj/0fdf gkg'{, ljifout dxfzfvf÷zfvfx¿n] ;Dkfbg
ug'{kg]{ sfd ljleGg ;lrjfno÷s]Gb| vf]Ng] k|rngn] ;ª\u7g ;+/rgf 5l/tf] gx'g', sfo{;Dkfbg tyf
cg'ejsf] d"Nofª\sgåf/f j9'jf ePsf tyf x'g] sd{rf/Lx¿nfO{{ ;dfof]hg kb:yfkg ug{ xfnsf]
;ª\u7g ;+/rgf kof{Kt gx'g', ljb\odfg b/jGbL Joj:yfdf dflyNnf] tx / tNnf] tx vf;u/L
;x;lrj / pk;lrj :t/sf] cg'kft gldNg', kl/jlt{t ;Gbe{df sfo{ lj:tf/ ePsf] / sfo{ k|s[lt
tyf sfo{ af]em a9] klg ;f]cg'¿k b/jGbL kof{Kt gx'g' cflb ;d:ofx¿ /x]sf 5g\ . z}lIfs k|0ffnLn]
/fv]sf pb\b]Zox¿ ljb\ofyL{x¿nfO{ xfl;n u/fpg, gful/sx¿df d"No, dfGotf, lhDd]jf/L /
;sf/fTds Pjd\ l;h{gfTds ;f]r ljsf; u/fpg, u'0f:t/Lo lzIffsf] clej[b\lw ug{ / ljb\odfg
lg/LIf0f k|0ffnLdf ;'wf/ ug'{ h?/L 5 . o;sf nflu ;du| sd{rf/Lsf] Joj:yfkg u/L ;]jf
k|jfxdf ;'wf/ Nofpg / ;'zf;g sfod u/L hgtfsf] 3/b}nf]df ;]jf k'¥ofpg lzIff dGqfnosf]
;ª\u7g tyf Joj:yfkg ug'{ clt cfjZos 5 .
k[i7e"ld
g]kfndf lzIff dGqfnosf] :yfkgf lj=;+= @))& ;fndf ePsf] xf] . :yfkgf sfnb]lv xfn;Dd
ljleGg ;dodf o; dGqfnosf] sfo{ If]q / e"ldsfdf kl/jt{g ePsf] b]lvG5 . /fi6«sf] lzIff
;DaGwL gLlt, of]hgf tyf sfo{j|mdsf] th'{df, sfof{Gjog, cg'udg / d"Nofª\sg ug]{ d"n
bfloTj lzIff dGqfnosf] /x]sf] 5 . lzIff dGqfnosf] xfnsf] ;+/rgfdf @)$( ;fnb]lv
xfn;Dd pNn]Vo ¿kdf kl/jt{g cfpg ;s]sf] 5}g . lj= ;+= @)$( ;fnb]lv xfn;Dd lzIff
dGqfno / o;cGtu{tsf lgsfojf6 k'¥ofpg kg]{ ;]jfsf] If]q lj:tf/ x'Fb} cfPsf] 5 . lj= ;+=
@)$( df b/aGbL l;h{gf ePsf] cj:yfaf6 xfnsf] cj:yfdf cfOk'Ubf lzIff dGqfnon] ug'{kg]{
sfo{ k|s[lt, sfo{af]em / sfo{j|mddf Jofks kl/jt{g cfPsf] 5 . cGt//fli6«o hutdf ePsf 37
lzIff If]qsf gjLgtd\ vf]h tyf cGj]if0f;Fu kl/lrt x'g] / ;f] cg';f/sf] sfo{ ug{ k|lt:kwf{
ug{;Sg] dfgj ;|f]tsf] Joj:yfkg ug'{ ckl/xfo{ 5 . pSt k|sf/sf] dfgj ;|f]tsf] tof/L /
ljZjahf/df vkt x'g] hgzlSt tof/ ug{ u'0f:t/Lo lzIff klxnf] cfjZostf xf] . o;sf nflu
cfjZos hgzlSt tof/ ug{ ;lj|mo e"ldsf lgjf{x ug]{ ;ª\u7g lzIff dGqfno xf] h;df /x]sf]
sd{rf/Lx¿sf] ;ª\VofTds tyf u'0ffTds Ifdtf, bIftf / of]Uotf lj:tf/ ;do;fk]If ¿kdf
x'g cfjZos 5 . lzIf0f l;sfOnfO{ k|efjsf/L agfpg, ljb\odfg lg/LIf0f k|0ffnLdf ;'wf/
Nofpg, lg/LIfsx¿sf] of]Uotf / Ifdtf j[b\lw ug{ / lzIffsf] u'0f:t/ clej[b\lw ug{, lzIfsnfO{
lzIf0f l;sfO sfo{df ;xof]u k'¥ofpg cfjZos 5 .
lj= ;+ @)$( ;fndf gofF b/aGbL l;h{gf ubf{ / ljb\odfg cj:yfdf lzIff dGqfnon] k'¥ofpg]
s]xL ;]jf If]qsf] t'ngf ubf{ lgDgfg';f/ /x]sf] b]lvG5 M
lzIfs lzIff @)&!

@)$&
@&, **, ^$$
&!, @!#
!&, *$@
)

@)^(
&^, ^%, $$*
@, *^, $$)
#$, !^)
#$, !&$
;|f]t M lzIff ljefu
plNnlvt tflnsfnfO{{ ljZn]if0f ubf{ ljb\ofyL{, lzIfs, ljb\ofno tyf cGo l;sfOsf If]qdf
bf]Aa/eGbf a9Ln] j[b\lw ePsf] 5 . k"j{ k|fylds ljb\ofno tyf v'nf l;sfO s]Gb|h:tf gofF gofF
;]jfsf ljifoIf]q / z}lIfs ;+:yfx¿ ljsl;t ePsf 5g\ t/ ;]jf k|jfx ug]{ ;ª\u7g ;+/rgfdf
s'g} kl/jt{g ePsf] b]lvFb}g . ctM kl/jlt{t ;Gbe{df u'0f:t/Lo ;]jf k|jfx ug{ ;ª\u7g
;+/rgf, o;sf] lj:tf/ / b/aGbLdf k'g/jnf]sg tyf ;dfof]hg lgtfGt cfjZos ePsf] 5 .
df}h'bf gLltut Joj:yf
-s_ ;+j}wflgs Joj:yf
g]kfnsf] cGtl/d ;+ljwfg, @)^# sf] wf/f !%# df æg]kfn ;/sf/n] d'n'ssf] k|zf;g ;~rfng
ug{ lghfdtL ;]jf / cfjZos cGo ;/sf/L ;]jfx¿sf] u7g ug{ ;Sg]5 . To:tf ;]jfx¿sf]
u7g, ;~rfng / ;]jfsf ;t{x¿ P]gåf/f lgwf{/0f ul/Padf]lhd x'g]5g\æ eGg] Joj:yf /x]sf] 5 .
-v_ lghfdtL ;]jf P]g tyf lgodfjnL
lghfdtL ;]jf P]gsf] bkmf ^ n] s'g} gofF ;/sf/L sfof{no :yfkgf ug{ ;ª\u7g ;+/rgf
tof/ ubf{ / gofF b/aGbL l;h{gf ubf{ jf tTsfn sfod /x]sf] ;ª\u7g ;+/rgf / b/aGbLdf
k'g/fjnf]sg ubf{ jf x]/km]/ ubf{ ;DalGwt dGqfnon] sfo{j|md, sfo{ af]em, sfo{ k|s[lt tyf
b/aGbL yk ug'{kg]{ sf/0f / ;f]sf] cf}lrTo / pknAw dfgj ;|f]t ;d]tsf] cfwf/df ;ª\u7g tyf
Joj:yfkg ;j]{If0f u/L cy{ dGqfnosf] ;xdlt lnO{ ;fdfGo k|zf;g dGqfnodf k7fpg'kg]{
/ o; cfwf/df ;fdfGo k|zf;g dGqfnon] ;f]sf] d"Nofª\sg u/L #) lbgleq :jLs[ltsf] nflu
dlGqkl/ifb\ ;dIf k]; ug]{ Joj:yf u/]sf] 5 .
-u_ Joj:yfkg ;j]{If0f lgb]{lzsf, @)^^
Joj:yfkg ;j]{If0f lgb]{lzsf, @)^^ cg';f/ ;fdfGo / lj:t[t ;j]{If0f ubf{ sfo{j|md, sfo{ af]em,
sfo{k|s[lt, cf}lrTo / hgzlStsf cfwf/df ug'{kg]{ Joj:yf /x]sf] 5 .
-3_ sfo{ ;~rfng lgb]{lzsf, @)&)
38 cy{ dGqfnoåf/f k|sflzt sfo{ ;~rfng lgb]{lzsf, @)&) -kfrf}F ;+:s/0f_ cg';f/ :yfoL
b/aGbL l;h{gf ubf{ ckgfpg'kg]{ sfo{ljlw lgDgfg';f/ /x]sf 5g\ M
 gofF ;ª\u7g :yfkgf ug]{ ljifodf ;xdlt dfu ePsfdf ;DalGwt dGqfnosf] lg0f{o jf
dlGqkl/ifb\af6 ;}b\wflGts lg0f{o ePsfdf ;f] lg0f{o /fvL k|To]s kbsf] sfo{ ljj/0f, ;ª\u7gsf]
9fFrf, cfly{s bfloTjsf] cg'dfg v'n]sf] ljj/0f ;+nUg x'g' kg]{5 .
 df}h'bf ;ª\u7gsf] k'g;{+/rgfsf] xsdf klg dGqfnosf] lg0f{o;lxt gofF l;h{gf ug{
vf]lhPsf] kbsf] sfo{ ljj/0f / ;du| cfly{s bfloTj v'n]sf] ljj/0f ;+nUg x'g' kg]{5 .
 ;ª\u7g lj36g ubf{ jf ufEbf kg{ ;Sg] ljTtLo tyf b/aGbLsf] c;/ v'n]sf] ljj/0f
;dfj]z x'g' kg]{5
 gofF b/aGbL l;h{gf ug'{kbf{ k|:tfljt b/aGbLaf6 k|ToIf ¿kdf k'Ug hfg] nfesf] a'Fbfut
ljj/0f klg ;dfj]z ug'{kb{5 .

Teacher Education 2071

;]jfsf If]q
ljb\ofyL{ ;ª\Vof
lzIfs ;ª\Vof
ljb\ofno ;ª\Vof
k"j{ k|fylds ljb\ofno ;ª\Vof
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 o;sf] ;Fu} ;ª\u7g / Joj:yfkg cWoogsf] k|ltj]bg klg ;dfj]z u/]sf] x'g'kb{5 .
#= ;d:of (Gap)
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lzIff dGqfnodf ljb\ofyL{, lzIfs, ljb\ofno tyf cGo l;sfOsf If]qdf bf]Aa/eGbf a9Ln]
j[b\lw ePsf] 5 . k"j{ k|fylds ljb\ofno / v'nf l;sfO s]Gb|h:tf gofF gofF ;]jfsf ljifoIf]q /
z}lIfs ;+:yfx¿ ljsl;t ePsf 5g\ t/ ;]jf k|jfx ug]{ ;ª\u7g ;+/rgfdf s'g} kl/jt{g ePsf]
b]lvFb}g . To;}n] lzIff dGqfno / o; cGtu{tsf lgsfodf lgDgfg';f/sf ;d:ofx¿ b]lvPsf
5g\ M
 lzIff dGqfno / cGtu{t lgsfox¿sf] ljb\odfg ;ª\u7g ;+/rgf kl/jlt{t ;Gbe{df kof{Kt
gx'g',
 dGqfnon] ;Dkfbg ul/cfPsf sltko sfdx¿ :jLs[t sfo{ ljj/0fdf gkg'{,
 ljifout dxfzfvf÷zfvfx¿n] ;Dkfbg ug'{kg]{ sfd ljleGg ;lrjfno÷s]Gb| vf]Ng] k|rngn]
;ª\u7g ;+/rgf 5l/tf] gx'g',
 sfo{;Dkfbg tyf cg'ejsf] d"Nofª\sgåf/f j9'jf ePsf tyf x'g] sd{rf/Lx¿nfO{{ ;dfof]hg
kb:yfkg ug{ xfnsf] ;ª\u7g ;+/rgf kof{Kt gx'g',
 ljb\odfg b/jGbL Joj:yfdf dflyNnf] tx / tNnf] tx vf;u/L ;x;lrj / pk;lrj :t/sf]
cg'kft gldNg',
 b/aGbL cg';f/ sd{rf/Lsf] lhDd]jf/L afF8kmfF8df Ps¿ktf gx'g',
 sfo{;Dkfbg tyf cg'ejsf] d"Nofª\sgåf/f a9'jf ePsf sd{rf/Lx¿dWo] pk;lrj:t/sf
kbx¿ :jLs[t b/jGbLeGbf a9L x'g' / ;f]eGbf tNnf] txsf kbx¿ cfjZostfg';f/ Joj:yf
gx'g',
 kl/jlt{t ;Gbe{df sfo{ lj:tf/ ePsf] / sfo{ k|s[lt tyf sfo{af]em a9] klg ;f]cg'¿k
b/jGbL kof{Kt gx'g', cflb .
$= ljsNkx¿
o;sf nflu oxfF rf/ cf]6f ljsNk / To;sf] ljZn]if0f k|:t't ul/Psf] 5 M
ljsNk g+= !
z}lIfs k|0ffnLn] /fv]sf pb\b]Zox¿ ljb\ofyL{x¿nfO{ xfl;n u/fpg, gful/sx¿df d"No dfGotf
lhDd]jf/L / ;sf/fTds Pjd\ l;h{gfTds ;f]r ljsf; u/fpg, u'0f:t/Lo lzIffsf] clej[b\lw
ug{ / ljb\odfg lg/LIf0f k|0ffnLdf ;'wf/ ug'{ cfjZos 5 . o;sf nflu lg/LIf0f k|0ffnLsf]
k'g;+/rgf u/L jl/i7 ljb\ofno lg/LIfssf] Joj:yf ug]{ / o;sf nflu &% lhNnfx¿df
ljb\ofno, lzIfs / ljb\ofyL{ ;ª\Vofsf cfwf/df Go"gtd % b]lv !% hgf;Ddsf] ljifout jl/i7
ljb\ofno lg/LIfssf] Joj:yf u/L lzIf0f l;sfOsf] ;'lglZrttf / l;sfO pknlAw j[b\lw ug]{ . 39
ljsNk ljZn]if0f
 ljb\ofno lg/LIfssf] k"j{ cg'ej lzIf0f l;sfOdf pkof]u x'g],
 lzIfsnfO{ lzIf0f l;sfOdf ;xof]u k'Ug],
 P;Pn;L nufot cGo k/LIffx¿df ;'wf/ cfpg],
 ;Ifd hgzlStsf] clwstd pkof]u x'g]
 xfn} a9'jf ePsf @$ 3 ! sf sd{rf/Lsf] ;dfof]hg ug{ / pRrtd pkof]u ug{ ;xof]u k'Ug]
 z}lIfs nufgLsf] clwstd pkof]u x'g]
 z}lIfs Iflt sd x'g] .
ljsNk g+ @
la=;+ @))& ;fndf :yfkgf ePsf] lzIff dGqfno ;doj|md;Fu} o;sf] ;ª\u7g ;+/rgf /
lzIfs lzIff @)&!
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b/aGbL yk36 x'Fb} cfPsf] 5 . la=;+= @)$( b]lv o;sf] sfo{ If]q Jofks lj:tf/ ePsf] sfo{
af]em ylkPsf], ljb\ofno lzIfs / ljb\ofyL{ ;ª\Vof emG8} bf]Aa/ ePsf] ;ª\u7g ;+/rgf /
hgzlSt oyfjt\ /x]sfn] lgjf{rg If]qut lhNnf lzIff sfof{no :yfkgf, lzIfs ;]jf cfof]usf
% cf]6f If]qLo sfof{nosf] :yfkgf, &% cf]6f z}lIfs tflnd s]Gb|x¿sf] :yfkgf u/L ljb\odfg
hgzlStsf] Joj:yfkg ug]{ .
ljsNk ljZn]if0f
 o;af6 lhDd]jf/L / ;|f]tsf] lgIf]k0f x'g] .
 ;]jfx¿ nlIft ju{ glhs k'Ug] .
 s]Gb|df s]lGb|t hgzlSt ;]jfk|jfx ug]{ sfof{nodf /xg] .
 sfo{ If]q / sfo{ af]em a9L ePsf lhNnf lzIff sfof{nox¿n] ;xh ¿kdf sfo{;Dkfbg
ug]{ .
 o;jf6 ;]jfk|jfxdf k|efjsfl/tf cfpg] .
 ;]jfu|fxLn] 3/b}nf] / sd ;dodf ;]jf k|fKt ug{ ;Sg] .
 sd{rf/Lx¿sf] dgf]jn a[b\lw x'g] .
ljsNk g+ #
sd{rf/Lsf] dgf]an a9fO sfo{ ;Dkfbgdf ;'wf/ Nofpg j[lTt ljsf;n] dxTTjk"0f{ e"ldsf lgjf{x
ub{5 . lzIff dGqfnosf] xfnsf] pk;lrj:t/sf] hgzlSt ;a}eGbf a9L /x]sf] / ;f] cg'kftdf
;x;lrj, ljb\ofno lg/LIfs÷zfvf clws[t, k|fljlws ;xfos, vl/bf/ / sfo{no ;xof]uLsf]
cg'kft cldNbf] /x]sf] 5 . o;af6 pk;lrj :t/sf] sd{rf/Lsf] j[lTt ljsf; / kbf]Gglt x'g]
cj;/ nueu ;dfKt h:tf] ePsf] 5 . o;}u/L span of control l;b\wffGt cg';f/ dflyNnf]
/ tNnf] sd{rf/L larsf] cg'kft !M# agfO{ sfo{ af]em / sfo{ If]q a9L ePsf lhNnfx¿df
/fhkqfª\lst k|yd >]0fL / ;f] cg'¿ksf] ;ª\u7g ;+/rgf ljsf; ug'{ kg]{ .
ljsNk ljZn]if0f
 sd{rf/Lx¿nfO{ j[lTt ljsf;sf] cj;/ k|fKt x'g] .
 sd{rf/Lsf] dgf]an a9\g] .
 Pp6} txdf w]/} ;do /xL sfo{ ;Dkfbg ug'{ kg{] cj:yffsf] cGTo x'g] .
 ;ªu7gsf] pb\b]Zo / nIo k'/f ug{ ;xof]u k'Ug] .
 sfo{ ;Dkfbgdf ;'wf/ cfO{ ;]jf k|jfxdf j[b\lw x'g]
ljsNk g+= $
xfn} a9'jf ePsf @$-3_ ! / ljb\odfg sd{rf/Lx¿nfO{ uf]N8]g XofG8;]ssf] Joj:yf u/L
40 :j]lR5s cjsfzsf] of]hgf Nofpg] . o;sf nflu sd{rf/Lsf] ;]jf cjlw @) jif{ k'/f ePsf] /
pd]sf] xb %) jif{ gf3]sf] x'g'kg]{ Joj:yf ug]{ .
ljsNk ljZn]if0f
 o;af6 sd{rf/Lx¿nfO{ :j]lR5s cjsfzsf] af6f] v'Ng] .
 o;af6 sd{rf/Lx¿sf] cfsf/ pko'St (right sizing) / sd cfsf/ (down–sizing) eO{
;/sf/nfO{ cfly{s ef/ sd x'g] .
 c:jf:Yosf sf/0f kb:yfkgf ePsf] sfof{nodf hfg' kg]{ afWofTds l:yltsf] cGTo x'g] .
 xfn} ;dfof]hg kb:yfkgf ePsf sd{rf/Lsf] Joj:yfkg ug{ ;xh x'g] .
 :j]lR5s cjsfzn] kb l/St eO{ gofF hgzlStsf nflu /f]huf/Lsf] cj;/ k|fKt x'g]
 dflyNnf] kb l/St eO{ tNnf] kbdf sfo{/t sd{rf/Lx¿sf] kbf]Ggltsf] cj;/ k|fKt x'g] .
lzIfs lzIff @)&!

lgisif{
pSt ljsNksf ;fy} cGo pko'St ljsNk eP ;f];d]t klxrfg u/L lzIff dGqfnosf] ;ª\u7g
tyf Joj:yfkgdf ;'wf/ ug'{ ;fGble{s / pko'St x'g] 5 . lzIff dGqfnosf] sfo{If]q, sfo{j|md
/ sfo{ af]emdf lj:tf/ ePsf] / o;sf sf/0f sfo{ ;Dkfbgdf k|efjsfl/tf cfpg g;s]sfn]
dGqfnosf] ;+/rgfnfO{ yk r':t, b'?:t / 5l/tf] agfpg, dflyNnf] kb / tNnf] kb larsf]
sd{rf/L cg'kft gldNbf] ePsf] xF'bf jl[Tt ljsf;sf] cj;/ Hofb} ;fF3'/f] x'g uO{ sd{rf/Lsf]
pTk]|/0ff tyf dgf]jndf dgf]j}1flgs c;/ k/]sfn] dflyNnf] kb / tNnf] kb larsf] sd{rf/L
cg'kft j}1flgs / Jofjxfl/s agfpg, xfn} a9'jf ePsf @$ 3 ! sf sd{rf/Lsf] ;dfof]hg
u/L hgzlStsf] pRrtd pkof]u ug{, ;du| sd{rf/Lsf] Joj:yfkg u/L ;]jf k|jfxdf ;'wf/
Nofpg / ;'zf;g sfod u/L hgtfsf] 3/b}nf]df ;]jf k'¥ofpg lzIff dGqfnosf] ;ª\u7g tyf
Joj:yfkg ug'{ clt cfjZos 5 .
;Gbe{ ;fdu|L
sfo{ ;~rfng lgb]{lzsf, -@)&)_ -kfrf}F ;+:s/0f_ . cy{ dGqfno -@)^#_ . sf7df8f}F M sfg'g
lstfa ljsf; ;ldlt, aa/dxn
;fdfGo k|zf;g dGqfno . Joj:yfkg ;j]{If0f lgb]{lzsf, -@)^^_ . sf7df8f}F M n]vs
g]kfn ;/sf/ . lghfdtL ;]jf P]g tyf lgodfjnL . sf7df8f}F M aa/dxn, n]vs
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lzIfs lzIff @)&!

ljb\ofnodf cfwfl/t k];fut ljsf; tflnd
tf/f axfb'/ yfkf
;xk|fWofks, 7fs'//fd ax'd'vL SofDk;
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n]v ;f/
lzIfssf] k];fut ljsf;sf nflu s]Gb|åf/f lgwf{l/t gLlt tyf 9fFrfdf cfwfl/t eP/ ljb\ofnon]
df}lns ¿kdf ;~rfng ug]{ tflnd g} ljb\ofnodf cfwfl/t k];fut ljsf; xf] . o;n] l;sfOsf
gjLgtd z}nL ckgfpFb} lzIf0fdf cfw'lgs k|ljlw ckgfpg ;xof]u ub{5 . g]kfnsf] ;Gbe{df
Psflt/ cfk\mgf] k];fut tof/L ljgf uP/ k9fpg] j|mddf clwsf+z lzIfsn] sIffsf]7fdf r'gf}tLsf]
;fdgf ug'{ k/]sf] 5 eg] csf{]lt/ s]Gb|Lo :t/af6 ;~rflnt k];fut ljsf; tflnd ljifout
ljlzli6s/0fdf cfwfl/t eGbf klg ;+:yfut / k|zf;lgs tkm{df a9L s]lGb|t eof] . To;k|lt
:yfgLo :t/sf ljb\ofno jf To;df sfo{/t lzIfssf] ?lr / cfk;df tfnd]n x'g g;s]sf
sf/0f cfzfltt ¿kdf ;kmntf kfpg ;s]g . To;}n] lzIfsnfO{ ;do;fk]If cfk\mgf] k];fut bIftf
j[b\lw ug{sf ;fy} b|'t ultdf eO/x]sf] z}lIfs ljlw / k|ljlw;Fu kl/lrt eP/ k|efjsf/L ¿kdf
cWoog cWofkg ug{sf nflu :yfgLo txdf lzIfssf] cfjZostf, rfxgf, ;xeflutf cflbnfO{
;d]6\b} pgLx¿s} efjgf cg';f/sf] k];fut ljsf; tflndsf] cfjZostf eof] . of] clwstd\ ¿kdf
;xeflutfd"ns / ;dfj]zL x'gfn] lzIfsnfO{ pQ/bfoL / hjfkmb]xL agfpg db\bt ub{5 . o;
n]vdf lzIfssf nflu ljb\ofnodf cfwfl/t k];fut ljsf; tflndsf] cfjZostf, tflnd k|bfg ug{]
pkfo / To; j|mddf b]lvPsf ;d:ofsf] af/]df rrf{ ul/Psf] 5 .
!= ljifo k|j]z
JolStn] cfˆgf] hLjg lgjf{x ug{sf nflu ckgfpg] Ond, wGbf, Joj;fo, Jofkf/ cflb sfo{nfO{
k];f elgP tfklg k];f x'gsf nflu tL sfo{x¿nfO{ clgjfo{ ¿kdf k"0f{sfnLg ¿kjf6 cjnDag
ug{ cfjZos 5 . k];f / Joj;fonfO{ sltko cj:yfdf p:t} b]lvP tfklg Joj;fon] cfly{s
pknlAw jf d'gfkmfnfO{ k|fyldstf lbG5 t/ k];f ;]jf s]lGb|t ePsfn] lglZrt of]Uotf tyf
tflndsf] vf]hL ub{5 . lzIf0f sfo{ JolStut cfo cfh{g jf d'gfkmf sdfpg] dfq} geO{ Ps
ljlzi6 / bIftfdf cfwfl/t lg/Gt/ sfo{ ePsfn] of] k];f g} xf] . o;sf nflu lzIfsdf ljz]if
1fg, l;k, k|j[lTt, k|ljlw, g}ltstf / k|ltab\wtfsf] ;d]t cfjZostf kb{5, cyf{t\ lzIfssf]
k];fut ljsf; x'g' kb{5 (Glattenhorn, 1987) . k];fut ljsf; eg]sf] Pp6f j[b\lw xf] h'g
lzIfssf] k];fut rj|m dfkm{t b]vf kb{5 / lzIfssf] k];fut e"ldsfsf] ljsf; u/fpF5 . s'g}
klg JolStn] cfkm"df ePsf] 1fg, l;k / clej[lTtnfO{ kl/is[t ug]{ jf k'gtf{huL ug]{ jf cfkm"df
42 ePsf] cefj k"lt{ ug]{ jf sdhf]/L x6fpg] ;fwg g} tflnd xf] o;n] s'g} JolStn] ug{ ;Sg] /
ug'{kg]{ sfdlarsf] cGt/nfO{ k'/f ub{5 .
ljb\ofnosf] ;du| k|0ffnLsf] sfo{Ifdtf / k|efjsfl/tfdf ;'wf/ ug{ bIf, tflnd k|fKt / s'zn
lzIfssf] cfjZostf kb{5 of] lzIfssf] k];fut ljsf;af6 dfq} ;Dej 5 . lzIfssf] k];fut ljsf;
eGgfn] lzIfsnfO{ ;Ifd / ;jn agfpFb} Jojl:yt / lbuf] ;do cjlw;Dd 1fgsf] vf]hL ug]{ /
To;nfO{ k|of]u ug]{ l;k, k];fut nIo k|fKt ug]{ sfo{jm| d / ljb\ofyL{nfO{ l;sfOdf ;xhLs/0f ug]{
sfo{jm| d xf] (Alberta Teacher Association, 2002) . of] s]Gb|Lo :t/af6 ;~rfng tyf Joj:yfkg
x'g] sfo{jm| d geO{ :yfgLo :t/af6 lg/Gt/ ¿kdf rln/xg] sfo{jm| d xf] .
@= ljb\ofnodf cfwfl/t k];fut ljsf; tflnd
lzIfssf] k];fut ljsf; ug]{ j|mddf :yfgLo :t/df ljb\ofno jf To;df sfo{/t lzIfssf]
cfjZostf, rfxgf / dfudf cfwfl/t k];fut ljsf; tflnd g} ljb\ofnodf cfwfl/t k];fut
lzIfs lzIff @)&!
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ljsf; tflnd xf] . ljb\ofnon] cfˆgf] ;/f]sf/jfnfx¿;Fusf] cfk;L ;dGjo / ;xsfo{df
s]Gb|åf/f lgwf{l/t gLlt, nIo tyf 9fFrfdf k];fut ljsf; tflndsf] sfo{j|md s:tf] / s;/L
;~rfng ug]{ eGg] sfo{sf] clGtd lg0f{o ub{5 . of] dfudf cfwfl/t tflnd xf] h;n] sIffsf]7fdf
cWoog/t ljb\ofyL{n] b}lgs ¿kdf ef]u]sf ;d:of / cfjZostfnfO{ phfu/ ug{ db\bt ub{5 .
of] ;]jfsfnLg tflndsf] ljsNkdf x}g t/ o;n] k|ToIf ¿kdf lzIfsnfO{ ;d]t dhj'b agfpFb}
b}lgsh;f] sIffdf b]vfkg{] cfjZostfnfO{ ;dfwfg ug{ pT;flxt agfpF5 (Shrestha, 2005) .
ljb\ofnodf cfwfl/t k];fut ljsf; tflndn] lzIfsnfO{ cfˆgf] ljsf; jf ljwfdf cEo:t
/xg ;jn agfpg], cGo ;dsIfL tyf lzIfs, sd{rf/L tyf cleefjs;Fusf] ;DaGw k|uf9
agfpg], k|zf;lgs If]qsf] l;k xfl;n u/fpg] / ljb\ofnodf lgoldt ¿kdf pkl:yt eO{
gjk|j{tgdf s]lGb|t ug]{ sfo{dfk"0f{ agfpF5 (Nkuna, 2004) . ljb\ofnodf cfwfl/t k];fut
ljsf; tflndn] lzIfs ljb\ofyL{ b'j}sf] nflu sIffsf]7fdf x'g] lgliqmo l;sfOaf6 ;lj|mo l;sfOdf
abNg] / tflndsf] :j¿k, sfo{j|md, To;nfO{ k|bfg ug{] tyf lgodg ug{] lgsfo / clwsf/sf]
ljs]Gb|Ls/0f ug{] h:tf b'O{ cf]6f dxTTjk"0f{ kIfsf] 9fFrfdf ¿kfGt/0f (Paradigm shift) ub{5
(Leo, 2004) . ljb\ofnodf cfwfl/t k];fut ljsf; tflndsf] sfo{j|mdn] lzIfssf] k];fut
ljsf; dfq} geO{ ljb\ofnosf] cj:yf ;d'bfosf] ;fdflhs tyf ;f+:s[lts kl/j]z cflbsf]
af/]df ;d]t lzIfsnfO{ hfgsf/L lbG5 .
ljb\ofnodf cfwfl/t k];fut ljsf; tflndcGtu{t ljb\ofnon] d'Vo u/L tn plNnlvt tflnd
;~rfng ug{ ;S5 (Ngebeni, 2002);
!= ljb\ofnodf cfwfl/t ;]jfsfnLg sfo{j|md (School based in-service program): of]
ljb\ofnodf cfwfl/t k];fut dxTTjk"0f{ sfo{j|md xf] . o;n] ;du| ljb\ofnosf] z}lIfs
u'0f:t/ clej[b\lw s;/L ug{ ;lsG5 eGg] af/]df lzIfsnfO{ tflnd lbg] ub{5 .
@= k];f;Fu ;DalGwt ;]jfsfnLg sfo{j|md (Job related in-service program): o; vfnsf]
k];fut ljsf; tflndn] lzIf0f k];fnfO{ s;/L k|efjsf/L agfpg], ljb\ofnodf sfo{/t
lzIfsnfO{ s;/L k];fut ;Gt'li6 k|bfg ug{ ;lsG5 eGg] af/]df hfgsf/L lbG5 .
#= j[lTt;Fu ;DalGwt ;]jfsfnLg sfo{j|md (Job related in-service program): ljb\ofnodf
sfo{/t lzIfsnfO{ p;sf] j[lTt ljsf; s;/L x'g ;S5 To;df ljb\ofnosf] / p;sf]
e"ldsf s] x'g] eGg] af/]df hfgsf/L lbg] vfnsf sfo{j|mdx¿ j[lTt;Fu ;DalGwt ;]jfsfnLg
sfo{j|mddf ;dfj]z ePsf x'G5g\ .
$= of]Uotf;Fu ;DalGwt ;]jfsfnLg sfo{j|md (Qualification oriented in-service program):
lzIfsnfO{ p;sf] dflyNnf] of]Uotf a9fpg yk lzIff xfl;n ug]{ jftfj/0f lgdf{0f 43
ug]{, lg/Gt/ ¿kdf l;Sg k|]l/t ug]{ vfnsf] sfo{j|mdx¿ ;dfj]z ePsf x'G5g\ .
#= ljb\ofnodf cfwfl/t k];fut ljsf; tflndsf] cfjZostf
lzIff If]qdf hLjgko{Gt l;sfO / lzIfssf] k];fut ljsf; tflnd p:t} k|lj|mof xf] csf]{
zAbdf eGbf l;sfO h:t} k];fut ljsf; tflndsf] klg hLjgko{Gt;Dd cfjZos kb{5 .
lzIf0f l;sfOdf k];fut ljsf; tflndn]] lzIfsnfO{ cfˆgf] sfo{;Dkfbg a9fpgsf ;fy} j[lTt
ljsf;;Fu ;DalGwt ;a} kIfdf ;xof]u k'¥ofpF5 . lzIfssf] k];fut ljsf; PSsf;L x'g] xf]Og
of] nfdf] ;do;Ddsf] cg'ej, cEof; / tflndaf6 dfq} ;Dej x'G5 .
;g\ !(() sf bzs kZrft\ lzIff If]qdf cfPsf] ljs]Gb|Ls/0f;Fu} lzIfssf] tflnddf klg o;sf]
k|efj kof] . s]Gb|Lo :t/sf] k];fut ljsf; tflndsf sfo{j|mdn] :yfgLo :t/sf ljb\ofno
jf To;df sfo{/t lzIfssf] ?lr / cfk;df tfnd]n x'g ;s]g, kmn:j¿k tL sfo{j|md
lzIfs lzIff @)&!

k|efjsf/L ePgg\ . To;}n] :yfgLo :t/sf] cfjZotf, rfxgf / ljljwtfnfO{ ;d]6g] u/L sfo{/t
:yndf g} lzIfsnfO{ k];fut ljsf; tflnd pknAw ug'{kg]{ dfGotf cg'¿k ljb\ofnodf
cfwfl/t k];fut ljsf; tflndsf]] cfjZostf dx;'; ePsf] xf] . kmn:j¿k :yfgLo txdf
lzIfssf] cfjZostf, rfxgf, ;xeflutf cflbnfO{ ;d]6\b} pgLx¿s} efjgf cg';f/sf] k];fut
ljsf; tflndsf] cfjZostf x'g yfNof] . ljb\ofnosf] ;fdflhs, ef}uf]lns kl/j]z, ljb\ofnosf]
cfjZostf, lzIfssf] rfxgf, OR5f zlSt, k];fut tflndaf6 l;s]sf] 1fg ljb\ofnodf ¿kfGt/0f
ug]{ jftfj/0f cflbdf ljljwtf b]lvof] . lsgls s]Gb|af6 jf dflyNnf] lgsfosf ljz]if1x¿af6
hj/h:tL ¿kdf yf]kl/Psf lzIfssf] k];fut ljsf; tflndsf] sfo{j|mdx¿n] :yfgLo :t/df
k|efjsf/L aGg ;s]g . o:tf] tflndn] ck]Iffs[t ¿kdf Trical down effect kg]{ ;s]g cyf{t\
csfzdf k/]sf] kfgLsf] yf]kfn] hldgnfO{ l;l~rt jf lehfpFb} nu] em}F :yfgLo :t/df tflndn]
;sf/fTds ¿kaf6 lehfpg jf l;+lrt ug{ ;s]g (Thapa, 2010) . s]Gb|Ls[t tflndn] :yfgLo
:t/sf lzIfsn] ef]u]sf] jf:tljs ;d:of klxrfg u/L To;sf] ;dfwfg ug{ ;s]g .
lzIf0f ug{sf nflu k|rlnt b;{g / lzIff kb\wlt afn dgf]lj1fg, ;fdflhs ;+/rgf /
cj:yf, lzIf0fsf l;b\wfGtx¿ cflbaf/] 1fg / l;k t cfjZos k5{ g} To;sf cltl/St sIffsf]7fdf
ljleGg ;fdflhs, cfly{s, af}b\lws Pjd\ ;+j]ufTds k[i7e"ld ePsf ljb\ofyL{nfO{ ;dfg Jojxf/
u/L lzIf0f ug'{kg{] r'gf}tL ePsfn] lzIfsdf k];fut tflnd x'g} kb{5 . ljb\ofnodf k|j]z ug]{
gofF lzIfsnfO{ k];fut ljsf; ;DalGwt tflndn] >[ª\vnfab\w ¿kdf JolStsf] 1fg, l;k tyf
bIftfsf] ljsf; u/fpFb} p;nfO{ Pp6f gd'gf lzIfs (Examplary teacher) agfpg dxTTjk"0f{
e"ldsf v]Nb5 . ljb\ofnodf k|j]z ug]{ JolStnfO{ k];fut ljsf; u/L p;sf] sfo{ ;Dkfbgdf
pTs[i6tf Nofpgsf nflu k];fut ljsf;sf tflndx¿ lg/Gt/ ¿kdf ljb\ofnon] k|bfg ug'{
kb{5 . ljb\ofnodf cfwfl/t k];fut ljsf; tflndsf] cfjZostfnfO{ tn pNn]v ul/Psf] 5
(ETF, 2013) M
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ljb\ofnodf sfo{/t lzIfsnfO{ k];fut ljsf;;DaGwL tflndsf] hLjgko{Gt ¿kdf cfjZostf
kb{5 . ljb\ofnosf] k|WofgfWofks tyf cGo tflnd k|fKt JolStn] lzIfssf] ?lr, rfxgf, cfjZostf
/ ;d'bfosf] cfsfª\IffnfO{ ;d]t ;xof]u k'¥ofpg] vfnsf] tflnd lbg] ub{5g\ . o:tf tflndn]
pgLx¿nfO{ ;]jfsfnLg uf]i7L, ;ef, ;Dd]ngdf ;xefuL eP/ k];fut ;d"x :yfkgf ug{ tyf
;xefuL aGg] cj;/ lbgsf ;fy} k];fut j[lTt ljsf;sf af/]df ;f]Rg] cj;/ pknJw u/fpF5 .
kmn:j¿k cg';GwfgfTds tyf l;h{gfTds lj|mofsnfkdf ;xefuL x'g] / ablnFbf] kl/l:yltdf
lzIfsnfO{{ cb\ofjlws agfO{ k];fut ljsf; ug{ tflndsf] cfjZos kb{5 . o;sf cltl/St
lzIfsn] ljb\ofnodf ;fd"lxs ¿kdf sfd ug{] / Pscsf{df l;Sg], ;xof]u ug]{ sfddf ;xefuL
lzIfs lzIff @)&!
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jftfj/0f kfpF5g\ h;n] ubf{ pgLx¿ pRr cfTdjnsf ;fy cWofkg u/fpg] ePsfn] lzIffsf]
u'0f:t/df ;d]t clej[b\lw x'G5 .
$= lzIfssf] k];fut ljsf; tflnd k|bfg ug{] pkfox¿
lzIfssf] k7gkf7g sfo{nfO{ k|Effjsf/L 9ª\un] ;~rfng ug{ pgLx¿sf] 1fg, l;k / k|j[lTtdf
kl/jt{g / k|aw{g u/L lzIfssf] k];fut ljsf; tflnd k|bfg ug'{ kb{5 . cGoyf lzIfsx¿
k];fut ljsf;;Fu} pgLx¿df /x]sf] of]Uotf Pjd\ IfdtfnfO{ ;do ;fk]If ;jnLs/0f Pjd\
cb\ofjlws ub}{ sIff sf]7fsf] lzIf0f tl/sfdf kl/jt{g NofO{ ljb\ofyL{sf] pknlAw :t/df ;'wf/
Nofpg] sfo{df sl7gfO x'G5 . ljb\ofnodf lzIfssf] k];fut ljsf; lgDg pkfo cg';f/ ;DkGg
ug{ ;lsG5 M
!= ljz]if1 (Expert)M k];fut ljsf;;Fu ;DalGwt ljz]if1nfO{ af]nfP/ 5nkmn ug]{, uf]li7
ug]{, ;ef ;Dd]ng sfo{ dfkm{t lzIfsn] k];fut ljsf; xfl;n ug{ ;S5g\ . o;sf ;fy}
Expert sf] ljleGg Online blogs df cfk"m ;lDdlnt eP/ lg/Gt/ l;Sg ;S5g\ .
@= sfof{zfnf (Workshop): ;fgf] jf 7'nf] ljleGg vfnsf] sfo{zfnfdf efu lnP/, cfk;df
5nkmn u/]/ / cfˆgf] cg'ej tyf cg'e"lt ;f6f;f6 u/]/ ;d]t lzIfsn] l;Sg ;S5g\ .
#= JolStut cWoog (Individual studies): JolSt :jo+n] ljleGg k':ts, kqklqsf, hg{n,
cg';Gwfgd"ns s[ltx¿ cflbsf] JolStut ¿kdf cWoog u/]/ ;d]t k];fut ljsf; ug{
;S5 .
$= cWoog ;d"x (Study groups): k];fut ;d"x tyf ;dfg ?lr ePsf JolStx¿sf] cWoog
;d"x agfpg] / To; ;d"xn] cWoog u/]sf] jf l;s]sf] 1fgnfO{ b}lgs tyf ;fKtflxs ¿kdf
5nkmn tyf cfk;df 1fgsf] cfbfgk|bfg ug{ sfo{dfkm{t ;d]t k];fut 1fg xfl;n ug{
;S5g\ .
^= cgnfOg ;d'bfo (Online communities): s]jn ljb\ofnodf g} pknAw 1fg dfq} l;Sg]
eGg] x'Fb}g, ;DalGwt sfo{:yndf g} a;]/ p;n] ljZjJofkL ¿kdf 1fg xfl;n ug{ ;S5 .
ljleGg j]e;fO6, k|sfzg nufot lj|l6;, cd]l/sg sfplG;n h:tf ;+:yfdf cfk"mnfO{
;xefuL u/fpg ;lsG5 .
&= k];fut ;d"x;Fusf] ;b:o ag]/ (Membership professional bodies): lzIfsn] cfˆgf]
ljifo tyf k];f;Fu ;DalGwt ;d"x;Fusf] ;b:o ag]/ ljleGg sfo{sf] af/]df cwfjlws aGg
;S5g\ .
*= n]vgsfo{ (Writing): lzIfsn] cfk"mn] l;s]sf] 1fgnfO{ ljleGg k':ts, hg{n dfkm{t k|sfzg
ug]{, b}lgs ¿kdf 8fo/L agfpg] cflb sfo{ dfkm{t gofF 1fg l;Sg] / l;s]sf] 1fgnfO{ 45
cb\ofjlws /fVg ;S5g\ .
(= kl/of]hgf sfo{ut cg';Gwfg / JolStut sfo{ut cg'Gwfg (Programme action research
& individual action research): lzIfsn] s'g} kl/of]hgf;Fu ;DalGwt sfo{ut cg';Gwfgdf
;fd"lxs ¿kdf ;xefuL x'g ;S5g\ eg] lzIfs :jo+n] ;d:ofsf] ¿kdf sIff sf]7fdf
cWofkgsf] l;nl;nfdf b]lvPsf ;d:ofsf] ;dfwfg u/L cfjZos ;'wf/ ug{ sfo{ut
cg';Gwfg ug{ ;S5g\ .
!)= cGo dfWod (Other ways): lzIfsn] k];fut ljsf; tflnd xfl;n ug]{ j|mddf cfk;df
cjnf]sg u/]/, gofF tyf hl6n sfo{df ;xefuL x'Fb} Online course, virtual communication
u/]/ ;d]t l;Sg ;S5g\ .
lzIfs lzIff @)&!

%= lzIfssf] k];fut ljsf; tflndsf ;d:ofx¿
lzIff If]qdf ljz]ifu/L tflnddf k|z:t dfqfdf nufgL eP tfklg ;f] nufgL cg';f/sf] k|ltkmn
cfpg ;s]sf] 5}g . To;f] t lzIfs tflnd g} lzIffsf] ;du| u'0f:t/ ;'wf/ ug]{ jf cWoog
cWofkgdf ;'wf/ ug]{ cr's cf}iflw xf]Og of] sfof{Gjog ug]{ Pp6f vfFsf dfq} xf] (Teacher
training is not prescription but a framework for action) . To;}n] tflnddf l;s]sf] 1fg l;k
IfdtfnfO{ sIff sf]7fdf ¿kfGt/0f ug'{ kb{5 . cGoyf tflndsf] s'g} cf}lrTo /xb}g . lzIfsn]
hlt;'s} w]/} tflnd lnP tfklg To;nfO{ Jojxf/df nfu' ug{ jf sfo{Gjog ug{ g;s]sf] jf
gkfPs} sf/0fn] ubf{ tflnds} cfnf]rgf x'g] u/]sf] 5 . tflnd g} ;dfwfg xf] eg] ;d:of rflxF
s] t (If training is solution what are the problems) eGg] ;j{q rf;f] / lrGtf b]vf k/]sf] 5 .
k];fut ljsf; tflndaf6 g} ljb\ofnodf sfo{/t lzIfsx¿n] cfjZos 1fg, l;k tyf Ifdtfsf]
ljsf; ug{ ;S5g t/ tflnd cfkm}Fdf k6s] ;dfwfg xf]Og, o;nfO{ lg/Gt/ ¿kdf ;~rfng ug'{
kb{5 . o;/L lg/Gt/ ¿kdf lzIfsnfO{ k];fut tflnd lbP/ klg Tof] tflnd s]jn tflnd s}
¿kdf dfq} /xg uof] eg] To;sf] s'g} cy{ x'Fb}g t;y{{ tflnddf l;s]sf] s'/fnfO{ sIff sf]7fdf
jf Jojxf/df ¿kfGt/0f ug'{ kb{5 . lzIfsnfO{ lbPsf] k];fut tflnd k|efjsf/L 5 t/ tflnddf
l;s]sf] l;k, 1fg, sIffsf]7fdf x:tfGt/0f ug]{ l;k tyf sf}zn sdhf]/ ePsf] (Weak transfer
of training skills) sf/0fn] klg tflndsf] cfnf]rgf x'g] u/]sf] 5 .
lzIfssf] k];fut ljsf;sf] tflndsf ;d:ofx¿ lgDg /x]sf 5g\
!= lzIfs ljifo j:t'df bIftfsf] sdL (Lack of competency in subject matter)
@= lzIfssf] pTk|]/0ffsf] sdL (Lack of motivation in teachers)
#= gofF k|ljlw tyf l;kdf ljZj:t gx'g' (Inconvince with newer technology & methods)
$= k'/fgf] afgLnfO{ ;xh} TofUg g;Sg' (Inability to abandon old habit easily)
%= lzIfsdf sIff 5f]8]/ lxF8\g] Jojxf/ (Escaping behavior of teacher)
^= cfk"mn] hfg]sf] jf l;s]sf] l;k jf ljifoj:t'nfO{ n'sfpg] unt afgL (Misconception that
course need to be covered)

&= ljleGg vfnsf] sf}zntf / lj|mofsnfkdf låljwf

(Confusion in different techniques &

activities)
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*= tflnd k|bfg ug]{ tl/sf k|efjsf/L gx''g' (Non-effective training delivery modality)
o;sf cltl/St tflnd lng rfxg] lzIfsnfO{ kof{Kt dfqfdf 5nkmn, cGt/lj|mof u/]/ k|bz{g
ug]{ cj;/ lbg' kb{5 . d'Vo s'/f tflnd k|lt g} lzIfssf] ;sf/fTds b[li6sf]0f x'g h?/L 5 .
tflndn] JolStsf] k];fut ljsf;dfq} geO{ j[lTt ljsf;df ;d]t ;xof]u k'¥ofpg] ePsf]n]
46
tflndnfO{ cj;/sf ¿kdf u|x0f ug]{ ;+:s[ltsf] ljsf; ug]{ jftfj/0f ljb\ofno k|zf;gn]
agfpg' kb{5 .
ljutdf ;~rfng ePsf tflndx¿ a9'jf ug]{ k|of]hgsf nflu dfq} xf] eGg] cy{df k|of]u ul/of]
/ clwsf+z lzIfsn] To;/L g} a'em]s} sf/0f ;fd'bflos ljb\ofnodf sfo{/t lzIfsx¿ clxn]
klg cfk"mnfO{ cb\ofjlws ug{ / cfˆgf] Ifdtf ljsf; ug]{tkm{ pT;flxt 5}gg\ . lsgls pgLx¿
k];fut ljsf; tflndsf] b]lvg] u/L k|ltkmn vf]lh/x]sf 5g\ .
efjL lbzf
lzIfsnfO{ cfˆgf] k];f k|lt hfgsf/L u/fpFb} cled'vLs/0f jf ;]jf k|jz
] tflnd lbg] k];fut
gLlt lgod;Fu} ;ª\u7gfTds jf ljb\ofnosf] cfGtl/s P]g lgodnfO{ kfngf u/fpg], j[lTt
ljsf;df ;l/s u/fpg] cflb sfo{df ljb\ofnon] pNn]vgLo e"ldsf lgjf{x ug{ cfjZos 5 .
lzIfs lzIff @)&!

Teacher Education 2071

lzIfssf] ?lr, rfxgf, cfjZostf, of]Uotf, bIftf, pd]/, z}lIfs :t/ cflbsf] klxrfg u/L
To;}sf cfwf/df k];fut ;xof]u k'¥ofpg] sfo{ ljb\ofnon] lg/Gt/ ug'{ kb{5 .
ljb\ofnodf sfo{/t lzIfssf] k|ltefsf] ljsf; u/fpFb} p;sf] sIff sf]7fsf] lj|mofsnfksf]
cltl/St JolStut cfjZostf, ;fdflhs cfjZostf, z}lIfs cfjZostf h:tf ljljw kIfsf]
af/]df ljb\ofnon] ;xof]u k'¥ofpg' kb{5 . lzIfsx¿n] klg o; tflndnfO{ dgf]/~hgsf
¿kdf dfq glnO{ cfjZostfsf] ¿kdf lng' kb{5 . tflndaf6 kms]{kl5 lzIfsn] cfh{g u/]sf
1fg, l;k tyf wf/0ffx¿ sIff sf]7fdf k|of]u ug'{kb{5 . o:tf sfo{sf] k|wfgfWofksn] cfjZostf
cg';f/ z}lIfs ;fdu|L pknAw u/fO{ k7gkf7gsf] /fd|f] jftfj/0f l;h{gf ug'{kb{5 . ljb\ofnodf
cfwfl/t k];fut ljsf; tflnd ljz]ifu/L ;+:yfut / k|zf;lgsdf a9L s]lGb|t geP/ ljifout
ljlzi6Ls/0fdf cfwfl/t / lzIfssf] k];fut ug{] vfnsf] x'g'kb{5 h;n] ubf{ tflndk|lt OR5's
/ ;Gt'i6 x'G5g\ .
g]kfnsf] ;Gbe{df ljb\ofnox¿ ef}uf]lns ¿kdf Hofb} g} ;'ud / b'u{d b'j} cj:yfdf /x]sf 5g\
tL ljb\ofnox¿df s]Gb|Lo :t/af6 Pp6} ;femf jf ;j{dfGo pkfo cjnDag u/]/ lzIfssf]
k];fut ljsf; ug{ ;lsFb}g . t;y{{ ef}uf]lns tyf ;fdflhs kl/j]z cg';f/ cfk;df cGt/lj|mof
/ ;~hfn lgdf{0f ub{} ;do ;dodf z}lIfs e|d0f, lzIfs cjnf]sg cflb sfo{ u/]/ lzIfssf]
k];fut ljsf; tflnd k|bfg ug{ ;lsG5 . d'Votof, ljb\ofnon] g} a'n]l6g, :dfl/sf, hg{n
cflbsf] k|sfzg ug]{, uf]i7L, ;ef ;Dd]ng ug]{, e]63f6 ug]{ cflb sfo{j|mddfkm{t lzIfsnfO{
cb\ofjlws agfpg' kb{5 .
lgisif{
ljb\ofno lzIffdf ljleGg kl/of]hgf tyf cfof]hgfdfdfkm{t ljleGg df]8fln6Ldf lzIfssf]
tflnd ;~rfng eof] t/ klg ck]lIft ¿kdf ;kmn x'g ;s]gg\ . Psflt/ lzIfs tflnddf
ePsf] 7"nf] wg/flz, hgzlSt / ;do v]/ uPsf] 5 eg] csf{]lt/ ljb\ofyL{sf] pknlAw :t/
v:sg'sf ;fy} pgLx¿sf] Jojxf/ klg lg/Gt/ Ifof]Gd'v x'Fb} uO/x]sf] 5 . t;y{{ To;}n] cfkm}F
tflndk|lt ?lrs/ eP/ tflnd lng cfpg] jftfj/0f ljb\ofno cfkmF}n] agfpg cfjZos 5 .
ljb\ofnodf cWofkg/t lzIfssf] k];fut ljsf; PsfPs x'g] sfo{ xf]Og . bzsf}+ nfdf]
lzIf0f, cg'ej / tflndaf6 dfq} of] ;Dej x'g ;S5 . lzIfssf] k];fut ljsf;sf j|mddf d'Vou/L
lzIfssf] dgf]j}1flgs / ;fdflhs kIfnfO{ a9L k|fyldstf lbg' kb{5 . dgf]j}1flgs ¿kdf pRr
dgf]jnsf ;fy cWofkg ug]{ sfo{df k|]l/t u/fpg cfk;df, cGt/lqmof, ;xof]usf] efjgf
tyf k[i7kf]if0f;Fu} b08, ;hfo / k'/:sf/ h:tf tTTjx¿n] dxTTjk""0f{ e"ldsf v]Nb5 . To;/L
g} ljb\ofnon] ;dfhdf ;fdflhsLs/0f ug{sf nflu lzIfs, ljb\ofyL{, cleefjs, ;d'bfo, z}lIfs 47
;ª\3 ;+:yfx¿ cflb;Fusf] ;DaGw / lg/Gt/ cGt/lj|mofsf] sfo{j|mdx¿ dfkm{t lzIfssf] k];fut
ljsf; u/fpg' kb{5 .
ljb\ofnodf gjk|j]zL lzIfsnfO{ k];fut ljsf;sf] lg/Gt/ / z[ª\vnfab\w sfo{j|mdn] ubf{ g}
pgLx¿df k];fut 1fg, l;k / bIftf xfl;n x'g ;S5 . sfo{bIftf /fd|f] ePsf lzIfsn] k9fPsf]
ljb\ofyL{sf] l;sfO pknlAw g} pRr /xg] ePsfn] lzIfssf] sfo{bIftf ljb\ofyL{sf] l;sfO
pknlAw lardf ;sf/fTds ;DaGw x'G5 (Suchs, 2004) . t;y{{ ljb\ofnon] of] ;DaGwnfO{ yk
k|uf9 agfpg]tkm{ lj|mofzLn x'g' kb{5 . o;df d'Vo u/L lzIfsnfO{ p;n] cWofkg ug]{ ;DalGwt
ljifoj:t'sf] af/]df lj:t[t 1fg / l;s]sf] ;DalGwt 1fgnfO{ sIffsf]7fdf s;/L ¿kfGt/0f ug]{
eGg] lzIf0fsnf (Mastery of subject matter and pedagogical knowledge) sf] af/]df tflnd
lbg' kb{5 . of] b'j} kIfsf] /fd|f] k];fut ljsf; ePsf] lzIfsn] dfq} k|efjsf/L ¿kdf lzIf0f
lzIfs lzIff @)&!

ug{ ;S5g\ (Kyriacou, 1997; cited Mishra, 2012) . ljb\ofnon] lzIfssf]] k];fut ljsf;sf
nflu kqklqsf, :dfl/sf, hg{n cflbsf] k|sfzg tyf j]e;fO6, OG6g/]6 cflbsf] dfWodaf6
l;Sg], ;fd"lxs 5nkmn ug]{, ;ef ;Dd]ngdf efu lng], cWoog, cg';Gwfg ug]{ / JolStut
Pjd\ ;fd"lxs ¿kdf kl/of]hgfsf] sfo{ ;~rfng ug]{ h:tf sfo{j|md dfkm{t lzIfssf] k];fut
ljsf; ug'{ kb{5 .
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n]v ;f/
lzIffsf] u'0f:t/ h'g;'s} tx jf cj:yfdf /x] klg / To;sf nflu h:tf] ;'s} pkfox¿ ckgfP
klg u'0f:t/ lgwf{/0f ug]{ k|d'v tTTjsf] ¿kdf ;+;f/e/ lzIfsnfO{ g} dflgG5 . t;y{ lzIfssf]
pTk|]/0ff hufpg] / pgLx¿sf] ;]jfsf] u'0f:t/ psf:g, sfo{ bIftf a9fpg, Jojxf/df ;'wf/
Nofpg ljleGg vfn] pkfox¿ ckgfOG5g\ . cg]sf vfnsf k|of;x¿ sfof{Gjog ul/G5g\ . ltg}dWo]
Pp6f k|rlnt pkfo lzIfs sfo{ ;Dkfbg kfl/>lds xf], h'g dfgjLo Jojxf/ kl/jt{g ;DaGwL
l;b\wfGtdf cfwfl/t 5 . lzIfs sfo{ ;Dkfbg kfl/>ldsnfO{ w]/} h;f] cj:yfdf ljb\ofyL{sf]
pknAwL / lzIfssf] sIffsf]7fleqsf] cEof;;Fu ufFl;g] ul/G5 . lzIfs sfo{ ;Dkfbg kfl/>lds
ljleGg 9fFrfsf x'G5g\ . lzIfsnfO{ k'/:s[t / bl08t ug]{ g]kfnsf] klg cfk\mg} vfn] k|0ffnL 5 h'g
cGo b]zx¿df sfof{Gjog ul/Psf lzIfs sfo{ ;Dkfbg kfl/>lds eGbf leGg 5 . of] n]vdf log}
ljljwtf tyf ltgsf] k|of]hg Pjd\ kl/0ffd af/] 5nkmn ul/Psf] 5 .
ljifo k|j]z
u'0f:t/Lo lzIff, ;]jf k|bfossf] hjfkmb]lxtf / ljb\ofyL{sf] l;sfO pknlAwdf ;]jf k|bfossf]
hjfkmb]lxtfsf] k|efj ;+;f/e/ rln/xg] 5nkmnsf ljifo x'g\ . lzIff If]qeGbf aflx/ cGo
If]q;Fu cfj\bw ;/f]sf/jfnfx¿sf] klg of] lgZro g} rf;f]sf] ljifo xf] . sltko ljsl;t
d'n'sx¿ cfkm"x¿n] k|fKt u/]sf] z}lIfs u'0f:t/nfO{ hf]ufO /fVg / lg/Gt/tf lbg k|of;/t
5g\ . pgLx¿ ljleGg vfn] gjLg pkfox¿sf] lgdf{0f Pjd\ k|of]udfk{mt\ of] sfd ub}{ 5g\ . eg]
k|foh;f] ljsf;f]Gd'v b]zx¿ pSt u'0f:t/sf] tx;Dd k'Ug g} ;ª\3if{/t 5g\ . ob\olk lzIffsf]
u'0f:t/ h'g;'s} tx jf cj:yfdf /x] klg / To;sf nflu h:tf];'s} pkfox¿ ckgfP klg
u'0f:t/ lgwf{/0f ug]{ k|d'v tTTjsf] ¿kdf lzIfsnfO{ g} dflgG5 . t;y{ lzIfssf] pTk|]/0ff
hufpg / pgLx¿sf] ;]jfsf] u'0f:t/ psf:g, sfo{ bIftf a9fpg tyf Jojxf/df ;'wf/ Nofpg
ljleGg vfn] pkfo Pjd\ k|of;x¿ k/LIf0f tyf sfof{Gjog ul/G5g\ . tL pkfox¿dWo] Pp6f
k|rlnt pkfo lzIfs sfo{ ;Dkfbgdf cfwfl/t kfl/>lds (Teacher Performance Pay) xf] .
lzIfs sfo{ ;Dkfbg kfl/>lds k|fo h;f] gubdf lbOG5 eg] slxn] lhG;Ldf klg k|bfg ul/G5 .
of] pkfo dfgjLo Jojxf/ kl/jt{g ;DaGwL l;b\wfGtdf cfwfl/t 5 . lzIfs sfo{ ;Dkfbg
kfl/>lds -lz=sf=;=kf=_ w]/} h;f] cj:yfdf ljb\ofyL{sf] pknlAw / lzIfssf] sIffsf]7f leqsf]
cEof; -lj|mofsnfk, Jojxf/, lzIf0f ljlw, OToflb_ ;Fu ufFl;g] ul/G5 .
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of] n]vdf g]kfn nufot cGo ljleGg b]zx¿df nfu' ul/Psf lz=sf=;=kf= sf cg'ej Pjd\
l;sfOx¿nfO{ ;dLIff ug]{ k|of; ul/Psf] 5 . k|:t't pbfx/0fx¿n] ljljw ;fdflhs, cfly{s,
Pjd\ ef}uf]lns k[i7e"ldx¿sf] k|ltlglwTTj ub{5g\ . of] ;dLIffn] s'g} s'g} b]zx¿ j}olSts
lz=sf=;=kf= k|lt cfslif{t ePsf] b]vfpF5 eg] s'g} s'g} b]zx¿ j}olStsaf6 ;fd"lxs lz=sf=;=kf=
k|lt nfu]sf klg 5g\ . lz=sf=;=kf= sf] ck]lIft kl/0ffd eg] ldl>t b]lvG5 .
cGt//fli6«o cg'ej
ef/tsf] cfGw| k|b]z /fHodf k/LIf0f ul/Psf] lz=sf=;=kf=sf] d"Nofª\sgn] ljb\ofyL{sf] k|fKtfª\s
/ lz=sf=;=kf= lar ;sf/fTds ;DaGw kfof] (Mularidharan & Sundararaman, 2011) . of]
k/LIf0fdf j}olSts / ;fd"lxs b'a} lz=sf=;=kf= n] ljb\ofyL{sf] k|fKtfª\s /fd|/L ;'wf¥of] . j}olSts
lz=sf=;=kf= k/LIf0f ul/Psf] ljb\ofnox¿df ljb\ofyL{sf] ljifout k|fKtfª\s hfFlrPsf] lyof] eg]
lzIfs lzIff @)&!
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;fd"lxs lz=sf=;=kf=df ljb\ofno txsf] cf};t k|fKtfª\s hfFlrPsf] lyof] . kf/Dkl/s 9ª\usf]
;t{ljxLg ljb\ofno ;xof]u -h:t} ;fdu|L, yk lzIfs Joj:yf, OToflb_ k|fKt ug]{ ljb\ofnosf
ljb\ofyL{x¿sf] klg ;sf/fTds kl/jt{g gePsf] xf]Og t/ logsf] t'ngfdf lz=sf=;=kf= nfu'
ul/Psf ljb\ofnodf l;sfO pknlAwdf pRr k|efj k/]sf] lyof] / ltg v08 Hofbf nfutsf]
k|efjsfl/tf b]lvof] . o;sf] k|efj cGoq klg 5l/of], h:t} lz=sf=;=kf= k/LIf0f gul/Psf
ljifox¿df klg ljb\ofyL{sf] k|fKtfª\sdf ;'wf/ eof] . t/ Filgio tyf Kenny (@))&) n]
em}+ Mularidharan / Sundararaman n] klg a9L z}lIfs of]Uotf k|fKt / /fd|/L tflnd k|fKt
lzIfsx¿n] g} sfo{ ;Dkfbg kfl/>lds k/LIf0fdf a9L /fd|f] u/]/ b]vfPsf] KffP . t;y{ lzIfsx¿sf]
pTkfbsTj a9fpFb} ;Dk"0f{ ljb\ofnosf] k|efjsfl/tf a9fpg] ;Defjo pkfo lz=sf=;=kf= g} x'g
;S5 eGg] ;'emfj Mularidharan / Sundararaman n] k|:t't u/]sf 5g\ .
Woessmann -@)!!_ n] Programme for international student assessment (PISA) sf] ;g\
@))# sf] cGt/b]zLo tYofª\s -ljb\ofyL{ pknlAw_ / lz=sf=;=kf= larsf] ;DaGw ljZn]if0f
u/] . of] j|mddf pgn] kfP ls lz=sf=;=kf= nfu' gul/Psf b]zsf eGbf ;f] nfu' ul/Psf b]zsf
ljb\ofyL{x¿n] ul0ft, lj1fg / k9fO (reading) df lgs} /fd|f] pknlAw xfl;n u/] . ljb\ofyL{sf]
pknlAw eGbf cGo ;"rsx¿ h:t} lzIfs of]Uotf, lzIf0f ;t{, jl/i7tf, OToflbdf cfwfl/t
kfl/>lds ldnfg sd k|efjsf/L kfOof] . Woessmann n] tL cGo cfwf/df to ul/Psf
kfl/>lds / ljb\ofyL{sf] pknlAw lar vf;} ;DaGw e]6fPgg\ . c? h:t} lolg klg lz=sf=;=kf=
n] pRr of]Uotf k|fKt JolStx¿nfO{ lZfIf0fdf cfslif{t ug{ tyf lzIfssf] pTk|]/0f ;'lglZrt
ug{ bL3{sfnLg ¿kdf ;s/fTds k|efj kf5{ eGg]df cfzfafbL 5g\ . ob\olk Woessmann n]
lz=sf=;=kf=sf] 9fFrf, nfu' ul/g] k|lj|mof, kfl/>ldssf] jhg, lzIfssf] sfo{ ;Dkfbg d"Nofª\sg
OToflb, h'g d'n's lkR5] km/s km/s x'G5g\ ltgsf] af/] cem} vf]tNg' kg]{ cfjZostf b]vfPsf
5g\ .
;+o'St /fHo cd]l/sfdf Figlio / Kenny -;g\ @))&_ n] cfdf afa'sf] cfo / ljb\ofno
lj|mofsnfkdf pgLx¿sf] ;+nUgtflar k|ToIf ;DaGw /x]sf] kfP . lz=sf=;=kf=af/] vf]lh ug]{
j|mddf cfdfafa'sf] sd cfo 5 eg] 5f]/f5f]/Lsf] ljb\ofnodf pgLx¿sf] ;+nUgtf klg sd kfOof] .
lzIfsx¿ klg cfdf afa'sf] of]] lsl;dsf] t6:ytf jf pbflzgtfaf6 lzIfsx¿ v';L lyPgg\ .
of] cj:yfnfO{ ;Daf]wg ug{ lz=sf=;=kf= nfu' ul/of] / ljb\ofyL{sf] k|fKtfª\s / lz=sf=;=kf=lar
;DaGw x'G5 x'Gg eGg] hfFRbf Filgio / Kenny n] pRr cfo ePsf] ljb\ofno ;]jf If]qdf oL
b'O{ lar s'g} ;DaGw kfPgg\ . t/ lgDg tyf dWod cfo ePsf ljb\ofno ;]jf If]qdf eg]
lz=sf=;=kf= n] lgs} km/s kf/]sf] kfOof] . cGTodf pgLx¿n] lz=sf=;=kf=n] hxfF cleefjssf]
50 ;'kl/j]If0f sdhf]/ x'G5 ToxfF lz=sf=;=kf=n] sfd u5{ elg ;ts{tfsf ;fy lgisz{ k|:t't
u/] . Filgio / Kenny sf] larf/df lgDg cfo ePsf] ;d'bfosf ljb\ofnox¿df gljgtfo'St
lzIfsx¿ lyP . t;y{ of]Uotfsf] cfwf/df lbOPsf] kfl/>ldsn] lzIfs / k|wfgfWofksx¿nfO{
cfˆgf cEof;df kl/jt{g ug{ yk pTk|]/0ff lbof] . ;+o'St /fHo cd]l/sf s} gf;lendf Project
on Incentines in Teaching (POINT) eGg] csf]{ k/LIf0f ul/Psf] lyof] . cg'ko'St kfl/>lds
k|0ffnLn] ubf{ ljb\ofyL{ glthf ;'w|]g t;y{ ljb\ofyL{sf] pknlAwdf cfwfl/t eP/ lzIfsnfO{ lbOg]
k'/:sf/n] ljb\ofyL{ pknlAw a9fpF5 eGg] kl/sNkgfnfO{ cfwf/ dfg]/ of] k/LIf0f z'? ul/Psf]
lyof] (springer tyf ;fyLx¿, ;g\ @)!)) . t/ ltg j;]{ of] k/LIf0fn] pSt kl/sNkgfnfO{ k"0f{
¿kdf ;fFrf] ;flat u/]g . k/LIf0f ul/Psf ;a} ljb\ofnosf kfFr sIffsf ljb\ofyL{sf pknlAwdf
k/LIf0fsf] bf];|f] / t]];|f] jif{df ;sf/fTds kl/jt{g b]lvof] . of] sIffdf k/LIf0fdf gk/]sf ljifodf
klg ljb\ofyL{ pknlAw ;'lw|of] . pxL lzIfsn] pxL ljb\ofyL{x¿nfO{ ljleGg ljifox¿ lzIf0f ug]{
lzIfs lzIff @)&!
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x'Fbf k/LIf0fsf] k|efj cGo ljifox¿df klg kg{ uPsf]] xf]nf eGg] cg'dfg ul/of] . t/ ldl8n
:s'n -sIff ^ b]lv *_ df lz=sf=;=kf= k/LIf0fsf ;xefuL lzIfsx¿n] k9fPsf ljb\ofyL{x¿n]
cGo lzIfsn] k9fPsf ljb\ofyL{x¿ eGbf /fd|f] glthf NofPgg\ . cem kfFr sIffdf pknlAw
;'wfg{ ;kmn ljb\ofyL{x¿sf] ;'wf/ bLuf] ePg . sIff ^ df k'u]kl5 pgLx¿sf] pknlAw vl:sof] .
lszf]/ lszf]/Lx¿nfO{ eGbf ;fgf afnaflnsfdf kl/jt{g Nofpg ;lhnf] x'g] x'Fbf kfFr sIffsf
ljb\ofyL{x¿sf bfFhf]df ldl8n :s'nsf ljb\ofyL{x¿sf] pknlAwdf ;'wf/ cfPg eGg] cg'dfg
ul/of] . POINT df lzIfsx¿sf] Ogfd %, !) / !% xhf/ 8n/ ;Dd lyof] . !% xhf/ 8n/
kfpgsf nflu k|fKt ug{'kg]{ ljb\ofyL{ pknlAw / % xhf/ 8n/ kfpgsf nflu k|fKt ug{'kg]{
ljb\ofyL{ pknlAw lar 7"n} cGt/ lyof] . ob\olk a9L Ogfd kfpgsf nflu k|lt:kwf{ ug{'sf ;f6f]
lzIfsx¿ lglZrt nIo k|flKt ug{ kl§ dfq nfu] . POINT sf] d"Nofª\sgsf] kl/0ffdnfO{ Oª\lut
ub}{ 6]lg;L /fHosf lzIfs ;ª\u7gsf k|ltlglwsf] egfOdf lzIfsx¿n] klxn] g} s8f ldlxg]t
u/] s} lyP t;y{ æTo:tf lzIfsx¿ x'g' k¥of] h;n] Ogfdsf vflt/ cfˆgf pRrtd /0fgLltx¿
arfP/ /fv]sf x'g' k¥of], of] cy{xLg kl/sNkgf xf]Æ . k/LIf0fsf ;xefuL w]/} lzIfsx¿n] klg
klxn] g} k|efjsf/L 9ª\udf sfd u/]sfn] lz=sf=;=kf=n] cfˆgf] sfdnfO{ k|efj kf/]g eGg] s'/f]
POINT nfO{ hfgsf/L lbP (Springer tyf ;fyLx¿, ;g\ @)!)_ .
rf/ cf]6f Nofl6g cd]l/ls b]zx¿– af]lnleof, lrnL, Pn ;fNef8f]/ / d]lS;sf]df lz=sf=;=kf=n]
emg /fd|f] glthf NofPsf] b]lvof] . d]lS;sf]df afx]s cGo tLg b]zx¿n] ;fd"lxs jf ljb\ofno
k|f]T;fxg kfl/>ldsaf6 z'? u/]sf lyP cyjf j}olSts kfl/>ldssnfO{ kl5 ;fd"lxs jf
ljb\ofno kfl/>ldsdf kl/0ft u/]sf lyP -Mizala & Romagvera, ;g\ @))$_ . oL b]zx¿sf
k|d'v ;d:of eg]sf] of]Uo lzIfsx¿nfO{ ydfP/ /fVg g;Sg' lyof] . k];fut ljsf;sf Go'g
cj;/ tyf cgfslif{t tnasf sf/0f ultnf lzIfsx¿ pDbf cj;/ vf]lh ug]{ / knfog x'g]
ub{y] . of] cj:yfdf ;'wf/ Nofpg s]xL Nofl6g cd]l/sL b]zx¿n] lz=sf=;=kf= sfof{Gjogdf
NofPsf lyP . d]lS;sf]n] lzIfssf] cfly{s Pjd\ dgf]an;Fu ;DaGw /fVg] kfl/>lds dfkm{t
lzIfssf] :t/ ;'wfg]{ / ;f]af6 lzIffsf] u'0f:t/ ;'wfg]{ nIo lnO{ j[lTt ;f]kfg sfo{j|md (Career
ladder program) nfu" u¥of] . rf/cf]6} b]zx¿sf kfl/>lds sfo{j|mdx¿ nufgL / gLlt lgod
kfngf u/fpg] tk{m s]lGb|t lyP . d]lS;sf] / lrnLdf j|md};Fu @) / @* k|ltzt ef/ dfq ljb\ofyL{
pknlAwnfO{ lbOPsf] lyof] . ob\olk cGo ;"esx¿ h:t} ljb\ofno 5f8\g], sIff bf]x¥ofpg],
cg'TtL0f{ k|ltzt / cleefjssf] ;xeflutf klg hfFlrPsf] lyof] . oL b]zx¿sf lz=sf=;=kf=
n] ldl>t kl/0ffd lbof] . h:t} d]lS;sf]sf] j[lTt ;f]kfg sfo{j|mdn] ;sf/fTds kl/0ffd lbof]
t/ ;fy;fy} u|fdL0f e]sdf sfo{/t lzIfsx¿nfO{ j[lTt ljsf;sf cj;/x¿ pknAw x'g] ;x/L
51
If]qlt/ cfslif{t klg u¥of] .
j[lTt ljsf;n] a9'jfsf] lglDt rflxg] gDa/ k|fKt u/fpg] x'Fbf lzIfsx¿ :jefljs} ¿kdf hxfF
j[lTt ljsf;sf cj;/ pknAw lyP Totf ;g{ yfn] . ob\olk ;du|df d]lS;sf] j[lTt ljsf;
cj;/n] lzIfsx¿sf] 1fg j[b\lwsf ;fy} pgLx¿sf] cfodf j[b\lw u/fof] . kmn:j¿k lzIfsx¿
afXo d"Nofª\sg / j:t'ut k/LIffnfO{ :jLsf/ jf u|x0f ug{ ;Sg] eP . cyf{t\ pgLx¿ a9L
pbf/ eP . t/ af]lnleofdf lzIfssf] bjfasf sf/0f :t/ jf dfgs 36fOof] / a9L lzIfsx¿n]
yk kfl/>lds jf Ogfd k|fKt u/] . Pn ;fNef]8f]/ u|fdL0f ljb\ofno eGbf ;x/L ljb\ofnon]
lz=sf=;=kf=af6 a9L nfe lnP . ToxfF d"Nofª\sg g} q'l6k"0f{ lyof] eGg ;lsG5 lsg ls ;x/L
ljb\ofnox¿ u|fdL0f ljb\ofnosf t'ngfdf a9L ;'ljwf ;DkGg x'G5 t;y{ s'g{ klg sfo{j|mdaf6
pgLx¿n] a9L kmfObf lng] jf /fd|f] kl/0ffd Nofpg] ;Defjgf k|an /xG5 . o;y{df u|fdL0f /
;x/L ljb\ofno lar t'ngf ul/g' g} unt lyof] . glthfnfO{{ pRr ef/ glbPsf sf/0f ljb\ofyL{
lzIfs lzIff @)&!

Teacher Education 2071

pknlAwdf slt ;'wf/ cfof] eGg] yfx} ePg . ;fy}} lzIfs d"Nofª\sgdf cffwfl/t kfl/>ldssf]
lj/f]wdf lzIfsx¿sf] bafa rsf]{ lyof] . t;y{ sfo{j|md nfu' ug{' cufl8 lzIfs ;ª\u7gx¿;Fu
;Demf}tf ug{' k/]sf] lyof] . lrnLsf] ljb\ofno sfo{ ;Dkfbg k/LIf0f /fli6«o k|0ffnLn] dfq
ljb\ofnosf] sfo{ ;Dkfbg d"Nofª\sgdf z}lIfs glthfnfO{ hf]8 lbPsf] lyof] .
o'/f]k]nL b]zlt/ x]bf{ a]nfotdf klg lz=sf=;=kf= / ljb\ofyL{sf] k|fKtfª\s larsf] ;DaGw /
lzIfssf] :t/df ylkPsf] d"No (value) vf]lhPsf] lyof] (Atkinson tyf ;fyLx¿, ;g\ @))
(_ . lzIfssf] Ogfd jf yk kfl/>lds to ug{ pgLx¿sf] 1fg, lzIf0f af/]sf] a'emfO{, lzIf0f
Joj:yfkg tyf d"Nofª\sg, j[xt Joj;flos k|efjsfl/tf, Joj;flos rl/q, tyf ljb\ofyL{sf]
k|ult d"Nofª\sg ul/Psf] lyof] . glthfdf s]Gb|Lt eO ul/Psf] d"ofª\sgn] ;du|df lz=sf=;=kf=n]
ljb\ofyL{sf] pknlAwdf ;'wf/ NofPsf] b]vfof] . t/ ljifout lzIfsx¿lar ;'wf/sf] tx km/s
km/s e]l6of] . h:t} ul0ft lzIfsx¿n] ;'wf/ Nofpg ;s]sf] e]l6Pg . ob\olk Atkinson /
;fyLx¿n] z}lIfs kl/0ffd ;'wfg{ lz=sf=;=kf=nfO{ gLltut ;fwg agfpg ;'emfj lbPsf 5g\ .
clk|msL d'n's s]Gofsf] lz=sf=;=kf=sf] 9fFrf / cg'ej a]Un} 5 . s]Gofdf nfu' ul/Psf]
lz=sf=;=kf=n] lzIf0f l;sfO cEof;df Psbd leGg kl/0ffd jf Jojxf/ b]lvof]] (Glewwe,
Nauman & Kremen, 2008) . s]Gofsf] lz=sf=;=kf=n] lzIfssf] lgoldttf, lzIf0f ljlw tyf
ljb\ofyL{sf] u[xsfo{df ;'wf/ NofPg . t/ lz=sf=;=kf= nfu' ul/Psf ljb\ofnosf lzIfsx¿
sfo{j|md nfu' gul/Psf ljb\ofnosf eGbf a9L g} tTk/tfsf ;fy ljb\ofyL{x¿nfO{ hfFrsf] tof/L
u/fpgdf k|of;/t eP . lsgls sIff $ / * sf] lhNnfJofkL hfFrsf] cfwf/df pSt sIffdf
k9fpg] lzIfsx¿nfO{ sfo{ ;Dkfbg kfl/>lds lbOg] Joj:yf ul/Psf] lyof] . lhNnfJofkL hfFr
ljb\ofyL{x¿nfO{ Kenyan Certificate of Primary Education (KCPE) k/LIffsf nflu tof/ kfg]{
lx;fadf ¿kfª\sg ul/Psf] lyof] . s]Gof hxfF lzIfs lgoldttf klg Pp6f ;'rs lyof] . ToxfF
dfgjLo dWo:ytf (Human Mediation) (Muralidharan & Sundararaman, 2011) klg rf;f]sf]
ljifo aGg uof] . Kremer tyf Chen (Muralidharan & Sundararaman, 2011 åf/f pb\w[t_ sf
cg';f/ k|wfgfWofks dfkm{t lzIfssf] xflh/ hfFRg] sfo{ nfu" ubf{ sfd u/]g lsgls ;a}nfO{
Ogfd kfpgsf nflu of]Uo agfpg k|wfgfWofksn] uon ePsf ;d]t ;a} lzIfssf] xflh/Ldf
/]hf nufP/ pkl:ylt hgfOlbGy] . csf]{ clk|msL b]z af]T:jfgfdf lzIfssf] cfTdljZjf; a9fP/
/ sIffsf]7fsf] cEof; ;'wf/]/ ljb\ofyL{sf] pknlAw ;'wfg{ lz=sf=;=kf= nfu' ul/Psf] lyof]
(Chapman, Snyder & Burchfield, 1993) . pSt kfl/>ldsn] lzIfssf] k];fut ;Gt'li6df
k|efj kf¥of] . t/ k];fut ;Gt'li6df clej[b\lw x'Fb}df pgLx¿sf] sIffsf]7fsf] cEof;df ;'wf/
cfPg . lzIfsx¿ a9L ;Gt'i6 eP eg] kl/jt{gsf nflu sd k|of; ug]{ /x]5g\ -pxL_ . ;fy}
52 Chapman, Snyder tyf Burchfield sf] cg'ejdf olb lzIfsx¿n] klxn] g} a9L k|efjsf/L lzIf0f
ljlw ckgfPsf /x]5g\ eg] kf/>ldsn] yk]sf] k];fut ;Gt'li6n] pgLx¿sf] lzIf0f cEof;df
gsf/fTds c;/ eg] kbf]{ /x]g5 . t/ af]T;jfgfsf] ;Gbe{df eg] pgLx¿n] of] kfPgg\ . ob\olk
;fjwfgL k"j{s ¿kfª\sg ul/Psf] lz=sf=;=kf=n] sIffsf]7fdf ;'wf/ NofpF5 eGg] pgLx¿sf]
ljZjf; 5 . lz=sf=;=kf= b]z ljz]if x'G5 / of] lg/Gt/ k|lj|mof xf] eGg] Chapman, Snyder tyf
Burchfield sf] egfO;Fu Belfied / Heywood -@))*_ klg ;xdt b]lvG5g\ . pgLx¿n] ;+o'St
/fHo cd]l/sfdf lz=sf=;=kf= lgwf{/0f ug]{ lgwf{/s / kl/0ffdaf/] hfFr k8\tfn u/]kl5 lgisif{
lgsfn] ls lzIfsx¿n] ;xsfo{ ug]{ rfFhfkfFhf] ldnfPsf] cj:yfdf sfo{ ;Dkfbg kfl/>lds k|fKt
ug{ ;Sg] ;Defjgf a9\bf] /x]5 t/ sfo{ ;Dkfbg kfl/>ldsn] k];fut ;Gt'li6 a9fpF5 eGg] h?/L
x'Fbf] /x]g5 . Belfield / Heywood n] sfo{ ;Dkfbg kfl/>ldssf] n}ª\lus kIf klg vf]hL u/]sf
lyP . pgLx¿n] kTtf nufP ls dlxnfx¿ sd sdfpFbf /x]5g\ t/ pgLx¿df k];fut ;Gt'li6
lzIfs lzIff @)&!
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pRr x'Fbf]/x]5 / ;fy} sfo{ ;Dkfbg kfl/>lds klg dlxnf lzIfsx¿n] kfpg] ;Defjgf a9L x'Fbf]
/x]5 . ob\olk Belfield / Heywood n] lz=sf=;=kf=sf sf/0f / c;/ lgSof}{n ug{ plrt tyf
nfdf] cyf{t\ b]zfGtl/s tYofª\s÷hfgsf/Lsf] cfjZostf cf}+NofPsf 5g\ .
ljleGg b]zx¿sf sfo{ ;Dkfbg kfl/>ldssf] tf}/ tl/sfsf] ;dLIffsf] cfwf/df Fraja tyf
Landseras -;g\@))^_ n] lz=zf=;=kf= / k|lt:kwf{n] clglR5t kl/0ffd klg Nofpg ;S5 egL
;r]t u/fPsf 5g\ . h:t} pgLx¿sf] egfOdf lzIfsx¿n] cfˆgf k|ofzx¿nfO{ a9fpFb} nfFbf
ljb\ofyL{x¿n] cfˆgf k|ofzx¿ 36fpg a]/ 5}g . lz=zf=;=kf= sf cGt//fli6«o cg'ejx¿nfO{
olxF 6'ªUofpFb} g]kfndf ljb\odfg lzIfs;Fu ;DalGwt Joj:yfx¿nfO{ tn k|:t'lt ul/Psf] 5 .
g]kfnL cg'ej
g]kfnsf] z}lIfs k|0ffnLdf klg lzIfs tyf ljb\ofno;Fu ;DalGwt b08 / k'/:sf/sf Joj:yfx¿
5g\ . lzIff lgodfjnLdf lzIfssf] Jojxf/nfO{ lgodg ug]{ To:tf Joj:yfx¿ ;dfj]z ul/Psf
5g\ . h:t} k|wfgfWofkssf] cGo sltko sfd st{Jox¿sf ;fy} -bkmf ($=(_ ljb\ofno
Joj:yfkg ;ldlt / lhNnf lzIff sfof{no ;dIf b08 jf k'/:sf/sf] lglDt lzIfs tyf
sd{rf/Lsf] gfd l;kmfl/; ug]{ egL klg pNn]v ul/Psf] 5 . ;fy} olb s'g} ljifodf nuftf/ #
jif{;Dd !% k|ltzt eGbf a9L ljb\ofyL{ cg'TtL0f{ eP eg] pSt ljifo lzIf0f ug]{ lzIfs jf s'g}
lzIfsn] cg'zf;gxLg sfd u/]df ltgsf] @ jif{sf] tna j[b\lw /f]Ssf ug]{ klg k|wfgfWofkssf]
sfd st{Joleq ;dfj]z 5 -($ d_ . lzIff lgodfjnLsf] kl/R5]b @# k"/} b08 Joj:yf ;DaGwL
v08 xf] . of] klR5]bsf] dWo] bkmf !#& ljb\ofyL{sf] pknlAw;Fu ufFl;Psf] 5 . h;cg';f/
s'g} klg ljifodf nuftf/ # jif{;Dd %) k|ltzt eGbf sd ljb\ofyL{ kf; ePdf pSt ljifo
lzIf0f ug]{ lzIfsnfO{ cof]Uo 7x/fO{ k|wfgfWofks jf ljb\ofno Joj:yfkg ;ldltnfO{ 36gfsf]
uDeLo{tf x]/L pSt lzIfsnfO{ b08 lbOg] clwsf/ lbOPsf] 5 . To:t} pxL kl/R5]bsf] bkmf
!$# -s_ cg';f/ sIff # / % sf] k/LIffdf / sIff *sf] lhNnfJofkL k/LIffdf #) k|ltzt eGbf
sd / bz sIffsf] clGtd k/LIffdf !% k|ltzt eGbf sd ljb\ofyL{ pTtL0f{ ePdf lhNnf lzIff
clwsf/Ln] pSt ljb\ofnosf k|WofgfWofksx¿nfO{ klxnf] k6s eP r]tfjgL lbg ;Sg]5g\ . olb
olx cj:yf bf];|f] / t];|f] k6s;Dd klg bf]xl/Pdf k|wfgfWofkssf] @ k6ssf] tna j[b\lw /f]Ssf
ul/g] Joj:yf 5 . olb pgLx¿n] k9fPsf ljifodf #) k|ltzt eGbf sd ljb\ofyL{ cg'TtL0f{
ePdf lzIfsx¿nfO{ klg oxL b08 nfu" x'g] Joj:yf 5 . t/ lgodfjnLsf] kl/R5]b @# sf]
k|fjwfg ;fj{hlgs ljb\ofnosf ;/sf/åf/f :jLs[lt k|fKt c:yfoL b/aGbLdf lgo'lSt kfPsf /
ljb\ofnosf] cfˆg} ;|f]taf6 lgo'St ul/Psf / ;+:yfut ljb\ofnosf lzIfsx¿sf] xsdf eg]
nfu" xF'b}g .
53
lzIff lgodfjnLsf] kl/R5]b ## sf] bkmf !*% -s_ n] ;fj{hlgs ljb\ofno tyf pTs[i6
lzIfsx¿nfO{ k'/:s[t ug]{ ;DaGwdf af]Nb5 . o; cg';f/ %) hgf k/LIffyL{ x'g] ljb\ofno
h;sf ;Dk"0f{ kl/IffyL{dWo] sDtLdf *% k|ltzt kl/IffyL{ dfWolds txsf] kl/Iff -P;Pn;L_
df pTtL0f{ ePdf To:tf ljb\ofnox¿nfO{ k'/:s[t ul/g] Joj:yf 5 . lzIfs a9'jf ;DaGwL
lgb]{lzsf @)^# jf cg';f/ lzIfs a9'jf eg] h]i7tf, gLlt lgod k|ltsf] hjfkmb]lxtf cyf{t\
cg'alGwt hjfkmb]lxtf (Jaffer, 2010) tyf k|wfgfWofksåf/f ul/g] sfo{;Dkfbg d"Nofª\sgdf
cfwfl/t x'G5 .
oL afx]s x/]s jif{ lzIff lbj;sf] lbg lzIfsx¿nfO{ k'/:s[t ug]{ rng 5 . pgLx¿sf] c;n
Jojxf/ tyf sfo{;Dkfbgsf lglDt dgf]lgt ul/G5 . dgf]gosf] s'g} j:t'ut cfwf/ eg] 5}g .
k'/:sf/sf] lglDt dGqfnon] lhNnf lzIff sfof{nox¿nfO{ lzIfsx¿sf] gfd l;kmfl/; ug{
lzIfs lzIff @)&!
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lgb]{zg lbG5 . s'g} s'g} lhNnf lzIff sfof{nox¿n] eg] cfkm}F s]xL cfwf/ jf ;"rs tof/ u5{g\ .
k|foM ljb\ofno lg/LIfs tyf ;|f]t JolStx¿nfO{ k'/:sf/ of]Uo lzIfs kTtf nufpg kl/rflnt
ul/G5 . k|wfgfWofkssf] l;kmfl/;nfO{ klg dWogh/ ul/G5 . t/ lhNnf lzIff sfof{non] 5fg]sf
lzIfsx¿ k'/:s[t x'G5g\ eGg] lglZrttf eg] x'Fb}g . lhNnfsf] cg'ejn] atfpF5 ls k|foh;f]
k'/:sf/sf] lglDt lzIfs 5flgg] cfwf/ k|fljlws jf sfo{ ;Dkfbg d'Nofª\sg eGbf klg lzIfssf]
/fhgLlts bn;Fusf] lgs6tf / /fhg}lts bnut zlStdf cfwfl/t x'G5 .
g]kfnsf] lzIfs k'/:sf/ / b08 ;DaGwL k|fawfgx¿ lgofNbf sfo{;Dkfbgdf cfwfl/t k'/:sf/sf]
Joj:yf t'ngfTds ¿kdf Psbd sd 5g\ . cyf{t\ b08sf] Joj:yfx¿ a9L 5g\ . ljb\ofyL{sf]
pknlAw / lzIfssf] sIffsf]7f cEof; k'/:sf/ / a9'jf lgwf{/0f ug]{ tTTjx¿ xf]Ogg\ . cyf{t\
oL dxTjlxg lgwf{/sx¿ x'g\ . g]kfndf lzIfsnfO{ k'/:s[t ug{sf lglDt ljb\ofyL{sf] pknlAw /
lzIfssf] sfo{;Dkfbg :jtGq¿kdf d"Nofª\sg ug]{ ;+oGq klg 5}g . b'O{ jif{kl5 cyf{t\ @)^% df
;+;f]wg ul/Psf] lzIff lbj;sf lbg k|bfg ul/g] k'/:sf/ ;DaGwL lgb]{lzsfn] ljb\ofno, ljb\ofyL{,
lzIfssf] ljb\ofno Joj:yfkg ;ldlt tyf cGo JolStx¿nfO{ k'/:s[t ug]{ k|of]hgsf nflu
k'/:sf/sf k|sf/ tyf ltgsf cfwf/x¿ pNn]v u/]sf] 5 . t/ pSt k'/:sf/sf] lglDt of]Uo JolSt
jf ljb\ofno 5fGg] cfwf/ klxrfg ug]{ k|lj|mof eg] lgb]{lzsfn] pNn]v u/]sf] 5}g . o;/L b08
k'/:sf/sf] Joj:yf ul/P klg ljb\ofno ;'wf/ Pjd\ ljb\ofyL{ pknlAw;Fu logsf] ;sf/fTds
;DaGw b]vfpg ;lsg] cj:yf 5}g .
g]kfnsf] ;Gbe{df gLlt lkmtnf] x'g' / ePsf gLltx¿sf] sfof{Gjog kIf sdhf]/ x'g' afx]s
ljb\ofno lzIfssf] hjfkmb]lxtf klg k|d'v r'gf}tL xf] . af:tjdf lzIfssf] hjfkmb]lxtfsf]
k|Zg ljsl;t / ljsf;f]Gd"v b]z b'jd
} f plAhG5 . t;y{ sltko b]zx¿df ljb\ofnosf] afXo
d"Nofª\sg ug]{ rng 5 . afXo d"Nofª\sgsf] k|of]hg ljb\ofno / lzIfsdf hjfkm b]lxtf
;'lglZrt ub}{ ljb\ofyL{sf] pknlAwdf ;'wf/ Nofpg' xf] -cfrfo{, @)&)_ . ob\olk hjfkmb]lxtfsf]
d'b\bf g]kfn tyf cGo ljsf;f]Gd'v b]zx¿df k|an ¿kdf p7\g] u5{ . oL b]zx¿df lzIfsx¿sf]
rf;f] lzIf0f l;sfOdf eGbf cGo tTTjx¿df a9L x'g] x'Fbf klg pgLx¿sf] hjfkmb]lxtfaf/]sf] k|Zg
pl7 g} /xG5 . ;fy} sfdsf] ;+:s[lt (work culture) / sfd ;DaGwL g}ltstf (work ethics) klg
ljsl;t b]zx¿df eGbf oL b]zx¿df leGg 5g\ h;n] ubf{ Jojzflos hjfkmb]lxtf (professional
accountability) nfO{ :yflkt ug{ uf/f] x'G5 . g]kfnsf] ;Gbe{ lzIfsdf hjfkmb]lxtfsf] sdL
/fhg}lts bn;Fu pgLx¿sf] u7aGwg x'gfn] klg xf] . olx sf/0f ljb\ofyL{sf] l;sfOdf x|f;
cfPsf] xf] eGg ;lsG5 . /fhg}lts bnx¿;Fusf] ;DaGwn] ubf{ lzIfsx¿ ljb\ofnof cg'kl:yt
x'G5g\ / lzIf0f lj|mofsnfkdf ;xof]u Pjd\ ;xsfo{ ug{ OR5's x'Fb}gg\ (Pherali, Smith / Vaux,
54 ;g\ @)!!_ . g]kfndf lzIfssf] pTk|]/0ff, pgLx¿sf] st{Jok|ltsf] hjfkmb]lxtf / cg'kl:ylt g}
d'Vo r'gf}tLx¿ x'g\ (Shams, Thapa / Parajuli, ;g\ @)!#_ . k];fut ;ª\3 ;ª\u7gdf cfab\w
lzIfsx¿ /fhgLlts bnsf ;+/If0fdf bnsf ljljw sfo{j|mdx¿df ;xefuL x'G5g\ jf cfˆgf
cGo lj|mofsnfk÷Joj;fodf Jo:t /xG5g\ (RSS, ;g\ @)!#_ . of] cj:yfdf lz=sf=;=kf= n]
lzIfssf] cEof;df kl/jt{g NofpF5 eGg uf/f] x'G5 . olb lzIfsx¿ pTk|]l/t g} 5}gg\ / cGo
ljifox¿af/] a9L rf;f] / ;/f]sf/ /fV5g\ eg] yk kfl/>ldsn] lzIf0f / ljb\ofyL{k|lt pgLx¿nfO{
hjfkmb]xL agfpF5 eGg]df zª\sf ug{ ug]{ 7fpF /xG5 .
lgrf]8
lzIfs sfo{;Dkfbg kfl/>lds Pjd k'/:sf/;DaGwL ljleGg b]zsf cg'ejx¿af6 ljljw
1fgx¿ k|fKt ePsf 5g\ . ljb\ofno tyf ljb\ofyL{sf] pknlAw ;'wf/sf lglDt ljb\ofno tyf
lzIfsx¿nfO{ ;xof]u :j¿k ljleGg tflnd, e|d0f, z}lIfs ;fdu|L, cfly{s ;|f]t OToflb pknAw
lzIfs lzIff @)&!
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u/fOg] rng 5 . ljleGg b]zx¿n] lz=sf=;=kf= klg nfu" u/]/ x]/] . k/LIf0f tyf /fli6«o :t/s}
o:tf sfo{j|mdx¿n] ldl>t kl/0ffd jf glthf b]vfP . ;sf/fTds kIf eg]sf] oL k/LIf0f tyf
sfo{j|mdx¿n] lzIfsdf pTk|]/0ff hufpg Pjd\ pgLx¿nfO{ k|f]T;flxt ug{ db\bt u/] . s'g} s'g}
7fpFdf lzIf0fdf gljgtf Nofpg] sfd klg u¥of] . t/ kfl/>ldsn] lzIfsx¿sf] sfo{z}nL /
cEof;x¿df ;sf/fTds kl/jt{g Nofpgsf lglDt Joj;flos ;+:s[lt / Joj;flos g}ltstfdf
klg ;'wf/sf] vfFrf] x'Fbf]/x]5 . of] ca:yfdf eg] Joj;flos hjfkmb]lxtfsf] cfz ug{ ;lsG5 .
k/LIf0fsf] cg'ejn] b]vfof] ls ultnf lzIfs ePsf cj:yfdf sfo{ ;Dkfbg kfl/>ldsn] ultnf]
kl/0ffd NofpFbf] /x]5 . t;y{, ;w}F / ;a} 7fpFdf lz=sf=;=kf= n] lzIfssf] sIff lzIf0fdf kl/jt{g
ug]{ / ljb\ofyL{sf] pknlAw ;'wfg]{ sfd ub}{g . ob\olk lz=sf=;=kf=n] lzIfsx¿sf] pTkfbsTj
a9fpg ;Sg] ;Defjgf 5 / sfnfGt/df a9L of]Uo ;Ifd hgzlStnfO{ lzIf0f k];fk|lt cffslif{t
ug{ klg ;S5 .
lz=sf=;=kf=n] lzIfssf] sfo{ ;Dkfbg jf cEof;df s;/L k|efj kf5{ eGg] s'/f] k"jf{g'dfg ug{
eg] ;lsFb}g . lsg ls o:tf pkfo jf sfo{j|mdsf] kl/0ffd sfof{Gjog 9fFrf, lzIfssf] :jefj,
k|j[lTt tyf dgf]j[lTt, lzIfssf] ;Ifdtf, z}lIfs k|0ffnL OToflbdf lge{/ /xG5 eGg] b]lvof] .
z}lIfs u'0f:t/ psf:g] pb\b]Zon] ;~rflnt kf/Dkl/s tl/sfsf] lagfzt{sf] ljb\ofno ;'wf/
sfo{j|mdx¿ -g]kfndf Jofks ¿kdf k|rlnt_ n] lzIfsnfO{ k|f]T;fxg :j¿k lbOg] kfl/>ldssf]
bfFhf]df sd} dfq ;sf/fTds k|efj kf5{ . t;y{ lz=sf=;=kf=n] alnof] cg'udg k|0ffnL;lxtsf]
/fd|/L ljrf/ k'¥ofP/ agfOPsf] ¿kfª\sgsf] dfu ub{5 .
k|foh;f] ljb\ofyL{sf] k|ultsf] cg'udg ug{ :t/Ls[t ljb\ofyL{ d"Nofª\sg g} ?rfOG5 t/ k/LIf0fsf
cGo ;fwgx¿ dfkm{t klg ljb\ofyL{sf] d"Nofª\sg ug{ ;lsG5 . olb kl/Iffsf ljb\odfg glthfx¿
g} k|ult dfkgsf lglDt k|of]u ul/of] eg] ljb\ofno / lzIfsx¿n] lzIf0f l;sfO lj|mofsnfk
;'wfg{df eGbf ljb\ofyL{x¿nfO{ kl/Iffsf] lglDt tof/L u/fpg d} a9L ;do / zlSt vr{g ;Sg]
;Defjgf /xG5 . s]Gofsf] pbfx/0fn] oxL b]vfof] . g]kfndf klg P;Pnl;sf] glthfnfO{ k|ultsf]
;"rs dflglbFbf k|foM h;f] ljb\ofno / lzIfsx¿ ljb\ofyL{x¿nfO{ P;Pnl; kl/Iffs} tof/L
u/fpg a9L Jo:t x'g] u/]sf] ;j{ljlbt} 5 . t;y{, s'g} :jtGq / kof{Kt dfqfdf k"jf{wf/ ePsf]
t];|f] lgsfo lzIfs tyf ljb\ofyL{ d"Nofª\sg ug{sf lglDt ckl/xfo{ x'G5 . dfly k'g/fjnf]sg
ul/Psf lz=sf=;=kf= sf k|foh;f] pbfx/0fx¿df klg ljb\ofyL{ tyf lzIfs d"Nofª\sg ug{ t];|f]
kIf -z}lIfs If]qdf cg'ejL u}/ ;/sf/L ;+:yf, ljZj ljb\ofno, cflb_ sf] ;]jf lnOPsf] b]lvof]] .
ljb\ofyL{sf] sfo{ ;Dkfbg cyf{t\ pknlAw;Fu gufFl;Psf h:t} lzIfssf] h]i7tf, z}lIfs of]Uotf,
cg'ej tyf ljb\ofnodf ul/g] nufgL k|efjsf/L x'Fb}g eGg] b]lvG5 . g]kfn g} o;sf] pbfx/0f 55
xf] .
lzIfs ;ª\3 ;ª\u7gx¿ k|foM lzIfs d"Nofª\sgsf] lj/f]w u5{g\ . cem pgLx¿ ljleGg ;d"xdf
cfj\bw x'G5g\ / pgLx¿;Fu alnof] /fhgLlts ;dy{g x'g] x'Fbf j:t'ut ¿kdf lz=sf=;=kf=nfu"
ug{ lgs} r'gf}tLk"0f{ x'G5 . t;y{, of] dfldnfdf lzIfs o'lgog;Fu lj:t[t 5nkmn / ;Demf}tf
ug{' kg]{ x'G5 . g]kfn h:tf] b]z hxfF lzIfsx¿ w]/} ;d"xdf ljeflht 5g\ ToxfF of] 5nkmn /
;Demf}tfsf k|lj|mof klg lgs} si6k|b x'G5 .
;Gbe{ ;fdu|Lx¿
cfrfo{, ;'zg, -@)&)_ ljb\ofno d"Nofª\sgsf cfofdx¿ / g]kfnL cg'ej, lzIfs lzIff, !!,
&&–*^ .
lzIff dGqfno -@)^#_, /fli6«o lzIff lbj;sf] pknIodf k|bfg ul/g] kbs tyf 5fqj[lTt
lzIfs lzIff @)&!
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n]v;f/
lzIfssf] k];fut ljsf;sf] ;jfn b]zsf] lzIff k|0ffnLdf dxTTjk"0f{ ljifo xf] . u'0f:t/Lotf
lzIffsf] k|yd sbd xf] / lg/Gt/ rln/xg] k|lj|mof klg xf] . k];fut ¿kdf bIf lzIfsn] dfq
u'0f:t/Lo lzIff k|bfg ug{ ;Sb5 . u'0f:t/Lo lzIffsf nflu ;Ifd lzIfs tof/ ug'{, pgLx¿nfO{
lg/Gt/ k];fut ;xof]u k'¥ofpFb} pRr dgf]an sfod ug'{ r'gf}tLk"0f{ sfo{ xf] . lzIfssf] k];fut
ljsf;df s] s:tf r'gf}tL /x]sf 5g\ ;f]xL s'/fsf] cWoogsf nflu DofUbL lhNnfsf] ;b/d'sfd
l:yt Ps / ufpFl:yt Ps u/L @ cf]6f dfWolds txsf ljb\ofnox¿ 5gf}6 ul/Psf] lyof] .
;f] txdf d'Vo ljifo cWofkg ug]{ lzIfsx¿, sIff !) sf ljb\ofyL{x¿, ;DalGwt ljb\ofnosf
Joj:yfkg ;ldltsf cWoIf / k|=c=x¿;Fu nlIft ;d"x 5nkmn / cGtjftf{ ;~rfng ug'{sf ;fy}
cjnf]sg / clen]v cWoogaf6 k|fKt tYofª\ssf] u'0ffTds ljZn]if0f u/L pknlAw :j¿k k];fut
;xof]u, lzIfssf] k|ltab\wtf, pTk|]/0ff, /fhgLlts ;+nUgtf, ljb\ofno jftfj/0f, ;|f]tsf] cefj
/ lzIfssf] cb\ofjlwstf h:tf lzIfssf] k];fut ljsf;df /x]sf r'gf}tLx¿sf] klxrfg / 5nkmn
ul/Psf] lyof] .
!= ljifo k|j]z
u'0f:t/Lo lzIffsf] cfwf/lznf lzIfsx¿ x'g\ . of]Uo / bIf lzIfs ljgf u'0f:t/Lo lzIff sf]/f
sNkgf dfq x'g hfG5 . k|efjsf/L lzIf0f l;sfO lj|mofsnfkaf6 u'0f:t/Lo lzIffsf] ck]Iff
k'/f ug{ lzIf0f k];fdf of]Uo / bIf JolStsf] 5gf}6 kZrft\ pgLx¿sf] lg/Gt/ k];fut ljsf;
x'g'kb{5 . g]kfnsf] lzIf0f k];f of]Uotd JolStx¿sf] cfsif{0fsf] If]q aGg g;s] tfklg oxfF
ljut nfdf] ;dob]lv xfn;Dd lzIfs lzIff / lzIfssf] k];fut ljsf;sf nflu ljleGg
of]hgf, kl/of]hgf / sfo{j|mdx¿ ;~rfng x'Fb} cfO/x]sf 5g\ . o;sf nflu 7"nf] wg/flz vr{
ePsf] 5 .
lzIf0f k];fdf k|j]z ug{ lglZrt txsf nflu lglZrt z}lIfs of]Uotf tf]lsg'sf ;fy} cWofkg
cg'dlt kqsf] clgjfo{ k|fjwfg /flvPsf] 5 . z}lIfs hgzlSt ljsf; s]Gb| -@)^^_ sf cg';f/
g]kfnsf ;a} ;fd'bflos ljb\ofnosf] :jLs[t b/aGbLdf sfo{/t lzIfsx¿ dWo] (*=@ k|ltzt
lzIfsx¿ tflnd k|fKt ePsf] pNn]v ul/Psf] 5 . ;fd'bflos ljb\ofnosf] :jLs[t b/aGbLsf
sl/a ;a} lzIfsx¿ tflnd k|fKt eO;s]sf / lglZrt z}lIfs tyf k];fut of]Uotf xfl;n
u/]sf JolStx¿ Dffq lzIf0f k];fdf k|j]z ug{ kfpg] sfg'gL k|fjwfg tf]lsPsf]] k[i7e"lddf 57
ljb\ofno If]q ;'wf/ of]hgf -;g\ @))(–@)!%_ n] k|To]s % jif{df ;a} lzIfsx¿n] #) sfo{
lbg a/fa/sf]] pgLx¿s} dfudf cfwfl/t, sfo{ynf]df cfwfl/t 5f]6f] cjlwsf] k'gtf{huL tflnd
lng'kg]{ k|fjwfg /fVof] . o;} k|fjwfg cg';f/ cf=j= @)^^÷)^& b]lv lzIfssf] k];fut ljsf;
sfo{j|mdsf ¿kdf b]ze/ lzIfs tflnd ;~rfng eO/x]sf] 5 . ;fd'bflos ljb\ofnox¿df
tflnd k|fKt lzIfsx¿af6 x'g] lzIf0f l;sfO lj|mofsnfksf afjh'b ck]lIft ¿kdf ljb\ofyL{
pknlAw xfl;n x'g g;s]sf] tYo cWoog k|ltj]bgx¿n] ;fj{hlgs u/]sf 5g\ . o;} ;Gbe{df
of] n]vsf] pb\b]Zo g]kfndf lzIfssf] k];fut ljsf; cEof;sf] cWoog j|mddf klxrfg ul/Psf
k];fut ;xof]u, k|ltab\wtf, clek|]/0ff, /fhgLlts ;+nUgtf, ljb\ofnosf] jftfj/0f, ;fwg /
;|f]tsf] cefj / cb\ofjlwstf h:tf ;ft r'gf}tLx¿sf] ;+lIfKt ljZn]if0f ug'{ /x]sf] 5 .
lzIfs lzIff @)&!
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@=! k];fut ;xof]u (Professional Support)
bIf k];fsdL{af6 ;doab\w / lgoldt ¿kdf pknAw u/fOg] k];fut ;xof]un] lzIfssf] k];fut
ljsf;df dxTTjk"0f{ e"ldsf v]Nb5 . t/ lzIfsx¿n] cfˆgf] k];fut ljsf;sf nflu ck]lIft
;xof]u kfpg ;s]sf 5}gg\ To;}n] lzIfsx¿nfO{ k];fut ;xof]u k'¥ofpg] ljifo r'gf}tLsf ¿kdf
/x]sf] 5 . z}lIfs hgzlSt ljsf; s]Gb|n] k|sfzg u/]sf] lzIfssf] k];fut ljsf; sfo{j|md
sfof{Gjog k'l:tsf -@)^^_ df lzIfs ;xfotf ;+oGq (Teacher support Mechanism, TSM)
sf] k|fjwfg t /flvPsf] 5 t/ ;+oGq k|efjsf/L ¿kdf lqmofzLn x'g ;s]sf] 5}g . sIff sf]7fdf
g} k'u]/ lzIf0f l;sfO lj|mofsnfkdf ;xof]u k'¥ofpg] bfloTj af]s]sf ljb\ofno lg/LIfs /
;|f]tJolStx¿ cfˆgf] d"n bfloTjk|lt g} pbfl;g /x]sf] b]lvPsf] 5 . lzIfsnfO{ k];fut ;xof]u
k'¥ofpg] lgsfox¿ h:t} cu'jf÷;|f]ts]Gb|, lhNnf lzIff sfof{no, z}lIfs tflnd s]Gb| nufot
;+/rgfdf /x]sf cGo lgsfox¿n] o; ljifodf tf]s] adf]lhdsf] lhDd]jf/L lgjf{x ug{ ;s]sf
5}gg\ .
lzIfsx¿sf] sfo{Ifdtf a9fpg] tflnd / sfo{zfnf ;~rfng ug{sf nflu ;|f]ts]Gb|x¿sf]
:yfkgf ul/Psf] 5 t/ tL sfo{d'vL 5}gg\ -lzIff ljefu, @)!!_ . ;]l/8 -@))(_ n] u/]sf]
cWoogn] % jif{ b]lv !% jif{ ;Dd sfo{cg'ej ePsf lzIfsx¿n] ;f] cjlwdf s'g} k|sf/sf]
k];fut ;xof]u gkfPsf s'/f pNn]v u/]sf lyP . gLltut / ;+:yfut Joj:yfsf afah'b klg
lzIfsx¿nfO{ k|efjsf/L ¿kdf k];fut ;xof]u k'¥ofpg g;Sg' lrGtfsf] ljifo xf] . lzIfssf]
k];fut ljsf;sf] Ph]G8f k|efjsf/L ¿kdf :yflkt x'g ;s]sf] 5}g / of] ljifo lzIfs :jod\sf
;fy} pgLx¿sf] k];fut ;+:yf, lhDd]jf/ JolSt tyf lgsfosf] k|fyldstfdf k/]sf] b]lvFb}g .
Ps lzIfs / ljb\ofno lg/LIfssf] ¿kdf e"ldsf lgjf{x u/]sf] cWoogstf{sf] ljutnfO{
k|ltljDag ubf{ d]/f] b'O{ lzIf0f cjlwdf g t k|wfgfWofks -k|=c=_ g t ljb\ofno lg/LIfs
s;}af6 d]/f] sIff ;'kl/j]If0f eof] g t d}n] g} pgLx¿nfO{ o;sf nflu cg'/f]w u/]F . ljb\ofno
lg/LIfssf] lhDd]jf/L kfPkl5 d}n] ljleGg a}7s, cltl/St lj|mofsnfksf ;fy} lzIfs tflndsf]
;xhLs/0f u/]+ . cfk"mnfO{ tf]lsPsf] lg/LIf0f If]qdf ;Dej eP;Dd sIffsf]7fsf] lzIf0f l;sfO
lj|mofsnfk klg cjnf]sg u/] t/ cjnf]lst lzIfsx¿n] emg\ c;xhtf dx;'; u/]sf] kfPF eg]+
d'l:sn}n] d]/f] lzIf0f l;sfO lj|mofsnfk s:tf] /x\of] < cem} /fd|f] ug{ s] ug'{knf{ elg 5nkmn
u/]sf] kfPF . of] k|j[lTt cb\oflk ljb\odfg 5 . k];fut ;xof]u lng] lzIfsx¿sf ;fy} k|bfos
JolSt tyf lgsfox¿ b'j} kIf pbfl;g /x]sf] kl/k|]Iodf k];fut ;xof]usf] kIf lzIfssf] k];fut
ljsf;sf nflu afwf÷r'gf}tLsf ¿kdf /x]sf] 5 .
@=@ lzIfssf] k|ltab\wtf (Teachers's Commitment)
58
Pp6f k];fsdL{ cfˆgf] k];fk|lt k|ltab\w /xG5 . k|ltab\wtf k];fsdL{sf] dxTTjk"0f{ ljz]iftf xf] .
olb pm k|ltab\w 5 eg]F k];fut bIftf xfl;n ug{ nugzLn /xG5, k];fut dof{bfdf /xG5
/ cfk"mnfO{ ;dofg's"n cb\ofjlws ub]{ cufl8 a9fpF5 . Pp6f k];fsdL{sf] ¿kdf ljb\ofyL{sf]
clwstd l;sfO pknlAw xfl;n u/fpg / pgLx¿nfO{ pHHjn eljiotkm{ 8f]¥ofpg lzIfs
k|ltab\w /xg'kb{5 . t/ cWoogsf] j|mddf lzIf0f k];fk|lt k|ltab\wtfsf] sdL /x]sf], k"0f{
k|ltab\w lzIfsx¿ gu0o ;ª\Vofdf /x]sf], cem} klg of] k];fdf cbIf JolStx¿ ;xefuL x'g]
u/]sf] kfOof] . lzIf0f k];fk|lt k|ltab\wtfsf] sdL] /xg' lzIfssf] k];fut ljsf;sf nflu jfwf
/ r'gf}tLsf ¿kdf /x]sf] s'/f cWoogdf ;xefuL lzIfsx¿n] pNn]v u/]sf lyP .
lzIfsx¿ ljleGg u}/ z}Ifl0fs sfo{x¿ (side-jobs) df ;+nUg x'g' o; k];fk|lt k|ltab\w
g/xg'sf] k|:6 pbfx/0f xf] . cltl/St sfo{ (Side-job) df ;xefuL eP/ cltl/St cfDbfgL ug]{
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k|j[lTtn] lzIf0f k];fk|ltsf] k|ltab\wtfdf lvof nufpg] sfd u/]sf] 5 . lzIf0f k];fnfO{ 5fofFdf
kf/]sf] 5 . lzIfsx¿n] g} lzIf0f k];fnfO{ ;uj{ dof{lbt k];fsf] ¿kdf l:jsfg{ g;s]s} sf/0fn]
Pp6f lzIfssf] ¿kdf kl/lrt u/fpg'eGbf s'g} /fhgLlts bnsf] ;dy{ssf] ¿kdf kl/lrt
u/fpFbf uj{ dx;'; ug]{ k|j[lTt kfOG5 . k];fk|lt k|ltab\wtfsf] sdL ePsfn] o:tf k|j[lTtx¿
Dff}nfPsf x'g\ .
k];fk|lt k|ltab\w eP/ lhDd]jf/L lgjf{x ug]{ lzIfs / s'g} /fhgLlts kf6L{sf] sfo{stf{ eP/
lxF8\g] sfdrf]/ k|j[lTtsf lzIfssf] sfo{ ;Dkfbg d"Nofª\sgdf s'g} km/s gx'g], k];fut lhDd]jf/L
k'/f gug]{x¿sf] g} af]njfnf rln/xg] xf] eg] k];fk|lt k|ltab\w /x]sf lzIfsx¿sf] dgf]an p7\g
;Sb}g . x'g t cljrlnt ¿kdf k|ltab\wtfsf ;fy cfˆgf] k];fut wd{ lgjf{x ug'{ psfnf]sf]
ofqf ug'{ ;/x sl7g sfo{ xf] . o;af6 ;DalGwt k];fsdL{n] cfTd;Gtf]if k|fKt ug{ ;Snfg\ tfklg
u}/ z}Ifl0fs lj|mofsnfkdf ;+nUg eP/ cltl/St cfDbfgL ug]{, k];fut wd{ ljl;{P/ /fhgLlts
kf6L{sf sfo{j|mdx¿df ;xefuL x'g] sfdrf]/ k|j[lTtsf lzIfsx¿sf] g} af]nL ljSg] ePkl5
k];fk|lt k|ltab\w lzIfsx¿ cfTd;Gtf]if u/]/ dfq /xg ;Snfg\ / < Psflt/ ;du| ¿kdf lzIf0f
k];fk|lt k|ltab\wtfsf] sdL /x]sf] 5 eg] csf]{lt/ s]xL k];fk|lt Odfgbf/ / k|ltab\w lzIfssf]
dgf]an pRr x'g] u/L d"Nofª\sg x'g ;s]sf] 5}g . o:tf] cj:yf ljb\odfg /xg' lzIfssf] k];fut
ljsf;sf nflu r'gf}tL xf] .
@=# pTk|]/0ff (Motivation)
Pp6f pTk|]l/t k];fsdL{n] ;–uj{ k];fnfO{ :jLsf5{, pT;fx / w}o{tfk"j{s k];fut lhDd]jf/L lgjf{x
ub}{ ;ª\u7gsf] ;femf nIo xfl;n ug{ cfkm'nfO{ ;dlk{t ub{5 . pTk|]/0ff / lzIfssf] k];fut
ljsf;lar k|ToIf ;DaGw /xg] ePsfn] pTk|]/0ffhGo tTjx¿ pknAw u/fpg] tkm{ ;/sf/n]
Wofg lbg] xf] eg] lzIfsx¿ cfˆgf] k];fut ljsf;sf nflu pT;flxt /xg]5g\ -zfx, @))$_ .
x]lg+u -@)))_ sf cg';f/ ha lzIfsx¿ cfˆgf] cfjZostf v8\lsPsf] If]qdf k];fut ljsf;sf
lj|mofsnfkx¿ ug{ k|]l/t /xG5g\ pgLx¿n] gofF 1fgnfO{ cfˆgf] cg'ej / ;Gbe{;Fu hf]8\b}
hfG5g\ h;n] pgLx¿nfO{ sIff sf]7fdf gofF l;kx¿ k|of]u ug{ k|]l/t ub{5 . pgsf] of]
ljZn]if0fn] lzIfsx¿nfO{ cfˆgf] k];fut vfFrf] k'/f x'g] vfnsf k];fut ljsf;sf lj|mofsnfk
5gf}6 ug{, pgLx¿n] lgdf{0f u/]sf] 1fgnfO{ cfˆgf] k"j{ cg'ej / ;Gbe{;Fu hf]8\b} lzIf0f l;sfO
lj|mofsnfk ;~rfng ug{ k|]l/t ug'{kg]{ s'/f cf}+NofPsf] 5 .
;fdflhs cfly{s b[li6sf]0faf6 x]bf{ xfd|f] ;dfhn] lzIf0f k];fnfO{{ OHht lbg g;s]sf] /
lzIfssf] cfly{s cj:yf klg Tolt ;jn gePsfn] pgLx¿ :j–k|]l/t, :j–lgolGqt / :j–
cg'zf;gdf /xL lzIf0f k];f ckgfpg ;ls/x]sf 5}gg\ -z}hljs], @))^_ . cfly{s ;'ljwf, k];fsf] 59
;'/Iff, sfo{s'zntfdf cfwfl/t j:t'lgi7 d"Nofª\sg / of] k];fk|lt ;dfhsf] ;Ddfghgs b[li6sf]0f
h:tf k|]/0ffhGo tTTjx¿sf] ljZn]if0f ug]{ xf] eg] g]kfndf lzIf0f k];fdf cfsif{0f, ;Gt'li6 /
pT;fx sd} b]lvG5 . of] r'gf}tLsf] ljifo xf] . o;sf/0f ;j{k|ydtM /fd|f] ;'ljwf, glthfdf
cfwfl/t k'/:sf/ / b08af6 st{Jolgi7, sfo{s'zn / Odfgbf/ lzIfs / sfdrf]/ 7u lzIfslar
km/s 5'6\ofO{ /fd|f] ug]{x¿ pTk|]l/t x'g] jftfj/0f l;h{gfaf6 dfq lzIfssf] k];fut ljsf;sf
;fy} u'0f:t/Lo lzIff xfl;n x'g ;Sb5 olb o;f] gx'g] xf] eg] s]jn clt{, pkb]z / efif0fafhLn]
dfq lzIfssf] k];fut ljsf;df s'g} e"ldsf v]Ng ;Sb}g .
@=$ /fhgLlts ;+nUgtf (Political Involvement)
/fhgLlts/0fn] lzIf0f k];fnfO{ 5fofdf kf¥of], lzIfsx¿ cfˆgf] k];fut bIftf j[b\lw / xslxtsf]
;+/If0f ug]{ k];fut ;+:yfdf Pslqt x'g'kg]{df /fhgLlts kf6L{x¿sf emG8fd'lg cfab\w / ljeSt
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eP, o;n] lzIfssf] egf{, 5gf}6, :t/j[b\lw / kxF'rdf k|efj kf¥of]Ù ljb\odfg P]g lgod /
k|fjwfgx¿, cfrf/;+lxtf / k];fwld{tfnfO{ r'gf}tL lbof] / ;fd'bflos ljb\ofnosf] z}lIfs :t/
vl:sof] eGb} bf]iff/f]k0f x'g] u/]sf] v'a} ;'lgG5 . sfk|L -@)!)_ n] g]kfnsf] lzIf0f k];fdf cfab\w
hgzlSt cTolws ¿kdf /fhgLltdf ;+nUg /x]sf] / lzIfsx¿ ljleGg /fhgLlts kf6L{sf
sfo{stf{ h:tf ePsf 5g\ kl/0ffdtM pgLx¿df lzIf0f k];fk|lt hjfkmb]lxtfsf] cefj /x]sf] 5
egL pNn]v u/]sf 5g\ -k[= !#&_ . cWoogdf ;xefuL lzIfsx¿n] klg s'g} g s'g} /fhgLlts
kf6L{sf] ;+/If0f glnO{ t6:y eP/ a:g ;lsg] kl/l:ylt g/x]sf] cg'ej JoSt u/]af6 plNnlvt
egfOx¿ bf]iff/f]k0f geO{ ;To /x]sf] k'li6 x'G5 .
lzIf0f k];fk|lt ;dlk{t / bIftf xfl;n u/]sf] lzIfs eGbf zlStdf /x]sf] /fhgLlts kf6L{sf]
;b:otf lnPsf] lzIfs xfjL x'g], o;s} cfwf/df cj;/sf] k|flKt x'g] kl/kf6L /x]sf] 5 .
lzIfssf] cltl/St cfDbfgL x'g] u}/ z}Ifl0fs lj|mofsnfk (Side-Job) df ;+nUgtf, cfrf/;+lxtfsf
pNnª\3g, lzIf0f k];fk|lt lg/fzf, lzIfsk|lt ;dfhsf] gsf/fTds b[li6sf]0f /xg' h:tf c;/x¿
/fhgLlts/0fsf ;x–pTkfbg (Byproducts) g} x'g\ . To;}n] /fhgLlts/0f lzIfssf] k];fut
ljsf;sf nflu afwf / r'gf}tLsf ¿kdf /x]sf] 5 .
@=% ljb\ofnosf] jftfj/0f (School Environment)
ljb\ofnosf] ef}lts k"jf{wf/sf] ;DaGwdf u'Ktf / cu|jfn -@))&_ n] kof{Kt, cfsif{s, ;fwg
;|f]t ;DkGg / ;xL 9ª\un] Joj:yfkg ul/Psf] ef}lts k"jf{wf/o'St ljb\ofnon] lzIf0f l;sfO
k|lj|mofdf 7"nf] pTk|]/0ff hufpF5 . ljb\ofno ef}lts k"jf{wf/ k|ToIf tyf ck|ToIf ¿kdf l;sfO
k|of]uzfnfsf] ¿kdf /xg] x'gfn] o;sf] Hofb} g} dxTTj /x]sf] 5 egL pNn]v u/]sf 5g\
-k[=@$_ . ljb\ofnosf] ef}lts / ;f+:s[lts jftfj/0fn] lzIfssf] k];fut ljsf;df dxTTjk"0f{
e"ldsf v]Nb5 . /, of] kIf lzIfssf] k];fut ljsf;df r'gf}tLsf] ¿kdf /x]sf] b]lvG5 .
ljb\ofnosf] ef}lts tyf ;f+:s[lts jftfj/0f lzIfssf] k];fut ljsf;sf nflu r'gf}tL / afwfsf]
¿kdf /x]sf] s'/f cWoogsf] k|flKtn] b]vfPsf] 5 . ljb\ofnosf] ef}lts jftfj/0f kof{Kt geP
tfklt ljutsf] t'ngfdf ;Gtf]ifhgs g} /x]sf] 5 . ;fdflhs ;f+:s[lts jftfj/0fsf] kIfaf6
x]bf{ k];fut ljsf;df jfwf k'¥ofpg] w]/} kIfx¿ /x]sf 5g\ . pbfx/0fsf nflu :jfWofog, ;d"x
sfo{sf] efjgf, cg'ejsf] cfbfg–k|bfg ug]{ ;+:sf/ / ;xsdL{larsf] ;fem]bf/L ug]{ efjgfsf]
cefj kfOG5 . :jfWofog, ;fem]bf/L, ;xsfo{ / cg'ej cfbfg–k|bfg u/]/ ghfg]sf] s'/f l;Sg]
/ hfg]sf] s'/f l;sfpg] ;+:sf/ x'g'kg]{df n'sfpg] -/fd|f] s'/f klg sdhf]/L klg_ ;+:sf/n] h/f
uf8]sf] 5 . o:tf] ;+:sf/ k];fut ljsf;sf nflu jfws xf] . lsgls lzIfssf] k];fut ljsf;sf
ltg pkfudx¿ (Coachran-smith and Lytle, 2001) cEof;sf nflu 1fg (Knowldedge for
60
practice), cEof;d} /xFbfsf]] 1fg (Knowledge in practice) / cEof; kl5sf] 1fg (Knowledge
of practice) sf nflu cg'ej ;f6f;f6 ug]{ ;+:sf/ cfjZos kb{5 -l/Od;{–lelnuf;, @))#, k[=!&
df pb\w[t_ .
;dfhn] klg ;fd'bflos ljb\ofnox¿ k|lt ;sf/fTds b[li6sf]0f /fVg ;s]sf] 5}g . ljb\ofno /
;d'bfolar ;dGjo / ;xsfo{sf] cefj 5 . k|foM ul/a / lg/If/ cleefjssf 5f]/f5f]/Lx¿ dfq
;fd'bflos ljb\ofnodf k9\g hfG5g\ . lzlIft / x'g]vfg]x¿n] cfˆgf 5f]/f5f]/Lx¿nfO{ ;/sf/L
ljb\ofnodf t k7fpFb}gg\ t/ ;fdflhs / /fhgLlts e"ldsfsf nflu ;/sf/L ljb\ofnonfO{
pkof]u u5{g\ . ljb\ofno Joj:yfkg ;ldltn] ljb\ofno ;'wf/sf nflu jftfj/0f l;h{gf ug]{
cfˆgf] e"ldsfnfO{ l:jsf/] klg ;a} ;/f]sf/jfnfx¿nfO{ ;xeflutfd"ns ¿kdf kl/rfng ug{
;s]sf] 5}g . To;}n] ljb\ofnosf] ef}lts kIfsf] ;'wf/sf ;fy;fy} ;xsfo{sf] ;+:s[lt ljgf
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lzIfssf] k];fut ljsf; ck]Iff u/] cg'¿k x'g ;Sb}g .
@=^ ;|f]tsf] cefj (Unavailability of Resources)
;|f]tsf] cefj :yfoL ;d:ofsf] ¿kdf /x]sf] 5 . cfheGbf @) jif{ cufl8 yfkf -!((#_ n]
cfˆgf] cWoogdf z}Ifl0fs ;fdu|Lsf] sdL, ckof{Kt ef}lts ;'ljwf, bIf lzIfssf] cefj h:tf
;d:ofx¿ g]kfnL ;fj{hlgs ljb\ofnon] ;fdgf ul//x]sf ;d:ofx¿ x'g\, ckof{Kt ;|f]tsf]
kl/0ffd:j¿k z}lIfs k|0ffnLsf] ck|efjsfl/tf b]lvPsf] 5 -k[=#*$_ eGg] lgisif{ lgsfn]sf lyP .
To;}u/L lzIff ljefu / km'na|fO6 -@))^_ sf] cWoogn] klg …;|f]tsf] cefj ;w}Fsf] ;d:ofÚ
-k[=!_ xf] egL pNn]v u/]sf] lyof] . clxn] klg oL lgrf]8x¿ plTts} ;fGble{s 5g\ . ljb\ofnodf
;Lldt ;|f]t / gfddfqsf s]xL ;fdu|Lx¿ /x]sf 5g\ . To;}n] ;|f]tsf ckof{Kttf lzIfssf]
k];fut ljsf;sf nflu jfwssf ¿kdf b]lvPsf] 5 .
lbg k/lbg tLj| ¿kdf kl/jt{g ePsf] ;dfhsf] cfjZostf ut ljuts} k|sf/, dfqf /
u'0f:t/sf ;|f]tn] k'/f ug{ ;Sb}g . oxL s'/f lzIfssf] k];fut ljsf;sf] ;jfndf klg nfu'
x'G5 . lsgsL o;sf nflu yk ;fwg / ;|f]tsf] cfjZostf kb{5 . Psflt/ eO/x]sf l;ldt
;|f]tsf] klg lzIfsx¿n] cfˆgf] k];fut ljsf;sf nflu k|of]udf sd} rf;f] b]vfpF5g\ eg]
csf]{lt/ ;/sf/ / ;DalGwt ljb\ofno k|zf;gn] cfjZos ;|f]t ;fwg pknAw u/fpg] tkm{
uDeL/tf b]vfpg ;s]sf] 5}g . ;dosf] ult cg';f/ ca x/]s lzIfssf] ;"rgf / ;~rf/
k|ljlwdf ;fIf/tf (Digital literacy) / kx'Fr x'g}kg]{ ePsf] 5 . clxn] sfnf] kf6LnfO{ ;]tf] kf6Ln]
/ ;]tf] kf6LnfO{ klg dlN6ldl8ofn] lj:yfkg ul//x]sf] 5 . of] ;Gbe{df k|To]s lzIfssf nflu
Pp6f Nofk6k (One Laptop per teacher, OLPT) sf] clgjfo{tf eO;s]sf] 5 . ;dosf] ult
cg';f/ cfjZos ;|f]t / ;fwg pknAw u/fpg' r'gf}tLk"0f{ /x]sf] 5 .
@=& cb\ofjlwstf (Being-up-to-date)
…g];gn af]8{ km/ k|f]km];gn l6lrª :6\ofG88{Ú, NBPTS -!(((_ sf cg';f/ k];fut ¿kdf ;r]t
lzIfs ;b}j uxg 1fg, ;l6s lg0f{o, gofF gofF vf]h cg';Gwfg / l;b\wfGtx¿k|lt rgfvf]
/lx/xG5 -;]l/8, @))(, k[=!! df pb\w[t_ egL pNn]v ul/Psf] 5 . cWoogsf Ps ;xefuLn]]
lxhf]sf] Pp6f :gfts, cfh k9\g 5f8\5 / ef]ln lg/If/ x'G5 eGg] ;'lgcfPsf] ;fGble{s egfOsf]
pb\w/0f u/]sf lyP . csf{ ;xefuLn] sDKo'6/ l/k|m]l;ªsf] pbfx/0f lb+b} k];fut cb\ofjlwstf
klg sDKo'6/ l/k|m]; u/]h:t} xf], lgoldt k|of]u ePsf] sDKo'6/ / /fd|f] a|fG8sf] g} eP klg
yGSofP/ /fv]sf] sDKo'6/df h] leGgtf x'G5 To:t} leGgtf cb\ofjlws x'g] / gx'g] lzIfs lar
x'G5 eg]sf lyP . of] pbfx/0fn] lzIfs cfˆgf] k];fut ljsf;sf nflu ;lj|mo, cWoogzLn
x'g'kg]{ / cfk"mnfO{ cb\ofjlws u/fO/xg' kg]{] s'/fdf hf]8 lbG5 /, of] kIf r'gf}tLk"0f{ /x]sf] 5 . 61
k|ljlwsf] ljsf; / lj:tf/n] r'gf}tL ylklbPsf] 5 . Od]n, OG6/g]6sf ;fy} dlN6ldl8ofsf
;fdu|LnfO{ k|of]u ug{ ghfGg] lzIfs cjlw ;lsPsf] pkef]Uo ;fdu|L ;/x TofHo x'g]a]nf
cfO;Sof] . clxn]sf ljb\ofyL{x¿n] o:tf ;fwgx¿ k|of]u u/]/ l5g l5gsf s'/f yfxf kfpg]
ePsf 5g\ . ca k|ljlw hfg]sf ljb\ofyL{x¿nfO{ k|ljlw k|of]u ug{ ghfGg] lzIfsn] k9fpg'k¥of]
eg] s] xfnt xf]nf < ljrf/0fLo kl/l:ylt l;h{gf ePsf] 5 . k'/fg} z}nLdf ;Lldt kf7\o k':tssf]
cfwf/df cWofkg u/fpg] lbg uO;s]sf] 5 tfklg w]/} lzIfsx¿df cfˆgf] hflu/sf] :yfloTj /
:jtM a9\g] ;]jf cjlwnfO{ cg'ej jif{sf] b'xfO{ lbP/ a:g], cfˆgf] k];fut If]qdf kTtfnfu]sf gofF
s'/fx¿df cb\ofjlws g/xg] / kl/jt{gnfO{ cfTd;ft gug]{ k|j[lTt /x]sf] 5 . o:tf lzIfsx¿n]
;dosf] ultnfO{ a'em]/ k|efjsf/L lzIf0f l;sfO lj|mofsnfk ;~rfng ug{ ;Sb}gg\ . To;}n]
lzIfs cb\ofjlws /xg'kg]{, p;n] cfˆgf] ljifo If]qsf gjLgtd pknlAw / 1fg;Fu ;fdLKotf
lzIfs lzIff @)&!

/fVg] / cfˆgf] ;Gbe{ / cg'ej;Fu hf]8]/ sIff sf]7fdf k|of]u ug]{ s'/f r'gf}tLsf ¿kdf /x]sf] 5 .
#= lgisif{ (Conclusion)
u'0f:t/Lo lzIffsf] k|d'v cfwf/ bIf lzIfs x'g\ / o;sf nflu pgLx¿sf] lg/Gt/ k];fut
ljsf; klxnf] ;t{ xf] . g]kfnsf] lzIfs lzIff / k];fut ljsf; sfo{j|mdn] ljleGg df]8x¿ kf/
ub}{ ljb\ofno If]q ;'wf/ sfo{j|md;Dd cfOk'Ubf s]Gb| lgb]{lzt tflndsf ljifoj:t' / k|lj|mofdf
kl/jt{g ePsf] 5 / sfo{ynf]df g} dfudf cfwfl/t 5f]6f] cjlwsf] k'gtf{huL tflnd ;~rfng
x'g yfn]sf] 5 . t/ lzIfssf] k];fut ljsf; sfo{j|md k|lt lzIfsx¿sf] pTk|]/0ff sd b]lvPsf]
dx;'; x'g yfn]sf] 5 . ljIf];'of]n] lzIfssf] k];fut ljsf;sf nflu lnPsf] nIo tf]lsPsf]
;dofjlw -cf=j= @)&)÷)&!_ df ;f] k'/f x'g g;Sg] ePsf] 5 . cfˆgf] k];fut ljsf;sf
nflu lzIfs :jod\ pT;flxt / tTk/ /xg'kg]{ xf] t/ o;f] gx'g'sf k5fl8sf sf/0fx¿ 5g\ .
h:t}M lzIfsn] cfjZos k];fut ;xof]u kfpg g;Sg'sf ;fy} lzIfssf] k];fut ljsf;nfO{
k|fyldstf glbOg'Ù k];fk|lt k|ltab\w x'g g;Sg', cfˆgf] uxg lhDd]jf/L / st{Jo lal;{P/ u}/
z}Ifl0fs lj|mofsnfkdf ;+nUg /xg' / clwsf/ k|flKtsf cfGbf]ngdf dfq Wofg lbg'Ù ljb\ofnosf]
ef}lts tyf ;f+:s[lts jftfj/0fn] l;sfO ;+:s[ltnfO{ k|f]T;flxt ug{ g;Sg'Ù k];fwld{tfnfO{
ljl;{P/ /fhgLlts klxrfg agfpg ;lj|mo /xg'Ù ljb\ofnox¿df ;fwg / ;|f]tsf] cefj /xg'Ù
;"rgf / k|ljlwsf] ljsf;n] k/Dk/fut lzIf0f k|lj|mofnfO{ k|efj kf/]sf] ;Gbe{df lzIfsx¿df
cfk"mnfO{ ;dofg's"n cb\ofjlws / kl/jt{gzLn u/fpg] hfFu/ gb]lvg' / k];fut ljsf;sf
nflu pTk|]/0ffhGo tTTjsf] cefj h:tf jfwf tyf r'gf}tLx¿ /x]sf 5g\ . oL afwfx¿nfO{
x6fpg / r'gf}tLx¿sf] ;fdgf ug{ ;Sg] u/L lzIfssf] k];fut ljsf;sf sfo{j|mdx¿ ;~rfng
x'g'kb{5 . lzIf0f k];fnfO{ bIf / k|lt:kwL{ hgzlStsf] /f]hfOsf] If]q agfpg ;Sg'k5{ . ;/sf/L
k|of;n] dfq k'Ub}g lzIfssf k|ltlglwd"ns ;+:yfx¿nfO{ klg lzIfssf] k];fut ljsf;sf nflu
lhDd]jf/ ;fem]bf/ agfpg'kb{5 . gLltut ;'wf/ u/]/dfq k'Ub}g ;+/rgfut ;'wf/sf ;fy} bIf
hgzlSt / kof{Kt ah]6 Joj:yfkg u/L sfof{Gjog txdf k|efjsfl/tf b]vfpg] bx|f] OR5fzlSt
/ ;sf/fTds k|j[lTtsf] vfFrf] kb{5 .
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lzIffdf pkef]Stfjfb (Consumerism in education)
8f= /fd:j¿k l;Gxf
k"j{ ;lrj, lzIff dGqfno
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n]v ;f/
lghL cy{zf:qLo l;b\wfGtcg';f/ j:t' jf ;]jfsf pkef]Stfx¿n] To;af6 k|fKt x'g] pkof]lutf,
;Gt'li6 / k|ltkmnsf cfwf/df dfq nufgL ub{5g\ . lzIff klg Pp6f cfly{s j:t' ePsf] gftfn]
pkef]Stfjfbsf] of] l;b\wfGtnfO{ dWogh/ /fVb} ;fj{hlgs / lghL If]qsf pTkfbg ahf/df
k|lt:kwf{ ug'{kb{5 . lzIffdf pkef]Stfjfb eg]sf] j:t' jf ;]jfsf] df]n, u'0f:t/, dfgs cflbaf6
cleefjs÷ljb\ofyL{x¿nfO{ ;';"lrt ug]{ xf] . t/ @) cf}F ztflAbsf] dWo;Dd pkef]StfnfO{ j:t'
jf ;]jfsf] :t/af/] k|ltjfb ug]{ clwsf/ lyPg . ;g\ !(^@ dfr{ !% df cd]l/sL /fi6«klt s]g]8Ln]
pkef]Stfsf rf/ cf]6f clwsf/ ;d]tsf] ljw]os sª\u|];df NofP hf] kl5 lj:tf/ eO{ cf7 cf]6f
clwsf/x¿nfO{ ;+o'St /fi6« ;ª\3n] :jLs[lt lbof] . To;}n] dfr{ !% nfO{ k|To]s jif{ cGt//fli6«o
pkef]Stf lbj;sf ¿kdf dgfOg] ul/Psf] xf] . g]kfnsf] ;Gbe{ x]g{] xf] eg] ljleGg P]g, sfg'g
/ lgb]{lzsfx¿åf/f Ifltk"lt{ ;d]tsf] clwsf/ pkef]StfnfO{ k|bfg ul/Psf] 5 . t/ lzIffsf
pkef]Stfx¿n] afWo eP/ u'0f:t/xLg lzIff lng' k/]sf] 5 / 5gf]6sf] clwsf/af6 jl~rt g} 5g\ .
lsgeg] bIftf, sfg'gL, ;+:yfut, k|lj|mofut u'0f:t/ h:tf lzIff pkef]Stfjfbsf r'gf}tLx¿ ljb\odfg
g} 5g\ . t;y{ o;sf ;'wf/sf nflu gjzf;sLo :j¿k, ljs]Gb|Ls/0f tyf ;'zf;gsf] kb\wltåf/f
blIf0f clk|msf, ef/t, tfGhflgo, c:6«]lnof, Sofgf8f tyf hflDaofn] ljleGg df]8]nx¿sf] cjnDag
u/]sf 5g\ . g]kfnn] klg of] df]8]nx¿af6 kf7 l;sL lzIff pkef]Stfsf] clwsf/ ;+/If0f ug{
cfjZos 5 .
kl/ro (Introduction)
cy{zf:qsf] l;b\wfGtcg';f/ s'g} j:t' jf ;]jf hf] b'n{e 5g\, h;df pkof]lutf 5, d"No 5 /
h;n] dfgjLo ;Gt'li6 k|bfg u5{ Tof] pkef]Uo j:t' (consumer's good) xf] . lzIffn] dflg;sf]
hLjg ;'vL, ;DkGg / ;kmn agfpF5, pTkfbsTj a9fpF5 / ;Gt'li6 tyf cfgGbsf] cg'e"lt
k|bfg u5{ . t;y{ lzIffnfO{ Pp6f pkef]Uo j:t'sf ¿kdf lng] ul/Psf] 5 . cGo cfly{s tyf
Jofkfl/s j:t' h:tf] lzIff klg Pp6f cfly{s j:t' (economic goods) ePsf] gftfn] o;df
s]xL ljz]iftfx¿ ljb\odfg /xG5g\ . lghL cy{zf:qLo l;b\wfGtn] s] eG5 eg] h'g j:t' jf
;]jfdf JolStsf] lghL nufgL x'G5 p;n] To;af6 k|fKt x'g] k|ltkmnsf] lx;fa u/L dfq vr{ ug]{
lg0f{o lnG5 . Tof] lghL jf ;fj{hlgs pTkfbg lsg gxf];\ . t/ lghL tyf ;fj{hlgs kb\wltåf/f
pTkflbt j:t' / ;]jfsf] ahf/ Joj:yfkgdf leGgtf x'G5 . lghL If]qn] cTolws k|rf/ k|;f/ / 63
lj1fkgsf cfwf/df ;fj{hlgs pTkfbg (public product) dfly cfj|md0f ul//x]sf] x'G5 . To;}n]
lghL / ;fj{hlgs cy{Joj:yfkg (private and public economic system) lardf åGå x'g' x'Fb}g .
To:t} of] klg ;To xf] ls ;fj{hlgs lzIff tyf lzIffdf lghL nufgL lar klg åGå x'g' x'Fb}g .
ctM lzIffsf g]t[Tjbftfx¿n] lzIff / lghL cy{ Joj:yflarsf] ;DaGw (relation between
private economy and education) nfO{ a'‰g'kb{5 .
t;y{ sNof0fsf/L tyf ;dfhjfbL (welfare and socialistic) /fHodf j:t' tyf ;]jfsf] pTkfbgdf
/fHosf] cTolws k|e'Tj /xG5 . t/ lzIffsf] nufgLnfO{ lgMz'Ns pb\od (enterprise) tyf pbf/
nufgL (liberal investment) sf ¿kdf lnOg] rng klg 5 . lzIff If]qsf] pTkfbgdf s] slt
nufgL ug]{ < of] Pp6f lglZrt cfwf/df lgwf{/0f x'g'k5{ . j:t' / ;]jf pTkfbdf df]nsf] cy{
x'Fb}g a? o;n] slt xb;Dd dfgjLo cfjZostfsf] kl/k"lt{ ug{ ;S5 To;df lge{/ ub{5 .
lzIfs lzIff @)&!

lzIff / lghL cy{nfO{ ljZn]if0f ubf{ lzIffsf ;~rnsx¿n] dxFuf] z}lIfs sfo{j|mdx¿ pTkfbg
ub{5g\ . To;n] ubf{ lzIff cfd pkef]Stfsf nflu axgsf/L (affordable) gx'g ;S5 . bf];|f] kIf
eg]sf] lzIffsf pkef]Stf ljb\ofyL{ / cleefjsx¿ x'g\ . pgLx¿ lghL jf cGo lzIffdf nufgL
ubf{ cGo pkef]Uo j:t';Fusf] pkof]lutf, df]n tyf k|ltkmn -nfe_ ;Fu t'ngf ub{5g\ . lzIffsf]
k|ltkmn cGo j:t' h:tf] l56f] k|fKt x'g] xf]Og . o;sf] k|ltkmn nfdf] ;dodf dfq k|fKt x'G5 .
ctM pkef]Stfjfbsf] l;b\wfGt (The principle of consumerism) cg';f/ pkef]Stfn] nufgL
ubf{ pkof]lutf, df]n, u'0f:t/, cfjZostf (wants) ;Gt'li6 :t/, Ifdtf cflb kIfx¿nfO{ ljrf/
ub{5g\ . To;sf cfwf/df dfq pkef]Uo j:t'sf] 5gf]6 (choice) ub{{5g\ -l;Gxf, @)&)_ .
cjwf/0ff (Concept)
lzIff If]qsf ;]jf k|bfosx¿ lj/n} ;]jfdf u'0ffTds / ;ª\VofTds b'j} kIfnfO{ ;dfg ¿kdf
Wofg k'¥ofPsf x'G5g\ . oL cjwf/0ffx¿ ljsl;t ug{ lghL nufgL (private investment) /
lzIffsf] :t/ tyf pkof]lutfsf] ljifodf s'g} vf]hL ePsf] x'Fb}g . ælzIffdf pkef]Stfjfb eg]sf]
1fg, ;dembf/L tyf l;kaf6 pkef]StfnfO{ ;';lHht ug]{ xf] . h;n] ubf{ p;n] b}lgs hLjgdf
k|of]u ug]{ ;|f]tx¿af6 cTolws ;Gt'li6 k|fKt ug{ ;sf];\ . o;n] pkef]usf j:t' / ;]jfsf] df]n,
u'0f:t/, dfgs, Jofkfl/s cEof; cflbaf6 pkef]StfnfO{ ;';"lrt u/fpg] xf] .Æ (Consumerism
in education is the preparation of an individual through skill, concept and understanding
that are required for everyday living to achieve maximum satisfaction and utilizaiton of
his/her resources. It is defined as educaiton given to the consumer about various consumer
goods and services covering price what the consumer can expect standard, trade practice
etc. (Ditcher, 1966)
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pko'{St tYon] s] bzf{pF5 eg] pTkfbgsf] k|lt:kwL{ ahf/df cGo j:t'sf] pkef]Stf ;/x lzIffsf
pkef]Stfx¿n] klg nufgL, 5gf]6, k|lt:kwf{, u'0f:tl/otf tyf ;Gt'li6sf k|Zgx¿nfO{ ljrf/
ug{ kfpg'kb{5 . t/ pkef]Stfjfbsf] l;b\wfGtcg';f/ lzIff pkef]Stfx¿n] 5gf]6sf] clwsf/
(right to choice) k|fKt u/]sf 5}gg\ . ;/sf/L nufgL ePsf ljb\ofnox¿df cleefjsx¿
afnaflnsf k9fpg afWo ePsf 5g\ (Johns and Morphet, 1975) . cGo j}slNks cj;/x¿
pknAw 5}gg\ . cd]l/sf tyf cGo b]zx¿df ;/sf/n] ;zt{ gub x:tfGt/0f (conditional
cash transiction) cyjf ef}r/ (voucher) pknAw u/fPsf] cj:yfdf dfq cleefjsx¿n]
ljb\ofno 5gf]6 ug]{ cj;/ kfPsf x'G5g\ . cGoyf cfk"mn] s/ lt/]sf] ;]jf If]qleqsf jf kfos
kg]{ ;/sf/L ljb\ofnox¿df 5f]/f5f]/Lx¿ k9fpg] afWofTds l:ylt /x]sf] x'G5 . lghL lzIf0f
;+:yfx¿åf/f pTkflbt z}lIfs sfo{j|mdx¿ dxFuf] ePsf] x'Fbf lzIff axgsf/L (affordable) x'Fb}g
64 / cfd gful/sn] lsGg ;Sg] cj:yf /xFb}g . Psftk{m cleefjsn] ;/sf/nfO{ s/ ltg]{ tyf
lzIffsf nflu cltl/St nufgL ubf{ jf lghL lzIf0f ;+:yfx¿df afnaflnsfx¿nfO{ k9fpFbf
lzIffsf pkef]Stfx¿ bf]xf]/f] vr{sf] df/df k/]sf 5g\ . ;fy} ljb\ofno 5gf]6 ug]{ cleefjssf]
clwsf/ klg s'l07t ePsf] 5 .
pkef]Stf clwsf/ (Consumers right)
@) cf}F ztfAbLsf] dWo;Dd j:t' / ;]jf tyf Jofkfl/s pTkfbgx¿ ;DaGwdf cGt/lj|mof ug]{
pkef]Stfx¿sf] clwsf/ ;ldlt g} lyof] . gSsnL / sd u'0f:t/sf] pTkfbg, unt k|rf/ k|;f/
tyf lj1fkglj?b\w pkef]Stfx¿nfO{ k|lt/Iff ug]{ / af]Ng] clwsf/ lyPg . @) cf}F ztfAbLsf]
pTt/fw{lt/ pkef]Stf cfGbf]ngn] cfk/flws Jofkfl/s /Iffsf lj?b\w clwsf/ tyf sfg'gL
;'/Iffsf nflu k|df0fx¿ h'6fpg yfNof] . Helen Ewing Nelson n] tof/ u/]sf] pkef]Stf
clwsf/ ;DaGwL 9fFrfnfO{ hf]g Pkm s]g]8Lsf] r'gfj k|rf/ k|;f/sf j|mddf ljt/0f ul/Psf]
lzIfs lzIff @)&!
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lyof] . r'gfjkl5 g]N;gsf ldq Fred Dutton hf] Ps ;/sf/L clwsf/L lyP . pgn] tof/ u/]sf]
pkef]Stf clwsf/ ljwo]s ;g\ !(^@ dfr{ !% tfl/vsf lbg cd]l/sL sª\u|];df k|:t't ePsf]
lyof] . s]g]8Lsf] To; efif0fnfO{ pkef]Stfsf rf/ cfwf/e"t clwsf/ four basic rights of
consumers eg]/ elgof] . kl5 o;nfO{ lj:tf/ u/L cf7 cf]6f clwsf/x¿nfO{ ;+o'St /fi6« ;ª\3n]
rf6{/sf ¿kdf :jLsf/ u¥of] . tL x'g\ M
! ;'/Iffsf] clwsf/ (Right to safty)
@ ;';"lrt x'g] clwsf/ (Right to information)
# 5gf]6sf] clwsf/ (Right to choice)
$ ;'g'jfOsf] clwsf/ (Right to hearing)
% ;Gt'li6sf] clwsf/ (Right to satisfaction)
^ Ifltk"lt{sf] clwsf/ (Right to redress)
& pkef]Stf lzIffsf] clwsf/ (Right to consumer education)
* :j:Yo jftfj/0fsf] clwsf/ (Right to healthy environment)
;Gb{e g]kfnsf] (Nepalese context)
lj=;+= @))& ;fnsf] /fhg}lts kl/jt{gkl5 s'g} g s'g} ¿kdf g]kfndf ;fj{hlgs ;]]jf
k|jfxdf ;'lglZrttfsf nflu ;/sf/L k|ltab\wtf hfx]/ x'Fb} cfPsf] 5 . ;f] j|mddf pkef]Stf
lxt ;+/If0fsf nflu ljleGg sbdx¿ rflnPsf 5g\ . pkef]Stf ;+/If0f d~r, ;fj{hlgs vl/b
P]g, :yfgLo k|zf;g P]g -sfnf ahf/L, 7uL_ tyf ;'zf;g P]g, @)^$ adf]lhdsf] Ifltk"lt{
;lxtsf] gful/s a8f kq Joj:yfkg lgb]{lzsf, @)^( nfu' eO/x]sf] 5 . ;fj{hlgs lgsfox¿n]
a8fkqadf]lhd g]kfn ;/sf/af6 tf]lsPsf lgsfosf ;]jfx¿nfO{ k|efjsf/L ¿kdf sfof{Gjog
ug]{ sfg'gL Joj:yfx¿ u/]sf 5g\ . h;cg';f/ hg;Dks{ sfod ug]{ ;/sf/L sfof{nox¿n]
;]jfsf] k|s[lt, ;]jf k|flKtsf] sfo{ljlw, nfUg] ;do, lhDd]jf/ kbflwsf/L, nfUg] b:t'/, u'gf;f]
;'Gg] kbflwsf/L, tfn's sfof{nosf] ;Dk{s 7]ufgf, ;]jf k|jfxsf] k|fyldstf, Ifltk"lt{ k|fKt x'g]
gx'g] / k|fKt x'g] eP /sd ;d]t v'nfO{ ;a}n] b]Vg] u/L /fVg] k|fjwfg 5 . To:t} Ifltk"lt{sf] dfu
bfaL j|mdzM lhNnf k|zf;g sfof{no, If]qLo k|zf;g sfof{no, ;DalGwt dGqfno / k|wfgdGqL
tyf dlGqkl/ifb\sf] sfof{nodf ug{ ;Sg] Pjd\ Ifltk"lt{ lgwf{/0f ;ldltn] ;]jfu|fxLnfO{ k'Ug
uPsf] jf:tljs xfgL gf]S;fgLsf] kl/df0f ljrf/ u/L /sd lgwf{/0f u/L lbg] Joj:yf 5 . ;fy}
Ifltk"lt{ /sdsf] lgwf{/0f ubf{ >ldssf] Ps lbgsf] Go"gtd kfl/>ldsdf g36\g] u/L clwstd
¿= % xhf/ x'g] Joj:yf ul/Psf] 5 eg] If]qLo k|zf;g sfof{no / k|wfgdGqL tyf dlGqkl/ifb\sf]
sfo{fnodf & lbgleq b'a} kIfn] k'g/fj]bg lbg] k|fjwfg 5 . k'g/fj]bg ;'Gg] sfof{nox¿n] !%
lbgleq lsgf/f nufpg'kg]{ Joj:yf ul/Psf] 5 . ;f] sfo{j|md cWofudg ljefu, j}b]lzs /f]huf/ 65
ljefu, oftfoft Joj:yf sfof{nox¿, #% cf]6f lhNnfsf dfnkf]t / gfkL sfof{nox¿, vfb\o
k|ljlw tyf u'0f lgoGq0f ljefu, jfl0fHo tyf cfk"lt{ Joj:yfkg ljefu, s[lif ljefu cGtu{tsf
#% cf]6f sfof{nox¿, kz' ;]jf ljefucGtu{tsf *$ cf]6f sfof{nox¿ / ljb\ofno lzIfs
lstfavfgfdf Ifltk"lt{ ;lxtsf] gful/s a8fkq nfu' ul/Psf] 5 -d}gfnL / af:sf]6f, @)&!_ .
lzIffsf] ;Gbe{df P;Pn;L k/LIffnfO{ g} lzIff ;]jfsf] u'0f:tl/otfsf] cfwf/ dfGg] xf] eg] P;=
Pn=;L= k/LIffsf] k/LIffkmndf Ps¿ktf b]lvFb}g . P;Pn;L k/LIffsf] k/LIffkmn xfn ;/b/
%)–^) k|ltztsf] xf/fxf/Ldf dfq /x]sf] 5 eg] To;df klg sl/a *) k|ltzt ;xeflutf lghL
If]q (private sector) sf] /x]sf] b]lvG5 . hxfF ;/sf/sf] nufgL x'Fb}g . To;df klg ;fj{hlgs
ljb\ofyL{] ljlzi6 >]0fLdf pTtL0f{ x'g]sf] k|ltzt ^ sf] xf/fxf/Ldf dfq /x]sf] 5 . P;Pn;L
pTtL0f{ :gftsx¿sf] >d ahf/df dfu 5}g / clwsf+z pRr lzIffdf ;fwf/0f ljifo cWoog
lzIfs lzIff @)&!
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ub{5g\ . ltgLx¿df l;s]sf ljifo j:t'x¿nfO{ jf:tljs hLjgdf k|of]u u/L hLjg lgjf{x /
hLjg kb\wlt;Fu lzIffnfO{ cfab\w ug]{ Ifdtf 5}g . ctM lzIff a]/f]huf/sf] y'k|f] HofldtLo
(geometrically) cyf{t\ @, $, *, !^ sf] ultdf j[lb\w eO{ r'gf}tLsf] ¿kdf ple/x]sf] 5 . b]zsf]
;fj{hlgs z}lIfs nufgLnfO{ x]g]{ xf] eg] /fli6«o ah]6sf] sl/a !$ / s'n u|fx:y pTkfbg
(GDP, Gross Demostic product) sf] $=@ k|ltzt /sd lzIffdf vr{ ul/Psf] 5 . ctM lzIff
pkef]Stfsf] nufgL Ifltu|:t / cg'Tkfbs ;fljt ePsf] 5 .
lzIff pkef]Stfjfbsf k|dv
' r'gf}tLx¿ (Major challenges of education consumerism)
d'n'ssf] z}lIfs ljsf;sf nflu k|bfg ul/g] z}lIfs ;]jfx¿ l56f] 5l/tf], k|efjsf/L, ldtJooL,
pkef]Stf ;Gt'li6 Pjd\ u'0f:t/Lo 9ª\uaf6 k|bfg ug]{ /fHoaf6 ;+:yfx¿sf] ;+/rgfut /
sfo{ljlwut k|aGw ldnfOPsf] x'G5 . z}lIfs ;]jf k|jfxx¿sf] d'Vo pb\b]Zo eg]sf] b]zsf] lzIff
k|0ffnLdf ;a} afnaflnsfx¿sf] Gofok"0f{ kx'Fr tyf z}lIfs pknlAwsf] u'0f:t/df ;'wf/ u/L ;du|
¿kdf pkef]Stfx¿sf] ;Gt'li6df clej[b\lw ug'{ xf] . t/ lzIff ;]jf k|jfxsf lgDg u'0f:tl/otfsf
sf/0f lzIff k|0ffnLsf] cfGtl/s / afx\o (internal and external) ;Ifdtf sdhf]/ eO{ sl/a %)
k|ltzt nufgL v]/ uO/x]sf] :ki6 5 . kl/0ffd:j¿k z}lIfs cj;/, ;'ljwf / kx'Frdf c;dfgtf,
lghL / ;fd'bflos lzIf0f ;+:yf larsf] pTkfbg b/sf] b'/L, z}lIfs a]/f]huf/Lsf]] ljs/fn l:ylt
h:tf r'gf}tLx¿ lzIff pkef]Stf ;fd' ljb\odfg g} /x]sf 5g\ . h:t} M
!= bIftf ;DaGwL r'gf}tL (Efﬁciency related challenges) : k|efjsf/L ;]jf k|jfxdf
sd nufgLdf ck]lIft ;doleq u'0f:t/Lo kl/0ffd (result) pkef]Stfn] vf]H5 . u'0f:tl/o
kl/0ffd (result) eg]sf] ;do nfut / bIftfsf] ;Gt'li6 ;dfof]hg (adjustment) xf] . t/
To:tf] cj:yf xfd|f] lzIff ;]jf k|jfxdf b]lvFb}g .
@= u'0f:tl/otf ;DaGwL r'gf}tL (Quality related challenges) : k|efjsf/L ;]jf
k|jfxn] k|bTt ;]jf;Fu To;sf ;]jfu|fxLsf] ;Gt'li6 :t/ (satisfaction level of clients)
nfO{ hgfpF5 . xfd|f k|bTt z}lIfs ;]jfx¿sf] kl/df0f (quantity) k'u]sf] x'Fb}g eg] o;sf]
u'0f:tl/otf (quality) ´g\ sdhf]/ ePsf] x'G5 . kf7\o k':tssf] ljifoj:t' q'l6k"0f{, 5kfO
sfuhsf] :t/, lrqsf] :k:6tf cflbsf] :t/ sfod gePsf] Pp6f pbfx/0f xf] .
#= sfg'gL÷;}b\wflGts r'gf}tL (Legal/theoritical challenges) : ;]jf k|jfxdf ;/sf/L
lgsfosf] Psflwsf/ (monopoly) /xg] / lghL If]q h:tf] k|lt:kwf{ gx'g] ePsf] xF'bf
ljb\ofyL{nfO{ ;]jf 5gf]6sf] cj;/ Go"g /xG5 . lghL If]qsf] lzIff lsGg a9L nfut k5{ jf
;:tf] lzIff lng ;fd'bflos ljb\ofnodf g} hfg'kg]{ x'G5 . ctM cleefjs;Fu 5gf]6sf] c¿
ljsNk 5}g .
66 $= pTt/bfloTj / hjfkmb]lxtfsf] sdL (Lack of accountability and responsibility)
: ;/sf/L ;]jf k|bfosx¿ ;]jfu|fxLk|lt xf]Og dflyNnf] tfn's lgsfok|lt pTt/bfoL x'G5g\ .
o:tf] cj:yfdf ;]jfu|fxL klg dfly -s]Gb|_ s} d'v tfS5 . g]kfnsf cfd gful/s l;+xb/af/
wfpg' o;sf] pbfx/0f xf] .
%= ;]jfu|fxLsf] rfxgf / cfjZostfsf] pk]Iff (Negligation toward wants and needs
of the service holders) : ;/sf/L÷;fj{hlgs lgsfox¿nfO{ ;ª\u7gsf] pb\b]Zodf a9L
Wofg lbg] u/L clwsf/ k|fKt x'g] ePsf] x'Fbf ;]jfu|fxLsf] rfxgf / cfjZostfsf] pk]Iff
ul/G5 . h:t} M lh=lz=sf=af6 lbOg] ;'ljwf, ljb\ofno ;'wf/ of]hgf cg'bfg, 5fqj[lTt
cflbsf] ljt/0f sf]6fcg';f/ ul/G5 . ;]jfu|fxLsf] cfjZostf / rfxgfcg';f/ ul/Fb}g .
^= s]lGb|t kb\wlt (Centralized system) : ;fj{hlgs ;]jf hgtfsf] glhsaf6 k|bfg ug]{
geO{ /fhwfgL, If]qLo tyf lhNnf :t/af6 ljt/0f ug]{ s]Gb|Ls[t Joj:yf /x]sf] 5 .
lzIfs lzIff @)&!
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&= Ifltk"lt{sf] Joj:yf gePsf] (Lack of redress provisions) : q'l6k"0f{ / :t/xLg
k':ts k9\bf ljb\ofyL{x¿nfO{ kg]{ c;/, u'0f:t/xLg k|bfg ul/g] lzIff, unt pkrf/ ubf{
la/fdLnfO{ kg]{ c;/sf] Jofjxfl/s ¿kdf Ifltk"lt{ lbnfpg]÷e/fpg] ul/Psf] 5}g . t;y{
;]jf k|jfxdf r/d nfk/jfxL a9]sf] 5 .
*= ;xeflutfsf] sdL (Lack of participation) : ;]jf k|jfx k|lj|mof / d"Nofª\sgdf
;/f]sf/jfnfx¿, gful/s ;dfh, u}/;/sf/L ;ª\3 ;+:yfx¿nfO{ ;xefuL u/fOPsf] 5}g .
(= ;]jfsf] cTolws r'xfj6 (Rampan likage of services) : lzIff dGqfnob]lv
ljb\ofno;Dd dflyb]lv tnsf] kb\wlt0cg';f/ kmG8 / ;]jf hfg] k|lj|mof ePsf] xF'bf kl/df0f
tyf u'0f:t/ (Quantity and quality) b'a}df r'xfj6 eP/ tn sd ;|f]t dfq k'Ug] ub{5 .
!)= ;+:yfut r'gf}tLx¿ (Institutional challenges): ;]jf k|bfos ;/sf/L lgsfosf
JolSt, lgsfo / ;+:yfx¿df Ifdtfsf] cefj, ;]jfu|fxLsf] klxrfgsf] sdL, sdhf]/ z}lIfs
Joj:yfkg ;"rgf k|0fnL (EMIS), ;]jfsf] k|fyldsLs/0fsf] cefj tyf oyf]lrt cg'udg,
sfo{9fFrf / d"Nofª\sg ;+oGqsf] cefjn] ubf{ lzIffsf pkef]Stfx¿n] ;f:tL Pjd\ x}/fgL
Joxf]g'{kg]{ cj:yf /x]sf] 5 .
!!= k|lj|mofut r'gf}tL (Challenges related to process) : ;fj{hlgs lgsfosf ;]jf
k|bfosx¿ k|lj|mofdf a9L s]Gb|Lt x'G5g\ hxFf pkef]Stfx¿nfO{ k|lj|mof xf]Og kl/0ffd (Not
process but result) rflxPsf] x'G5 . ;]jf ljt/0fdf nfu]sfx¿sf] pkef]Stf k|ltsf] wf/0ff
gsf/fTds /x]sf] 5 . sd{rf/Lx¿df cfk"mnfO{ ;j{;fwf/0f gful/seGbf dflyNnf]] ju{sf]
7fGg] ;f]rfO / dfgf]j[lTt, hgtfk|lt lzi6tf Pjd\ gd|tfsf] Jojxf/ gx'g] tyf s]lGb|t
dfgl;stf ljb\wdfg 5 .
!@= k|jt{g / kl/jt{gsf] cefj (Lack of renovation and change) : ;fj{hlgs ;]jf
k|0ffnLdf k|jt{g jf kl/jt{gn] k|f]T;fxg kfpg] cj:yf /x]sf] 5}g . ;]jf k|jfx kb\wlt
k/Dk/fjfbL, l9nf ;':tLu|:t (lethargic) ePsf] 5 . ;]jfsf] kxF'rdf gcfPsfx¿nfO{ s;/L
kxF'rdf Nofpg] (how to reach to th unreached) sf] k|0ffnLut Joj:yf ePsf] b]lvFb}g .
!#= ;|f]t ;fwgx¿sf] ;b'kof]usf] cefj (Lack of proper utilization of resources):
ljb\ofno ah]6, z}lIfs ;fdu|L cg'bfg, kf7\o k':ts tyf ef}lts lgdf{0fsf] /sd cflb
z}lIfs ;|f]tx¿sf] ;b'kof]u ePsf] b]lvFb}g .
!$= P]g lgodsf] unt k|of]u / Joj:yf (Misinterpretation of act and regulations):
sd{rf/Lx¿n] ljb\odfg P]g lgodsf] cfk"m cg's"n cy{ nufO{, thljhL clwsf/sf] k|of]u
u/L lghL kmfObf lng] u/]sf 5g\ / To;sf] ph'/L ;'Gg], Ifltk"lt{ lbg], sf/afxL ug]{, cg'udg
/ d"Nofª\sg ug]{ k|fejsf/L ;+oGqsf] cefj 5 .
67
;'wf/sf nflu ;'emfjx¿ (Suggestions for reform) : lzIff ;]jf jf ;fj{hlgs ;]jfnfO{
k|efjsf/L agfpg ;ª\u7gfTds k'g/;+/rgf ug{ ;+:yfx¿df kl/j{tg Nofpg], b08 k'/:sf/nfO{
z}lIfs glthf;Fu cfjb\w ug]{ h:tf k|of; ljleGg d'n'sx¿n] u/]sf] b]lvG5 . gj zf;sLo
(neo-governance) :j¿k, ljs]Gb|Ls/0f Pjd\ ;'zf;g (decentralization and good governance)
sf] cjwf/0ffnfO{ cjnDag ul/Psf 5g\ . s]xL cEof;x¿ oxfF pNn]v ul/Psf 5g\ . hf] g]kfnsf
nflu klg cg's/0fLo x'g ;S5 M
-s_ blIf0fL clk|msf M Batho pela principle nfO{ cfwf/ dfgL ;]jf k|jfxsf ;Gb{edf gful/sx¿
-pkef]Stf_ ;Fu k/fdz{ ug]{, ;]jfsf] u'0f:t/ tf]Sg], ;]jfdf ;a}sf] kxF'r ;'lglZrt ug]{,
v'nfkg / kf/blz{tf sfod ug]{, Ifltk"lt{sf] Joj:yf ug]{ tyf k|bTt ;]jfdf ldtJolotf
Pjd\ bIftf sfod ug]{ h:tf pkfox¿ cjnDag u/L ;]jfdf k|efjsfl/tf Nofpg] k|of;
lzIfs lzIff @)&!
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ul/Psf] 5 . of] sfo{x¿nfO{ (transforming public service delivery TPSD) gd'gf eg]/
elgG5 .
-v_ ef/t M ef/tsf] aª\Unf]/df gful/s clen]v sf8{ (citizens report card, CRC) df]8]ncg';f/
k|bTt ;]jfsf] pkef]Stf ;j]{If0f u/L s''g ;]jfsf] :t/÷:yfgdfg (rating of service) s]
xf] < eGg] af/] hfgsf/L ;fj{hlgs ug]{ . o:tf] hfgsf/L ;fj{hlgs ug'{ cl3 gful/s
;dfh, :jtGq lj1 tyf ;~rf/ dfWod ;d]t ;lDdlnt ;]jf k'g/fjnf]sg ;ldlt (service
review committee, SRC) n] ;DalGwt lgsfo;Fu 5nkmn u/L k|ltlj|mof lng] sfo{ u5{
/ ;'wf/sf nflu ;'´fj lbG5 . ;g\ !((# b]lv @))# ;Dd ;]jfsf] u'0f:t/df ;'wf/ /
k|ultsf] k}/jL (advocacy) sf] If]qdf pNn]vgLo ;'wf/ ePsf] kfOPsf] 5 . ;g\ !((( sf]
;j{]If0fn] kfj/ sDkgLsf] ;]jf k|lt ^&, vfg]kfgLdf $@, 6]lnkmf]gdf ^&, oftfoftdf #@,
k|x/L ;]jfdf #$ k|ltzt gful/sx¿ ;Gt'i6 ePsf] b]lvof] . cfˆgf] :yfgdfgdf ;'wf/
Nofpg ;]jf k|bfosx¿lar k|lt:kwf{ x'g] eO{ ;]jfu|fxLn] kfpg] ;]jfdf j|mlds ;'wf/ ePsf]
cWoogkZrft b]lvof] .
-u_ tfGhflgof M ;fj{hlgs k|zf;g / ;/sf/ PSn}n] ;]jf k|jfxsf ;Dk"0f{ lhDd]jf/L jxg ug{
g;Sg] s'/fnfO{ dgg u/L w]/} k|sf/sf ;/f]sf/jfnfx¿ (stakeholders) nfO{ ;fj{hlgs ;]jf
k|lj|mofdf Nofpgsf nflu tfGhflgofn] ;f´]bf/L ;]jf k|jfx (cooperative service delivery,
CSI) df]8]n nfu' u/]sf] 5 . CSD eGgfn] ;fj{hlgs If]qn] gful/s ;dfh / lghL If]qnfO{
;]jf k|bfg ug{sf nflu k|of]udf Nofpg] df]8]nnfO{ a'l´G5 .
-3_ c:6]«lnof M k|ljlwn] NofPsf] gofF k|jt{gnfO{ ;]jf k|jfxdf k|of]u ug]{ pb\b]Zon] c:6]«lnofn]
;g\ !((( df (Building service delivery, BSD) df]8]n nfu' u¥of] h:fsf] cfbz{ jfSo
g} "Improving government service: building a better Queens land" lyof] h;n] ;"rgf
k|jfx, k|jt{gnfO{ cfTd;ft u/L efjL dfu{ lbzf, sfo{ ;Dkfbgdf ;'wf/ tyf ;]jfu|fxLsf]
lxtnfO{ d'Vo ljifo If]q agfPsf] 5 .
-ª_ Sofgf8f M j}slNks ljifo If]q k|jfx (alternative service delivery, ASD) df]8nåf/f
Sofgf8fn] ;fj{hlgs If]qsf] k'gM ;+/rgfsf] Pp6f /rgfTds / ultzLn k|lj|mof cjnDag
u¥of] . h;n] JolStx¿, ;fd'bflos ;d"x tyf cGo ;+:yfx¿lar zf;sLo sfo{x¿sf]
;f´]bf/L ub}{ ;]jf k|jfxdf ;'wf/sf] k|of; ul//x]sf] 5 .
-r_ hflDaof M lzIff ;]jf k|jfxdf ;'wf/ (reform education service delivery, RESD)
sfo{j|mddfkm{t !@ cf]6f l;b\wfGtdf cfwfl/t eO{ lzIff ljefu (DOE) n] lzIff ;]jf
k|jfx j8fkq (charter) hf/L u/]sf] 5 . To;df u'0f:t/, kl/df0f, k/fdz{, kx'Fr, lzi6tf /
;f}x[fb{tf, ;"rgf Joj:yfkg, v'nfkg tyf kf/blz{tf cflb ;dfj]z u/]sf] 5 -l;Gxf,@)&)_ .
68
pkef]Stfjfbsf] b[li6sf]0fn] lzIff ;]jfnfO{ k|efjsf/L agfpg cGt//fli6«o :t/df eO/x]sf
pko'{St cEof;x¿af6 g} kf7 l;sL ;]jf k|jfxdf ;'wf/ Nofpg ;lsG5 . o;sf ;fy} s]xL yk
;'´fjx¿ klg k|:t't ul/Psf 5g\ M
-s_ sfg'gL÷gLltut ;'wf/ (Legal/policy reform )
-v_ ;+:yfut ;'wf/ (Institutional improvement)
-u_ k|lj|mofut Pjd\ sfof{Tds ;'wf/ (Procedural and functional reform)
-3_ pkef]Stfsf] klxrfg (Understanding customers)
-ª_ ;]jf 9fFrf tof/ ug]{ (Design services)
-r_ pkef]Stf;Fu ;Dk{s ug]{ (Consult customer)
-5_ ;Ifd sd{rf/Lsf] 5gf]6 (Employ capable staff)
lzIfs lzIff @)&!

-h_ kf7 l;Sg] (Learn lesson)
-´_ lzIff ;]jfsf] kx'Fr, pknAwtf, :jLsfo{tf / axgsfl/tfdf j[b\lw ug]{

(Enhance access,

avaibility, acceptability and affordability of education services)
Ifltk"lt{ k|bfg ug]{ (Provide redress)
gful/s a8fkq k|sfzg ug]{ (Publicise citizens charter)
;fj{hlgs ;DklTtsf] jrt ug{] (Save public property)
;]jf k|jfxdf lg/Gt/tf k|bfg ug]{ (Consistency in service delivery)

Kannedy J.F. (1962). Special message to the congress on protecting to consumer
interest. USA : (NA)
Ditcher, E. (1966). How hold of mouth edwer. USA : (NA)
Smith, R. (1995). Pioneer fights on for consumer safety. USA : Baltimore sun.
lzIfs lzIff @)&!
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-`_
-6_
-7_
-8_
pk;+xf/ (Conclussion)
ca k|Zg p7\5 s] lzIffsf pkef]Stfx¿ -ljb\ofyL{÷kl/jf/_ n] pkef]Stfjfbsf oL l;b\wfGtx¿sf]
k|of]u ug]{ df}sf k|fKt ub{5g\ < s] lzIff pkef]usf nflu pkef]Stfn] ;]jf 5gf]6sf cj;/x¿
kfpF5g\ t < s] ;jf]{Ttd k|sf/sf] z}lIfs sfo{j|md pTkfbg ug]{ xfd|f] cjwf/0ff ljsl;t ePsf] 5
< Pp6f ;fj{hlgs ljb\ofnosf sfo{j|mdx¿df s] s:tf ljz]iftfx¿ x'g'kg]{ xf] < Pp6f k|fylds
tyf dfWolds lzIff sfo{j|mdsf nflu s] slt nfut x'g'kg]{ xf] < ;f] sfo{j|mdn] pkef]StfnfO{
s] slt ;Gt'li6 k|bfg ug]{ xf] < s] of] cf}lrTosf] k'li6ofOFsf] cfjZostf 5 ls lghL k|lt:kwL{
ahf/df Pp6f pkef]Stfn] pTs[i6 lzIff lng] ls cGo j:t' lsGg] < ;fj{hlgs If]qsf] j:t'
jf ;]jf pTkfbgnfO{ vl/b ug]{ ls lghL If]qsf] < lzIffsf pkef]Stfx¿nfO{ pRr u'0f:t/sf]
lzIff lng] cj;/ lbg'kg]{ xf] ls xf]Og (should not the consumer be given the opportunity to
purchase a program of high quality education) < lzIffsf pkef]Stfx¿ oL k|Zgx¿sf] hjfkm
eljiodf klg vf]hL g} /xg] 5g\ .
g]kfnsf] kl/j]z x]g]{ xf] eg] of] kl/l:ylt emg\ hl6n /xsf] 5 . b]zdf ;fj{hlgs÷;fd'bflos
lzIf0f ;+:yfx¿sf] afx'No /x]sf] 5 . cGo j}slNks lzIf0f ;+:yfx¿ 5}gg\ . ljb\ofno lzIffsf]
sl/a *@ k|ltzt If]q ;/sf/L nufgLsf ;fd'bflos ljb\ofnox¿n] cf]u6]sf 5g\ . lzIffsf]
u'0f:t/, ljb\ofnosf] z}lIfs pknlAw h] h:tf] eP klg xfd|f cleefjsx¿ afWo eP/ cfk\mgf]
5f]/f5f]/Lx¿nfO{ To;} ljb\ofnox¿df k9fO /x]sf 5g\ . ;fj{hlgs If]qdf j}slNks pkfosf]
cjnDag ul/Psf] b]lvFb}g . j}slNks lzIf0f ;+:yfsf ¿kdf -sl/a !* k|ltzt_ lghL If]qsf]
pkl:ylt eP klg lghL If]qsf] lzIff dxFuf] / ;x/L If]qdf dfq ;Lldt /x]sf] 5 . u'0f:t/Lo
lzIffsf nflu cleefjsx¿ lghL If]qsf] vf]hL ubf{ cfk\mgf] lghL nufgLsf] Ifdtfaf6 wfGg
;Sg] l:ylt 5}g . lghL If]qsf z}lIfs pTkfbgx¿ u'0f:t/Lo 5g\ ls 5}gg\ < cleefjsx¿
;Gt'i6 5g\ ls 5}gg\ < ljb\ofno lzIffkl5 pRr lzIffdf ljb\ofyL{sf] pknlAw :t/ s] s:tf]
/x]sf] 5 < oL k|Zgx¿ klg lghL If]qsf] lzIffsf ;Gbe{df lg?Ttl/t g} /x]sf 5g\ . ctM g]kfnL
ljb\ofyL{ tyf cleefjsx¿ Pp6f pkef]Stfsf] x}l;otn] ljb\ofno 5gf]6 ug]{ clwsf/ (right 69
to choice school) af6 jl~rt /x]sf 5g\ .
;Gb{e ;fdu|L
l;Gxf, /fd:j¿k -@)&)_ . lzIffsf] ljTtzf:q . sf7df8f}F M ljb\ofyL{ k':ts e08f/
d}gfnL, pd]z / jf:sf]6f, s[i0fxl/ -@)&!_ . Ifltk"lt{;lxtsf] gful/s a8fkq tyf ;fj{hlgs ;]jf
k|jfx ;d:of, ;Defjg / ;'wf/sf pkfox¿ . sf7df8f}F M k|wfgdGqL tyf dlGqkl/ifb\sf]
sfof{no

g]kfndf k|f/lDes afn l;sfO tyf ljsf; dfkb08sf] lgdf{0f /
o;sf] k|of]u M Ps ljjr]gf
b]ljgf k|wfgfª\u, lgb]{zs, z}lIfs hgzlSt ljsf; s]Gb|
lszf]/ >]i7, k|fWofks, ;]l/8, lqe'jg ljZj ljb\ofno
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n]v ;f/
;a}sf nflu lzIff sfo{j|mdsf] ;'?cftb]lv k|f/lDes afn ljsf; sfo{j|mdcGtu{t ljb\ofnodf
cfwfl/t / ;d'bfodf cfwfl/t b'j} lsl;dsf s]Gb|x¿sf] :yfkgf b'|tTt/ ¿kdf ePsf] cj:yf 5 .
o; cj:yfdf afn ljsf; sfo{j|mdsf] dd{cg';f/ afn aflnsfsf] ;jf{ª\lu0f ljsf; eP gePsf]
n]vfhf]vf ug]{ dfkgsf] cfjZostf dx;'; ul/Psf] lyof] . To; kl/k|]Iodf o:tf n]vfhf]vf ug]{
tl/sf / dfkssf] 7f]; ;"rs gePsf] cj:yfdf sfo{j|mdsf] d"Nofª\sg :yflkt s]Gb|sf] ;ª\Vof, egf{
b/ / sfo{j|mddf ;+nUg eP/ sIff ! df egf{ ;ª\Vof leqdfq ;Lldt /x]sf] cj:yf lyof] . oL
tYofª\sx¿nfO{ x]bf{ afn ljsf; sfo{j|mdsf] h'g ds;b xf] ;f] k'/f eP gePsf] Plsg ug{ c;xh
lyof] eg] sfo{j|md ;~rfngsf] kl/l:yltdf ;xhstf{n] s]Gb|sf afnaflnsfx¿nfO{ s] u/fpg] <
s;/L u/fpg] < s] d"Nofª\sg ug]{ < s;/L d"Nofª\sg ug]{ < af/] cGof}ndf /x]/ ;a}eGbf ;lhnf]
pkfo lstfa k9fpg] / hf“r lng]df s]lGb|t x'g k'Uof] . jf:tjdf afn ljsf; s]Gb|df afnaflnsfsf]
zf/Ll/s, dfgl;s, ;fdflhs / ;+j]ufTds ljsf; x'g'kg]{ / o;} ljsf;sf] ultn] l;Sgsf] nflu
l;sfpg] cjwf/0ffdf afn l;sfO tyf ljsf; dfkb08 lgdf{0f ul/Psf] xf] .
k[i7e"ld
ljut s]xL jif{b]lv ;+;f/sf ljleGg b]zx¿df æk|f/lDes afn l;sfO tyf ljsf;Æ dfkb08x¿sf]
lgdf{0f ug]{ sfo{ tLj| ultdf e}/x]sf] 5 . o;} j|mddf g]kfndf klg k|f/lDes afn l;sfO tyf
dfkb08 lgdf{0f u/L k|of]udf NofOPsf] 5 . x'g t k|f/lDes afn ljsf; sfo{j|mdn] ;d]6\g] ;a}
pd]/ ;d"xsf nflu pd]/ cg';f/ 5'6\6f5'6\6} dfkb08x¿ lgdf{0f x'g'kg]{ eP tfklg xfnnfO{ $*
b]lv ^) dlxgf cyf{t\ $ jif{ pd]/ ;d"xsf afnaflnsfx¿sf nflu dfq} of] dfkb08 lgdf{0f
ul/Psf] 5 . of] dfkb08 g]kfn ;/sf/ lzIff dGqfno, lzIff ljefuåf/f o'lg;]km g]kfnsf]
;xof]u lgdf{0f ePsf] xf] . o;sf] lgdf{0fdf k|f/lDes afn ljsf;;Fu ;Dab\w y'k|} ;ª\3 ;+:yf
Pjd\ ljz]if1x¿sf] ;xof]u / k|ToIf ;+nUgtf /x]sf] lyof] .
o; n]vdf k|f/lDes afn l;sfO tyf ljsf; dfkb08 eg]sf] s] xf] < of] lsg lgdf{0f ul/of] <
g]kfndf of] s;/L lgdf{0f ul/Psf] lyof] < tyf g]kfndf o;sf] k|of]uaf/] s] e}/x]sf] 5 eGg] af/]
rrf{
ul/Psf 5g\ .
70
of] s] xf] <
k|f/lDes afn l;sfO tyf ljsf; dfkb08 Ps lglZrt pd]/ ;d"xsf afnaflnsfx¿sf nflu
agfOG5 / of] dfkb08 pSt pd]/ ;d"xsf ;Dk"0f{ afnaflnsfx¿n] hfGg} kg]{ / ug{ ;Sg'kg]{
Ifdtfsf] :t/Ls/0fsf nflu ljsf; ul/Psf] /fli6«o dfkb08 xf] . ctM g]kfndf lgdf{0f ul/Psf]
o; dfkb08n] g]kfn clw/fHoe/sf lxdfn, kxf8, t/fO{, pkTosfdf /x]sf $* b]lv ^) dlxgf
pd]/ ;d"xsf ;Dk"0f{ afnaflnsfx¿n] hfGg'kg]{ 1fg / ug{ ;Sg'kg]{ Ifdtfx¿sf] km]xl/:t k|:t't
u/]sf] 5 . of] afn l;sfO tyf ljsf; dfkb08nfO{ ;;{lt x]g]{ xf] eg] pSt pd]/ ;d"xsf
ljsf;fTds pko'St l;sfO / ljsf;sf :t/ / ;f] :t/ dfkg ug]{ Ps k|sf/sf] ;"rs klg xf] .
of] lsg lgdf{0f ul/of] <
g]kfndf k|f/lDes afn ljsf;;Fu ljleGg b:tfj]hx¿ -h:t}M gLlt lgod, of]hgf, kf7\oj|md,
lzIfs lzIff @)&!
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sfo{j|md sfof{Gjog, lgb]{lzsf, lzIfs tflnd k'l:tsf, afn ljsf; s]Gb|sf] Go"gtd dfkb08
cflb_ ljleGg ;dodf lgdf{0f eO{ nfu' ePsf 5g\ . ljut b'O{ b;s cl3;Dd gu0o ;ª\Vofdf
/x]sf] afn ljsf; s]Gb|x¿sf] ;ª\Vof xfn jif{x¿ j[b\lw eO{ sl/a #) xhf/sf] ;ª\Vof k'lu;s]sf]
5 . To;}u/L s]xL xhf/ anaflnsfx¿n] kfpg] u/]sf] k|f/lDes afn ljsf;sf] ;]jf ca nfvf}+sf]
;ª\Vofdf afnaflnsfx¿n] kfpg yfn]sf 5g\ . To;}u/L k|f/lDes afnljsf;sf] If]qdf sfd ug]{
;/sf/L, u}/ ;/sf/L, cGt/f{li6«o u}/ ;/sf/L ;+:yf Pjd\ lghL If]qsf] ;+nUgtf klg a9\bf] j|mddf
5 . o; j|mddf afnaflnsfx¿nfO{ lbOPsf÷k'¥ofOPsf ;]jfx¿af6 afnljsf;s} l;b\wfGt /
cEof;sf] cfwf/df o;sf] k|ltkmn dfkg ug{ Ps cfwf/sf] cfjZostf dx;'; ePsf] cj:yf
5 . afnljsf;sf ljleGg sfo{j|mdx¿sf] th'{df e}/x]sf] j|mddf sfo{j|mdsf] pkfb]otf sfo{j|mdsf]
pknlAw / sfo{j|mdn] ck]Iff u/]sf s'/fx¿nfO{ cf}hf/sf] ¿kdf k|of]udf NofO{ afnljsf;
sfo{j|mdn] NofPsf] k|efjnfO{ k|i6\ofpg of] dfkb08sf] lgdf{0f ul/Psf] xf] . o;/L kl/k|]Iodf
g]kfndf k|f/lDes afn l;sfO{ tyf ljsf; dfkb08 lgdf{0f ug'{sf sf/0fx¿ lgDgfg';f/ 5g\ M
!= Ps ¿ktf sfod ug{
ljleGg If]qdf afnljsf; sfo{j|md cf–cfˆg} 9ª\un] ;~rfng e}/x]sf] cj:yfn] ubf{ afns]lGb|t
pknAwLeGbf ;+:yf / If]qsf] cfˆgf] lsl;dsf] cjwf/0ffn] ;~rfng e}/x]sf] cj:yf 5 . k|foM
;ª\3 ;+:yf / If]qx¿n] cfkm"nfO{ ;+nUg / cl:tTTj hufpg dgk/L sfo{j|md ;~rfng u/fO/x]sf]
cj:yf klg 5 . t/ h'g;'s} lgsfoåf/f ;~rfng u/]sf] eP tfklg / h'g;'s} 7fpFdf ;~rfng
ePsf] eP tfklg lg afn ljsf; sfo{j|mdn] ;d]6]sf ;Dk"0f{ afnaflnsfx¿n] o;df pNn]lvt
dfkb08x¿ k"/f ug'{ kg]{ ePsf] x'Fbf g]kfndf ;~rflnt ;a} lsl;dsf afnljsf; ;]jfx¿df Ps
¿ktf sfod x'g] ljZjf; ul/G5 .
@= u'0f:t/ clej[b\lw ug{
afnljsf;sf] u'0f:t/ eGg' g} afnaflnsfsf] pd]/ cg';f/ ;jf{ª\lu0f ljsf;df hf]8 lbg] xf] . ctM
o; b:tfj]hdf afn ljsf;sf ljleGg kIfx¿ -h:t}M zf/Ll/s, ;fdflhs, ;+j]uftds, af}lWbs,
eflifs / ;f+:s[lts ljsf;_ ;Fu ;DalGwt If]q, pkIf]q, ljz]if kIf / ltgsf dfkb08x¿sf ;fy}
k|To]s dfkb08sf ;"rs Pjd\ k|:tfljt l;sfO jftfj/0f tyf lj|mofsnfkx¿ klg pNn]v x'gfn]
;a} lsl;dsf afn ljsf; sfo{j|mdx¿ afnaflnsfx¿sf] ;jf{ª\lu0f ljsf;tkm{ pGd'v x'g] /
k|f/ldes afn ljsf; ;]jfx¿sf] u'0f:t/ clej[blw x'g]5 .
#= kf7\oj|md ;'wf/ Pjd\ kl/dfh{g ug{
o; dfkb08nfO{ ;'?jft ug{ /fi6« / afnaflnsfk|ltsf] b"/b[li6 (vision) /fVg' kg]{ cj:yf x'G5 .
log} Vision sf] cfwf/df ;dfhsf] dfkb08 aGg] ePsf]n] o;}nfO{ cfwf/ dflg lglZrt pd]/ 71
;d"xsf afnaflnsfx¿n] l;Sg'kg]{ ;Dk"0f{ 1fg / xfl;n ug'{kg]{ l;kx¿sf] lj:t[t ljj/0f pNn]v
x'g] x'gfn] ca pk|fGt g]kfndf k|f/lDes afn ljsf;sf kf7\oj|md kl/dfh{g ug{df of] Pp6f
dxTTjk"0f{ b:tfj]h ;fljt x'g]5 .
$= lzIfs tflnd Pjd\ lzIf0f l;sfO lj|mofsnfk ;'wf/ Nofpg
k|efjsf/L afn l;sfOsf] nflu lzIfs bIftf cfjZos k5{ . log} bIftfsf nflu tflnd cfjZos k5{ .
afnaflnsfsf ;jf{ªl\ u0f ljsf;sf nflu agfOPsf] o; dfkb08df pNn]lvt ljifoj:t'x¿ ;DalGwt
ljz]if1x¿sf] k|ToIf ;+nUgtfdf tof/ eP/ ;a} yl/sf ;/f]sf/jfnfx¿sf] /fo ;d]t lnO{ kl/dfh{g
ug's
{ f ;fy} g]kfnsf lxdfn, kxf8 / t/fO{df a;f]af; ug]{ ljljw efiffsf afnaflnsfx¿df k|of]u
;d]t u/L clGtd ¿k lbOPsf] x'bF f of] b:tfj]hn] lzIfs tflndsf] kf7\oj|mddf ;'wf/ Nofpg tyf
;du| ¿kdf lzIf0f l;sfO lj|mofsnfkdf ;'wf/ Nofpg db\bt k'Ug] 5 .
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%= cleefjsx¿sf] 1fg / l;k clej[b\lw ug{
afnaflnsfsf] ;jf{ª\uL0f ljsf; ;xhstf{ dfq geO{ cleefjssf] klg bfloTj xf] . ctM o;
b:tfj]hdf ePsf ljifoj:t'x¿ k|f/lDes afnljsf; s]Gb|df sfo{/t ;xof]uL sfo{stf{ jf
lzIfsx¿sf] nflu pkof]uL geO{, of] ;dli6ut ¿kdf ;a} cfdfafa' jf cleefjsx¿n] hfGg'kg]{
s'/fx¿ x'g\ . ctM afnljsf; s]Gb|df cfˆgf afnaflnsfx¿nfO{ egf{ u/]sf jf gu/]sf ;a}
cleefjsx¿sf] k|f/lDes afnljsf;;DaGwL 1fg / l;k clej[blw ug{df o;n] db\bt ug]{5 .
^= k"j{ k|fylds / k|fylds txsf] lzIffdf ;dGjo sfod ug{
cGt/f{li6«o ¿kdf / xfd|f] b]zsf] kl/efiff cg';f/ klg k|f/lDes afn ljsf; eg]sf] aRrf ue{df
cfPb]lv * jif{;Ddsf] pd]/ ;d"xnfO{ dflgcfPsf] 5 . t/ % jif{sf] pd]/df afns sIff ! d egf{
x'g hfg] u/]sf] / To;eGbf d'lgsf afnaflnsfx¿ k|f/lDes afn ljsf; s]Gb| jf k"j{ k|fylds
sIffdf x'G5g\ . k"j{ k|fylds sIff jf afnljsf; s]Gb| / k|fylds ljb\ofnosf] klxnf jif{x¿df
/fd|f] tfnd]n / ;dGjosf] cefjdf afnaflnsfx¿sf] l;sfO Pjd\ ljsf;df ck]lIft k|ult
xfl;n ug{ ;lsFb}g . t/ k|f/lDes afn l;sfO / dfkb08sf] lgdf{0f ubf{ k|fylds txsf] sIff
! df egf{ x'gfnO{ s] s:tf 1fg / l;kx¿ cfjZos x'G5 eGg] s'/fnfO{ klg Wofg lbP/ lgdf{0f
ul/Psf] / o; b:tfj]hn] k|fylds lzIfsx¿nfO{ sIff ! df egf{ x'g cufj} cfˆgf] sIffsf
afnaflnsfx¿n] s] s:tf 1fg / l;kx¿ l;s]/ cfPsf 5g\ eGg] s'/f yfxf lbg] ePsf]n] k"j{
k|fylds / k|fylds lzIffsf] lardf tfnd]n / ;dGjo sfod ug{ ;xh agfpg] 5 .
of] s;/L lgdf{0f ePsf] lyof] <
k|f/lDes afn l;sfO tyf ljsf; dfkb08sf] ljsf;sf] j|mddf s]xL r/0fx¿ cfjZos k5{ .
oL r/0fx¿ j|mlds ¿kn] ;~rfng x'g] u5{ . ;fy} o;nfO{ /fli6«o dfkb08sf] ¿kdf :jLsfg{
b]zJofkL ¿kdf /x]sf afnaflnsfsf] nflu pko'St x'g'kg]{ l;b\wfGtnfO{ klg gsfg{ ldNg] cj:yf
lyPg . o; sfo{ ;'¿jft ug{ ^ hgfsf] Ps ;d"xnfO{ afn l;sfO tyf ljsf; dfkb08 s] <
lsg < / s;/L < eGg] af/]df hfgsf/L lbg] sfd ul/Psf] lyof] . log} ;d"x ^ nfO{ afn l;sfO
tyf ljsf; dfkb08 lgdf{0f ug{ lhDd]jf/L lbO{ lzIff ljefusf] afn ljsf; zfvfnfO{ ;dGjo
ug{ tf]lsof] .
;j{k|yd o:tf] dfkb08 lgdf{0f ug{ ;j{k|yd o; pd]/sf afnaflnsfk|ltsf] d"No dfGotf kTtf
nufOPsf] lyof] . o; d"No dfGotfnfO{ :jLsfg{ cl3 ;j{k|yd ;fgf] ;d"xn] w]/} d"No dfGotfx¿nfO{
l6kf]6 ul/of] . tL l6kf]6x¿dWo] s]xL 5gf]6 ug'{ lyof] . h'g 5gf]6 Pp6f sfo{zfnfaf6 ul/of] . o;
sfo{zfnfdf ljleGg If]q– :jf:Yo, lzIffsf sfo{stf{, ljz]if1x¿ tyf ;DalGwt pd]/;Fu sfd
72 ug]{ ;xhstf{x¿, lk|lG;knx¿, :jf:YosdL{x¿, lzIfsx¿ ;fy} afnaflnsfsf cleefjsx¿
;+nUg lyP . o;/L 5gf]6 ubf{ k|f/lDes afnaflnsfx¿ ;DaGwLsf] b;{g ;jf{ª\lu0f ljsf; tyf
k|fylds ljb\ofnosf] tof/LnfO{ klg b[li6ut u/L % cf]6f d"No dfGotfnfO{ cl3 ;fl/of] . ltg}
d"No dfGotfnfO{ s]Gb|df /fvL s] s:tf kIfx¿nfO{ ;d]l6g' knf{ eGg] af/]df klg sfo{zfnfaf6
g} lgSof}{ndf Nofpg] sfd ul/of] . To;kl5 sfo{zfnfaf6 lbPsf kIf, If]qx¿af6 l6kf]6 ul/Psf
d"No dfGotfnfO{ ;d]l6G5 ;d]l6Fb}g eGg] af/] ljz]if1sf ;fgf] ;d"x lardf 5nkmn u/L cGTodf
l;sfO tyf ljsf;sf nflu cfjZos kIf÷If]qnfO{ clGtd ¿k lbOof] . o; sfo{kZrft\ clGtd
¿kdf :jLsfl/Psf d"No dfGotf tyf kIf÷If]qnfO{ lg0f{o txsf ;d"xsf] sfo{zfnfdf k|:t't
u/L pSt ;d"xaf6 klg cg'df]bg u/fOof] . ;fy} ;f]xL sfo{zfnfdf /fli6«o l;sfO tyf ljsf;
dfkb08 lgdf{0f ug{ cfjZos r/0f / l;b\wfGtnfO{ hfgsf/L ul/of] . oL sfo{x¿ ug{ k|f/lDes
afn l;sfO / ljsf; dfkb08 lgdf{0f l;b\wfGtaf/] hfgsf/L ePsf cGt//fli6«o k/fdz{bftfsf]
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;xof]u klg lnOPsf] lyof] . pgs} dfWodaf6 n]vg ;d"x, lgSof}{n ug{ cl3 n]vg ug{ ;DefJo
;d"xnfO{ 5'6\6} kl/rofTds sfo{ ul/Psf] lyof] . o; sfo{zfnfdf n]vgsf k|lj|mof, n]vg ubf{
Wofg lbg'kg]{ ;fgfeGbf ;fgf cfwf/x¿ af/]df :ki6 kfl/Psf] lyof] . To;kl5 lzIff ljefusf]
g]t[Tjdf n]vg ;d"xsf] lgSof}{n ul/of] . tLg ;d"xdf n]vsx¿nfO{ ljefhg u/L k|To]s ;d"xdf
@÷@ If]q÷kIfsf] ljifodf n]vg ug]{ sfo{ ul/of] . o; j|mddf k|To]s ;d"xn] cf–cfˆgf ;fgf]
;d"xdf a;]/ cfˆgf] pko'St ;do / :yfg rog u/L d'Vo If]qleq /xg] pkIf]q, ljlzi6 kIf,
dfkb08÷:t/ ;"rs tyf l;sfO jftfj/0f tyf lj|mofsnfkx¿ n]lvPsf] lyof] .
n]vg sfo{ ;'¿ ug{ cufj} n]vg ;d"xnfO{ dfkb08, ;"rs tyf l;sfO jftfj/0f tyf lj|mofsnfk
n]vgsf nflu cfjZos l;b\wfGt af/]df k|lzIfsaf6 k|lzlIft ul/Psf] lyof] . ;–;fgf ;d"xdf
a;]/ n]vg / 5nkmn kZrft\ 7"nf] ;d"x cyf{t\ k|To]s kIfsf n]vg ;d"xsf lar k'gM 5nkmn
u/L o;sf nflu cfjZos ;'emfjx¿ ;fy} ;–;fgf ;d"xn] n]lvPsf l;sfO tyf ljsf;sf
dfkb08, :t/ cfk;df ;fd~h:o / gbf]xf]l/g] lsl;dn] agfpg 5nkmn ul/of] . ljlegg r/0fdf
k6s k6s 5nkmnaf6 klxn] rog ul/Psf ^ kIfx¿nfO{ % kIfdf ;d]6\g] u/L dfkb08÷:t/,
;'rs / l;sfO jftfj/0f tyf lj|mofsnfkx¿ lgdf{0f ul/of] . o;/L lgdf{0f ul/Psf dfkb08nfO{
/fli6«o dfkb08sf] ¿k lbg k/LIf0fsf] h¿/L kg]{ l;b\wfGtnfO{ cg';/0f ul/of] . o; k/LIf0fsf
nflu n]vgdf ;+nUg x'g] ;d"x eGbf jfXo ;d"xn] ug'{kg]{ l;b\wfGt lyof] . o;sf] d'Vo sf/0f
n]vg ;d"xsf JolStx¿af6} k/LIf0f ubf{ n]vg k|efj kg]{ ;DefjgfnfO{ Go"gLs/0f x'g'k5{ eGg]
tYonfO{ b[li6ut /fvL k/LIf0fnfO{ ;]l/8nfO{ lhDdf lbOof] .
o; sfo{ ;DkGg ug{ ;]l/8n] b'O{ ;d"x lgdf{0f ul/of] . Ps ;d"x ;Nnfxsf/ ;d"x h;df ;]l/8
/ ljefusf JolStx¿ ;lxtsf s]xL pRr :t/Lo JolSt klg ;+nUg lyP . csf]{ ;d"x lhNnf uP/
g} afnaflnsf tyf cleefjs;Fu a;]/ k|To]s ;"rs k/LIf0f ug{ cfjZos kg]{ l;sfO jftfj/0f
tyf lj|mofsnfk ug]{ ;d"x æcg';Gwfg ;d"xÆ lgdf{0f ul/of] . cg';Gwfg ;d"xsf] g]t[Tj ;]l/8sf
cg';Gwfgljb\n] ul/of] . cg';Gwfg ;d"xn] n]vg ;d"xåf/f n]lvPsf dfkb08sf] d:of}bfnfO{
ljifoj:t'sf] ;fGble{stf / pko'Sttf ;DaGwdf (content validation) ug]{ nlIft ;d"x;Fu
5nkmn ;~rfng ul/of] . nlIft ;d"xleq :jf:Yo sfo{stf{ tyf ljz]if1, kf7\oj|md ljz]if1 tyf
afnljz]if1, ljb\ofnodf cfwfl/t afnljsf; sfo{jmdsf ;xhstf{ tyf ;d'bfodf cfwfl/t
afnljsf; sfo{j|mdsf ;xhstf{, pd]/ut afnaflnsfsf cleefjs;Fu 5nkmn ul/Psf] lyof] .
o;sf nflu clu|d ¿kdf d:of}bf–kq ljt/0f u/L cWoog ;lxt 5nkmn ;'emfj lnO{ n]vg
;d"xaf6 k'gM kl/dfh{g ul/of] .
cg';Gwfgljb\sf] csf]{ sfd k|To]s lj|mofsnfkx¿nfO{ sample afnaflnsfsf slt slt ljb\ofyL{ 73
afnaflnsfn] ug{ ;s]df To; ;"rsnfO{ dfGotf lbg] / s:tf lsl;daf6 sxfF sxfF / s–s;af6
o; ;DaGwL k|ltlj|mof lng] of]hgf agfpg] / ;Nnfxsf/ ;d"xaf6 o;sf] (approve) u/fpg] bfloTj
lyof] . o;} sfo{nfO{ cl3 a9fpg] ;]l/8sf sfo{;d"xn] pd]/ut pko'Sttf (age validation) k|ltlj|mof
lbg] pd]/ ;d"xdWo] lglZrt k|ltztsf] cfwf/df dfq ;"rsnfO{ dfGotf lbg] lg0f{o / cfwf/ lnPsf]
lyof] . o; k/LIf0fdf dfkb08sf ;"rsx¿ dfq afnaflnsfsf] pd]/ ;d"xdf pko'St eP gePsf] af/]
z]kf{ / tfdfª hflt, kxf8L If]qsf a|fx\d0f, IfqL, g]jf/ / lnDa' hflt tyf t/fO{ If]qsf ;fx, ofbj,
yf? / d';x/ hfltsf u/L hDdf $%( afnaflnsfx¿df of] k'gM dfkb08 n]vg ;d"x;Fu 5nkmn u/L
cfjZostf cg';f/ k'gM kl/dfh{g u/L clGtd ¿k lbOPsf] lyof] .
k|of]u
l;sfO tyf ljsf;fTds dfkb08sf] k|of]u ljleGg sfo{df x'g ;Sb5 . o;sf] k|of]u k|f/lDes
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afnljsf; sfo{j|md lgwf{/0f ug{, tflnd ;~rfng ug{, cleefjs lzIffsf] nflu, kf7\oj|md
;'wf/sf] nflu, sfo{j|mdsf] pknAwL dfkgsf] nflu k|of]u ul/G5 . o;} ;Gbe{df o; dfkb08nfO{
g]kfndf afnljsf; s]Gb|sf afnaflnsfx¿sf] pknAwL dfkgsf nflu / sfo{j|md cg'udgsf
;"rssf ¿kdf k|of]u ul/Psf] 5 . o; j|mddf lzIff ljefun] ltg txn] cg'udg u/L afnljsf;
s]Gb|sf afnaflnsfx¿sf] /fli6«o :t/nfO{ lgSof}{n ug{ ;lsg] nIosf ;fy} cg'udg kmf/d tof/
ul/Psf] 5 .
l;sfO tyf ljsf;fTds dfkb08sf] cfwf/ lnO{ afnljsf;sf kfFr If]qx¿sf nflu ;xhstf{n]
eg]{ ;"rs agfOPsf] 5 . h;sf] cfwf/df ;|f]t s]Gb|n] cfˆgf ;|f]ts]Gb| cGtu{tsf] afnljsf;sf
afnaflnsfx¿dWo] slt afnaflnsfn] lglZrt l;sfO tyf ljsf; ug{ ;lsof] elg tYofª\s
(Data) /fVg] / ;f]xL cfwf/df lhNnfsf] /fVg] tyf lhNnfsf] cfwf/ lnO{ /fi6«sf afnaflnsfsf]
l;sfO tyf ljsf;fTds :t/ kTtf nufpg] Wo]on] cg'udg ;"rs tof/ ul/Psf] 5 . o;/L :t/
kTtf nufOPdf afnljsf; sfo{j|mdsf] pknlAwnfO{ d"Nofª\sg ug{ ;lsg] bl/nf] cfwf/ km]nf
kg]{ cj:yf o; dfkb08n] k|bfg ug]{ u/]sf] 5 .
lgZsif{M
afn l;sfO tyf ljsf; dfkb08n] afnaflnsfx¿ ;jf{ª\uL0f ljsf;k|lt clws s]lGb|t u/L
agfOPsf] xf] . o; dfkb08n] lglZrt pd]/sf afnaflnsfx¿nfO{ s] s:tf lj|mofsnfk u/fpg]
/ oL lj|mofsnfkx¿sf] dfWodn] afnaflnsfsf ;jf{ª\uL0f ljsf;sf kIfx¿df s] slt ljsf;
x'g'k5{ eGg] k/LIf0fsf] cfwf/df lglZrt ul/Psf] 5 . dfkb08 lgdf{0f ug'{sf] clek|fo, o;sf]
lgdf{0f j|md / k|of]uaf/] hfgsf/Ln] o;sf] pko'St k|of]u x'g db\bt k'¥ofpFb5 .
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lzIfs lzIff @)&!

k|fljlws tyf Jofj;flos lzIff / tflnd l6=O=le=6L= ;k\m6 l:sn
kl/of]hgf / lzIfs k];fut Ifdtf ljsf; sfo{j|md
lg/f zfSo
/fli6«o k/fdz{bftf, l6=O=le=6L= ;k\m6 l:sn kl/of]hgf, lzIff dGqfno

cooperation, interpersonal relation, communication, energy & passion, problem solving
skills h:tf * cf]6f soft skills ePsf] pNn]v u/]sf] 5 -!@_ . Rabin R. S. n] -@))(_ df ;o'St
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n]v ;f/
cfhsf] >d ahf/df k|j]z kfpg / l6sfO /fVg ;km\6 l:snn] dxTTjk"0f{ e"ldsf v]Ng ;Sg] s'/f
ljleGg b]zx¿n] u/]sf] cWoog k|ltj]bgx¿n] b]vfPsf] 5 . ljZjJofkLs/0fsf sf/0f o'jfx¿
/f]huf/sf nflu g]kfndf dfq l;ldt g/xg] ePsfn] ljb\ofno lzIff Jofaxfl/s / :j/f]huf/
l;h{gf ug{ ;Sg] vfnsf] x'g'k5{ eGg] cfjfh pl7/x]sf 5g\ . To;}n] z}lIfs ;+:yfx¿af6 aflxl/Psf
o'jfx¿df b]zleq tyf ljZjsf] >d ahf/df k|j]z kfpg / l6sfO/fVg cfjZos 1fg / l;k ePsf]
x'g'k5{ . s'g} klg b]zsf] zlSt (strength) To; b]zsf gful/sx¿sf] Ifdtfdf e/ k5{ . dfgjLo
k"FhLnfO{{ /fi6« ljsf;sf d]?b08 klg eGg] ul/G5 . cfhsf ljb\ofyL{ g} ef]lnsf] b]z lgdf{0f tyf
ljsf;sf] nflu cfjZos hgzlSt x'g\ . oL hgzlSt u'0f:t/Lo z}lIfs k|0ffnLaf6 lg:sG5
eg] u'0f:t/Lo z}lIfs k|0fflnsf] ljsf; xf]l;of/Lk"j{s lgdf{0f u/]sf] z}lIfs of]hgf tyf of]hgf
sfof{Gjog ug]{ j|mdab\w z}lIfs k|lj|mofaf6 dfq ;Dej x'G5 . s:tf] k|sf/sf] z}lIfs k|lj|mof
ckgfpg] eGg] s'/f kf7\oj|mdaf6 lgb]{lzt x'g] u5{ . of] n]v kf7\oj|mdsf] dd{cg';f/ ljleGg z}Ifl0fs
lj|mofsnfkx¿åf/f ljb\ofyL{x¿df cfjZos 1fg / l;k ;Gt'lnt ¿kdf ljsf; ug{ lzIfssf] Ifdtf
ljsf; ug]{ tl/sfdf s]lGb|t /x]sf] 5 .
!= ljifo k|j]z
@!cf}+ ztfAbLdf b|'t ultdf eO{/x]sf] k|ljlwsf] ljsf;n] k];f tyf Jofj;fosf] If]q r'gf}tLk"0f{
Pjd\ k|lt:kwf{Tds x'b} uO/x]sf] 5 . k|foM h;f] ;a} k|sf/sf Jofj;flos ;+:yfx¿ -z}lIfs,
cf}b\of]lus, Jofkf/, Joj;fo, ;fdflhs======== cflb_ n] dfgjLo ;|f]tnfO{{ d'Vo asset sf ¿kdf
:jLsf/]sf 5g\ . ;+:yfsf] pknlAw / ;kmntf, logLx¿sf] e"ldsf / sfddf e/ kg]{ s'/fdf ljZjf;
u5{g\ . To; sf/0f /f]huf/bftfx¿n] cfˆgf sfdbf/x¿df ljifout 1fg / l;k (hard skills)
sf ;fy;fy} k];fut wd{ (ethic), k|efjsf/L 9ª\uaf6 ;~rf/ ug{ ;Sg], :jlgb]{lzt ¿kdf
sfd l;Sg / ug]{ rfxfgf ePsf], ;sf/fTds ;f]r h:tf u'0f tyf l;kx¿ -h;nfO{{ soft skill
eGg] ul/G5_ ePsf] xf];\ eGg] rfxG5g\ .
ljb\ofnob]lv ljZj ljb\ofnoaf6 lg:s]sf u|fh'P6 (graduate) x¿df ;ˆ6 l:snsf] sdLsf
sf/0fn]] /f]huf/Lsf] If]qdf k|j]z kfpg / k|j]z kfPsfx¿nfO{ klg l6Sg ;d:of ePsf] k|ltj]bgx¿
cfO/x]sf] ;Gbe{df cd]l/sfsf] bureau of labour statistics, November 2011sf] k|ltj]bgdf 75
pb\of]u Jofj;fosf] If]qdf la1fkg ePsf kbx¿dWo] sl/a (Ü kbx¿ b/vf:tjfnfx¿;Fu
tL Jofj;flos kbx¿sf] nflu cfjZos ;ˆ6 l:snsf] sdLn] ubf{ kbk"lt{ x'g g;s]sf] pNn]v
u/]sf] 5 . pSt tYofª\sn] lzIff k|0ffnLn] academic skills (hard skills) ePsf JolStx¿
pTkfbg ug{ ;kmn ePsf]] t/ sfo{ If]qsf nflu cfjZos ;ˆ6 l:sn ePsf JolStx¿ pTkfbg
ug{ g;s]sf] s'/fnfO{ k'li6 u/]sf] 5 .
Hodges & Burchell n] @))# df /f]huf/bftfx¿sf] b[li6sf]0fdf dxTTjk"0f{ l;k;DaGwL
u/]sf] cWoogn] !) cf]6f cfjZos l;kx¿dWo] ability & willingness to work,team work,
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/fi6« cd]l/sfsf %@ ljleGg k];f;Fu ;DalGwt sl/a *)))) Joj:yfks;Fu u/]sf] cWoogn]
klg ;+:yfsf] pGglt k|ultsf nflu sfdbf/;Fu ;ˆ6 l:sn x'g'kg]{ lgisif{ lbPsf] 5 -!@_ . o;/L
ljleGg k|ltj]bgx¿sf cfwf/df z}lIfs ;+:yfx¿df ;ˆ6 l:sn ;DaGwL ;r]tgfsf] sdLn] sfo{
If]qdf k|j]z u/]sfx¿df soft skills sf] cj:yf sdhf]/ ePsf] k'li6 u/]sf] 5 . elgG5, s'g} klg
sfo{ If]qdf ;kmntf xfl;n ug{ hard skills n] !%Ü, / afFsL *%Ü ;ˆ6 l:snsf] e"ldsf x'g]
u5{ .
k|ljlwsf] ljsf;, k|lt:kwf{ / pkef]Stfx¿sf] dfusf sf/0fn] Joj;fosf] If]qdf x'g] lg/Gt/
kl/jt{gnfO{ z}lIfs kf7\oj|md h'g nfdf] ;do;Dd constant /lx/xgn] dfq ;Daf]wg ug{ g;Sg]
ePsfn] clxn] ;+;f/el/ g} ;ˆ6 l:snsf] dfu a9\b} uPsf] b]lvG5 . kmn:j¿k ljZjel/s}
z}lIfs ;+:yfx¿nfO{ cfˆgf ljb\ofyL{x¿df ;ˆ6 l:sn ljsf; ug{'kg]{ bafa k/]sf] 5 .
@= g]kfnsf] ljb\ofno lzIffdf Soft Skills sf] ljsf;
ljZjdf h:t} g]kfndf klg ljb\ofno lzIffsf] ;Gbe{df ljleGg rrf{ kl/rrf{, u'gf;f tyf
cfjfhx¿ p7\g] u/]sf 5|g\ . s]xL pbfx/0fx¿ o; k|sf/ 5g\ M
 ljb\ofno lzIffn] ljb\ofyL{x¿nfO{{ Jofjxfl/s lzIff lbg g;s]sf]
 ljb\ofnoaf6 k|fKt k|df0fkqx¿ v];|f sfuhsf ¿kdf dfq /x]sf], /f]huf/sf] ahf/df
ljsfpg g;s]sf]
 ljb\ofyL{x¿df employability skills sf sf/0fn] pgLx¿ b]zleq / ljZj ahf/df ePsf
/f]huf/sf cj;/x¿ k|fKt ug{ c;kmn ePsf]
 ljb\ofno lzIffn] a]/f]huf/sf] ;ª\Vof a9fPsf]
 ljZjsf] >d ahf/df k|j]z ug{ rfxg] / k|j]z kfPsf o'jfx¿n] klg ;DalGwt ;+:yfsf] dfu
cg';f/ Ifdtf b]vfpg g;Sgfn] lgDg :t/sf] sfd ug{ afWo ePsf]
o;/L ;dfhdf p7\g] u/]sf z}lIfs u'gf;fx¿nfO{{ lzIff dGqfnon] ljb\ofno If]q ;'wf/ sfo{j|md
@))(–!@ dfkm{t ;Daf]wg ug]{ k|of; u/]sf] 5 eg] September 2013 df ag]sf] SSRP extention
plan 2014/15-2015/16 sf] klxnf] draft n] cem o;nfO{{ :ki6 ub}{ lgDglnlvt s'/fx¿ pNn]v
u/]sf] 5 M
 dfWoflds txsf] lzIffdf ;fwf/0f tyf Jofj;flos wf/sf] Joj:yf
 ;ˆ6 l:snnfO{{ sIff ^ b]lv !) sf] clgjfo{ ljifox¿sf] kf7\oj|mddf PsLs[t ug]{
 ;a} txsf] lzIfssf] k];fut ljsf; sfo{j|mddf ;ˆ6 l:snnfO{{ PsLs[t ug]{
k|fljlws tyf Jofj;flos l;kaf/] k|foh;f] ;a}nfO{{ /fd|f] a'emfO 5 t/ ;ˆ6 l:sn g]kfnsf]
76 ;Gbe{df gofFF ljifosf ¿kdf cufl8 cfPsf] 5 . oL l;kx¿sf ;DaGwdf lgDg lnlvt k|Zgx¿
p7\g] u/]sf] kfOG5 M
 s] xf] ;ˆ6 l:sn <
 oL l;kx¿ lsg cfjZos 5g\ <
 oL l;kx¿ s;/L ljb\ofyL{x¿df ljsf; u/fpg ;lsG5 <
log} k|Zgx¿sf] pTt/ vf]Hg lzIff dGqfnon] ljb\ofno If]q ;'wf/ of]hgf -@))(–!%_ df
plNnlvt TEVT ;ˆ6 l:sn;DaGwL sfo{j|mdx¿ ;fgf] :s]ndf k/LIf0f u/L To;af6 k|fKt
glthfsf] cfwf/df b]zel/sf ljb\ofnox¿df nfu" ug{ Finland ;/sf/sf] cfly{s Pjd\ k|fljlws
;xof]udf TEVT ;ˆ6 l:sn kl/of]hgf -@)!@–!%_ ;~rfngdf NofPsf] 5 .
of] kl/of]hgfn] ljb\ofno lzIff ljz]if u/L dfWoflds txsf] lzIffnfO{{ u'0f:t/ / ;fGble{s
lzIfs lzIff @)&!

agfpg dfWoflds txsf] kf7\oj|mddf TEVT ;ˆ6 l:snnfO{{ ;dfj]z u/L >d ahf/sf] dfu
cg';f/ ljb\ofyL{x¿nfO{{ ;Ifd agfpg] nIo lnPsf] 5 . o;sf nflu kl/of]hgfn] lgDg lnlvt
sfo{j|mdx¿ ;~rfng ub}{ cfPsf] 5 M
 dfWolds ljb\ofno txsf] sIff ( / !) sf] kf7\oj|md ;Ifdtfdf cfwfl/t soft skills focus
agfpg]
 dfWolds ljb\ofno txdf cWofkg u/fpg] ;a} lzIfsx¿nfO{{ ;Ifdtfdf cfwfl/t ;ˆ6
l:sn s]lGb|t kf7\oj|md sfof{Gjog ug{ ;Ifd agfpg]
 lzIfssf] k];fut Ifdtf ljsf;sf] nflu lg/Gt/ ;xof]u k|0ffnLsf] 9fFrf k|:t't ug]{ .
#= dfWolds txsf] sIff ( / !) sf] nflu ;Ifdtfdf cfwfl/t ;k\m6 l:sn
s]lGb|t kf7\oj|md kl/dfh{g k|lj|mof
;k\m6 l:sn s] xf] <
Job market sf] d]?b08sf ¿kdf /x]sf] ;ˆ6 l:sn ;xL / Pp6} dfq hjfkm lbg Tolt ;lhnf]
5}g . lsgeg] ;ˆ6 l:snnfO{{ x]g{] / a'‰g] b[li6sf]0f, kl/a]; / sfo{ If]qsf] k|s[lt cg';f/ km/s
x'g] u/]sf] 5 .
s'g} vf; ;ˆ6 l:sn s'g} vf; sfo{ If]qsf nflu clt cfjZossf] ;'rLdf k5{ eg] csf]{ sfo{
If]qsf] nflu sd cfjZos ;"rLdf klg kg{ ;S5 . pbfx/0fsf nflu cultural awareness ;DaGwL
l;k ;fdflhs If]qdf sfd ug]{x¿sf nflu geO{ gx'g] l;k x'g ;S5 eg]] chemist sf nflu sd
dxTTjsf] klg x'g ;S5 . log} s'/fn] ubf{ soft skill sf] kl/efiff / o;nfO{{ ;d"xs[t ug]{ tl/sf
klg km/s x'g] u/]sf] 5 M
;k\m6 l:snsf s]xL kl/efiffx¿ o; k|sf/ 5g\

“Soft Skills refer to the clustersof personality traits, social graces, and facility with
language, personal habits, friendliness and optimism that make people to varying degrees”
-Wikipedia (2007)
Soft Skills can be deﬁned as interpersonal, human ,people or behavioral skills necessary
for applying technical skills & knowledge in workplace (Rainbury, Hodges, Burchell &
Lay, 2002)

The Soft Skills are "intra and inter-personal, socio-economic skills, essential for personal
development, social participation and workplace success". TSSP/CDC-MOE, Nepal 2014 .
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To:t} ;ˆ6 l:snnfO{ attitudinal & behavioral skills, job searching skills cyjf PSsfO;f}F
;tflAbsf] l;k klg eGg] ul/G5 .
g]kfnsf] jt{dfg ;Gbe{df kf7\oj|md ljsf; s]Gb||n] ljb\ofno lzIffdfkm{t ljb\ofyL{x¿nfO{{ s'g}
klg sfd tyf k];fsf] nflu tof/ x'g pgLx¿sf] JolStTj tyf ;fdflhs ljsf;sf nflu 77
cfjZos ;ˆ6 l:snsf] ;d"x klxrfg u/L kf7\oj|md kl/dfh{g sfo{sf] nflu k|of]udf NofPsf]
kl/efiff / ;d"x o; k|sf/ 5 M

Hard skills

/

soft skills larsf] leGgtf

Alain Briot, Arizona, January 2014
skills larsf] leGgtf o; k|sf/ 5 M

df k|sflzt

online

n]v cg';f/

Hard skills/soft

Hard Skills

Soft Skills

Hard skills are technical & quantiﬁable &
speciﬁcs. They are occupational requirement
Academic/technical skills
Can be measured

Soft Skills are associated with personality,
individualattributes & personal characters
Non-academic/Non-technical skills
Soft Skills are learned behaviours
Can be observed

Left brain dominant-thinking brain or Right brain dominant-feeling brain
the logic centre. Usually takes smarts or Emotional intelligence (EQ)
intelligence (IQ)

Soft Skills sf] ljsf; ljb\ofyL{x¿df s;/L u/fpg] <
ljb\ofyL{x¿df soft skills ljsf; u/fpg ljleGg b]zx¿n] lgDg b'O{j6f df]8]n k|of]udf NofPsf]

b]lvG5
1. Standalone subject model
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78 of] df]8]ndf ;+:yfx¿sf] cfjZostf, ljb\ofyL{sf] rfxgf, pknAw l;sfO ;do cflbnfO{ Wofgdf

/fvL g/d l;knfO{ c? ljifox¿ h:t} d"n ljifosf ¿kdf jf optional ljifosf ¿kdf ;dfj]z
u/L kf7\oj|md lgdf{0f u/]sf] xG5 soft skills l;b\wfGtaf6 eGbf cEof;af6 l;lsg] x'gfn] of]
df]8]n k|efjsf/L gePsf] lzIffljb\x¿sf] egfO 5 .
2. Embedded model

ljZjsf w]/} /fi6«x¿n] ljb\ofyL{x¿df soft skills ljsf; u/fpg embeddedmodel nfO{{
ckgfPs]f b]lvG5 . of] df]8]ndf soft skills l;sfO pknlAwx¿ ;DalGwt sIffsf ;a}
laifox¿s]f l;sfO pknlAwx¿;Fu cfjZostf cg';f/ ld;fP/ kf7\oj|md lgdf{0f ul/Psf]
x'G5 . lzIfsx¿n] cf}krfl/s lzIf0f l;sfO lj|mofsnfksf] dfWodaf6 soft skills ljsf;
u/fpb5g\ . of] df]8]naf6 l;sfpFbf ljb\ofyL{x¿df soft skills ljsf; k|efjsf/L ePsf] cg'ej
5 . o;sf] nflu lzIfsx¿df / lzIfsx¿nfO{ k|lzIf0f lbg] k|lzIfsx¿df soft skills nfO{ c¿
lzIfs lzIff @)&!
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ljifo;Fu ldnfP/ lzIf0f jf k|lzIf0f lbg] ;Sg] l;k ePsf] x'g'k5{ .
dfWolds txsf] kf7\oj|md kl/dfh{g k|lj|mof
ljb\ofno lzIffdf x'g] z}lIfs k|lj|mofx¿ kf7\oj|mdåf/f lgb]{lzt x'G5g\ . ljb\ofno If]q ;'wf/
of]hgf -@))(–!%_ n] klg ;ˆ6 l:snnfO{{ ljb\ofno lzIffsf] kf7\oj|mddf PsLs[t ug]{ eGg]
pNn]v ePcg';f/ ljb\ofyL{x¿df oL l;kx¿ ljsf; u/fpg kf7\oj|md ljsf; s]Gb||n] embedded
model nfO{{ cufn]/ sIff ( / !) sf ljifout kf7\oj|mdx¿ kl/dfh{g ug]{ lg0f{o eP cg';f/
kl/of]hgfsf] k|fljlws ;xof]udf kf7\oj|md kl/dfh{gsf] 9fFrf lgdf{0f tyf ;f]xL 9fFrf cg';f/ ^
cf]6f clgjfo{ ljifox¿sf] kf7\oj|md kl/dfh{g ug]{ sfo{ eO{/x]sf]5 .
kf7\oj|md sfof{Gjogsf nflu lzIfsx¿sf] Ifdtf clej[b\lw sfo{j|md
;ˆ6 l:snn] ljb\ofyL{x¿sf] k|j[lTt (Attitudes), d'No, dfGotf, pT;fx, OR5f, l;Sg] rfxgf,
lhDd]jf/L, c?;Fu cg'ej ;f6\g] rfxgf, gofF 9ª\uaf6 ;f]Rg] / gofF ljrf/x¿sf] l;h{gf ug]{
Ifdtfsf] ljsf; ug{ ;xof]u k'¥ofp5 . o;sf nflu ljb\ofyL{x¿ cfkm}F ljleGg l;sfO lj|mofsnfkdf
;+nUg ePsf] x'g'k5{ . lsgeg] ;}b\wflGts 1fg lbP/ l;k l;sfpg ;lsGg . pbfx/0fsf] nflu
OdfGbf/ jf lhDd]jf/sf] af/]df k9fP/ OdfGbf/ jf lhDd]jf/ agfpg ;lsGg, o;sf] nflu
lzIfsn] ljleGg lzIf0f l;sfO lj|mofsnfk dfkm{t OdfGbf/ jf lhDd]jf/ aGg] jftfj/0f l;h{gf
u/L cEof; u/fpg' k5{ . o;/L ;ˆ6 l:sn cfkm}F ;+nUg eP/, u/]/ l;Sg] (learning by doing)
cEof;af6 dfq l;lsg] x'gfn] oL l;kx¿ ljsf; u/fpg ;DalGwt lzIfs tyf k|lzIfsx¿
of]Uo, ;Ifd, tflnd kf]Vt / lzIf0f ljlw tyf k|lj|mof k"0f{ ¿kdf ljb\ofyL{ s]Gb||Lt ug{ ;Sg] /
;a} ljb\ofyL{nfO{ klg ;lj|mo / cy{k0f{ 9ª\un] l;sfO lj|mofsnfkdf ;nUg ug{ ;Sg] l;k ePsf]
x'g'k5{ .
kl/of]hgfn] ;Ifdtfdf cfwfl/t ;ˆ6 l:sn s]lGb|t kf7\oj|md sfof{Gjogsf nflu cfjZos
1fg tyf l;kx¿ Psd'i6 Ps} r/0fdf tflnd lbg] k|rlnt cEof;nfO{ s]xL kl/dfh{g u/L
theme base modular approach df lg/Gt/ lzIfs tflnd sfo{j|mdsf] 9fFrf lgdf{0f u/L z}lIfs
hgzlSt ljsf; s]Gb||sf] ;'emfj tyf ;Nnfxdf tflnd sfo{j|mdx¿sf] lgdf{0f u/L sfof{Gjog
ug]{ /x]sf] 5 .
x/]s ljb\ofnon] cfˆg} lsl;dsf] unique rl/q af]s]sf] x'G5 . cfˆg} ljb\ofnosf] jftfj/0fdf
dfWolds txdf cWofkg ug]{ ;a} lzIfsx¿nfO{{ Ps} ;dodf Ps} 7fpdf e]nf u/fO{ tflnd
lbg ;s] pgLx¿ lar learning and sharing sf] culture :yflkt e} pgLx¿ lzIf0f l;sfO
lj|mofsnfkx¿ ;ˆ6 l:sn s]lGb|t, ;fGble{s agfO{ u'0f:t/Lo lzIff k|bfg ug{ ;Ifd x'g]5
eGg] ljZjf;sf ;fy kf7\oj|md sfof{Gjog;Fu ;DalGwt tflndx¿ school base approach df 79
;~rfng ug]{] tl/sf ckgfPsf] 5 .
kl/of]hgf cGtu{t ljsf; ul/Psf lj|mofsnfkx¿sf] k/LIf0fsf nflu lzIff dGqfnon] !) cf]6f
lhNnfaf6 @ b]lv # cf]6f ljb\ofnox¿ 5gf]6 u/]sf] 5 . oL lhNnf / ljb\ofnosf] gfd o;
k|sf/ 5 M
ljb\ofno
!= emfkf M
-s_ lxdfno dfWolds ljb\ofno, bds . -v_ w'nfaf/L dfWolds ljb\ofno,
bds . -u_ ;/:jlt dfWolds ljb\ofno, bds .
@= df]/ª M -s_ >L hgtf dfWolds ljb\ofno, cdfxL al/oftL . -v_ >L ;'s'gf dfWolds
ljb\ofno, OGb|k'/ . -u_ >L dl5Gb| dfWolds ljb\ofno, s]/faf/L .
lzIfs lzIff @)&!

-s_ :j]t a/fx dfWolds ljb\ofno, 6's'rf & . -v_ ;l~hjgL gd'gf dfWolds
ljb\ofno, w'lnv]n .
$= wg'iff M
-s_ >L hgtf dfWolds ljb\ofno, lub\bf a]nfkf6L . -v_ wg'iff hgtf dfWolds
ljb\ofno, wg'iffwfd .
%= ¿kGb]xL M -s_ gj/Tg pRr dfWolds ljb\ofno, ;]dnf/ . -v_ sflnsf pRr dfWolds
ljb\ofno, a'6jn . -u_ gjLg cf}b\of]lus axfb'/ /Ltf pRr dfWolds ljb\ofno .
^= c3f{vfFrL M -s_ ;/:jtL pRr dfWolds ljb\ofno, eujtL . -v_ xl/x/ pRr dfWolds
ljb\ofno, kf]v/fyf]s .
&= jfUn'ª M -s_ eLd;]g pRr dfWolds ljb\ofno . -v_ unsf]6 pRr dfWolds ljb\ofno
-u_ zflGt pRr dfWolds ljb\ofno .
*= s}nfnL M -s_ /3'gfy cfbz{ pRr dfWolds ljb\ofno, algof . -v_ b'uf{ nIdL pRr
dfWolds ljb\ofno, cTtl/of .
(= ;'v]{t M
-s_ lza pRr dfWolds ljb\ofno, nf6Lsf]OnL . -v_ g]kfn /fli6«o pRr
dfWolds ljb\ofno, a8fv]fnL .
!)= 88]Nw'/f M -s_ dx]Gb| pRr dfWolds ljb\ofno, cd/u9L . -v_ afn sNof0f pRr dfWolds
ljb\ofno, k'On]v .
oL k/LIf0f ljb\ofnosf lzIfsx¿sf] Ifdtf clej[lTt ug{ / lg/Gt/ ;xof]u k|0ffnLsf] ljsf;
ug{ lhNnf / ljb\ofno txdf lgDg lnlvt ;+/rgfsf] Joj:yf u/]sf] 5 M
lhNnf txdf
kl/of]hgfsf lj|mofsnfkx¿ ljb\ofno;Dd k'¥ofO ;xL 9ª\uaf6 sfof{Gjog ug{, u/fpg / lg/Gt/
cg'udg / cfjZos ;xof]u pknAw u/fO{ ;a} dfWoflds txdf cWofkg ug]{ lzIfsx¿nfO{{
;ˆ6 l:sn s]lGb|t kf7\oj|md sfof{Gjog ug{ ;Ifd agfpg lhNnfdf coordination team sf]
Joj:yf u/]sf] 5 . of] l6ddf /fli6«o o'jf lj1 -hf] lzIff dGqfno, lzIff ljefusf] l;kmfl/;df
kl/of]hgfn] lgo'St u/]sf_, lhNnf lzIff sfof{nodf kl/of]hgf x]g{] clws[t/ lhNnf l:yt tflnd
s]Gb|| jf cu'jf ;f]t s]Gb||sf] k|lzIfs Ps hgf u/L hDdf ltg hgf ;b:ox¿ 5g\ .
ljb\ofno txdf
kf7\oj|mddf plNnlvt l;sfO pknlAwx¿Dffkm{t Tf]flsPsf] ;do leq ljb\ofyL{x¿df ;ˆ6 l:sn
xfl;n u/fpg lzIfsx¿nfO{ cfjZos Ifdtf ljsf; ug{u/fpg k|To]s ljb\ofnodf sIff (
/ !) df cWofkg u/fpg] ;a} lzIfsx¿sf] ;+nUgtfdf action learning group sf] u7g /
80
action learning group sf ;b:ox¿dWo]af6 Ps hgf lzIfs ;xhstf{sf ¿kdf 5gf]6 ul/Psf]
x'G5 . log} ;xhstf{sf] cu'jfOdf tflnddf l;s]sf s'/fx¿ sIff sf]7fdf k|of]u ug{ / cfˆgf]
lzIf0f l;k ltvfg]{ cEof;df ;+nUg x'G5g\ .
of] k|lj|mof lzIfsx¿ cfˆgf] k];fut ljsf;sf] nflu cfkm}F lhDd]jf/ tyf tof/ x'g'k5{ eGg]
l;b\wfGtdf cfwfl/t 5 . of] k|lj|mofdf lzIfsx¿ cfˆgf] Ifdtfsf] ljsf; k|lzIfs tyf lj1df
dfq lge{/ g/xL ;xeflutfd"ns tl/sfaf6 cfˆg} ;d"x jf ;fyL;Fu cg'ej ;f6f;f6 u/]/ /
self-reflection sf] dfWodaf6 l;Sg] u5{g\ . of] ;d"xsf] a}7s dlxgfsf] Ps k6s a:g] Joj:yf
u/]sf] 5 eg] a}7snfO{ lj|mofzLn agfpg lgDglnlvt tl/sf ckgfOPsf] 5 M
! of]hgf lgdf{0f
s]Gb||df k|lzIfs tflnd lnPsf lhNnf ;dGjo ;ldltsf ;b:ox¿n] ;DalGwt
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#= sfe|] M

lzIfs lzIff @)&!

ljb\ofnosf dfWolds ljb\ofno txdf k9fpg] ;a} lzIfsx¿nfO{;DalGwt ljb\ofnod} e]nf u/fO{
Ps lbg] tflnd ;~rfng ug]{ 5 / tflndsf] cGTodf lbgel/ l;s]sf / u/]sf cEof;x¿nfO{{
sIffsf]7fdf s;/L n}hfg] eGg] ;DaGwdf lzIfsx¿n] cfcfˆgf] ljifodf of]hgf agfpF5g\ . csf]{
lbgb]lv cfcfˆgf] sIffdf tL of]hgfx¿ sfof{Gjog u5{g\ .
@ sfof{Gjog
Tflnddf l;s]sf s'/fx¿ ;d]6]/ agfOPsf lj|mofsnfkx¿sf of]hgf ljb\ofyL{;Dd k'¥ofpg]
sfd sfof{Gjog leq k5{g\ . o;/L tflndsf ;xefuL lzIfsx¿ emG8} Ps dlxgf;Dd cfˆg}
sIffsf]7fleq lzIf0f cEof;df h'l6/xG5 / /fli6«o o'jf lj1x¿n] a]nf a]nfdf sIff cjnf]sg
u/L cfjZos ;'emfj tyf ;xof]u lbg] u5{g\ .
# k|ltljDag a}7s
sIffsf]7fdf cEof; u/]sf] #÷$ xKtf kl5, ALG facilitator ;xof]hsTjdf cfˆg} ljb\ofnodf action
learning group member x¿sf] klxnf] reflection meeting a:5 . pSt a}7sdf tflnddf lbPsf
ljifoj:t'x¿df s]lGb|t eO{ ljb\ofyL{x¿df l;sfO pknlAw xfl;n u/fpg cfkm"n] u/]sf k|of;x¿af/]
cg'ej cfbfg k|bfg u5{g\ . lg/Gt/ cEof;af6 cfk"mn] a6'ns
] f cg'ej tyf ;fyLx¿af6 k|fKt
;Nnfx tyf ;'efjsf cfwf/df k'g of]hgf lgdf{0f u5{g\ . emG8} Ps dlxgf;Dd sIffsf]7fdf cEof;
u5{g\ / km]l/ bf];f| ] reflection meeting df cg'ej cfbfg k|bfg u5{g\ . cfˆgf] lzIf0f snfdf,
ljb\ofyL{x¿sf] l;sfOdf, sIffsf]7fsf] jftfj/0fdf cfPsf jf dx;'; u/]sf ;–;fgf kl/jt{gx¿Aff/]
hfgsf/L lng] lbg] u5{g\ / cfˆgf] diary df gf]6 ug]{ sfd u5{g\ .
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of] modality df learning and sharing culture s;/L :yflkt x'G5 <
kl/dflh{t kf7\oj|md cg';f/ lzIf0f ug{ lzIfsx¿ tof/ x'g'k5{ . t/ kl/dflh{t kf7\oj|mdsf] 81
r'gf}tL eg]s} o;sf] sfof{Gjog kIf xf] . kl/dflh{t kf7\oj|mdsf] dd{ / efjgfcg';f/sf 1fg
/ l;kx¿ sIff sf]7fdf k|of]u ug{ ;Ifd agfpg lg/Gt/ ;xof]u / cg'udgsf] cfjZostf
k5{g\ . oL sfdx¿sf nflu ljb\ofnoeGbf 6f9f a;]sf ;|f]t JolSt jf k|lzIfsx¿af6 ;Dej
gePsf] ljutsf cg'ejx¿n] b]vfPsf 5g\ . o:tf] cj:yfdf action learning group g} o:tf]
;fwg x'g ;S5 hxfF ;b:o lzIfsx¿ dlxgfsf] Ps k6s Ps} 7fpFdf a;L ljb\ofyL{x¿df soft
skill ljsf; u/fpg cfkm"n] k|of]u u/]sf gofF lzIf0f tl/sf ;DaDwL cg'ejx¿ cfbfg k|bfg
ug, cfˆgf] sIffsf] nflu ;'xfpbf] cEof;x¿sf] vf]hL u/L kf7\oj|mdsf] dd{cg';f/ lzIf0f
lj|mofsnfkx¿ lgdf{0f tyf k|of]u ug{ ;Ifd x'g] 5g\ .
Action learning group sf] d'Vo pb\b]Zo eg]sf] lzIfsx¿nfO{ reflective practitioners sf]
¿kdf ljsf; u/L pgLx¿n] ul//fv]s} lzIf0f tl/sfnfO{ ;'wfg{ gofFF tyf k|efjsf/L af6f]sf]
lzIfs lzIff @)&!
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vf]hL ug{' xf] . o:df lzIfsx¿nfO{ s'g} klg yk ef/ kb}{g a? pxfFx¿n] ul//fv]s} sfdnfO{
structured way af6 cem /fd|f] agfpg db\bt k'¥ofpFb5 . sIff sf]7fdf p7\g] u/]sf ;d:of
;dfwfgsf] nflu lzIf0f cEof;x¿df ;'wf/ ug{ action-reflection Ps dxTTjk"0f{ k|lj|mofsf]
¿kdf lnOG5 . ha lzIfsx¿n] oL a}7s c¿df cfkm"nfO{ ;lhnf], Free & confortable dx;';
u5{g\ ta pgLx¿ l;Sgsf nflu a9L v'N5g\ . ofb ug'{xf];\, Reflection ug{' eg]sf] lzIf0f
k|lj|mofsf] d"Nofª\sg ug{' xf]Og h;n] lat]sf sfdx¿df dfq hf]8 lbG5g\ . o;n] cg'ejsf
cfwf/df eljiodf rfNg' kg{] sbdx¿af/] lbzf lglb{i6 u5{g\ .
;k\m6 l:sn / lzIfssf] k];fut Ifdtf ljsf; sfo{j|md
z}lIfs hgzlSt ljsf; s]Gb||, lzIfs, sd{rf/L, k|lzIfs, tyf gLlt lgdf{tfx¿sf] Ifdtf
clej[lTt ug]{ cflwsfl/s lgsfo ePsfn] o;n] a;]{lg cfjZostfcg';f/ ljleGg k|sf/sf
tflnd, sfo{zfnf, ;]ldgf/ cflb ;~rfng ub}{ cfO/x]sf] 5 . ljb\ofno If]q ;'wf/ of]hgfn] klg
lzIfssf] tof/L / ljsf;nfO{ pRr :yfgdf /fv]sf] 5 . o;n] sfo{/t lzIfsx¿sf ;d:of
;dfwfgd"vL Pjd k|ToIf ¿kdf lzIf0f sfo{ ;'wf/ s]lGb|t lzIfs ljsf; sfo{j|md sfof{Gjog
ug]{ gLltut Joj:yf / x/]s sfo{/t lzIfsn] % jif{ leq #) lbg] / jif{df !) lbg a/fa/sf]
tflnd lng'kg]{ Joj:yf ePcg';f/ z}lIfs hgzlSt ljsf; s]Gb|n] z}lIfs tflnd s]Gb|| s, v
/ cu'jf ;|f]t s]Gb||dfkm{t ;a} txsf lzIfsx¿sf] k];fut Ifdtf ljsf; ug{ ljleGg tflnd
sfo{j|mdx¿ ;~rfng ub}{ cfO/x]sf] 5 .
ljb\ofno lzIffnfO{ s'g lbzflt/ n}hfg] eGg] s'/f kf7\oj|mdn] lgb]{lzt u5{ . ;dosf] dfu, k|ljlwsf]
ljsf; ;dfh / b]zsf] rfxgfcg';f/ a]nf a]nfdf kf7\oj|md kl/dfh{g x'g] u5{ . clxn] kf7\oj|md
ljsf; s]Gb||n] sIff ( / !) sf kf7\oj|mdnfO{ ;Ifdtfdf cfwfl/t soft skill s]lGb|t agfpg kf7\oj|md
kl/dfh{g ul//x]sf] 5 / cfufdL z}lIfs ;q @)&@ af6 !)) cf]6f ljb\ofnox¿sf k/LIf0f ug]{
of]hgf /x]sf] 5 . ha;Dd kl/dflht kf7\oj|mdsf] dd{cg';f/ lzIf0f l;sfO lj|mofsnfksf] lgdf{0f
u/L sIff sf]7fdf sfof{Gjog x'Fb}g ta;Dd o;sf] s'g} d"No / dfGotf /xFb}g . kf7\oj|mddf
plNnlvt l;sfO pknlAwx¿ Tff]lsPsf] ;doleq ljb\ofyL{x¿df xfl;n u/fpg ;s] dfq lzIffsf]
/fli6«o pb\b]Zo k"/f eO{ b]zn] vf]h]sf] gful/s pTkfbg ug{ ;lsg] x'G5 . log} s'/fnfO{ Wofgdf
/fvL z}lIfs hgzlSt ljsf; s]Gb||n] lzIfssf] k];fut Ifdtf ljsf;sf sfo{j|mdx¿ ;~rfng ub}{
cfO/x]sf] 5 . ljb\ofno If]q ;'wf/ of]hgfsf] gLlt b:tfj]hdf o; s]Gb||n] ;~rfng ug]{ lzIfssf]
Ifdtf ljsf; sfo{j|mdx¿df soft skills ;dfj]z ug{'kg]{ pNn]v eP cg';f/ lzIfsx¿df klg
oL l;kx¿ ljsf; ug]{ klg o;} s]Gb||sf] bfloTjleq /x]sf] 5 . o:sf] nflu s]Gb||n] lgDg sfdx¿
ug'{kg]{ b]lvG5 M
82
z}lIfs hgzlSt ljsf; s]Gb||n] lzIfs ;Ifdtf (teacher competency in general & subject
base competency in specific) sf] ;"rL agfpg] .
;Ifdtfsf] cfwf/df soft skills s]lGb|t lzIfssf] k];fut l;sfO pknlAwx¿ tof/ ug]{ .
;a} lzIfsx¿df tf]lsPsf l;sfO pknlAwx¿ xfl;n x'g] u/L gofFF tflnd sfo{j|mdx¿sf]
lgdf{0f tyf existing tflnd sfo{j|mdx¿sf] kl/dfh{g ug]{ .
Tfflnd sfof{Gjog k|lsof jf:tljs kl/j]zd'vL / cEof;d'vL agfpg] .
lgisif{
ljb\ofyL{x¿sf] ;sf/fTds Jojxf/ ljsf;sf] nflu lzIf0f l;sfO lj|mofsnfk tyf d"Nofª\
sg k|lj|mofdf ;'wf/sf] cfjZostf b]lvG5 . ;xeflutfTds lzIf0f l;sfO lj|mofsnfkx¿sf]
cEof;af6 ;ˆ6 l:snsf] ljsf; ;lhn};Fu u/fpg ;lsG5 t/ o;nfO{ lbuf] agfO/fVg ;lj|mo
lzIfs lzIff @)&!

l;sfO, ;d:ofdf cfwfl/t l;sfO, collaborative l;sfO h:tf ;xeflutfTds lzIf0f ljlw
tyf tl/sfx¿af6 lg/Gt/ ;jnLs/0f (reinforcement) ul//fVg'k5{ . ;fdfGotof tflnd k|fKt
lzIfsx¿n] klg efif0f ljlwnfO{ g} d'Vo lzIf0f ljlwsf ¿kdf k|of]u ul//x]sf] clxn]sf] cj:yfdf
;'wf/ NofO{ ljb\ofyL{ s]lGb|t cEof;d'vL ug{' h?/L 5 .
ljb\ofyL{x¿df ljifout 1fg / l;kx¿ ljsf; eP gePsf] k/LIff k|0ffnLaf6 yfxf kfpg
;lsG5 t/ ;ˆ6 l:snsf] dfkg k/LIffsf] dfWodaf6 ug{ ;lsGg . s'g} klg jftfj/0fdf b]vfpg]
Jojxf/ / lg/Gt/ cEof; cjnf]sgaf6 pgLx¿df s'g xb;Dd;ˆ6 l:snljsf; ePsf] 5
eGg] n]vfhf]vf ug{ ;lsg] ePsfn] d"Nofª\sg k|0ffnLdf klg ;f]xL cg';f/ ;'wf/sf] cfjZostf
b]lvG5 . ;fy} kf7\oj|md sfof{Gjogsf] lg/Gt/ k'g/fjnf]sg u/L s'g ;ˆ6 l:snsf tTTjx¿
s'g ljifo If]qdf ;dfj]z ubf{ z}lIfs cjlwleq k'/} l;kx¿ ljsf; x'G5 eGg] hfgsf/L lnO{
;f]xLcg';f/ kf7\oj|mdf ;'wf/ ug'{kg]{ x'G5 .
Soft skills n]JolStsf] JolStTj tyf Ifdtf ljsf; u/L u'0f:t/Lo ;]jf k|jfxdf ;xof]u
ug]{ ePsfn] ljb\ofyL{df dfq xf]Og ljb\ofno lzIff;Fu ;DalGwt ;a} ;/f]sf/jfnfx¿ tyf
gLlt lgdf{tfx¿df klg oL l;kx¿sf] ljsf; ug{ h?/L 5 . z}lIfs hgzlSt ljsf; s]Gb||n]
lzIff dGqfnocGtu{tsf lgsfox¿sf] Ifdtf clej[lTt sfo{j|md ;~rfng ubf{ cfjZostf
cg';f/ cfjZos dfqfdf ;ˆ6 l:snnfO{ embedded ug'{k5{ .
;Gbe{ ;fdu|Lx¿
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g]kfndf dft[efiffdf lzIffM dxTTj, xfnsf] cj:yf / casf] af6f]
hok|;fb nD;fn
pklgb]{zs, z}lIfs hgzlSt ljsf; s]Gb|
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n]v;f/
ljb\ofyL{sf] klxnf] efiff jf p;n] 3/df af]Ng] efiffnfO{ ljb\ofnodf lzIf0f l;sfOsf] dfWod efiffsf
¿kdf k|of]u ul/g'nfO{ dft[efiffdf lzIff elgG5 . dft[efiffdf lzIff lbOFbf afnaflnsfsf] l;sfO
k|efjsf/L x'g], lar}df ljb\ofno 5f]8\g] ljb\ofyL{ ;ª\Vof lgoGq0f x'g], efiff ;+:s[lt ;+/If0fdf
;xof]u k'Ug ;Sg] x'G5 . g]kfndf dft[efiffdf lzIfnfO{ gLltut ¿kdf :jLsf/ ul/Psf] 5 . k|fylds
lzIff kf7\oj|md @)^@ tyf @)^% / cfwf/e"t lzIff kf7\oj|md @)^( n] dft[efiff ljifosf] k7g
kf7gsf] Joj:yf klg ul/lbPsf] 5 . dft[efiff ljifosf] k7g kf7g dft[efiffdf bIftf a9fpg] /
efiff ;+:s[lt ;+/If0fsf nflu cfjZos x'G5 . xfndf ;/sf/L / u}/ ;/sf/L ;+:yfsf] k|of;df s]xL
ljb\ofnon] dft[efiffsf dfWodn] sIff ;~rfng u/]sf 5g\ . efiffsf sf/0f ljb\ofyL{sf] l;sfOdf
;d:of ePsf] 5 eGg] a'em]/ cfk\mg} ljj]sn] sIffdf dft[efiffsf] k|of]u ul/cfPsf ljb\ofno w]/}
5g\ . t/ o:tf ljb\ofno s'g lhNnfdf slt 5g\, ToxfF s'g s'g efiff dfWodsf ¿kdf k|of]u eP
To;sf] tYofª\s pknAw 5}g . o:tf ljb\ofnodWo] s]xLn] xfn}df dft[efif ;DaGwL lzIfs tflnddf
;xefuL x'g] df}sf kfP . o;eGbf afx]s oL ljb\ofnon] cGo ;xof]u / k|f]T;fxg kfpg ;s]sf 5}gg\ .
dft[efiffdf lzIffnfO{ Jojl:yt ug{ dft[efiffdf lzIffsf] cfjZostf / dxTTjsf af/]df k|rf/
k|;f/, dft[efiffsf dfWodn] sIff ;~rfng ug]{ / ljifosf ¿kdf dft[efiff k7g kf7g u/fpg]
ljb\ofnosf] ;"rLs/0f, dfWod / ljifosf nflu Jojl:yt lzIfs tflnd ;~rfng / dft[efiff
ljifosf kf7\o k':ts ;xh pknAw x'g] Joj:yf cfjZos 5 .
!= ljifo k|j]z
afnsn] ;a}eGbf klxn] cfdf;Fu / 3/ kl/jf/df /x]/ l;Sg] efiffnfO{ dft[efiff jf klxnf] efiff
elgG5 . o;nfO{ cfdfn] af]Ng] / cfdfaf6 l;lsg] eg]/ dft[efiff elgPsf] xf] . ;fwf/0f cy{df
ljb\ofyL{sf] klxnf] efiff jf ljb\ofyL{n] 3/df af]Ng] efiffnfO{ ljb\ofnodf lzIf0f l;sfOsf] dfWod
efiffsf ¿kdf k|of]u ul/g'nfO{ dft[efiffdf lzIff elgG5 dft[efiffdf cfwfl/t ax'eflifs lzIff
-df=cf=a=lz= kl/ro k'l:tsf, lzIff ljefu, @)^(_ . dft[efiffdf lzIff eof] eg] lzIfs ljb\ofyL{
/ ljb\ofyL{ ljb\ofyL{ lardf s'/fsfgL x'Fbf ljb\ofyL{sf] efiff k|of]u ul/G5 / ljb\ofyL{nfO{ l;sfOdf
;xhtf x'G5 . g]kfnsf] ;Gbe{df dft[efiffdf lzIff eg]sf] kf7\oj|mdn] tf]s]sf ljifox¿, h:t}
M ;fdflhs cWoog, ul0ft, lj1fg cflb ljb\ofyL{sf] dft[efiffsf dfWodn] k7g kf7g u/fOg'
xf]
. dft[efiffdf lzIff x'Fbf klg efiff ljifox¿ eg] ;DalGwt efiffd} lzIf0f l;sfO u/fOG5 .
84
pbfx/0fsf nflu g]kfndf g]kfnL / cªu|]hL j|mdzM g]kfnL / cªu|]hL efiffsf dfWodn] /
dft[efiff ljifo dft[efiffs} dfWodn] k7g kf7g u/fOG5 . t/ g]kfnL / cª\u|]hL ljifosf]
l;sfOdf ljb\ofyL{nfO{ ;d:of k/]sf a]nf tNnf sIffdf o:tf] kfOFb}g .
s]xL JolStn] ljb\ofnodf eft[efiff ljifosf] k7g kf7g x'g] u/]sf] 5 eg] To;}nfO{ dft[efiffdf lzIff
eGg] u/]sf] klg ;'lgG5 . of] eg]sf] dft[efiffsf] k7g kf7g xf], dft[efiffdf lzIff xf]Og . afnaflnsfnfO{
pgLx¿sf] efiffdf ;Ifd agfpg] pb\bo] sf nflu dft[efiff ljifosf] k7g kf7g u/fOG5 . ljifosf
¿kdf dft[efiffsf] lzIf0f l;sfO k7g / n]vgsf] cEof;df s]lGb|t x'G5 / To;af6 dfgs af]nfO
;d]tsf] lzIf0f x'G5 . g]kfndf k|fylds lzIff kf7\oj|mdn] ;fKtflxs rf/ kf7\oef/sf] dft[efiff ljifosf]
k|fjwfg klg /fv]sf] 5 . To;}u/L cfwf/e"t lzIff kf7\oj|md -sIff ^–*_ n] P]lR5s ljifosf ¿kdf
:yfgLo ljifo÷dft[efiff÷cGo ljifosf ¿kdf dft[efiffnfO{ klg % kf7\oef/sf] Joj:yf u/]sf] 5 .
lzIfs lzIff @)&!
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ljb\ofyL{nfO{ dft[efiffdf lzIff pknAw u/fpg] ;Gbe{df ljb\ofnodf Pp6} dft[efiff af]Ng] ljb\ofyL{
5g\ / sIffdf Pp6} dft[efiff k|of]u ug]{ ul/Psf] 5 eg] To:fnfO{ Psn dft[efifL dfWod elgG5 . Ps
7fpFdf Pp6f eflifs ;d"bfosf] dfq a;f]af; ePsf] 7fpFdf Psn dft[efifL ljb\ofno x'g ;Sb5g\ .
ljb\ofnodf ljleGg dft[efiff af]Ng] ljb\ofyL{ 5g\ / sIffdf ljb\ofyL{sf] efiff cg';f/ ljleGg
dft[efiff k|of]u ug]{ ul/Psf] 5 eg] To:tf ljb\ofnonfO{{ ax'efifL ljb\ofno elgG5 .
ljb\ofyL{sf] dft[efiffcg';f/ Pp6f ljb\ofnodf Pp6f dft[efiff / csf]{ ljb\ofnodf csf]{ dft[efiff /
Pp6} ljb\ofnodf klg ljb\ofyL{sf] dft[efiffcg';f/ ljleGg dft[efiffsf] k|of]u u/]/ lzIf0f l;sfO ul/G5
eg] To;nfO{ dft[efiffdf cfwfl/t ax'eflifs lzIff elgG5 -df=cf=a=lz= kl/ro k'l:tsf, lzIff ljefu,
@)^(_ . sIffdf klxn] dft[efiffsf] k|of]u ul/g] / afn aflnsfsf] cGo efiff l;Sg] pd]/ x'bF } uPkl5
bf];f| ] efiff, ;/sf/L sfd sfhsf] efiff tyf cGo efiffsf] k|of]u j|mdzM a9fpg] k|ls|ofnfO{ klg ax'
eflifs lzIff eGg] u/]sf] kfOG5 . g]kfn h:tf] ax'eflifs d'ns
' df afnaflnsfnfO{ dft[efiffdf lzIff
pknAw u/fpg dft[efiffdf cfwfl/t ax' eflifs lzIff cfjZos x'G5 .
@= dft[efiffdf lzIffsf] dxTTj
;dfhdf Dfft[efiffdf cfwfl/t lzIffsf] cxd\ dxTTj 5 eGg] s'/f tnsf a'Fbfx¿af6 k'li6 x'G5 M
dft[efiffdf lzIff kfp“bf afn clwsf/sf] ;Ddfg
afn clwsf/ ;DaGwL dxf;lGwsf] wf/f #) df afnaflnsfnfO{ cfˆgf] efiff k|of]u ug]{ clwsf/af6
jl~rt ug{ kfOg] 5}g -o'lg;]km, klxnf] cfXjfg_ eGg] ;d]tsf] k|jwfg /x]sf] 5 . To;} u/L
ljleGg cGt/f{li6«o d~rdf klg dft[efiffdf lzIff kfpg' afnaflnsfsf] clwsf/ xf] eGg] s'/f
:jLsf/ ul/Psf] 5 . g]kfndf klg ljleGg gLlt lgod / P]g sfg'gdf cfwf/e"t txsf] sIff !–#
df k7g kf7gsf] dfWod efiff dft[efiff x'g] s'/f pNn]v 5 . To;}n] dft[efiffdf lzIffsf] Joj:yf
ug'{ eg]sf] afn clwsf/sf] ;Ddfg klg xf] .
ljb\ofyL{sf] z}lIfs pknlJw a9\g ;Sg]
ljb\ofnodf dft[efiffdf sIff ;~rfng ePsf cj:yfdf ljb\ofnodf egf{ x'g cfpg] ljb\ofyL{n]
3/df l;Sb} u/]sf] efiffdf af]Ng] cj;/ kfpF5g\ . lzIfsn] klg ljb\ofyL{sf] efiff af]lnlbFbf lzIfs
/ ljb\ofyL{ lardf glhssf] ;DaGw ljsf; x'G5 . o:tf] ;DaGwn] ljb\ofyL{x¿ lzIfs / ljb\ofno
jftfj/0fb]lv 8/fpFb}gg\ / sIffdf ljb\ofyL{sf] ;xeflutf / cGt/lj|mof ;xh x'g hfG5 . o;n]
ljb\ofyL{sf] l;sfO k|efsf/L x'g uO{ pgLx¿sf] z}lIfs pknlAw klg a9\g ;S5 -df=cf=a=lz=
kl/ro k'l:tsf, lzIff ljefu, @)^(Ù of]Ghg, @)^(_ .
lar}df ljb\ofno 5f8\g] ljb\ofyL{ ;ª\Vof 36\g ;Sg]
ljb\ofyL{n] lar}df ljb\ofno 5f]8\g] sf/0fdf lzIf0f l;sfOdf k/]sf] sl7gfOn] pTkGg x'g] 85
g}/fZotf klg Ps xf] . ljb\ofyL{n] dft[efiffsf dfWodn] k9\g] n]Vg] cj;/ kfPdf lzIfs
ljb\ofyL{sf lardf ;xh cGt/lj|mof x'G5 / l;sfO klg ;xh x'g ;S5 . l;sfO ;xh ePdf
ljb\ofyL{n] lar}df ljb\ofno 5f]8\b}gg\ -dfcfalz= kl/ro k'l:tsf, lzIff ljefu, @)^(Ù of]Ghg,
@)^(_ . o;af6 ljb\ofyL{sf] sIff 5f]8\g] b/df lgoGq0f eO{ lzIffdf ;/sf/L nufgLsf] ;b'kof]u
x'g] cj:yf /xG5 / ;a} afnaflnsfsf nflu cfwf/e"t lzIffsf] ;'lglZrttf klg a9\5 .
efiff ;+:s[ltsf] klxrfg / ;+/If0fdf ;xof]u k'Ug]
ljb\ofnosf] lzIf0f l;sfOdf s'g} efiffsf] k|of]u x'g' eg]sf] ;DalGwt efiffsf] klxrfg klg
xf] . ljb\ofnodf cfˆgf] efiff k|of]u x'Fbf To; efiffk|lt ;DalGwt afnaflnsfsf] df]x a9\5
/ pgLx¿ cfˆgf] efiff k|of]udf pT;flxt x'G5g\ . dft[efiffsf dfWodn] sIff ;~rfng x'Fbf
;DalGwt efiffdf kf7\o ;fdu|L klg ljsf; x'Fb} hfG5g\ . To:tf kf7\o ;fdu|Ldf ;DalGwt
lzIfs lzIff @)&!
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eflifs ;d'bfosf snf ;+:s[lt ;DaGwL ljifoj:t' h:t} M afn uLt, nf]s syf, gfr, v]n,
rf8kj{, k/Dk/f cflb ;dfj]z ug{ ;lsG5 . dft[efiffsf dfWodn] lbOg] lzIffdf ;DalGwt efiff
;+:s[ltsf 1ftfnfO{ ;|f]t JolStsf ¿kdf ljb\ofnodf cfdGq0f u/L cGt/lj|mof ug{ / ;Gbe{
ldNg] sIff pgLx¿af6} ;~rfng u/fpg ;lsG5 . o:tf ultljlwn] ;DalGwt afn aflnsfn]
cfˆgf] ;+:s[lt klg u|x0f ub}{ hfG5g . dft[ efiffdf lbOg] lzIffsf dfWodn] afnaflnsfdf
ljsf; x'g] cfˆgf] efiff ;+:s[ltsf] dfof df]xn] ;DalGwt efiff ;+:s[lt hLljt /xg ;3fp k'U5 .
/fli6«o Pstfdf an
dft[efiffdf lzIffsf] Joj:yfn] cNk ;ª\Vos eflifs ;d'bfosf] eflifs klxrfg / pgLx¿sf]
;+:s[lt ;+/If0fsf ultljlw klg x'g] ePsfn] ;DalGwt eflifs ;d'bfon] cfTduf}/j dx;'; ug{]
x'Fbf d'n'sdf ;fdflhs ;b\efj / /fli6«o Pstfdf klg an k'Ug] x'G5 .
dft[efiffsf dfWodn] dfq afnaflnsfnfO{ jf:tljs lzIff lbg ;lsg]
lxhf] cfh xfd|f] ;dfhdf afnaflnsfn] cª\uh
]| L efiff hfGg' g} lzIff xf] h:tf] ePsf] 5 . oyfy{df
tNnf pd]/sf afnaflnsfsf] lzIffsf] cy{ pgLx¿nfO{ c;n cfr/0f, cfˆgf] kg / snf ;+:s[ltk|lt
uf}/j, /fi6« k|d] , kl/>d ug]{ afgL, ;dfhdf /x]sf k|ljlw l;sfpg' xf] . o:tf s'/f l;sfpg dft[efiffs}
dfWod pko'St x'G5 . ghfg]sf] efiffsf dfWodn] oL s'/fsf] ;xh l;sfO x'bF g} .
kf7\o k':tssf] cefj dx;'; gx'g]
:yfgLo dft[efifL jf ax'efifL ljb\ofnodf :yfgLo txdf klg kf7\o ;fdu|L lgdf{0fsf] cEof;
x'g] ePsfn] s]Gb|af6 k|sflzt kf7\o k':ts pknAw x'g l9nfO ePsf] cj:yfdf :yfgLo :t/df
lgld{t l/l8ª l;6, lau a's tyf cEof; ;fdu|Laf6 k7gkf7g rnfpg ;lsG5 .
#= dft[efiffdf lzIff / bf];|f] efiffsf] l;sfO
sltko cleefjs / ;j{;fwf/0fn] dft[efiffdf lzIff lbP/ s] ug]{, cfhsf] hdfgfdf cª\u]|hL
gl;s] sfd kfOb}g eGg] u/]sf] ;'lgG5 . cfˆgf ;GtfgnfO{ ;lsg;sL cª\u]|hL dfWodsf
;+:yfut ljb\ofnodf k9fpg] u/]sf] kfOG5 . ul0ft, ;fdflhs / lj1fg tyf jftfj/0f nufotsf
ljifo h'g;'s} efiffdf l;Sbf klg x'G5 . afnaflnsfn] cfˆg} dft[efiffsf dfWodn] oL ljifo k7g
kf7g ug]{ cj;/ kfP eg] lzIfs ljb\ofyL{ lardf ;xh cGt/ls|of x'G5 / afnaflnsfn] l;Sg]
s'/f l56f] / k|efjsf/L ¿kdf l;St5g\ . oL ljifo cª\u|]hL jf bf];|f] efiffsf dfWodn] l;sfpFbf
afnaflnsfnfO{ cgfjZos ef/ x'g] / To;sf] k|efj pgLx¿sf] ;+1fgfTds ljsf;df kb{5 . oL
s'/fdf cleefjsx¿nfO{ sd hfgsf/L 5 .
csf]{tkm{ dft[efiffdf lzIffsf] Joj:yfn] afnaflnsfx¿ bf];|f] efiffdf -g]kfnsf] ;Gbe{df g]kfnL
tyf
cª\u|]hLdf_ sdhf]/ x'G5g\ eGg] e|d klg Toltg} 5 . t/ dft[efiffdf lzIffsf] cj;/ kfPsf
86
afnaflnsfx¿sf] ul0ft, ;fdflhs, lj1fg cflb dfq geP/ bf];|f] efiffsf] l;sfO klg cem
/fd|f] x'g] ljleGg d'n'sdf ePsf] cWoog cg';Gwfgn] atfPsf 5g\ (Mohanty, Panda & others
2009, P- 22, 23) . dft[efiffdf k9\g] n]Vg] cj;/ kfPsf ljb\ofyL{sf] bf];|f] efiffsf] l;sfO;d]t
/fd|f] x'g;Sg] lgDg lnlvt cfwf/ 5g\M
 dft[efiffdf k9g] n]Vg] cj;/ kfPsf ljb\ofyL{df cfˆgf] dft[efiff, ;fdflhs nufotsf cGo
ljifodf /fd|f] l;sfO x'g] ;Defjgf /xG5 / o;sf] k|efj bf];|f] efiffsf] l;sfOdf klg kb{5 .
 dft[efiffdf k9\g n]Vg kfPsf ljb\ofyL{sf] k9fO n]vfOdf ?lr x'G5 eg] bf];|f] efiffdf hf]8
hj/h:tLsf] l;sfO k|of; u/fOPsf] ljb\ofyL{sf] k9fO n]vfOdf ljt[i0ff x'G5 .
 slnn} pd]/df bf];|f] efiffsf] dfWod u/fP/ jf bf];|f] efiffsf nflu w]/} ;do lbP/ bf];|f] efiff
w]/} l;lsg]] xf]Og . l;sfOsf] k|lj|mof k|efjsf/L eof] eg] dfq w]/} l;Sg ;lsG5 .
lzIfs lzIff @)&!
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]| L ljifo /flvPsf 5g\ . oL b'j} ljifosf] lzIf0f

Teacher Education 2071

l;sfO k|ls|of ljb\ofyL{ s]lGb|t tyf afn d}qL x'g ;s]df cGo ljifo dft[efiffsf dfWodn] k7g
kf7g u/fOP klg ljb\ofyL{sf] g]kfnL tyf cª\uh
]| Lsf] l;sfO pRr x'g ;S5 .
$= g]kfndf dft[efiffdf lzIffsf nflu ePsf] gLltut Joj:yf
g]kfndf gLlt lgdf{0f txdf afn aflnsfnfO{ dft[efiffdf lzIff cfjZos 5 eGg] s'/f dx;';
ePsf] / o;sf nflu cfjZos gLltut Joj:yf ePsf] b]lvG5 .
;+j}wflgs Joj:yf
g]kfnsf] cGtl/d ;+ljwfg, @)^# sf] efu # sf] df}lns xssf] lzIff tyf ;+:s[lt ;DaGwL xs
-wf/f !&=!_ df æk|To]s ;d'bfonfO{ sfg'gdf Joj:yf ePadf]lhd cfˆgf] dft[efiffdf cfwf/e"t
lzIff kfpg] xs x'g] 5 .Æ eGg] k|fjwfg /flvPsf] 5 .
P]g lgoddf ePsf] Joj:yf
lzIff P]g @)@* -;+zf]wg;lxt @)^#_ sf] bkmf &=@-v_df æk|fylds tx;Ddsf] lzIff dft[efiffdf
lbg ;lsg] 5 .Æ eGg] k|fjwfg /flvPsf] 5 .
:yfgLo :jfoTt zf;g P]g @)%%sf] bkmf @* 3 # / lgodfjnL @)%^ sf] lgod (^ 3 #
ufpF ljsf; ;ldlt / gu/kflnsfsf] sfd st{Jo / clwsf/cGtu{t lzIff tyf v]ns'b ;DaGwL
bkmfdf ufpF ljsf; / gu/kflnsf If]qleq dft[efiffdf k|fylds txsf] lzIff pknAw u/fpg
;xof]u ug]{ eGg] k|fjwfg /flvPsf] 5 .
z}lIfs of]hgfx¿df ePsf] Joj:yf
;a}sf nflu lzIff /fli6«o sfo{of]hgf g]kfn -@))!–@)!%, k[i7 %$– %( _ df ædft[efiffdf
cflbjf;L tyf eflifs cNk ;ª\VosnfO{ cfwf/e"t tyf k|fylds lzIffsf] clwsf/ ;'lglZrttfÆ
ul/g] eg]/ dft[efiffnfO{ dfWod / ljifosf ¿kdf k|of]u ug]{ / låeflifs lzIff k|ls|of cKgfpg]
eGg] /0fgLlt clª\usf/ ul/Psf] pNn]v 5 .
dft[efiffdf cfwf/e"t lzIffnfO{ Jojxf/df ptfg{ ljb\ofno If]q ;'wf/ sfo{j|mdn] ;g\ @)!%
;Dddf &%)) ljb\ofnodf ax'eflifs dfWodn] sIff ;~rfng u/fpg] nIo klg lnPsf] 5 .
kf7\oj|mddf ePsf] Joj:yf
/fli6«o kf7\oj|md k|f¿k, @)^# sf] cfwf/e"t lzIffsf] dfWod pkzLif{s -k[=@*_ df æcfwf/e"t
lzIffsf] dfWod dft[efiff x'g] 5 . cfwf/e"t lzIffsf] k|yd r/0f -sIff !–#_ ;Dd ;fdfGotof
lzIffsf] dfWod dft[efiff x'g] 5Æ elgPsf] 5 .
k|fylds lzIff kf7\oj|md, @)^@ sf] lzIffsf] dfWodsf] a'Fbf g++= …sÚ df k|fylds tx;Ddsf]
87
lzIff dft[efiffdf lbg ;lsg] 5 elgPsf] 5 . k|fylds lzIff kf7\oj|md @)^% / cfwf/e"t lzIff
kf7\oj|md @)^( n] dft[efiffnfO{ P]lR5s ljifosf ¿kdf kf7\oj|mddf ;dfj]z ul/Psf] 5 .
cGt/f{li6o
« ;Demf}tf / dxf;lGwx¿
cGt/f{li6«o >d ;ª\u7g dxf;lGw ;ª\Vof !^( g]kfnsf] ljwflosf ;+;b\n] kfl/t u/]sf] 5 .
o;sf] wf/f @*=!= df æcflbjf;L ;d'bfosf afnaflnsfx¿nfO{ ;Dej eP;Dd pgLx¿s}
dft[efiffdf n]vk9 ug{ l;sfOg] 5 Æ elgPsf] 5 -of]Ghg, @)^(, k[=@@_ .
afn clwsf/ ;DaGwL cg'aGw, !(*( df g]kfnn] !$ ;]K6]Da/ !(() df x:tfIf/ u/]sf]
5 -l;ljg, afn clwsf/_ . o;sf] wf/f #) df æhflt, wd{ jf eflifs cNk;ª\Vosx¿ jf
cflbjf;L d"nsf dflg;x¿ a;f]af; /xFb} cfPsf] /fHodf To:tf cNk ;ª\Vosx¿ jf cflbjf;L
afnaflnsfx¿nfO{ cfˆg} ;d'bfosf cGo ;b:ox¿;Fu ;fd"lxs ¿kdf cfˆgf] ;+:s[lt ckgfpg],
lzIfs lzIff @)&!
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wd{sf] kfngf ug]{ / k|of]u ug]{ jf cfˆgf] efiff k|of]u ug]{ clwsf/af6 jl~rt ug{ kfOg] 5}gÆ
-o'lg;]km, klxnf] cfXjfg_ eGg] k|fjwfg /x]sf] 5 .
%= afnaflnsfnfO{ dft[efiffdf lzIff ;~rfngsf nflu ePsf k|of;
dft[efiff ljifo k7g kf7g
g]kfndf lj= ;+ @)%) df ag]sf] k|fylds lzIff kf7\oj|mddf ljifosf ¿kdf dft[efiff ljifo k7g
kf7g u/fpg ;lsg] Joj:yf ePcg';f/ sltko ljb\ofnon] o; ljifosf] k7g kf7g u/fO/x]sf
5g\ . o;sf nflu kf7\oj|md ljsf; s]Gb|n] d}lynL, ef]hk'/L, cjwL, yf¿, tdffª, g]jf/, lnDa',
/fO{ aGtfjf, /fO{ rflDnª, z]kf{, du/, u'?ª, ;'g'jf/, /fha+zL, d'ufnL / ofSvf u/L @@ efiff
ljifosf sIff ! b]lv % ;Ddsf kf7\o k':ts ljsf; u/]sf] 5 . tdfª ;Daf]6f lnlk, lwdfn,
c7f/ du/ft, yf¿ dWoIf]q, alhsf / s'n'ª efiffsf klg kf7\o k':ts ljsf; eO/x]sf 5g\ .
sltko eflifs ;d'bfon] :yfgLo txaf6} kf7\o k':ts ljsf; u/]/ klg o; ljifosf] k7g kf7g
u/fO /x]sf] hfgsf/Ldf cfPsf] 5 . kf7\oj|md ljsf; s]Gb| -kf=lj=s]=_ af6 lj=;+= @)&! ;Dddf
!% efiffdf afn ;Gbe{ ;fdu|L klg ljsf; ePsf 5g\ .
ax' eflifs lzIff k/LIf0f sfo{j|md
lj=;+ @)%& df k|fylds txdf dft[efiffsf dfWodn] k7g kf7g ug{ ;lsg] egL lzIff P]gdf
;+zf]wg ePkl5 lj=;+= @)^$ ;fnb]lv @)^^ ;Dd lkmgNofG8 ;/sf/sf] ;xof]udf s~rgk'/,
kfNkf, /;'jf, wgs'6f, ;'g;/L / emfkf lhNnfsf ;ft cf]6f ljb\ofnodf j|mdzM /fgf yf¿, du/,
/;'jf tfdfª, cf7kxl/of /fO{, k'j]{nL yf¿, p/fj, /fhj+zL / ;Gyfn;lxt cf7cf]6f efiffdf
ax'efifL lzIff sfo{j|md k/LIf0f ul/Psf] lyof] . k/LIf0fdf plNnlvt efiffnfO{ lzIf0f l;sfOsf]
dfWod agfOPsf] lyof] / :yfgLo txd} sIff ! / @ sf kf7\o ;fdu|L ljsf; / k|of]u klg ul/Psf]
lyof] . o; sfo{j|mdaf6 ax'efifL lzIff sfof{Gjog lgb{]lzsf ljsf; ul/Psf] 5 . o; k/LIf0faf6
lgDgcg';f/sf cg'ej k|fKt ePsf 5g\ M
ax'efifL lzIffsf dfWodn] ljb\ofnok|lt ljb\ofyL{ cfslif{t ePsf / lar}df ljb\ofno 5f]8\g]
ljb\ofyL{ ;ª\Vof lgoGq0fdf ;xof]u k'u]sf] ljb\ofnok|lt hg;xeflutf a9\]sf] cleefjssf]
;xof]udf :yfgLo txaf6 kf7\o;fdu|L ljsf; ug{ ;lsPsf] km/s eflifs ;d"bfosf lzIfsn]
klg :yfgLo dft[efiffdf sIff ;~rfng u/]sf] Pp6f sIffdf ltg efiff;Dd k|of]u -ax'eflifs
k|lj|mofsf] k|of]u_ ePsf] ljb\ofyL{ ;ª\Vof sd ePsf sIffdf a9L efiffsf] k|of]u ;xh b]lvPsf]
b'u{d If]q / ;LdfGts[t ;d'bfosf] a;f]af; ePsf] If]qdf dft[efiffdf lzIff a9L cfjZos
b]lvPsf] / o:tf If]qdf sfof{Gjog klg k|efjsf/L /x]sf] dft[efiffdf cfwfl/t ax'eflifs lzIffsf]
k|efjsf/L sfof{Gjogsf nflu lzIfs tflndsf] cxd\ e"ldsf b]lvPsf] -df=cf=a=lz= kl/ro
88 k'l:tsf, lzIff ljefu, @)^(_
lzIfs tflnd
dft[efiff ;DaGwL lzIffsf nflu ljut s]xL jif{b]lv z}lIfs hgzlSt ljsf; s]Gb|n] 6L=kL=8L=
df]8]ndf lzIfs tflnd klg ;~rfng ub}{ cfPsf] 5 . xfnDd P3f/ xhf/eGbf a9L lzIfsn]
dft[efiff ;DaGwL tflnd lnO;s]sf 5g\ .
^= dft[efiffdf lzIff sfof{Gjogsf] cj:yf
g]kfndf dft[efiffdf lzIffsf nflu gLltut låljwf b]lvFbg} . o; gLlt sfof{Gjogsf nflu s]Gb| txaf6
ljleGg efiffdf dft[efiff ljifosf kf7\o ;fdu|L lgdf{0f x'bF } u/]sf], lzIfs tflnd ;~rfng eO/x]sf / ljleGg
cWoog / k/LIf0fsf sfd ;'? ePsf 5g\ . o;/L dft[efiffdf lzIffn] Jofkstf kfPsf] 5 . t/ klg dft[efiffdf
lzIff slt ljb\ofnosf slt ljb\ofyL{df k'us
] f] 5 / o;af6 slt ljb\ofyL{ nfeflGjt eP eGg] af/]df oyfy{
lrq0f ug{ ;lsg] b]lvFbg} . s]xL ljb\ofnodf ;/sf/sf sfo{jm| daf6 / s]xL ljb\ofnodf u}/ ;/sf/L ;+:yfsf]
lzIfs lzIff @)&!
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;xof]udf dft[efiffsf] k|of]u ePsf] 5 . t/ o:tf ljb\ofno Psbd yf]/} 5g\ . t/fO{sf w]/} ljb\ofno / kxf8
tyf lxdfnsf vf; eflifs ;d'bfosf] a;f]af; ePsf :yfgsf ljb\ofnodf efiffsf sf/0f ljb\ofyL{sf]
l;sfOdf ;d:of ePsf] 5 eGg] a'em]/ lzIfsn] dft[efiff ;DaGwL tflnd gkfpFbf klg cfˆg} ljj]sn] sIffdf
dft[efiffsf] k|of]u ul/cfPsf 5g\ . t/ o:tf ljb\ofno s'g lhNnfdf slt 5g\, ToxfF s'g s'g efiff dfWodsf
¿kdf k|of]u eP ;"rLs/0f ul/Psf] 5}g . o;n] ubf{ ax'eflifs lzIff k/LIf0f sfo{jm| ddf dft[efiffdf sIff
;~rfng ug]{ ljb\ofno h] hlt 5g\ tL dfq dft[efiffsf dfWodn] sIff ;~rfng ug]{ ljb\ofno x'g\ eGg]
h:tf] x'g uPsf] 5 . Tof] ;ª\Vof Hofb} Go"g 5 .
To;} u/L sltko ljb\ofnon] dft[efiff ljifo klg k7g kf7g u/fpg] u/]sf 5g\ . o:tf
ljb\ofno s'g lhNnfdf slt 5g\, ToxfF s'g s'g dft[efiffsf] k7g kf7g x'g] u/]sf] 5, To;sf]
klg ;"rLs/0f ul/Psf] kfOFb}g . dft[efiff k|of]u ug]{ ljb\ofnosf] ;ª\Vof olsg x'g g;s]sf]
cj:yfdf dft[efiffsf] k|of]un] ljb\ofyL{sf] l;sfOdf s:tf] ;xof]u k'u]sf] 5 / o;sf] k|of]udf
s:tf ;d:of 5g\ cflb s'/f s]nfpg ;lsg] b]lvFb}g .
^= efjL lbzf
dft[efiffdf lzIffsf] k|efjsf/L sfof{Gjogsf nflu lgDgfg';f/ cufl8 a9\gk' g]{ cfjZostf b]lvG5 M
dft[efiffdf lzIffsf] cfjZostf / dxTTjsf af/]df k|rf/ k|;f/
sltko cleefjsn] cfˆgf afnaflnsfnfO{ ljb\ofno k|jz
] af6} g]kfnL jf cª\uh
]| L dfWodaf6
k7g kf7g u/fpFbf afnaflnsfn] oL efiffdf w]/} k|ult unf{g / pgLx¿sf] eljio /fd|f] xf]nf
eGg] 7fg]sf]] kfOG5 . o;n] ubf{ lzIfsdf cª\uh
]| L efiff k|of]u ug]{ Go"g bIftf x'bF f klg sltko
;fd'bflos ljb\ofnon] dft[efiff jf :yfgLo ljifodf cª\uh
]| L efiff ljifo /fVg] / cª\uh
]| L dfWodn]
sIff ;~rfng ug]{ k|of; u/]sf] ;'lgG5 . ljb\ofyL{sf] cª\uh
]| L /fd|f] u/fpg o; efiffsf ;'gfO,
af]nfO, k9fO / n]vfOdf kof{Kt / hLjGt cEof; u/fOg' cfjZos 5 . k"jf{wf/} geO cª\uh
|] L
dfWod ug]{ jf ljifo yKg'sf] s'g} cy{ / cf}lrTo 5}g . tNnf sIffdf dft[efiffsf dfWodn] lzIf0f
l;sfO ug]{ / cª\uh
]| L ljifosf] k7g kf7gdf eflifs l;k ljsf;sf nflu kof{Kt cEof; u/fpg] xf]
eg] ljb\ofyL{sf] cª\uh
|] L efiff sdhf]/ x'bF g} . o;af6 ljb\ofyL{sf] cª\uh
]| L efiff nufot cGo s'/f
klg l;Sg] bIftf a9\5 . cleefjsnfO{ o; s'/fdf ;r]t u/fpg ;DalGwt lzIfs tflnddf o;
af/]df kof{Kt 5nkmn u/fpg] / of] ;Gb]z lzIfsn] cleefjs ;dIf k'¥ofpg] k|rng ljsf; ul/g'
cfjZos 5 . o; sfo{df efiff ;]jL ;ª\3 ;+:YffnfO{ klg kl/rfng u/fOg' cfjZos 5 .
ljb\ofno ;"rLs/0f
xfd|f] d'n'sdf dft[efiffsf dfWodn] sIff ;~rfng ug]{ / ljifosf ¿kdf dft[efiff k7g
kf7g u/fpg] ljb\ofnox¿sf] ;"rLs/0f ul/Psf] kfOFb}g . ;a} eGbf klxn] o:tf ljb\ofnosf] 89
;"rLs/0f u/L ToxfF k|of]u x'g] efiff, k7g kf7g x'g] dft[efiff ljifo, lzIfssf] eflifs k[i7e"ld,
ToxfF cWoog/t ljb\ofyL{ ;ª\Vof cflb s'/fsf] tYofª\s /fVg cfjZos b]lvG5 . of] sfo{ ;|f]t
s]Gb|dfkm{t lhNnf lzIff sfof{noaf6 u/fpg ;lsG5 . o;af6 dfq o:tf ljb\ofnosf nflu
cfjZos ;xof]u, k|f]T;fxg / lzIfs tflndsf sfo{j|md th'{df / ;~rfng ug{ ;xh x'G5 .
ljb\ofno If]q ;'wf/ sfo{jm| dn] d'n'sdf &%)) ljb\ofnodf ax'eflifs dfWodaf6 sIff ;~rfng
ug]{ nIo /fv]sf] ;Gbe{df klg ljb\ofno ;"rLs/0f cfjZos 5 .
dfWod / ljifosf nflu ljifo j:t' lglZrt u/L lzIfs tflnd ;~rfng
xfd|f] h:tf] ax'eflifs cj:yfsf] d'n'sdf dft[efiffdf sIff ;~rfng ug{ lzIfs tflnd clt
cfjZos 5 . xfndf dft[efiff ;DaGwL lzIfs tflnddf l6r/ k|f]km];gn l8enkd]G6 -6LkL8L_df
cfwfl/t !) lbgsf] Pp6f df]8\o'nsf] dfq tflnd ;~rfngdf /x]sf] 5 . o;df z}lIfs tflnd
lzIfs lzIff @)&!
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s]Gb| / lhNnf lzIff sfof{noaf6 dft[efiff dfWod ug]{ / dft[efiff ljifosf] k7g kf7g ug]{
ljb\ofnosf lzIfsnfO{ Ps} 7fpFdf /fv]/ tflnd ;~rfng ug]{ u/]sf] kfOPsf] 5 . o;n] ubf{
b'a} y/L ljb\ofnosf lzIfsnfO{ cfˆgf] cfjZostf cg';f/ tflnd kof{Kt gePsf] / sltko
lzIfsdf dfWod / ljifosf af/]df :ki6tf;d]t x'g g;s]sf] h:tf] a'lemG5 . o; s'/fnfO
b[li6ut ubf{ dft[efiff ;DaGwL lzIfs tflndnfO{ !) lbgsf ltg cf]6f df]8\o'ndf ;~rfng
ug]{ u/L cfjZos ljifoj:t' lgwf{/0f ul/g' kg]{ b]lvG5 . o;df b'O{ cf]6f df]8\o'n dfWodsf
¿kdf dft[efiffsf] k|of]u ug]{ ljb\ofnosf lzIfssf nflu / csf]{ Pp6f df]8\o'n ljifosf ¿kdf
dft[efiff lzIf0f l;sfO ug]{ ljb\ofnosf lzIfssf nflu ;~rfng ug{ cfjZos b]lvG5 .
g]kfnsf] ax'eflifs ;Gbe{df Pp6} sIffdf klg km/s km/s efiffsf] k|of]u ug'k{ g]{ ax'eflifs cj:yf
/x]sfn] dfWodsf ¿kdf dft[efiffsf] k|of]u ug]{ k|of]hgsf nflu ;~rfng x'g] tflndnfO{ ax' eflifs
lzIff lzIfs tflnd / ljifosf ¿kdf dft[efiff lzIf0f l;sfO ug]{ k|of]hgsf nflu ;~rfng x'g]
tflndnfO{ dft[efiff ljifo lzIfs tflnd eGg] gfd lbg pko'St b]lvG5 . ax' eflifs lzIff lzIfs
tflnd dft[efiff dfWod ug]{ ljb\ofnosf k|fylds txsf ;a} lzIfssf nflu / dft[efiff ljifo
lzIfs tflnd dft[efiff ljifo lzIf0f ug]{ ljb\ofnosf ;DalGwt dft[efifL lzIfssf nflu ;~rfng
ug{k' g]{ b]lvG5 . dft[efiffnfO{ dfWod / ljifosf ¿kdf klg lzIf0f l;sfO ug]{ ljb\ofnosf dft[efifL
lzIfsnfO{ ltg cf]6} df]8n
] sf] tflnd pknAw x'g cfjZos 5 . z}lIfs hgzlSt ljsf; s]Gb|n] o;}
cfwf/df dft[efiff ;DaGwL lzIfs tflnd ;~rfng ug]{ tof/L ul//x]sf] 5 .
dft[efiff ljifosf kf7\o k':ts ;xh pknAw x'g] Joj:yf
dft[efiff ljifosf] k7g kf7gn] ;DalGwt efiffsf] ;+/If0f / ljsf;df ;3fp k'¥ofpF5 . efiffsf]
ljsf; x'bF f ljb\ofnodf pSt efiff k|of]usf] ;Defjgf /xG5 . dft[efiff ljifosf] k7g kf7g
u/fpg] ljb\ofnodf o; ljifosf kf7\o k':ts pknAw x'g g;s]sf] eGg] af/]df ljleGg 7fpFaf6
u'gf;f] cfpg] u/]sf] 5 . xfndf s]Gb| txaf6 o; ljifosf kf7\o k':ts ljsf; k|sfzg ug]{
ul/Psf] 5 . o;nfO{ lg/Gt/tf lbg] xf] eg] s]Gb|n] d'ns
' e/sf dft[efiff ljifo k7g kf7g u/fpg]
ljb\ofnosf] gfdfjnL /fv]/ tL ljb\ofnodf k7g kf7g x'g] efiff / ToxfF cWoog/t sIffut
ljb\ofyL{ ;ª\Vof;d]tsf] tYofª\s /fv]/ To; cfwf/df kf7\o k':ts pTkfbg / ljt/0fsf] Joj:yf
ul/g'kb{5 . s]Gb|af6 of] sfd ug{ Tolt ;xh gePsf] / dft[ efiffsf kf7\o ;fdu|L :yfgLo
:t/af6} lgdf{0f x'g' ;fGble{s ePsfn] dft[efiff ljifo k7g kf7g u/fpg] ljb\ofnosf nflu o;
ljifo;d]tnfO{ k'Ug] u/L kf7\ok':tssf] /sd pknAw x'g] Joj:yf cfjZos b]lvG5 . dft[efiffsf
kf7\o k':tsx¿ / ;Gbe{ ;fdu|Lx¿ lhNnf:t/af6} agfpg ;lsg] Joj:yf klg eO{;s]sf] 5 . oL
s'/faf6 afnaflnsfnfO{ dft[efiffdf lzIff pknAw u/fpg] sfo{df km8\sf] dfg{ ;lsG5 .
90
;Gbe{ ;fdu|L
g]kfn ;/sf/ . g]kfnsf] cGtl/d ;+ljwfg -@)^#_ . sf7df8f}F M sfg'g lstfj Joj:yf ;ldlt
tfdfª, cd[t of]~hg -@)^(_ . ax'eflifs lzIffsf s'/f .
lzIff ljefu . dft[efiffdf cfwfl/t ax'eflifs lzIff -df=cf=a=lz=_ kl/ro k'l:tsf -@)^(_ . eStk'/
M n]vs, ;fgf]l7dL
kf7\oj|md ljsf; s]Gb| . /fli6«o kf7\oj|md k|f¿k -@)^#_ . eStk'/ M ;fgf]l7dL
lzIff dGqfno . ljb\ofno If]q ;'wf/ sfo{j|md -@))(—@)!%_ . sf7df8f}F M n]vs
g]kfn ;/sf/ . lzIff P]g @)@* -;+zf]wg ;lxt @)^#_ . sf7df8f}F M sfg'g Joj:yf ;ldlt, n]vs
lzIff dGqfno . ;a}sf nflu lzIff /fli6«o sfo{of]hgf g]kfn -@))!–@)!%_ . sf7df8f}+ M n]vs
g]kfn ;/sf/ . :yfgLo :jfoTt zf;g P]g -@)%%_ . sf7df8f}F M sfg'g lstfj Joj:yf ;ldlt, n]vs
lzIfs lzIff @)&!

lzIfs tflndsf] k|efjsfl/tf ;DaGwL gLltut tyf Jojxfl/s ax;
/fhs'df/ a/fn
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n]v ;f/
g]kfnsf] lzIfs tflndn]] w]/} ;sf/fTds, ljz]iftM ;ª\VofTds ;'wf/x¿ u/] klg /fHosf] nufgL /
;/f]sf/jfnfx¿sf] ck]Iff adf]lhd of] cem} pknlAwk"0f{ x'g ;s]sf] 5}g . o;f] x'g'sf y'k|} sf/0fx¿
5g\ . h:tf] g]kfn;Fu lzIfs tflndsf] PsLs[t bL3{sfnLg of]hgf 5}g . ljleGg sfnv08df
tof/ ePsf lzIfs tflndx¿lar j|mldstf b]lv+b}g / s'g} tfls{s lgisif{ lagf Pp6f gLltnfO{
csf]{ gLltn] lj:yflkt u/]sf] 5 . kf7\oj|md lgdf{0f ug]{ lgsfo / tflnd k|bfoslar ;xsfo{sf]
sdL 5 . tflndnfO{ j[lTt ljsf; / ;]jf ;'ljwf;Fu hf]8]/ lzIfsnfO{ tflndk|lt cfslif{t ug{
;lsPsf] 5}g . lzIf0f k];fdf ljZj ljb\ofnosf /fd|f pTkfbgnfO{ leq\ofpg ;lsPsf] 5}g .
tflnd k|bfg ug]{ ;+:yfx¿ ;+/rgf, ef}lts tyf cfly{s k"jf{wf/ tyf k|lzIfssf] of]Uotfsf] b[li6df
sdhf]/ 5g\ . ljZj ljb\ofnoLo lzIfs lzIff / ;]jfsfnLg lzIfs lzIffsf kf7\oj|md Hofbf
;}b\wflGts / sd Jojxfl/s 5g\ . kf7\oj|md tyf lzIff lzIfsx¿nfO{ ;do;fk]If kl/dfh{g ug{,
:yfgLo ;Gbe{;Fu hf]8\g / k|lt:kwL{ agfpg ;lsPsf] 5}g . tflnd sIffdf k/Dk/fut JofVof,
k|jrg ljlwsf] Hofbf rngdf 5g\ . ljZj ljb\ofno / lzIff dGqfnolar ;xsfo{ x'g ;s]sf] 5}g .
;f]em} sIffsf]7f s]lGb|t tflnd tyf cg'udg d"Nofª\sg kb\wlt 5}g . of] l:yltdf g]kfnsf] lzIfs
tflndnfO{ k|efjsf/L agfO{ lzIffsf] :t/ p7fpg] xf] eg] lzIfs tflndsf] PsLs[t bL3{sfnLg
gLlt agfpg h?/L 5 . o:tf] gLltn] lzIfs tflndnfO{ b]zsf] cy{tGq, /fhgLlt, e"uf]n, ;fdflhs
;f+:s[lts kl/j]z, d"No, dfGotf / dgf]lj1fgsf ;fy} cGt//fli6«o cg'ej;d]tsf] a[xb\ ;Gbe{df x]g{
h?/L 5 . ;fy} /fHo ;+oGqsf ljleGg dGqfno / ljefularsf] cGt/;DaGwnfO{ ;d]t PsLs[t
¿kdf ;d]6]sf] x'g'k5{ . ljleGg sfnv08df ckgfOPsf lzIfs tflndsf /fd|f kIfnfO{ u|x0f
u/L yk gofF / /rgfTds gLlt ckgfpg h?/L 5 . tflnd;Fu} j[lTt ljsf; / ;]jf ;'ljwf klg
k"0f{ ¿kdf hf]8\g ;lsPsf] 5|}g . lzIfs k];fdf ljZj ljb\ofnosf /fd|f pTkfbg leq\ofpg] gLlt
x'g'k5{ . o;sfnflu lzIff zf:q ;+sfosf pTs[i6 lglZrt k|ltztnfO{ lzIf0f k];fdf Nofpg'k5{ .
ljifoj:t'n] k"0f{ agfO{ Psjif]{ lzIfs tof/L sf];{x¿ ;~rfng ug'{k5{ . lzIfs 5gf]6 eO{;s]kl5
sDtLdf $ dlxgf lzIfs k|lzIf0f / k];fut cled"vLs/0f sfo{j|mdsf] h?/L 5 . k|To]s b; jif{df
z}lIfs ljb\ofnosf] kf7\oj|md kl/dfh{g ug'{k5{ / ;Fu;Fu} lzIfs tflndsf kf7\oj|md klg kl/dfh{g
ug'{k5{ . To:tf kf7\oj|mdn] :yfgLo ;Gbe{nfO{ ljZj;Fu hf]8\g] / ljZj ;Gbe{nfO{ :yfgLo ;Gbe{;Fu
hf]8\g] x'g'k5{ . ;]jf k"j{sf] ljZj ljb\ofnoLo lzIff / ;]jfsfnLg lzIff dGqfnosf] lzIfs tflnd
sfo{j|md / kf7\oj|md ljsf; s]Gb|lar lg/Gt/ ;xsfo{ x'g'k5{ . sIff sf]7f s]lGb|t tflnd tyf 91
cg'udg d"Nofª\sg x'g'k5{ . o;sf] lhDdf tflnd k|bfos, ljb\ofno Joj:yfkg ;ldlt / lhNnf
lzIff sfof{nonfO{ lbg ;lsG5 ;fy} Joj:yfkg ;ldltnfO{ klg ;Fu;Fu} ;zSt agfOg' h?/L 5 .
!= lzIfs tflnd k/Dk/f
;g\ !($* df cfwf/ lzIfs tflndaf6 g]kfndf lzIfs tflndsf] Oltxf; ;'? ePsf] xf]
-lzIff ljefu, @)^$, k]h ^&_ . lzIfsx¿sf nflu cf}krfl/s tflnd eg] @)!! df lzIfs
tflnd s]Gb|sf :yfkgf r]t ejgdf ePsf] lyof] . lzIff SofDk;sf] :yfkgf ePkl5 dfq ePsf]
xf] -pxL_ . lzIfs tflndsf] ;Gbe{df /fli6«o lzIff of]hgf cfof]usf] k|ltj]bg -@)!!_ b]lv
g} lzIfs tflndsf] cfjZostfnfO{ cf}FNofOPsf] / l;kmfl/; ul/Psf] lyof] -zdf{, @)^^, k]h
!)$ b]lv !!$_ . pSt cfof]un] lzIfs tof/ ug]{ ljZj ljb\ofno :t/Lo lzIfs lzIffsf
cjwf/0ff, lzIfs tflndsf] kf7\oj|md / lzIfs tflndsf] ¿k/]vf tof/ u¥of] -pxL_ . tflnd
lzIfs lzIff @)&!
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/ cg'ejdf cfwfl/t tna tyf cGo ;'ljwfsf] lgwf{/0f ug{ l;kmfl/; u¥of]] -pxL . tflnd
ablnPsf] ;do;Fu cfw'lgsLs/0f ug'{k5{ / :yfgLo kl/l:ylt;Fu d]n vfg] x'g'k5{ eGof] -pxL_ .
lzIfsnfO{ tnaeQf ;]jf ;'ljwf /fd|f] lbg'k5{ eGof] -pxL_ .
lj=;= @)@* df /fli6«o lzIff kb\wltsf] of]hgf nfu' ePkl5 :yfoL lzIfs aGg lzIfs tflndnfO{
clgjfo{ ul/of] . lzIfssf] tna c¿ k];fdf plTts} z}lIfs pkflw ePsfx¿n] kfP ;/x kfpg]
u/L a9fOof] -zdf{, @)^^, k]h ^$%–^$^_ . gofF lzIff of]hgfn] g]kfndf klxnf]kN6 lzIf0f k];fsf
nflu k|fl1s of]Uotf / k];fut of]Uotf lgwf{/0f u/L oL b'j} k|sf/sf of]Uotf k|fKt JolSt dfq of]Uo
lzIfs aGg ;Sg] gLlt cjnDag u¥of] -z}lIfs hgzlSt ljsf; s]Gb|, @)^^, k]h #_ . kmn:j¿k
lzIfs lzIff sfo{jm| ddf cWoog ug]x{ ¿sf] cf]lx/f] nfUof] -zdf{, @)^^ k]h ^$%–^$^_ . t/
ljleGg sf/0fn] b'j} of]Uotf k|fKt JolSt dfq of]Uo lzIfs k"0f{ ¿kn] lzIf0fdf egf{ ug{ ;lsPg /
k];fut of]UotfljxLg ;]jf/t lzIfsnfO{ cjsfz lbg klg ;lsg] cj:yf /x]g -z}lIfs hgzlSt
ljsf; s]Gb|, @)^^, k]h #_ . k|fylds lzIfsx¿sf] ;]jfsfnLg tflndsf nflu lzIff dGqfnon]
gofF gofF 5f]6f cjlwsf tflnd sfo{jm| dx¿ ljleGg kl/of]hgf cGt{ut ;~rfng x'g yfNof] .
;]tL kl/of]hgf, k|fylds lzIff kl/of]hgf, cfwf/e"t tyf k|fylds lzIff kl/of]hgf, /]l8of]
lzIff lzIfs tflnd tyf !%) 3G6] tflnd, lj1fg lzIff kl/of]hgf nufotsf ;]jfsfnLg
lzIfsx¿sf nflu lbOg] tflnd lzIff dGqfnoaf6 Joj:yfkg / ;~rfng x'g] / pkflwd"ns
vfnsf nfdf] cjlwsf tflnd lqe'jg ljZj ljb\ofno cGtu{tsf lzIff zf:q cWoog ;+:yfgaf6
x'g] gLlt lnfOof] -zdf{, @)^^–^$^_ . t/ pkflwd"ns lzIfs lzIff lzIff zf:q ;ª\sfonfO{ /
lzIfs k|lzIf0fsf] cleef/f lzIff dGqfnonfO{ ;'lDkPkl5 b]zdf k"j;
{ j] fsfnLg / ;]jfsfnLg b'j}
lsl;dsf sfo{jm| dx¿ x«f;f]Gd'v aGb} uof] . o;af6 b]zdf tflnd k|fKt lzIfsx¿sf] k|ltzt cem}
36\b} uof] -pRr :t/Lo /fli6«o lzIff cfof]usf] k|ltj]bg @)%%, zdf{, @)^^, k]h *!^ df pNn]v
ePcg';f/_ . o;f] x'bF fsf] k|efj k|fylds lzIffdf clxn];Dd b]lvG5 -jfUn] @)^$, k]h !&#_ .
ljb\ofno lzIf0f k];fdf k|j]z ug{ lzIfs tflndnfO{ clgjfo{ ug{ k|fawfgnfO{ klg j]nfj]nfdf
lzIff lgodfjnLdf ul/g] kl/jt{gn] c;/ kf/]sf] b]lvG5 -pRr :t/Lo /fli6«o lzIff cfof]usf]
k|ltj]bg @)%%, zdf{ @)^^, k]h *!& df pNn]v ePcg';f/_ . kl5 ;a}sf nflu lzIff
/fli6«o sfo{ of]hgf -@))!–@)!%_ åf/f ;g\ @))( ;Dddf (( k|ltzt k|fylds lzIfsx¿
Tfflnd k|fKt t'NofO;Sg] nIo lgwf{/0f u/]adf]lhd / tflnd gLlt @))% åf/f ljb\ofno
txdf sfo{/t ;Dk"0f{ lzIfsx¿nfO{ !) dlxg] tflnd k|fKt t'Nofpg] gLlt hf/L ul/of] .
lzIfs lzIf0f cfof]hgf @))@–@))( / dfWolds lzIfs ;xof]u sfo{j|md @))#–@))(
cGtu{t b]zel/ lj:tfl/t ¿kdf tflnd ;~rfng ug{ Extensive Training Network–ETN_
92 :yfkgf u/L tflnd ck|fKt ;Dk"0f{ lzIfsx¿sf] tflnd lbg] /fli6«o cleofg ;DkGg ul/of]
-z}lIfs hgzlSt ljsf; s]Gb|, @)^^, k]h #_ .
lj=;+= @)@* ;fnb]lv cf}krfl/s ¿kdf ;'? ePsf] ;]jfsfnLg lzIfsx¿sf nflu !) dlxg]
k|df0fLs/0f tflnd ;fd'bflos ljb\ofnosf] :jLs[t b/jGbLdf sfo{/t ;Dk"0f{ lzIfsx¿ -(*=@
k|ltzt_ nfO{ k|bfg ul/;lsPsf] 5 -z}lIfs hgzlSt ljsf; s]Gb| @)^$ sf] e"ldsfdf pNn]v
ePcg';f/_ . t/ cfjZostfd'vL sfo{j|mdsf] cefj 5 -pRr :t/Lo /fli6«o lzIff cfof]usf]
k|ltj]bg @)%%, zdf{ @)^^, k]h *!& df pNn]v ePcg';f/_ . To;}n] ca ljb\ofno If]q ;'wf/
sfo{j|mdsf] of]hgfcg';f/ ;Dk"0f{ lzIfsx¿nfO{ ;]jfsfnLg ¿kdf cfufdL % jif{leqdf #) lbg
a/fa/sf] lzIfssf] k];fut Ifdtf ljsf; tflnddf kx'Fr ;'lglZrt ug]{ pb\b]Zo 5 -z}lIfs
hgzlSt ljsf; s]Gb|, @)^^, k]h %_ . /, cfufdL lbgdf ;d:of ;dfwfgd'vL Pjd\ k|ToIf
¿kdf lzIf0f sfo{ ;Dkfbg ;'wf/ s]lGb|t lzIfs ljsf; sfo{j|md sfof{Gjog ug'{kg]{ gLltut
lzIfs lzIff @)&!
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Joj:yf ul/Psf] 5 . b]ze/ df}h'bf !)%# cf]6f ;|f]t s]Gb|x¿af6 cfwf/e"t txsf nflu / $^
cf]6f cu'jf ;|f]t s]Gb| Pjd\ @( cf]6f z}lIfs tflnd s]Gb|x¿af6 dfWolds txsf] ;d]t lzIfs
Jofj;flos ljsf; sfo{j|md ;~rfng x'g] 5g\ -z}lIfs hgzlSt ljsf; s]Gb|, @)^^, k]h %_ .
u'0f:t/ clej[b\lwsf nflu dfudf cfwfl/t cNksfnLg cjlwsf] df]8'n/ tflndsf] klg Joj:yf
u/]sf] 5 -lzIff dGqfno, @)^^, k]h #^_ . !–# sIffsf ;a} ljifo a9fpg], $–* sIff ;Ddsf
sDtLdf ltg ljifo k9fpg] / (–!@ sIff;Ddsf sDtLdf b'O{ sIff k9fpg ;Sg] agfpg] lzIfs
ljsf; sf];{ ;~rfng ug]{ sfo{j|md 5 -lzIff dGqfno, @)^^, k]h, #*_ . lzIfsx¿n] k|To]s
kfFr jif{df sDtLdf PskN6 Ps dlxg] ;]jfsfnLg tflnd lng'kg]{, tflndnfO{ j[lTt ljsf;;Fu
cfjb\w u/L lzIfssf] k];fut ljsf; ug]{, lzIfsx¿nfO{ k'gtf{huL tflnd lbg df:6/ k|lzIfs
tflndsf] Joj:yf u/]sf] 5 -lzIff dGqfno, @)^^, k]h, #*_ .
!) dlxg] ;]jfsfnLg / k"j{ ;]jfsfnLg tflnd lnPsf lzIfsx¿sf] of]Uotf a9fpg sIff !@
sf] ljz]if kf7\oj|md lzIff sfo{j|mdnfO{ lg/Gt/tf lbg], tflnd k|bfos ;:yfx¿nfO{ k|lt:kwL{
/ cfsif{s agfpg /fd|f sf];{x¿ tof/ ug{ k|f]T;flxt ug]{ -lzIff dGqfno, @)^^, k]h, #*_ .
kfFr jif{sf] cjlwleq ;a} txsf -sIff !@ ;Dd_ lzIfsx¿sf nflu cu'jf ;|f]t s]Gb|df dfudf
cfwfl/t tyf k'gtf{huL lzIfs tflndsf] ljsf; / sfof{Gjog ug]{, ljb\ofno Joj:yfkg
;ldlt, ljlj;, uflj; ;b:osf nflu lbOg] tflndsf] ljsf; / sfof{Gjog ug{ z}tfs] cu''jf ;|f]t
s]Gb|x¿nfO{ ;d[b\w u/fpg] -pxL k]h, #(_ . gjlgo'St lzIfsx¿ tyf cGo lzIff clws[tx¿sf
nflu &–!) lbgsf] sfo{ cg'ej tflnd lbg] k|fjwfg /flvg] 5 -pxL_ . ljZj ljb\ofno / pRr
dfljn] lzIff zf:q lg/Gt/tfnfO{ lbg] 5g\ -pxL_ .
km]l/ klg lzIfs tflnd ;/sf/ / bft[ lgsfo pRr k|fyldstfdf kb}{ cfPsf] 5 -lzIff
ljefu, @)^$, k]h *(_ . lzIfs tflnd Pp6f km:6fpFbf] Jofkf/ alg/x]sf] 5 ->]i7, @)^$, k]h
!%%_, -zdf{, @)^$, k]h (_ . o; bf}/fgdf ljleGg ;|ft] x¿af6 j}bl] zs ;xfotf;d]t u/L nueu
!%) ldlnog 8n/eGbf a9L nufgL eO;s]sf] 5 -z}lIfs hgzlSt ljsf; s]Gb|, @)^#, k]h $_ .
lzIff dGqfnon] cfˆgf] ;a}eGbf a9L nufgL ePsf] sfo{jm| dsf ¿kdf lzIfs tflndnfO{ lng]
u/]sf] 5 -afa'/fd, @)^^, k]h $)_ . t/ lzIfs tflndsf] k|efjsfl/tf ;DaGwL cWoog ul/Psf
ljutsf cWoogx¿n] lzIfs tflnd / ljb\ofyL{df k/]sf] ;sf/fTds k|efjx¿ b]vfpg ;s]gg\ .
cGo cWoogx¿n] klg ;f/} Go"g k|efjsf/L /x]sf] pNn]v u/]sf 5g\ -ldg lji6, @))@, lzIff
ljefu, @)^$, k]h *( df pb\wt[ ePcg';f/_, -z}lIfs hgzlSt ljsf; s]Gb|, jfUn] / kGt
@))#_ . lzIfs tflndsf] k|efjsfl/tfsf af/]df lzIff dGqfnocGt{utsf] z}lIfs hgzlSt
ljsf; s]Gb|, lzIff ljefu / ;]l/8, k"mna|fO6 sG;N6]G;L cflb 8]9 bh{g ;+:yfn] clxn];Dd #)
eGbf a9L cWoog cg';Gwfg u/]sf] 5 . k|fo ;a} cWoogsf glthf p:t} p:t} b]lvG5, tflnd lng' 93
cl3 / kl5 lzIfssf] k9fpg] z}nL ljlwdf tflTjs kl/jt{g cfpg ;s]g -ljZjsdf{, @)^^, k]h
#$_, -lzIfs ;+jfb, @)^^ k]h $@–$(_, -lzIff ljefu, @)^#_, -z}lIfs hgzlSt ljsf; s]Gb|
!((^, @))), jfUn], @)^$ df pNn]v ePcg';f/_ . o:tf] x'gd
' f clxn];Ddsf cWoogx¿n]
tflndeGbf a9L lzIfssf] k|jl[ Tt / :s'nsf] ;fdflhs /fhgLlts / z}lIfs ef}lts kl/j]znfO{
bf]ifL b]vfPsf] kfOG5 -ljZjsdf{, @)^^, k]h #(_ . lzIfs tflndsf] k|sf/ / l8hfOgsf] sdhf]/Lsf]
sf/0fn] x'G5 -s]g8] L, !(((, jfUn] @)^$ df pNn]v ePcg';f/_ . To:t} cg'udgsf] cefjn] klg
x'G5 -jfUn] !((^, !((&, !((*, @))! / @))@ jfUn] @)^$ k]h !^& df pNn]v ePcg';f/_ .
@= ljb\odfg tflnd gLltsf] cfnf]rgfTds ;dLIff
tflnd gLltnfO{ k"0f{ ¿kdf nfu' ug{sf nflu lzIff ljefub]lv ljb\ofno :t/;Ddsf ;a} If]qsf]
Pp6f alnof] ;dy{g cfjZos x'G5 -lzIff ljefu, @)^$, k]h ^(_ . t/ xfd|f z}lIfs k|zf;gsf
lzIfs lzIff @)&!
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;+/rgfleq} ;d:ofx¿ b]lvG5g\ . ljb\odfg lzIfs tflnd kf7\oj|mdn] Jofjxfl/seGbf ;}b\wflGts
kIfnfO{ hf]8 lbPsf] 5 . k|of]ufTds kIfdf sd Wofg, cb\ofjlwstfsf] sdL, cWoog cg';Gwfg
tyf k|fl1s pGgogsf] sdL 5 -pRr :t/Lo /fli6«o lzIff cfof]usf] k|ltj]bg @)%%, zdf{
@)^^, k]h *!& df pNn]v ePcg';f/_ .
g]kfnn] k|fl1s k|j[lTtsf] ljZj ljb\ofno txsf] lzIfs tflnd ;]jfk"j{ sfnLg tflnddf k5\ofO/x]sf]
5 -jfUn] @)^$, k]h !&@_ . / ;]jfsfnLg tflnd ;fdflhs bIftfd'vL (social efficiency) vfn]
eO{/x]sf] 5 -pxL_ . sn]h ckm Ph's]zgb]lv g} ljifoj:t' a9L / lzIf0f ljlw sd lyP -jfUn]
@)^$, k]h !&@_ . ;"Id lzIf0f ultljlwx¿nfO{ of] kf7\oj|md / tflnd lgb]{lzsf b'j}n] vf;}
dxTTj lbPsf] b]lvFb}g -pxL_, -lzIfs ;+jfb, @)^^ k]h $@–$(_ . cfjZos z}lIfs k/fdz{ tyf
;'kl/j]If0fsf ljifoj:t'x¿ tflndsf kf7\oj|mddf 5'6]sf 5g\ -lzIff ljefu, @)^$, k]h ^(_ .
g]kfn ef}uf]lns ;fdflhs Pjd\ ;f+:s[lts ljljwtf ePsf] b]z xf] . t/ tflnd kf7\oj|mddf
oL s'/fnfO{ ;Daf]wg u/]sf] kfOFb}g -lzIff ljefu, @)^$, k]h &)_ . k'/} b]ze/sf nflu Pp6}
kf7\oj|md agfOPsf] 5 -pxL_ . tflndsf] df]8]n, ;Gbe{ / ljifoj:t' jiff}{+b]lv Ps} vfn] b]lvG5 .
ljb\ofno, lzIfs / ;dfhsf] ;Gbe{ ga'emL tflndsf] df]8]n / k|ljlwsf] ljsf; ubf{ lzIfs
tflnd k|efjsf/L x'g ;s]sf] 5}g -lzIfs ;+jfb, @)^^ k]h $@–$(_, -zdf{, @)^$, k]h ^_ .
lsgeg] cfhsf] lzIfs lzIffn] ljifoj:t', lzIf0f ljlw / ljifoj:t'sf] pkof]u PsLs[t ug{
vf]lh/x]sf 5g\ -zdf{, @))&_ .
z}lIfs ;fdu|Lsf ¿kdf :yfgLo ;|f]t ;fwgsf] k|of]unfO{ klg o;df ;d]l6Psf] 5}g . k|lzIfs /
lzIfs s;}n] klg z}lIfs ;fdu|Lx¿ k|of]u ug{ rf;f] lbPsf] klg 5}g -lzIff ljefu, @)^$, k]h
&) / ()_ . lzIfs tflndx¿n] a9L h;f] lgof]lht kf7\oj|mdnfO{ sfof{Gjog ug]{ lzIf0f l;k
jf k|ljlwnfO{ g} cTolws hf]8 lbPsf 5g\ -lrqsf/, @)^$, k]h ()_ . lzIfsn] ef]u]sf] cg'ej
;dfj]z u/]/ ;+Zn]lift k|ab\w{g ug]{ kIf tflndsf] Ph]G8fleq k/]sf] 5}g -lrqsf/, @)^$, k]h
^(_ . tflndn] lzIfsnfO{ ljifo lzIf0f ug{ l;sfPsf] 5 / lzIfssf cGo k|fljlws kIfaf/]
hfgsf/L lbPsf] 5 t/ sIffsf]7fsf] cj:yfaf/] ljZn]if0f ug{ pTk|]l/t u/]sf] 5}g -pxL k]h &)_ .
sIffsf]7fsf] ;fdflhs ;f+:s[lts kIfsf] ljZn]if0f ug{ l;sfPsf] 5}g -pxL_, -zdf{, @)^$, k]h
(_ . tflnd k|efjsf/L agfpg cleefjssf] klg 7'nf] e"ldsf x'G5 . cleefjs / Joj:yfkg
;ldltx¿nfO{ lzIfs tflndsf af/]df yfxf Tolt 5}g -lzIff ljefu, @)^$, k]h &%_ .
cleefjsn] klg xfd|f aRrfx¿n] gofF s'/f hfg]gg\ eg]/ lzIfsnfO{ ;r]t u/fPsf] kfOFb}g
-lzIfs ;+jfb, @)^^ k]h $@–$(_ . Joj:yfkg ;ldltn] cfˆgf lzIfsnfO{ tflnddf k7fpF5
t/ To;kl5 p;n] klg vf]hL u/]sf] kfOFb}g . ;ldlt;Fu ;f]wvf]h ug]{ Ifdtf / jftfj/0f b'j}sf]
94 cefj b]lvG5 -pxL_ .
tflnd k|fKt lzIfsn] :t/Lo ;]jf k|bfg ug{ Joj:yfkgsf] plrt ;xof]u kfpg' cfjZos x'G5
-lzIff ljefu, @)^$, k]h ()_ . k|wfgfWofkssf] e"ldsf klg vf;} pNn]vgLo b]lvPg -pxL_ .
lzIfs tflnd sIff sf]7f;Dd gk'Ug'df lzIfs / ;+/rgf / cGo ef}lts tyf cfly{s kIfsf]
klg e"ldsf dxTTjk"0f{ x'G5 . t/ lzIfs / ltgsf k|ltlglw ;ª\3;+:yfx¿ z}lIfs ;fdu|Lsf]
cefj, w]/} ljb\ofyL{ ;ª\Vof, w]/} 3G6L k9fpg'kg]{ afWotf, k|f]T;fxgsf] sdL h:tf sf/0f cl3
;fg]{ u5{g\ -ljZjsdf{, @)^^, k]h #$_ . tflndn] k7g kf7g ;'wfg{ s'g} e"ldsf gv]n] klg
tflnd k|fKt lzIfsx¿sf] JolStTj ljsf; / cfTdf]Ggltdf eg] dxTTjk"0f{ of]ubfg k'u]sf]
5 -;'j]bL / c¿x¿, @)^#, ljZjsdf{, @)^^ k]h #& df pNn]v ePcg';f/_ . ljb\ofnosf
;/f]sf/jfnfn] lzIfssf] k];fut l;k a9fpg tflndsf] cfjZostfnfO{ :jLsf/ u/]sf 5g\ .
tflndsf] kf7\oj|mdn] ck]Iff u/]sf lj|mofsnfk ug{ tflnddf ;xefuL lzIfsx¿n] hfFu/ b]vfpg]
lzIfs lzIff @)&!

Teacher Education 2071

u/]sf 5}gg\ . tflnd / lzIfssf sfdsf] kof{Kt cg'udg gePsf sf/0f lzIfsx¿n] tflnddf
l;s]sf s'/f Jojxf/df nfu' ug{ ;s]sf 5}gg\ . tflndn] cfzf u/]eGbf cToGt} Go"g dfqfdf
lzIfssf] k9fpg] z}nLdf ;'wf/ u/]sf] tyf afnaflnsfsf] :s'ndf kx'Fr :yflkt ug{ / lzIfssf]
bIftf a9fpg of]ubfg u/]sf] 5 -pxL_ .
k|lzIfsx¿sf] Go"g tna tyf cGo ;'ljwf ePsfn] w]/}h;f] k|lzIfsn] tof/L lag} k|lzIf0f lbg]
u/]sfn] klg tflnd k|efjsf/L x'g ;s]sf] 5}g -ljZjsdf{, @)^^, k]h #(_ . s]jn k/Dk/fnfO{
wfGg] k|s[ltsf] tflnd k|lj|mofaf6 lzIfsx¿n] k/Dk/fdfq lgjf{x u/]sf] b]lvG5 . d"nt AofVof
ljlw s]lGb|t tflnd ljlwn] tflnd lng] lzIfsx¿dfly Psf]xf]/f] ¿kn] tflnddf ;dflxt
cjwf/0ff, l;k / k|ljlw vGofPsf] kfOG5 -nfld5fg], @)^) k]h $)_ . o;n] ubf{ tflnd
lg/;, p/f7nfUbf] / cgfsif{s aGg k'u]sf] b]lvG5 -pxL k]h $#_ . kf7\oj|mdnfO{ ;d;fdlos
agfOPsf] 5}g, ;g\ ^) sf b;s cem} 5g\ -jfUn] @)^$, k]h !&^_ . ljZj ljb\ofnosf
lzIfsx¿ of t ldlt u'lh|;s]sf 5g\ of lbUe|ldt 5g\ -pxL k]h !&^_ . To:t} tflnddf ;xefuL
lzIfssf] pkl:ylt b/ sd / ;lj|motfsf] cefj csf]{ ;d:of 5 -ljZjsdf{, @)^^, k]h $)_ .
g]kfnsf] lzIfs lzIff tyf k|lzIf0f ;DaGwdf 7f]; gLltsf] cefj / gLltut c:ki6tf 5 -pRr
:t/Lo /fli6«o lzIff cfof]usf] k|ltj]bg @)%%, zdf{ @)^^, k]h *!& df pNn]v ePcg';f/_ .
a? ;ª\VofTds ¿kdf tflnd k|fKt lzIfs pTkfbg ug]{ lt/ nfUbf k|ltab\w, of]Uo lzIfs
pTkfbg ug]{ pb\b]Zo g} lal;{Psf] 5 ->]i7, @)^$, k]h !%%_ . ;/sf/, /fli6«o tyf cGt//fli6«o
lzIfs lzIffsf k/fdz{bftfx¿n] ljb\odfg lzIfs tflndsf sdhf]/Lx¿ klxrfg ug{ s'g}
cWoog u/]sf 5}gg\ . lzIfs tflndsf oltsf jif{kl5 klg lzIfs tflndsf] x}l;ot !(&) df
/x]sf] l:yltd} 5 -pxL k]h !%^_ . xfnsf] ljZj ljb\ofnosf lzIff zf:q ;ª\sfosf] u'0f:t/ ;g\
&) sf] eGbf sd;n 5 -pxL k]h !%%_, -lzIfs ;+jfb, @)^^ k]h $@–$(_ . lqljn] aLP8 /
PdP8sf] cJojl:yt lj:tf/n] s'g} Jofj;flos ;xfotfsf] sfo{jm| dlagf lzIff zf:q ;ª\sfosf]
Jofj;flos rl/qnfO{ Wj+; u/]sf] 5 ->]i7, @)^$, k]h, !%*_ . dfgljsL, Joj:yfkg / lzIffdf
z}Ifl0fs lj|mofsnfk p:t} 5 -pxL_ .
lzIff dGqfnon] ljZj ljb\ofnon] ;~rfng u/]sf lzIfs tflnd sfo{j|mdnfO{ cfˆgf] dfGg
;s]sf] b]lvFb}g ->]i7, @)^$, k]h !^!_ . lzIfs tflndsf kl/of]hgfx¿sf] j|mldstf / Pskl5
csf]{sf] pknlAw ;l~rtLs/0f ePg -pxL_ . k9fpg]x¿ lzIfs tflndsf] gLlt agfpg]df 5}gg\ .
k|fylds lzIfs tflndn] xfn ;~rflnt ;a} tflnd sfo{j|mdx¿sf] ;a}eGbf 7'nf] lx:;f cf]u6]sf]
5 -lzIff ljefu, @)^$, k]h ^*_ . tflndsf] sfof{Gjog gePsf] u'gf;f] klg k|flj lzIfss}
;Gbe{df w]/} cfPsf] kfOG5 -lzIfs ;+jfb, @)^^ k]h $@–$(_ . lzIf0f cg'dltkq v's'nf]
x'g', ;]jf/t %) k|ltzt c:yfoL lzIfsnfO{ :jtM :yfoL ug]{ lg0f{on] klg lzIfs tflndsf] 95
u'0f:t/ sdhf]/ ag]sf] xf] -jfUn] @)^$, k]h !&$_ .
lzIfs lzIffdf s:tf bIftf / 1fgx¿ rflxG5 eGg] kof{Kt 1fgx¿lag} tflndx¿ l8hfOg x'G5g\
-zdf{, @)^$, k]h ^_ . ljZj ljb\ofno txsf] lzIfs lzIff ckof{Kt ;|f]t ;fwg, sdhf]/ lzIf0f
l;sfO, sd pTtL0f{ b/, s]lGb|s[t Joj:yfkg, dfgj ;|f]t Joj:yfkgdf ckof{Kttf, ck"0f{tf, 36\bf]
Jofj;flostf cflb sf/0fx¿n] jiff}{+b]lv p:t} 9fFrfdf ljut ltg b;sb]lv kl/jt{g ug]{ ljleGg
k|of;x¿ eP klg pxL 9fFrfdf rNb} cfPsf] 5 -lji6 / c¿x¿ -@))@_ .
k|foMh;f] lzIfs lzIff sfo{j|mdn] lgDg / dWod :t/sf ljb\ofyL{x¿nfO{ cfslif{t ub{5
-zdf{, @)^$, k]h ^_ . o;n] sdhf]/ hu ePsf ljb\ofyL{x¿sf sf/0fn] lzIfs tflnd sfo{j|mdsf]
sdhf]/ pknlAw lg:s]sf] xf] -zdf{, @)^$, k]h ^_, -lzIfs ;+jfb, @)^^ k]h $@–$(_ . obL
pTs[i6x¿nfO{ lzIfs k];fdf NofP klg pgLx¿nfO{ k];fdf /flv/fVg sl7g x'G5 -zdf{, @)^$, k]h
lzIfs lzIff @)&!
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^_ . pTs[i6 lzIfsnfO{ lzIf0f k];fdf cfslif{t ug{ / k];fdf /flv/fVg g]kfndf dfq x}g ljsl;t
b]zdf klg of] ;d:of 5 -a/fn, @)^% k]h #*–$)_ . lzIf0f k];fsf] sdhf]/ ;fdflhs d"No
ePsfn] of]UonfO{ cfslif{t ug{ ;lsPsf] 5}g / lzIfs lzIff sfo{j|mdsf] pknlAw klg sdhf]/
ePsf] 5 -zdf{, @)^$, k]h ^_, cfj/0f ;+jfb, @)^^_ . ljsl;t b]znufot ljZjsf ljleGg
d'n'sx¿n] ef]lu/x]sf] ;d:of klg oxL xf] -a/fn @)^^, k]h #*–$)_ . hf] klg lzIfs x'g ;S5
eGg] ;f]r :yflkt ePsfn] lzIfs lzIff sdhf]/ ePsf] xf] -zdf{, @)^$, k]h ^_ . /fhgLlts
cf>osf sf/0f / ;]jf k|j]zsf] k|efjsf/L dfkb08 gx'Fbf hf] klg lzIfs eO/x]sf] l:yltn] klg
ljb\ofnosf] lzIf0f u'0f:t/Lo x'g g;s]sf] b]lvG5 -lzIfs ;+jfb, @)^^ k]h $@–$(_ .
ljb\ofnon] Go"gtd ef}lts Joj:yf ug{ ;s]sf 5}gg\ . b'O{ hgf lzIfsn] k"/f k|fylds ljb\ofno
;~rfng ug'{kg]{ afWotf 5 -pxL_ . g]kfnsf] lzIfs tflndsf] cg'udg / ;'kl/j]If0fsf] ;+oGq
cToGt sdhf]/ 5 . tflnd s]jn lbg] sfd ul/G5 t/ To;cg'¿k tflnd sIff sf]7f;Dd k'u]
gk'u]sf] vf]hL ul/Fb}g . ljb\ofno lg/LIf0f cToGt ck|efjsf/L b]lvG5 -pxL_ .
tflnd s]Gb| / sIffsf]7fsf] jftfj/0fdf w]/} km/s 5 -pxL_ . tflndsf] 9fFrf / ljb\ofnosf]
l:yltlar tfnd]n gldNbf klg lzIfs tflnd k|efjsf/L x'g ;s]sf] b]lvFb}g -pxL_ . lzIf0f
cg'ej, pd]/ / pmhf{sf cfwf/df klg lzIfsx¿nfO{ tflnd pknAw u/fpg'k5{ . g]kfndf @%
jif{eGbf a9L ;]jf u/]sf lzIfsx¿nfO{ oxL tflndsf] Kofs]h lbO/x]sf] b]lvG5 -pxL_ .
tflnddf l;s]sf s'/fnfO{ sIffdf k|of]usf nflu w]/} d]xgt ug]{ lzIfsx¿n] klg cGo lzIfsaf6
;xof]u / xf};nf kfPsf b]lvFb}gg\ -pxL_ . csf]{ tflnddf l;s]sf s'/fx¿ k|of]u ug{ :s'ndf
k|]/0ffbfoL jftfj/0f 5}g . lzIfsx¿lar l;s]sf s'/f c¿nfO{ l;sfpg] ;+:s[ltsf] sdL 5
-pxL_ . Pp6f :s'nsf] lzIfsn] csf]{ :s'nsf] lzIfs;Fu l;Sg] afgLsf] ljsf; ug{ klg ;lsPsf]
5}g -pxL_ . :s'nnfO{ g} tflnd l;Sg] s]Gb|sf ¿kdf ljsf; ug{ ;lsPsf]] 5}g -pxL_ .
k|lzIfsx¿df cof]Uotf / ldxgt ug]{ afgLsf] cefj 5 -pxL_ . lzIfssf] a9'jf tyf cGo ;'ljwfsf
nflu ;d]t tflndnfO{ Pp6f dfkb08sf ¿kdf ljsf; ul/Psf] 5 -lzIff ljefu, @)^$, k]h
^*_ . t/ l;s]sf s'/fnfO{ sIffdf k'¥ofpg] / gk'¥ofpg] lzIfsnfO{ k'/:sf/ / b08sf] Joj:yf
5}g . ljb\odfg k'/:sf/sf] Joj:yf Tolt lgikIf b]lvFb}g -lzIfs ;+jfb, @)^^ k]h $@–$(_ .
tflndn] lzIfsdfly ef/ gyk]/ ;/n / l;kd'vL ePdf dfq lzIfsn] klg To;nfO{ sIffdf
pkof]u u5{g\ -pxL_ . lzIfsn] hflu/ ;'? u/]kl5 k9fO cGTo ug]{ k|j[lTt 5 . o;n] lzIfsnfO{
tfhf / k|lt:kwL{ agfpFb}g / tflnddf l;s]sf s'/fx¿sf] klg cy{ x'Fb}g . ljb\ofnodf k9fP/
yfs]sf ;|f]t JolSt :s'ndf cfpF5g\ . lzIfsdf klg hfFu/sf] sdL, c/fhstf / lxgtfaf]w klg
5 -pxL_ . k|csf] k|zf;sLo e"ldsf klg sdhf]/ b]lvG5 . $–% k6s cg'/f]w ubf{ aNnaNn
96 ljlgx¿ :s'ndf k'Ug] u5{g\ -pxL_ . /fhgLlts åGå / x8\tfnn] ljb\ofnox¿ aGb x'Fbf lzIfsnfO{
;Lldt cjlwdf sf];{ k'/f ug'{kg]{ afWotf 5 -pxL_ . o;sf ;fy} g]kfnsf] gofF kl/l:yltdf lzIfs
tflndsf] e"ldsf cem a9]sf] 5 . xfd|f cufl8 ljeflht eljZo 5 . xfdL pFrgLrsf] 1fg af]s]/
lx8]sf 5f}+ . blnt, hghflt, wfld{s, ef}uf]lns ¿kdf dw];L kxfl8sf ¿kdf ljeflht 5f}+ .
/fhgLlts kf6L{ut ¿kdf, j0f{, hfltsf ¿kdf ljeflht 5f}F . o;sf/0f ;xcl:tTjsf nflu
kf/:kl/s l;sfOdfkm{t lzIfs tflndn] o;nfO{ ;Daf]wg ug'{k5{ -sf]O/fnf, @))&_ .
gLltut l;kmfl/;x¿
g]kfnsf] sl/a ;ft b;s nfdf] lzIfs tflndsf] cEof; / gLltut ;dLIff ubf{ d}n] @$
cf]6f tflndnfO{ k|efjsf/L agfpg] pkfox¿ phfu/ ug{ ;s]F . oL pkfox¿ sltko cl3Nnf
cWoogx¿n] g} l;kmfl/; u/]sf x'g\ / sltko gofF cem lzIfs dfl;s / ;fdflhs ;+jfbsf
nflu ;xsfo{ -P;8L;L_ sf] ;xsfo{df ;~rfng ePsf] lzIfs ;+jfb sfo{j|mdn] l;kmfl/; u/]sf
lzIfs lzIff @)&!
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a'Fbfx¿ 5g\ M
-s_ tflnd ;~rfng / To;sf] k|efjsfl/tfaf/] cWoog cg';Gwfg tyf b08 tyf k'/:sf/sf]
l;kmfl/; ug{ ;/sf/n] sf]if;lxt gLltut Joj:yf ug'{k5{ .
-v_ z}lIfs hgzlSt ljsf; s]Gb|, kf7\oj|md ljsf; s]Gb| / ljZj ljb\ofnox¿lar ;xsfo{sf]
h?/L 5 -lzIff ljefu, @)^$, k]h &), cfj/0f ;+jfb, @)^^_, ->]i7, @)^$, k]h !^@_
-u_ k"/fgf lzIfsx¿nfO{ ;Ddfgk"j{s labf u/]/ gofF k':tfnfO{ gofF 9ª\un] tflnd lbP/ sIff
lzIf0fnfO{ k|efjsf/L agfpglt/ s]lGb|t x'g'k5{ . a? k"/fgf lzIfsnfO{ pgLx¿sf] lj1tf
pkof]u ug{ 5'6\6} gLltut Joj:yf ug{ ;lsG5 -lzIfs ;+jfb, @)^^ k]h $@–$(_
-3_ k|lzIfsn] lzIfsnfO{ tflnd yf]kg'{eGbf l;Sg], dfWolds lzIfs;Fu lgDg dfWolds ljb\ofno
lzIfsn] l;Sg], bIfaf6 cbIf lzIfsn] l;Sg], Pp6f :s'naf6 csf]{ l5d]sL :s'nn] l;Sg]
tflndsf] ljsf; ug'{k5{ -lzIfs ;+jfb, @)^^_
-ª_ tflndnfO{ k|efjsf/L agfpg lzIfssf ;ª\3 ;ª\u7g, o'lgog, lzIfs, ljb\ofyL{, cleefjs;Fu
;xsfo{ ug{ h?/L 5 -lzIfs ;+jfb, @)^^_
-r_ lzIfssf] k[i7e"ld, 1fgsf] tx, p;nfO{ rflxg] k|ljlw, z}nL / k|lj|mof ljrf/ u/]/ dfq}
s]Gb|Lo txdf tflndsf Kofs]hx¿ agfOg'k5{ -pxL_
-5_ b]zsf] ef}uf]lns cj:yf x]//] tflnd s]Gb|df lzIfssf nflu cfjf;Lo ;'ljwf;lxt tflnd x'gk' 5{
-h_ z'j|maf/sf lbg lzIfsx¿n] cfk;df cfˆgf kf7of]hgf / ;d:ofaf/] 5nkmn ug]{ kb\wltsf]
ljsf; ug'{k5{ . ltg cf]6f z'j|maf/ cfˆg} :s'ndf a;]/ of]hgf agfpg] / rf}yf] z'j|maf/
jl/kl/sf] :s'nsf ljifo lzIfsx¿ e]nf eP/ ;d:ofaf/] 5nkmn ubf{ pko'St x'G5 -lzIfs
;+jfb, @)^^ k]h $@–$(_
-em_ :gfts txb]lv lzIff ljifo /fVg'k5{ -jfUn], @)^$_ . o;f] xF'bf cWoogsf] alnof] cfwf/
ePsf] JolSt lzIf0f ;]jfdf hfg ;S5g\ -pxL_, -lzIfs ;+jfb, @)^^ k]h $@–$(_ . a?
ltg jif]{ cyjf rf/ jif]{ :gfts / yk Ps jif{ lzIf0f tflnd x'gk' 5{ -jfUn] @)^$, k]h
!&%_ . lzIf0f ljlw / ljifoj:t' b'j} k9\g'kg]{ ePsfn] aLP8x¿ otf g ptfsf ePsf x'g\ .
To;}n] ljifoj:t' lbg'k5{ clg k]8fuf]hL -jfUn] @)^$, k]h !&%_, -lzIfs ;+jfb, @)^^_
-`_ ljZj ljb\ofnodf k9fO x'g] lzIff zf:q ;ª\sfosf k9fO / lzIff dGqfnon] l8hfOg u/]sf
tflndlarsf] x}l;ot k|:6 kfg'{k5{ .
-6_ lzIfs 5gf]6 k|lj|mof u'0f:t/Lo x'g'k5{ .
-7_ :yfgLo :t/df tflnd cg'udg ;ldlt agfpg h?/L 5 .
-8_ tflnd lnPsf lzIfsx¿n] lng gkfPsf lzIfsx¿nfO{ l;k cfbfg k|bfg ug]{ Joj:yf
ldnfpg'k5{ -cfj/0f ;+jfb, @)^^_ .
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-9_ lzIfs lzIffsf ljZj ljb\ofnoLo sf];{nfO{ u'0f:t/Lo / k|lt:kwL{ agfO{g'k5{ -lzIfs
;+jfb, @)^^_ .
-0f_ lzIfsnfO{ lzIf0f ;DaGwL sfo{ut cg';Gwfgdf ;+nUg x'g] cj;/ lbg'k5{ -lrqsf/, @)^$, k]h
&@_ .
-t_ ;"Id lzIf0f ultljlwnfO{ kf7\oj|md / tflnd lgb]{lzsfn] dxTTj lbg'k5{ . lzIfs tflnddf
s]jn k|fljlws kIf dfq ;d]l6g] k/Dk/fn] tflnd cw'/f] ePsf] b]lvG5 -nfld5fg], @)^), k]h
$!_ . o;y{ lzIfs tflndsf] vfsfleq z}lIfs g]t[Tj ljsf; ug]{ / To;sf nflu kxn;d]t
ug{ ;Sg] ljifoj:t'x¿ ;+nUg ug'{k5{ -pxL_ .
-y_ ;|f]t s]Gb| :t/df cyjf ljb\ofno s]lGb|t 3'DtL tflndx¿ klg pko'St x'G5
-nfld5fg], @)^), k]h $$_ .
-b_ b" / lzIffnfO{ k| l jlw / ljifoj:t' s f lx;fan] kl/dfh{ g ug' { h?/L 5 -pxL_, ->] i 7, @)^$
lzIfs lzIff @)&!

k] h !^@_ .
-w_ lghL If]q;Fu ;fem]bf/L ug{ klg ;lsG5 .
-g_ tflndsf kf7\oj|md lgdf{0fdf lzIfsx¿nfO{ klg ;xefuL agfO{g' k5{ .
-k_ ;/sf/L :s'ndf 7"nf] ;ª\Vofdf lelqPsf :yfoL afx]ssf lzIfsx¿sf nflu klg tflndsf]
Joj:yf ug'{k5{ . cyjf o;af/] /fHo;Fu bL3{sfnLg ;f]r x'g'k5{ -lzIfs ;+jfb, @)^^_ .
-km_ tflnd s]Gb|sf] ljt/0fdf klg sdhf]/L /x]sfn] ;do / b"/Lsf] cfwf/df tflnd s]Gb| lgwf{/0f
ug'{k5{ -lzIfs ;+jfb, @)^^_ .
-a_ tflnd tyf lzIfs lzIff k|bfos ;+:yfx¿sf /fli6«o dfkb08 tof/ ug'{k5{
-zdf{, @)^$, k]h ^_ .
-e_ lzIfs lzIff sfo{j|md kf7\oj|mdnfO{ ljlzi6Ls/0f ug'{k5{ -zdf{, @)^$, k]h !)_ .
;Gbe{ ;fdu|L
ljZjsdf{, afa'/fd -lj=;+=@)^^_ . lzIfs tflnd sIffd} k'u]g -lzIfs dfl;s k'; cª\s, @)^^_ .
lxdfn P;f]l;o;g, nlntk'/ M kf6g9f]sf
a/fn, /fhs'df/ -lj=;+=@)^%_ . ljZj cg'ej M ultnf lzIfs ;a} b]zsf] ;ª\s6 -lzIfs
dfl;s_ . lxdfn Pzf]l;o;g . nlntk'/ M kf6g9f]sf
lrqsf/, /f]zg -lj=;+=@)^$_ . u'0f:t/Lo lzIf0f / lzIfs tflndsf] ;jfn -z}lIfs hgzlSt
ljsf; s]Gb|sf] k|sfzg lzIfs lzIffdf k|sflzt n]v_ . z}lIfs hgzlSt ljsf; s]Gb|,
eStk'/ M ;fgf]l7dL
lzIfs ;+jfb -lj=;+=@)^^_ . lzIfs tflnd ljb\ofyL{sf nflu xf] -lzIfs dfl;s, k'; cª\s_ . lxdfn
P;f]l;o;g . nlntk'/ M kf6g9f]sf
lzIfs ;+jfb -lj=;+=@)^^_ . lzIfs tflnd -;fdflhs ;+jfbsf nflu ;xsfo{ / lzIfs dfl;ssf]
;+o'St cfof]hgfdf ;DkGg cGt/lj|mof sfo{j|mdsf] ck|sflzt v];|f k|ltj]bg M n]vs
z}=h=lj=s]= -lj=;+=@)^^_ . lzIfssf] k];fut ljsf; sfo{j|md sfof{Gjog k'l:tsf M n]vs
nfld5fg], >L/fd k|;fb -lj=;+=lj=;+=@)^)_ . lzIfs tflndaf/] s]xL ljj]rgf . ljsf;sf lglDt
lzIff, lzIff ljsf; tyf cg';Gwfg s]Gb| -;]l/8_, sf7df8f}F+ M aNv'
zdf{, uf]lkgfy -;dLIfs_ -@)^^_ . g]kfnsf lzIff cfof]usf k|ltj]bgx¿ . dsfn' k|sfzg u[x M
sf7df8f}F+ M l8NnLahf/
lzIff ljefu -lj=;+=@)^$_ . lzIff ljefuåf/f ul/Psf cWoogx¿sf] k|ltj]bg M n]vs

Teacher Education 2071

98

lzIfs lzIff @)&!

;+o'St /fi6« ;ª\3 / ;fdflhs Gofosf nflu lzIff
xl/ljgf]b clwsf/L,
lzIfs, sf7df8f}F lzIff SofDk;
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n]v ;f/
;fdflhs GofonfO{ ;fd"lxs Gofosf ¿kdf x]l/G5 . cfhsf] g]kfndf ;fdflhs Gofosf] s'/f ubf{
lzIffsf] ljsf;sf] s'/f g} ;j{k|yd cfpF5 . ;+o'St /fi6« ;ª\3sf] ;fdflhs ljsf;sf ;DaGwdf
ul/Psf] sf]k]g x]ug lzv/ ;Dd]ngdf lzIffnfO{ dxTTjk"0f{ dfWod / ;fwgsf ¿kdf lnOPsf]
lyof] . kl5 To;}nfO{ ;x;|fAbL nIodf /fv]/ ;fdflhs Gofosf nflu lzIffsf] ckl/xfo{tfnfO{ hf]8
lbOof] . ;fdflhs Gofosf] s'/f ubf{ dfgj clwsf/sf] klg s'/f ug'{ h?/L 5 h;n] ;a} dflg;nfO{
lzIffsf] pHofnf] 3fdaf6 s;}nfO{ jl~rt ug'{ gk/f];\, sf]xL jl~rt klg gxf];\ . ;fdflhs Gofosf]
k|Tofe"lt ;3g kfg{ klg dfgj clwsf/nfO{ ;'/lIft ug'{ clgjfo{ 5 / To;nfO{ lzIffn] dfq ;Dej
5 . lzIffsf nflu cGt//fli6«o ¿kdf, vf;u/L ;+o'St /fi6« ;ª\3sf] cys k|of;nfO{ s'g} klg
;b:o /fi6«n] dgg klg ug'{kb{5 / sfof{Gjog klg ug'{kb{5 . ;fdflhs Gofo k|flKtsf nflu ;a}eGbf
dxTTjk"0f{ dfWod eg]s]f g} lzIff xf] h;nfO{ /fi6« ;ª\3n] clxn] hf]8 lbO/x]sf] 5 . ;fdflhs
Gofo k|flKtsf nflu lzIff clgjfo{ 5 / lzIff k|flKtsf nflu ;fdflhs Gofo clgjfo{ cfjZostfdf
kb{5 .
!= ljifo k|j]z
s] xf] t ;fdflhs Gofo <
;fdflhs Gofosf] tfTko{ s;}dfly s'g} e]befj/lxt Jojxf/ ug'{, To;sf] /Iffsf cfwf/x¿
vf]hL Gofof]lrt Jojxf/df hf]8 lbg' xf] -sfˆn] / 9sfn M @)^(_ . ;dfh c;dfgtfn] ag]sf]
x'G5 -sf]O/fnf M @)^!_ . Tof] c;dfgtf eg]sf] zf/Ll/s c;dfgtf klg xf], n}ª\lus c;dfgtf
klg xf], af}b\lws c;dfgtf klg xf] / a}rfl/s c;dfgtf klg xf] . oL / o:t} c;dfgtfx¿nfO{
;dfg d"No lbg ;fdflhs Gofo rflxG5 -sf]O/fnf M @)^!_ . ;dfhnfO{ c;dfgtfsf] If]q
agfpg] xfd|} ;dfh xf] . ;dfgtfsf] kIfdf n}hfg'kb{5 egL k|of; ug]{ klg ;dfhsf ;b:ox¿
g} x'g\ . ToxL ;dfgtfsf] vf]hLnfO{ g} ;fdflhs Gofo elgPsf] xf] . hf]g /fjN; -!(&!_ n]
;fdflhs Gofo k|flKtsf nflu b'O{ cf]6f l;b\wfGt ckfpg ;Nnfx lbPsf 5g\— k|yd l;b\wfGt /
låtLo l;b\wfGt . k|yd cfjZos l;b\wfGtdf /fhgLlts :jtGqtf, jfs / e]nf x'g] :jtGqtf,
ljrf/sf] :jtGqtf ;DklTtsf] :jtGqtf / hyfefjL kj|mfp / sAhf lj?b\wsf] :jtGqtf .
låtLo cfjZostfsf] l;b\wfGtdf cGo klxnf] l;b\wfGtsf ljt/0fx¿nfO{ lgoldt ug]{ / ef}lts
;DklTt, ;fdflhs, cfly{s / /fhgLlts cj;/ cflb . clt sd ljsl;t ;d'bfosf pRrtd 99
ljsf; / ;fj{hlgs ;]jf / kbdf ;dfg cj;/sf] l;h{gfåf/f cfly{s c;dfgtf x6fP/ jf
Jojl:yt u/]/ Gofo k|bfg ug{ ;lsG5 .
@= ;fdflhs Gofo
sfg'gL ¿kdf GofonfO{ cYof{Og] h:t} u/L Jofks cy{df ;fdflhs GofonfO{ glng'sf] sf/0f xf]
;fdflhs Gofo cfw'lgs o'udf t'ngfTds 9ª\un] gofF wf/0ffsf ¿kdf cfPsfn] xf] -;f/f+z M
@))^_ . pGgfO;f}F / la;f}F ztfAbLdf ePsf cf}b\of]lusLs/0fsf] ;]/f]km]/f]df c;dfgtfsf lj?b\w
ul/Psf ;ª\3if{sf] kl/0ffd:j¿k / kl5 uP/ ;dfhjfbsf] gf/fsf ¿kdf ;fdflhs Gofon]
;dfhdf k|j]z kfPsf] b]lvG5 . kl5 k|hftflGqs ;dfhjfbn] zf;gsf] :j¿k lnPkl5 vf;u/L
o'/f]kdf ;fdflhs Gofon] /fHodf / ;dfhdf, cfly{s, /fhgLlts, ;fdflhs tyf ;f+:s[lts
;dfgtfsf] nflu :yfg kfPsf] b]lvG5 / ;dfgtfsf zf;g Joj:yfsf nflu k|Voft ePsf]
lzIfs lzIff @)&!
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kfOG5 -;f/f+z M @))^_ . cGt/ Joj:yflksf ;ª\3sf] :yfkgfdf tof/ ePsf] a8fkqdf, ;+o'St
/fi6« ;ª\3sf] :yfkgf;Fu} tof/ ul/Psf] a8fkq / !($* df 3f]if0ff ul/Psf] ljZjJoflk dfgj
clwsf/sf] 3f]if0ffkq / To;kl5sf ;f/f+zdf kfl/t / 3f]lift dxf;lGwx¿df klg ;fdflhs
Gofosf] k|;ª\u Tolt ;d]l6Psf] lyPg . ;fdflhs ljsf;;Fu ;DjlGwt ljZj lzv/ ;Dd]ng
sf]k]gx]ug !((% df ;d]t o;n] Jofks 5nkM nsf] :yfg kfPsf] lyof] . kf}8]n -@)^*_ n] dfgj
clwsf/ / ;fdflhs Gofo dfgj sNof0f, dfgj dof{bf / dfgj ;Ddfg;Fu ;DalGwt ePsfn]
logLx¿sf] 3lgi6td\ ;DaGw 5 eGb} ;fdflhs Gofolagf dfgj clwsf/sf] k|Tofe"lt / pkof]u
;Dej 5}g eg]sf 5g\ . ;g !((% df ePsf] ;fdflhs ljsf; ;DaGwL sf]k]gx]ug dfgj clwsf/
/ ;fdflhs GofonfO{ cGt/;DalGwt /x]sf] 3f]if0ff u/]sf] 5 . To;sf] % jif{kl5dfq PSsfO;f}F
ztfAbLsf] ;'?jft;Fu} tof/ ePsf] ;x;|fAbL nIosf] 3f]if0ffdf eg] ;fdflhs Gofon] :yfg :ki6
¿kdf kfPsf] xf] . To;kl5 Pp6f ;fdflhs ljsf;sf nflu cGt//fli6«o d~rsf] :yfkgf eof]
/ To;n] ;fdflhs Gofosf] ;du| kIfnfO{ ;d]6]/ k|ltj]bg tof/ u¥of] . clxn];Dddf ;+oS' t
/fi6« ;ª\3n] tof/ u/]sf] Psdfq lj:t[t ¿ksf] k|ltj]bg klg ToxL xf]— v'nf ljZjdf ;fdflhs
Gofo (Social Justice in an Open World) . ;x;|fAbL nIo k|flKtsf nflu tof/ ul/Psf] ck]lIft
pb\b]Zodf lzIff / :jf:YonfO{ k|fyldstfsf ;fy /fvL vf;u/L aflnsf tyf dlxnf lzIffnfO{
hf]8 lbPsf] kfOG5 .
cfw'lgs ljZjsf] kl/k|]Iodf ;fdflhs Gofosf] kIfnfO{ dxTTj lbg'sf] tfTko{ s] xf] eg] ljZjsf
hgtfx¿df cfDbfgLdf c;dfgtf ePsfn] g} cGofo, zf]if0f / vt/f a9]sf] xf] . cfufdL
lbgdf ul/aL Go"gLs/0fn] dfq ;Dk"0f{ ljlu|Psf] cj:yfd s]xL ;'wf/ ug{ ;lsg] 5 / ;x;|fAbL
nIo k'/f x'gsf nflu ;fdflhs Gofosf] sl/a sl/a glhs k'Ug ;Sg] 5 -;f/f+z M @))^_ .
ljZjJoflk ¿kdf ;fdflhs Gofo k|flKtsf] nIodf k'Ug ;du| kIfx¿ ldNg'kb{5 . ;+o'St /fi6«
;ª\3sf] a8fkq, dfgj clwsf/sf] ljZjJoflk 3f]if0ffkq, ;+o'St /fi6« ;ª\3 / o;sf ljleGg
cjojx¿n] tof/ ug]{ ;lGw, dxf;lGw, P]lR5s ;lGwx¿ / dxf;efn] kfl/t k|:tfjx¿sf
cfwf/df x:tfIf/stf{ ;b:o /fi6«x¿n] agfpg] ;dfgtfsf kIfdf, ;dtfsf kIfdf / ;fdflhs
Gofosf kIfdf ;+ljwfg, sfg'gx¿n] s]xL db\bt k'¥ofPsf 5g\ . t/ k|of;x¿ x'Fbfx'Fb} klg
/fHoleq, /fHo /fHosf lardf x'g] lx+;fTds åGå, cfly{s dGbL / ;Ldfsf sf/0fn] x'g] o'b\w Pjd\
em}emu8fn] ;fdflhs Gofosf nflu x'g] k|of; tyf ePsf k|of;x¿ lg/y{s eO/x]sf x'G5g\ .
;fdflhs Gofo cfh k|To]s ;dfhsf] :jl0f{d nIo ag]sf] 5 . /fHosf] zf;g k|0ffnLdf ;d]t
;fdflhs GofonfO{ k|fyldstf lbOPsf] kfOG5 . ;fdflhs Gofosf] wf/0ff nfdf] bfz{lgs tyf
/fhgLlts ptf/ r9fasf] ;'vb kl/0ffd xf] eGbf cTo'lSt x'g] 5}g . j}lbs o'unfO{ ;a}eGbf
100 ;dtfd"ns ;dfhsf ¿kdf cfh cYof{OG5 . Kn]6f]n] cfˆgf] b l/klAns eGg] k':tsdf ;d]t
gful/sx¿sf] ;dfg clwsf/sf af/]df k|efjsf/L 9ª\uaf6 cfjfh p7fPsf] b]lvG5 eg] ;'s/ftn]
To;eGbf klxn] g} gful/ssf] enf]sf nflu, lxtsf nflu hf]8bf/ cfjfh p7fO{ a? :jfledfgaf6
ljrlnt x'g'eGbf, Gofosf lj?b\wdf hfg'eGbf d[To' b08 g} j/0f u/]sf] kfOG5 . ljleGg ;dodf
k"jL{o bz{g / klZrdL bz{gdf dfgjtfjfbsf] ljsf; ePsf] / cfh cfP/ dfgj clwsf/sf]
;+/If0f ug{ klg ;fdflhs Gofosf] cfjZostf dx;'; ePsf] 5 -;f/+zM @))^_ .
;fdflhs GofonfO{ ;fdflhs g}ltstf klg eGg ;lsG5 . ;fdflhs Gofosf] ;DaGw JolStsf]
;d'bfok|ltsf] Tof] g}lts lhDd]af/L xf] h;sf] clGtd nIo ;j{;fwf/0fsf] sNof0f ug'{ xf] -sfˆn]M
@)^*_ . Kf}f8]n -@)^*_ n] cfˆgf] k':ts dfgj clwsf/ / ;fdflhs Gofoleq ;fdflhs Gofosf
kl/rodf eg]sf 5g\ M ;fdflhs Gofo ljt/0ffTds Gofo;Fu ;DalGwt 5 ob\olk pkrf/fTds
Gofosf] dfWodaf6 klg sltko cGofo eg] ;RRofpg'kb{5 . ob\olk ;fdflhs Gofo ljz'b\w
lzIfs lzIff @)&!
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ljt/0fjfbL lj|mofsnfk dfq xf]Og . o;n] t cj;/df /x]sf] km/snfO{ Gofok"0f{ 9ª\un] ;RRofpg]
/ ;dfhdf /x]sf c;dfgtfx¿nfO{ x6fpg] b'j} lsl;dsf cj:yfx¿;Fu ;DaGw /fVb5 .
;fdflhs GofonfO{ lu|lkmY; -!((*_ n] o;/L kl/eflift u/]sL l5g\ M
-s_ ;fdflhs Gofon] ;a}sf] c;n ub{5, To;af6 ;a}n] cfˆgf ;femf rf;f]sf ljifox¿sf]
kl/k"lt{ ePsf] 7fGg] 5g\ . cfˆgf ;d:ofx¿ ;Daf]lwt ePsf] dfGg] 5g\ h;df Pscsf{k|ltsf]
cGt/lge{/tf :ki6 dx;'; ul/g] 5 .
-v_ c;n eGg] zAbn] l7s;Fu x'g' nfesf] / pTt/bfloTjsf] ljt/0fnfO{ Oª\lut ug]{ 5 . oL
b'j} wf/0ffn] ;fdflhs Gofosf] Pp6f k"0f{ kl/efiff lbg] 5 h;df c;n / l7sn] ;fdflhs
Gofosf] cj:yfnfO{ hgfpg] 5g\ h;df nfe / pTt/bfloTjnfO{ Pp6} l;Ssfsf] b'O{ efusf]
¿kdf b]vfpF5 . ;fdflhs Gofo Pp6f cg'e"lt klg xf], ;Gt'li6 klg / b]lvg] u/L ePsf
;dfgtfsf pkfox¿n] klg o;nfO{ d'vl/t ub{5g\ . ;fdflhs Gofo k|flKtdf s;}sf] xf/
x'Fb}g / ;a}sf] lht lglZrt x'G5 lsgeg] ;a}n] cfˆgf xs, clwsf/ / ;'ljwf k|fKt u/]sf
x'G5g\ h;n] s;}nfO{ cK7]/f] kf/]sf] x'Fb}g, a? Pp6fn] kfPsf] ;'ljwfn] c¿nfO{ klg af6f]
v'nfPsf] x'G5 .
;+o'St /fi6« ;ª\3n] ;fdflhs Gofo k|flKtdf ;fdfgsf] ljt/0f, cj;/ / clwsf/sf] c;dfgtfsf
^ cf]6f kIfsf] cf}FNofPsf] 5 -;f/f+z M @))^_ M cfo ljt/0fdf c;dfgtf, ;DklTt ef]urngdf
c;dfgtf, sfdsf] cj;/ / tnaL /f]huf/L ljt/0fdf c;dfgtf, 1fgsf] kx'Frdf c;dfgtf,
:jf:Yo ;]jf— ;fdflhs ;'/Iff / ;'/lIft jftfj/0fsf] ljt/0fdf c;dfgtf, gful/s clwsf/
tyf /fhgLlts ;xeflutfdf c;dfgtf . ;+o'St /fi6« ;ª\3sf] ljrf/df b]zx¿sf lardf klg
c;dfgtf a9\b} uPsf] 5 . Pp6f b]zsf] cfDbfgL / csf]{ b]zsf] cfDbfgLdf b]lvg] dxfg\ cGt/n]
tL b]zsf gful/sx¿sf] hLjg :t/df Jofks k|efj kfl//x]sf] x'G5 . pbfx/0fsf nflu ;+o'St
/fHo cd]l/sf, Sofgf8f +/ a|flhnsf] /fli6«o cfon] cGo cd]l/sL b]zx¿sf] hLjg :t/nfO{
gsf/fTds k|efj kf/]sf] 5 .
cfhsf] k|;ª\u eg]sf] s] xf] eg] ;fdflhs Gofosf] af6f]af6 g} cfw'lgs ljZjsf] ;dtfd"ns
ljsf; ;Dej 5 . oyfy{df ;fdflhs Gofo ;dfh ljsf;sf] k|lj|mof / nIo b'j} xf] -clwsf/L
M @)%&_ . /fjN; -!(&@_ n] o;/L JoSt u/]sf 5g\ M ;dfhsf cfwf/e"t ;+:yfx¿df ;a}
gful/ssf] ;dfg clwsf/ / st{Josf] k|Tofe"lt k|bfg ug]{, nfe tyf ;fdflhs ;xof]usf] af]em
;dfg / Gofof]lrt ljt/0f ug]{ k|lj|mof g} ;fdflhs Gofo xf] . ;fdflhs Gofo / ljsf;sf]
cjwf/0ffnfO{ ;ª\s'lrt 9ª\un] x]g{ / ;ª\s'lrt 9ª\uaf6 dfq} JofVof ug{ klg ldNb}g . of]
c;dfg / k/Dk/fut ;+/rgf lj?b\w k|hftflGqs, ;xeflutf / zflGtk"0f{ k|lj|mofsf cfwf/df 101
;dfhnfO{ k'gu{7g ug]{ / ;dtfd"ns ;dfhsf] lgdf{0f g} Ps j|mflGtsf/L cleofg klg xf]
-clwsf/L M @)%&_ .
c;dfgtfaf6 ;dfgtf / ;dtftkm{ kfOnf rfNg lzIffsf] dxTTjk"0f{ of]ubfg x'G5 . cfh
;~rf/df ePsf] ljsf;n] 1fgsf] / ;"rgfsf] ljt/0fljgf e]befj x'g] u/]sf] kfOG5 . t/
u'0f:t/Lo lzIffsf] sdLn] 1fg / ;"rgfsf] ljt/0fdf cGt/lglxt kmfObfx¿;Dd k'Ug c;Dej
5 . /]l8of], 6]lnlehg, ;dfrf/kq, 6]lnkmf]g -df]afOn ;d]t_ n] ;+;f/sf s'gf s'gfdf tTsfn}
;"rgf k'¥ofPsf] 5 . ;"rgfsf] xsnfO{ h;/L lgjf{w ;~rf/sf dfWodx¿n] hg;dIf k'¥ofpg
;s]sf 5g\, To:t}u/L u'0f:t/Lo lzIffnfO{ hg;dIf k'¥ofpg ;lsPsf] 5}g . clxn] lzIff t
ahf/sf] ;fdfg h:tf] ePsf]] 5, hf];Fu nufgL ug]{ Ifdtf 5, p;};Fu dfq u'0f:t/Lo lzIff
pknAw 5 . vf;u/L cljsl;t tyf ljsf;f]Gd'v b]zx¿df lzIff lsga]rsf] ;fdfg h:tf]
lzIfs lzIff @)&!
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ePsf] 5 . o;n] 1fgsf] If]qdf 7'nf] l/Sttf k}bf u/]sf] 5 . wgL / ul/an] k|fKt ug]{ lzIffdf g}
cGt/ cfpg] eof] hals b'j} Pp6} ;dfhdf a:5g\ .
o;}nfO{ b[li6ut u/L ;g\ !((% df ePsf] ljZj ljsf; lzv/ ;Dd]ngsf] sf]k]gx]ug 3f]if0ffsf]
!) cf]6f k|ltjb\wtfdWo] ^ gDa/sf] k|ltab\wtfdf elgPsf] 5 M ljZjJoflk ¿kdf dfGotf k|fKt
u/]sf] / ;dtfd"ns u'0f:t/Lo lzIff pknAw u/fpg / To;df :t/ j[b\lw ug{ xfdL cfk;df
k|ltjb\wtf JoSt ub{5f}F h;af6 /ª\u, hfthflt, lnª\u, pd]/ / ckfª\utfsf] s'g} e]befj ul/g]
5}g, h;af6 k|fylds :jf:Yo ;f], zf/Ll/s tyf dfgl;s :jf:Yo ;]jfnfO{ b'?:t /fVg db\bt
k'¥ofpg] 5 . hgtf s]lGb|t lbuf] ljsf;nfO{ db\bt k'¥ofpg, ;femf ;f+:s[lts klxrfgsf] ;Ddfg
ub}{, JolStut ;+:s[ltsf] hu]8f ;d]t ug{, dfgjLo ;fwgsf] k"0f{ k|of]u ub}{ ;fdflhs ljsf;
ug{ h;af6 ul/aL Go"gLs/0f ub{} pGd"ng;d]t ug{] u/L /f]huf/L pGd"v / ;fdflhs Pstf
j[b\lw ug{;d]t Tof] pknAw u'0f:t/Lo lzIffn] db\bt ug]{ 5 . To;f] ug{ /fli6«o ¿kdf ljleGg
/0fgLltx¿ tof/ ul/g] 5 h;df—
cfjlws ;dojb\w /0fgLlt tof/ ug]{ h;af6 ljZjJofkL dfGotf k|fKt cfwf/e"t lzIff
k|fKt xf];\ / lg/If/tf pGd"ng ug{ ;lsof];\ .
hLjgko{Gt lzIffdf hf]8 lbg], ;a} afnaflnsfx¿nfO{ lzIffsf] cj;/ pknAw u/fpg],
vf;u/L aflnsfnfO{ / dlxnfnfO{ k|fyldstfdf /fVg] h;af6 pgLx¿sf] ;fdflhs, cfly{s
tyf /fhgLlts ljsf; k|lj|mofdf s'g} k|sf/sf] cj/f]w l;h{gf gxf];\ egL Wofg k'¥ofpg]
5 . ljb\ofno lzIff h;/L klg k'/f xf];\ eGg] s'/fdf hf]8 lbOg] 5 . aflnsf tyf dlxnf
lzIffdf o;sf/0fn] a9L hf]8 lbOg] 5 ls olb aflnsf tyf dlxnf lzIffdf ;kmn x'g ;s]
dft[lzz' d[To'df To;n] tTsfn sdL Nofpg] ck]Iff ul/Psf] 5 . ;fdflhs ;dfgtfdf j[b\lw
x'g] 5 . hg;ª\Vof j[b\lwdf sdL cfpg] 5 . dxfdf/Lsf /f]udf sdL cfpg] 5 . PrcfOeL
P8\; lgoGq0fdf km8\sf] dfg{ ;lsg] 5 .
;fdflhs cj:yfdf /x]sf c;dfgtfx¿nfO{ lgjf/0f ug{ ljz]if k|of; ub}{ hft, pTklTt,
lnª\u, pd]/ jf ckfª\utf cflb s'g} klg cfwf/df lje]b gu/L u'0f:t/Lo lzIffdf ljZjJoflk
Pjd\ ;dGoflos ¿kdf kx'Fr, pRr:t/sf] zf/Ll/s / dfgl;s :jf:Yo / ;a} k|sf/sf
k|fylds :jf:Yodf kx'Fr k'¥ofpg] nIo k|fKt ug{, ;femf Pjd\ ljz]if ;+:s[ltsf] k|aw{g
/ ;Ddfg, ljsf;df ;+:s[ltsf] e"ldsfnfO{ ljsf; ug]{, hgtf s]lGb|t lbuf] ljsf;nfO{
a9fjf lbg] / k"0f{ ¿kdf dfgj ljsf; / ;fdflhs ljsf;df of]ubfg k'¥ofpg] tyf oL
ultljlwx¿df ul/aL lgjf/0f, pTkfbgzLn Pjd\ k"0f{ /f]huf/ / ;fdflhs P]Soab\wtf
sfod u/fpg] pb\b]Zo /xg] 5 .
102 lg/If/tf pGd"ngsf nflu ;doab\w /fli6«o /0fgLlt tof/ u/L ;'b[9 kfg]{ h;leq kg]{ 5g\—
afn ljsf; lzIff, k|fylds lzIff, lg/If/x¿sf nflu lzIff, ;a} ;d'bfosf nflu ;s];Dd
;Dej eP ;a} dft[efiffdf cgf}krfl/s lzIffsf ljleGg l;sfOsf] pRrtd ;Defjgfsf
cfwf/x¿ k|fKt ul/g] u/L pkfox¿ k|of]u ul/g] 5 .
;a} pd]/df dflg;nfO{ sfd nfUg] 1fg, ts{k"0f{ Ifdtf, bIftf, g}ltstf, ;fdflhs d"No
dfGotfdf cfwfl/t lzIff k|fKt ug]{ 5g\ .
o;/L ;dfhsf] hu;Dd g} k'Ug] u/L @% cf]6f k|ltjb\wtfsf nflu /0fgLltx¿ tof/
ul/Psf] lyof] / To;}sf] kmn:j¿k ;g\ @)!% ;Dddf ljZjaf6 lg/If/tf pGd"ng ug]{ u/L
clxn] klg /0fgLltx¿ tof/ ul/Psf] 5 . tL /0fgLlt x¿df ckfª\utf ePsf JolStx¿sf
nflu, ;fF:s[lts, eflifs, ;fdflhs, cfly{s, /fhgLlts¿kdf kl5 k/]sf JolStx¿sf
nflu, ;d"xx¿sf nflu s;/L x'G5, lzIffdfkm{t ;dfh ljsf;sf] d"n k|jfxdf ;dfj]z
lzIfs lzIff @)&!
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u/L JolStut, ;fdflhs tyf /fli6«o ljsf;df of]ubfg k'¥ofpg ;Ifd u/fpg] k|ltjb\wtf
JoSt ul/Psf] lyof] . lzIffn] dfq :jf:Yo l:yltdf ;'wf/ x'g] / To;sf nflu cf}krfl/s
cgf}krfl/s, ;d'bfo s]lGb|t l;sfO k|lj|mofnfO{ cjnDag ul/g] nIo;lxtsf\ k|ltab\wtf
;+o'St /fi6« ;ª\3sf] lyof] / clxn] klg ToxL sfo{gLltnfO{ cjnDag ul/Fb} cfPsf] 5 .
#= ;fdflhs Gofosf] pb\b]Zo
Kff}8]n -@)^*_ n] ;fdflhs Gofosf] pb\b]ZonfO{ o;/L juL{s/0f u/]sf 5g\ M
;dfhsf ljleGg ju{nfO{ ;fwg / ;|f]t Pjd\ nfe / xflgsf] Gofof]lrt ljt/0f u/L Gofok"0f{
;dfhsf] :yfkgf ug]{ .
;fj{hlgs sNof0f clej[b\lw ub}{ /fi6« lgdf{0fsf] cleofgdf ;Dk"0f{ ju{, If]q / ;d'bfosf
gful/snfO{ d"n k|jfxLs/0f ug]{ .
hft hflt, wd{ efiff, lnª\u, If]q, n j}rfl/s cf:yf, ;fdflhs pTklTt, zf/Ll/s cj:yf,
uef{j:yf, j}jflxs l:ylt, cflbsf cfwf/df gful/spk/ ul/g] e]befjaf6 d'St u/L
pgLx¿nfO{ cfly{s, ;fdflhs, /fhgLlts / ;f+:s[lts ;dfgtfsf] l:yltdf k'¥ofpg] .
nlIft ju{ If]q lnª\u / ;d'bfok|lt ul/g] :jR5 Jojxf/ / ;dfhsf ;a} lsl;dsf cj;/
/ nfesf] lgikIf ljt/0f ug]{ .
;dfhdf /x]sf sdhf]/ / ljkGg ;d'bfosf] pTyfg, ;zStLs/0f / ;dtfd"ns ug]{ .
;fdflhs Gofosf] If]q
;fdflhs Gofo eg]sf] dflg; dflg; lar x'g'kg]{ ;dtf xf] . o;sf] If]q eg]sf] dflg;sf] afFRg]
clwsf/;Fu ;DalGwt 5 -clwsf/L M @)^#_ . ;dfhdf dflg; a:5g\ . ;dfhsf] lgdf{0f ug]{
klg dflg; xf] . ;dfhsf] cfjZostf dflg;nfO{ g} k/]sfn] ldn]/ a:g] Pp6f k|lj|mof dflg;n]
;'? u/]sf x'g\ . ;dfhdf s;/L ldn]/ a:g] eg]/ s]xL clnlvt lgod agfOof] . kl5 dflg;n]
g} tL lgod dfGg afWotf b]vfPg . To;kl5 dflg;nfO{ g} aGwgdf /fVg dflg;n] g} lnlvt
lgod, sfg'g, ;+ljwfg, sf/fuf/, b08 / ;hfosf] Joj:yf u/]sf] b]lvG5 . ;dfhsf] lgdf{0fb]lv
cfhsf] cj:yf;Dd cfOk'Ubf dflg;n] cfkm}F lj?b\w cfkm" pleg'kg]{ cj:yf klg w]/} k6s cfof]
/ pleof] klg . cfˆgf] k|ltjb\wtfdf cl8u eP/ pleg] klg dflg; g} eof] . sfo{ ;Dkfbgsf]
l;nl;nfdf dflg;sf sfdsf lx;fan] txsf] klg lgdf{0f x'g uof] . Pp6f sfd cx|fpg] txdf
k'Uof] / csf]{ sfd ug]{ txdf b]lvof] . sfd cx|fpg] / sfd ug]{ jf gug]{ klg dflg; g} x'g uof] .
cfˆgf] egfO gdfGg] jf dfGg] klg dflg; g} ePsfn] ToxfF b08 / k'/:sf/sf] k|lj|mof ckgfOof] .
b08sf lj?b\wdf p7\g] klg dflg; g} eof] . To;kl5 eO/x]sf] k|lj|mofdf g} ;dfgtf jf Gofo
vf]Hg] / ;dfhdf ;a} a/fa/Lsf] l;b\wfGt agfpg dflg; g} afWo eof] . cfhsf] c;dfgtf, 103
cljj]s, cGofo, cTofrf/ / lyrf]ldrf] To;}sf] kl/0ffd xf] . To;}n] ;dfhdf :yflkt b]lvg]–
gb]lvg] Gofosf] ;"Id k'g/fjnf]sg u/L ;do ;fk]If ¿kdf dfgjf]lrt Gofo k|fKt ug{ / u/fpg
;fdflhs Gofosf] k|;ª\u cfpg] ub{5 . cfhsf] ;fdflhs Gofosf] k|;ª\udf oL egfOx¿ cfpg]
ub{5g\ -;f/f+z M @))^ ;g\, clwsf/L M @)^#, @)^^, @)^*, sfˆn] tyf ;fyL M @)^%, @)^*,
@)^( sf]O/fnf M @)^!, lu|lkmY; M !((*_
;fdflhs Gofosf] k|;ª\udf ;zStLs/0f klxn] ls cj;/ klxn] eGg] k|Zg pl7/xG5 . of] k|Zg
cfhdfq xf]Og, cf}klgj]lzs sfndf klg pklgj]zaf6 ev{/ h:tf] :jtGq ePsf b]zx¿df
;fdflhs Gofosf] vf]hL x'Fbf emg\ rsf]{ :j/df p7]sf] lyof] . ef/tsf dxfg\ ;dfhjfbL lrGts
8fS6/ /fddgf]x/ nf]lxofn] ;g\ ;f7Lsf] b;ssf a]nfdf g} o;f] eg]sf lyP— dlxnf rfx] of]Uo
x'g\ jf cof]Uo, ;j{k|yd pgnfO{ pRr :yfgdf /fvf}F . ha dlxnfx¿ 7"nf] cf]xbfdf a:nfg\, df}sf
lzIfs lzIff @)&!
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kfpnfg\, ta ltgLx¿sf] lbdfusf] 9f]sf v'Ng] 5g\ . ltg rf/ xhf/ jif{b]lv logsf lbdfusf]
9f]sf aGb ul/Psf 5g\, pRr :yfgdf a:g] df}sf lbOPsf] 5}g . ;dfhjfbL bnsf] egfO s]
5 eg] klxn] cj;/ kl5 of]Uotf . cj;/ klxn] lbpF kl5af6 of]Uotf a9\b} hfG5 -nf]lxof M
@)$*_ . o; egfOn] klg ef/tdf gLlt lgdf{tfx¿sf], bfz{lgs tyf /fhg]tfx¿sf] ljrf/df
dgdl:tisdf dlxnfx¿nfO{ cj;/ lbPdf ;dfh ljsf;sf] j|mdn] 5nfª dfg]{ cg'dfg ul/Psf]
b]lvG5 . sltko o'/f]ksf b]zx¿df b]lvPsf] n}ª\lus ;dtf klg ^) sf] bzsdf cfPsf] bfz{lgs
cjwf/0ffnfO{ dflgG5 .
lgisif{
;fdflhs Gofon] ;d"xsf] clwsf/nfO{ :ki6 kf5{ / of] To; sf/0fn] ;fd"lxs Gofo xf] .
dfgjclwsf/n] JolStut clwsf/nfO{ ;'/lIft / ;+/lIft ub{5 . JolStsf] hGd l;b\w k|fs[lts
clwsf/ tyf sfg'gL clwsf/nfO{ hf]lvddf kg{ glbg dfgj clwsf/sf] cfjZostf kb{5 . dfgj
clwsf/sf] klg t];|f] k':tfsf] cy{df dfgj clwsf/ ca ;fd"lxs klg dfGg' kg]{ x'G5 h;nfO{
;fdflhs Gofosf] b[li6n] cYof{OPsf] 5 . dfgj clwsf/ ;DaGwL ljifo ;fdfGotM JolSt;Fu
;DalGwt ePsfn] o;sf k|of;x¿df JolStnfO{ s]lGb|t ul/G5 ob\olk dfgj clwsf/ ;DaGwL
t];|f] h]g]/];gsf] cjwf/0ffn] ;d"x clwsf/sf] ljifonfO{ ;Daf]wg ug{] x'Fbf dfgjclwsf/
j}olStsaf6 ;fd"lxs clwsf/sf] ljifo aGb} uPsf] 5 . ;fdflhs Gofo ;dfh / cGt/fli6«o
;d'bfo;Fu ;DalGwt dflgP klg o;n] ljleGg ;d'bfo jf ju{lar clwstd ;dfgtf / pRr
hLjg :t/ sfod ug{] cfsfª\Iff /fVg] ePsfn] cGttM ;d'bfo nfeflGjt x'Fbf JolStsf dfgj
clwsf/sf] ;Ddfg / ;+/If0f klg x'G5 .
;Gbe{;"rL
clwsf/L, xl/ljgf]bÙ -lj=;+=@)^#_ . ;fdflhs Gofo lzIff— g]kfnL kl/j]zdf -lzIfs lzIff, jif{
$, cª\s !_ . z}lIfs hgzlSt ljsf; s]Gb| M eStk'/, ;fgf]l7dL
=============================== -lj=;+=@)^&_ . n}ª\lus ;Gt'ng / ;fdflhs Gofo -n}ª\lus ;dljsf;
lzIff, jflif{s klqsf_ . lzIff ljefu M eStk'/, ;fgf]l7dL
clwsf/L, o1k|;fbÙ -;g\ @))!_ . ;fdflhs Gofo M g]kfnsf] ;Gbe{ . sf7df8f}F M k|hftGq ;+jw{g
s]Gb|
sfˆn], af;'b]j / 9sfn, x]d/fhÙ -lj=;+=@)^(_ . lzIffdf ;fdflhs Gofo . ;gnfO6 klAns];G;,
sf7df8f}F M sLlt{k/'
sfˆn], af;'b]j, 9sfn, x]d/fh / clwsf/, ls;fgk|;fb, -lj=;+=@)^*_ . lzIffdf ;fdflhs Gofo . ;gnfO6
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klAns];G;, sf7df8f}F M sLlt{k'/
sf]O/fnf, ljBfgfy -lj=;+=@)^!_ . ;fdflhs Gofosf] ;]/f]km]/f]df lzIff . :6'8]G6\;\ a'S; klAn;;{
PG8 l8l:6«Ao'6;{ -ljt/s_, sf7df8f}F M sLlt{k'/
g]kfn ;/sf/ . g]kfnsf] cGtl/d ;+ljwfg -@)^#_ . sf7df8f}F M sfg'g lstfj Joj:yf ;ldlt
kf}8]n, dx]z zdf{ -lj=;+=@)^*_ . dfgj clwsf/ / ;fdflhs Gofo . /fli6«o Goflos k|lti7fg,
nlntk'/ M xl/x/ ejg
kf}8]n, cfgGb -lj=;+=@)^!_ . ;fdflhs Gofosf nflu lzIff, ;fdflhs Gofosf] ;]/f]km]/f]df lzIff .
sf7df8f}F M :6'8]G6\;\ a'S; klAn;;{
kf}8]n, n]vgfyÙ -lj=;+=@)^!_ . g]kfndf ;fdflhs Gofo M cfGbf]ng / d'b\bfx¿, ;fdflhs Gofosf]
;]/f]km]/f]df lzIff . sf7df8f}F M :6'8]G6\;\ a'S; klAn;;
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nf]lxof, /fddgf]x/ -lj=;+=@)$*_ . ;Ktj|mflGt -cg'jfb_ . sf7df8f}F M ;dtf cWoog s]Gb|
dlxnf dfgj clwsf/ -@)^(_ . nlntk'/ M /fli6«o dfgj clwsf/ cfof]u
nf]lxof, /fddgf]x/ -lj=;+=@)$*_ . ;Ktj|mflGt -cg'jfb_ . sf7df8f}F M ;dtf cWoog s]Gb|
kf7\oj|md ljsf; s]Gb| . /fli6«o kf7\oj|mdd k|f¿k -@)^#_ . eStk'/ M n]vs
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lg/Gt/ ljb\ofyL{ d"Nofª\sg M l;b\wfGt / cEof;
lji0f'k|;fb clwsf/L
pk;lrj, z}lIfs u'0f:t/ k/LIf0f s]Gb|
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n]v ;f/
kf7\oj|md tyf lzIf0f l;sfO k|lj|mofsf] k|efjsfl/tf dfkg ug]{ d'Vo cfwf/ d"Nofª\sg xf] .
d"Nofª\sgn] ;du| z}lIfs k|0ffnLsf] sfo{Ifdtf / sfo{ k|efjsfl/tfsf] cj:yf k|bz{g u5{ . To;}n]
z}lIfs k|0ffnLnfO{ dhj't / ;'b[9 agfpg d"Nofª\sgsf] dxTTjk"0f{ e"ldsf /xG5 . d"Nofª\sgnfO{
lgoldt / lg/Gt/ k|lj|mof dflgG5 . t/ xfd|f] z}lIfs k|0ffnLdf d"Nofª\sgnfO{ cfjlws ¿kdf x'g]
k/LIffsf] kof{osf ¿kdf dfq ;Lldt ul/Fbf o;sf] ;xL k|of]u x'g ;ls/x]sf] 5}g . o; ;d:ofnfO{
b[li6ut u/L lzIf0f l;sfOsf] cleGg cª\usf ¿kdf o;sf] k|efjsf/L k|of]u ug{ u/fpg lg/Gt/
ljb\ofyL{ d"Nofª\sgnfO{ cufl8 ;fl/Psf] xf] . o;sf] k|efjsf/L Joj:yfkgsf nflu ljb\ofno
;'wf/ of]hgf, /fli6«o kf7\oj|md k|f¿ksf] dd{ cg';f/ kf7\oj|mddf ;d]t o;nfO{ Jojl:yt ug]{ k|oTg
ul/of] . t/ o;nfO{ cem klg ;Lldt /fd|f cEof; afx]s sIffsf]7fleq k|j]z u/fpg ;lsPsf]
5}g . To;}n] o;nfO{ sIffsf]7ffsf] k|To]s lj|mofsnfksf ;fy} sIffsf]7f aflx/ ljb\ofyL{n] k|bz{g
ug]{ Jojxf/ ;d]tnfO{ cfwf/ dflgG5 . t/ gLltut tyf sfo{j|mdsf b[li6n] k|z:t k|of; ul/P
klg o;sf] sfof{Gjogdf tTk/tf tyf cg'udg ;'kl/j]If0fut sdLsdhf]/L ;d]tsf sf/0f o;n]
sIffsf]7fleq ;xh k|j]z kfpg g;Sbf of] xfTtLsf] b]vfpg] bfFt h:tf] x'g uPsf] k|tLt x'G5 .
To;}n] ljb\ofno lzIffnfO{ glthfd'vL / k|efjsf/L agfpg lg/Gt/ ljb\ofyL{ d"Nofª\sgnfO{ lzIf0f
l;sfO k|lj|mofsf] cleGg cª\u agfpg h?/L 5 . oxL kl/k|]Iodf o; n]vdf lg/Gt/ ljb\ofyL{
d"Nofª\sgsf] cjwf/0ff / cEof;sf ;fy} df}h'bf ;d:of / ;dfwfgsf pkfosf af/]df ljZn]if0f
ug]{ k|of; ul/Psf] 5 .
!= lg/Gt/ ljb\ofyL{ d"Nofª\sgsf] cjwf/0ff
kf7\oj|mdb\jf/f ck]lIft pb\b]Zox¿ s] slt k|fKt eP jf ePgg\, k|fKt ePsf] eP s] slt s:tf]
cj:yfdf k|fKt eP / k|fKt gePsf] eP s] slt k|fKt ePgg\ eg]/ n]vfhf]vf ug]{ sfo{ d"Nofª\sg
xf] . d"Nofª\sgn] pb\b]Zo k|flKtsf] cj:yfsf] n]vfhf]vf ub{5 . o;/L n]vfhf]vf ug]{ ljleGg
tl/sf jf k|lj|mofdWo] lg/Gt/ d"Nofª\sg klg Ps xf] . x/]s lzIf0f l;sfO lqmofsnfk;Fu}
/ cfjZostfg';f/ ;do–;dodf ul/g] d"Nofª\sg lg/Gt/ ljb\ofyL{ d"Nofª\sg xf] . lg/Gt/
ljb\ofyL{ d"Nofª\sg ;'wf/fTds (Formative) pb\b]Zosf nflu ckgfOG5 . of] d"Nofª\sg k|lqmof
ljb\ofyL{nfO{ sIff r9fpg] s'/fsf] lg0f{o lng'eGbf klg k|efjsf/L lzIf0f l;sfOsf ;Gbe{df
106 a9L pkof]u ul/G5 . lg/Gt/ ljb\ofyL{ d"Nofª\sgn] cgf}krfl/s d"Nofª\sgdf hf]8 lbG5 . o;
d"Nofª\sg k|lqmofdf s'g} klg ;dodf d"Nofª\sgsf ljleGg dfWod -lnlvt, df}lvs k|Zgf]Q/,
cjnf]sg ljutdf u/]sf sfd cflb_ af6 ljb\ofyL{sf] d"Nofª\sg ul/G5 .
ljb\ofyL{sf] pknlAwsf] cj:yf yfxf kfO{ ;f]cg';f/ lzIf0f l;sfO k|lj|mof ;~rfng ug{ cfjZos
;"rgf tyf hfgsf/L k|fKt ug]{ Pp6f kb\wlt xf] ljb\ofyL{ d"Nofª\sg . o;/L ;"rgf k|fKt u/L
sdhf]/ ljb\ofyL{sf ;d:of klxrfg u/L ;'wf/fTds lzIf0f ug{ tyf ;Ifd ljb\ofyL{nfO{ cem
cufl8 a9\g k|f]T;fxg ug]{ sfo{ lg/Gt/ ljb\ofyL{ d"Nofª\sgn] ub{5 . t/ sltkon] o;nfO{
cf}krfl/s k/LIff glnO{ :jtM sIff r9fpg] kb\wlt cyf{t\ pbf/ sIff]Gglt eg]/ a'‰g] u/]sf]
kfOG5 . pbf/ sIff]Gglt eg]sf] ljb\ofyL{sf] d"Nofª\sg gu/L :jtM kf; u/fpg] kb\wlt xf]Og .
cl3Nnf] sIffdf gl;s]sf s'/fx? olsg u/L csf]{ sIffdf hfFbf cl3Nnf] jif{ k|fKt ug{ g;s]sf
l;sfO pknlAw k"/f u/fpFb} pQL0f{ ePsf] sIffsf l;sfO pknlAw k|fKt ug]{ u/fpg] kb\wlt
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xf] . pbf/ sIff]Gglt kb\wltdf Ps jif{df ljb\ofyL{n] l;Sg' kg]{ Go"gtd s'/f s] slt l;Sof] eg]/
lgSof{]n u/L dflyNnf] sIffdf r9fpg] / tNnf] sIffdf l;Sg g;s]sf s'/f dflyNnf] sIffdf
uP/ klg l;sfpg] u/L sIff r9fpb} n}hfg] kb\wlt xf] . o; cy{df Ps jif{;Dd s'g} sIffdf
cWoog u/]sf ljb\ofyL{nfO{ dflyNnf] sIffdf ;xh} r9fpg] gLlt pbf/ sIff]Gglt xf] . of] lg/Gt/
d"Nofª\sg kb\wltdf cfwfl/t x'G5 . o;/L pbf/ sIff]Gglt eg]sf] ljb\ofyL{ egf{ ub}{ sIff
r9fpg] kb\wlt geO{ ghfg]sf jf l;sfO :t/ sdhf]/ ePsf afnaflnsfnfO{ klg yk cj;/
lbP/ l;sfpFb} sIff r9fpFb} n}hfg] kb\wlt xf] . of] lg/Gt/ ljb\ofyL{ d"Nofª\sg kb\wltsf] Pp6f
cleGg cª\u xf] . ljb\ofyL{sf] pknlAwnfO{ b[li6ut ub}{ k|efjsf/L l;sfOsf] cj;/ k|bfg ub}{
hfg] kb\wlt xf] .
@= lg/Gt/ ljb\ofyL{ d"Nofª\sg ljlw÷;fwgx¿
lg/Gt/ ljb\ofyL{ d"Nofª\sg lzIf0fl;sfO k|lj|mof;Fu} rNg] lgoldt ¿kdf ul/g] kb\wlt xf] .
lzIf0fl;sfO k|lj|mof / d"Nofª\sg k|lj|mof ;Fu};Fu} cufl8 a9fpg ljb\ofyL{s]lGb|t lzIf0fl;sfO
lj|mofsnfk h:t}M k|Zgf]Q/, 5nkmn, clego, gf6sLo k|:t'lt, ;+jfb, k|bz{g, cjnf]sg e|d0f,
sfdsf] jf:tljs cEof; cflb ljlwsf] k|of]u ul/G5 . o:tf ljlwaf6 ljb\ofyL{n] l;sfO
lj|mofsnfkdf b]vfPsf] ;xeflutf / bIftf cjnf]sg u/]/ pgLx¿sf] lg/Gt/ d"Nofª\sg ub}{
hfg'k5{ . d"Nofª\sgsf] j|mddf ljb\ofyL{sf l;sfOpknlAwsf] n]vfhf]vf ub}{ ;d:ofsf] klxrfg
ug{'k5{ . ljb\ofyL{sf] l;sfO :t/cg';f/ km/skm/s tf}/tl/sf klg k|of]u ug'{k5{ . ljb\ofyL{sf]
lg/Gt/ d"Nofª\sgsf nflu cfjZostfg';f/ lgDglnlvt ljlwx¿÷;fwgx¿ ckgfpg] ul/G5 M
-s_ sIff sfo{ -sIff ;xeflutf_ M lzIf0f l;sfOsf] k|d'v ynf] g} sIffsf]7f xf] . sIff sfo{df
d"nt M lzIf0f l;sfO lj|mofsnfk g} k|d'v xf] . k|To]s ljb\ofyL{n] s] s;/L sIff sfo{df efu
lnPsf 5g\ / pgLx¿sf] l;sfOsf] cj:yf s:tf] 5 eGg] s'/f lzIfsn] Wofg k'¥ofpg'k5{
eGg' g} lg/Gt/ d"Nofª\sgsf] d'Vo dd{ xf] . o;sf nflu sIffsfo{ cGtu{t k|Zgf]Q/,
5nkmn, ;d"x sfo{, JolStut sfo{, sIffdf k|:t'lt nufotsf ljleGg tl/sfsf] k|of]u u/L
ljb\ofyL{sf] l;sfOsf] cj:yf s:tf] 5 eGg] s'/f olsg u/]/ /s]8{ /fVg ;lsG5 .
-v_ cjnf]sg Mcjnf]sg ljb\ofyL{ d"Nofª\sgsf] ;lhnf] Pjd\ ;/n k|lj|mof xf] . cjnf]sgaf6
ljb\ofyL{sf] 1fg, l;k, wf/0ff h:tf w]/} kIfsf] d"Nofª\sg ug{ ;lsG5 . cfr/0f, Jojxf/,
ljleGg l;k / ;/;kmfOh:tf s'/f cjnf]sgaf6 dfq d"Nofª\sg ug{ ;Dej 5 . sIffdf x'g]
lj|mofsnfkdf ljb\ofyL{n] b]vfpg] ?lr, cfTdljZjf;, g]t[Tj, ;xof]u, ;lj|motf, lglij|motf
cflb s'/fsf] cjnf]sgaf6 ljb\ofyL{n] klxn] l;s]sf s'/f / l;Sg'kg]{ s'/fsf] cGt/ kQf
nufpg ;lsG5 . s'g} vf; cjlwsf] lzIf0fl;sfOkl5 ljb\ofyL{sf] afgL Jojxf/ cjnf]sg
u/]/ pgLx¿sf] cfr/0fut kIfsf] d"Nofª\sg ug{ ;lsG5 .
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-u_ k|Zgf]Q/ / 5nkmn M k|Zgf]Q/ klg ljb\ofyL{ d"Nofª\sgsf] ;lhnf] k|lj|mof xf] . o;af6
ljb\ofyL{sf] d"Nofª\sg u/L l;sfOdf ;'wf/ ug{ ;lsG5 . k|Zgf]Q/ / 5nkmn sIffsfo{d}
ug{ u/fpg ;lsG5 . o;af6 ljb\ofyL{n] JoSt u/]sf s'/f / pgLx¿sf] ;lj|motf, k|:t'lt /
xfpefpaf6 pgLx¿sf] d"Nofª\sg x'g ;S5 . o;af6 ljz]iftM 1fg kIfsf] d"Nofª\sg x'G5 .
-3_ kl/of]hgf sfo{ Ms'g} d'b\bf jf ;d:ofdf s]lGb|t eP/ Jofjxfl/s lj|mofsnfk ug{ u/fpg]
sfo{ kl/of]hgfdf ul/G5 . o;df 1fgsf] ljsf; eGbf lj|mofsnfkdf a9L hf]8 lbOG5 .
afnaflnsfnfO{ cfjZos ;fdu|L jf ;d:of lbO{ Jofjxfl/s ;d:of ;dfwfgdf ;lj|mo
t'Nofpg] sfo{ o;df x'g] ePsfn] o;af6 afnaflnsfdf l;h{gfTds Ifdtfsf] ljsf; x'G5 .
o;af6 Jofjxfl/s 1fg l;k k|fKt x'g'sf ;fy} l;h{gfTds Ifdtf clej[b\lwsf] d"Nofª\sg
ug{ ;lsG5 .
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-ª_ Jojxf/ kl/jt{g Mlg/Gt/ ljb\ofyL{sf] csf]{ d'Vo tl/sf Jojxf/ kl/jt{g klg xf] . ;'? k|j]z
u/]b]lv p;sf] Jojxf/df s] s:tf] kl/jt{g cfof], sIffdf l;sfOsf 1fg l;knfO{ Jojxf/df
s;/L lnO/x]sf] 5 eGg] cfwf/df ljb\ofyL{df ePsf] Jojxf/ kl/jt{gnfO{ klg Wofg lbP/
lg/Gt/ d"Nofª\sg ug{ ;lsG5 . h:t} M :jf:Yo lzIffdf ;kmf /xg'k5{, gª\ sf6\g'k5{, kmf]xf]/
rnfpg x'Gg eGg] h:tf s'/f slQsf] Jojxf/df k|of]u ub{5, cflb h:tf tl/sfaf6 lg/Gt/
d"Nofª\sg ug{ ;lsG5 .
-r_ l;h{gfTds sfo{ MsIff lj|mofsnfk Pj+ To; afx]ssf lj|mofsnfksf dfWodaf6 ljb\ofyL{sf]
l;h{gfTds, /rgfTds sfo{sf] d"Nofª\sgaf6 klg lg/Gt/ d"Nofª\sg ug{ ;lsG5 . h:t}M
uLt ufpg], sljtf, syf n]Vg] eGg], gfRg], ;+jfb, jfbljjfb nufotsf ;flxlTos Pjd\
;xlj|mofsnfksf sfo{df ljb\ofyL{sf] ;lj|motf, pknlAw cflbsf dfWodaf6 klg ljb\ofyL{sf]
d"Nofª\sg ug'{k5{ .
-5_ xflh/L M h'g ljb\ofyL{ lgoldt ¿kdf cfpF5, p;n] dfq sIffsf]7f tyf ljb\ofnosf
cGo lj|mofsnfkdf efu lng] cj;/ kfpF5 . t;y{ lgoldt gx'g] ljb\ofyL{sf] l;sfO :t/
:jfefljs ¿kd} sdhf]/ /x]sf] x'G5 . t;y{ xflh/LnfO{ cfwf/ lnP/ ljb\ofyL{sf] d"Nofª\sg
ug]{ Pp6f tl/sf klg lg/Gt/ d"Nofª\sg cGtu{t lng] ul/G5 . lgoldt ljb\ofno cfpg
pTk|]l/t ug{, lgoldt cfpg g;Sg'sf] sf/0f klxrfg u/L To;sf] ;dfwfgdf ;3fpg klg
xflh/LnfO{ cfwf/ dfGg] ug'{kb{5 .
-h_ lnlvt k/LIff M lnlvt k/LIffaf6 ljb\ofyL{sf] n]vfO, 1fg kIf, l;k / wf/0ffut s'/fsf]
d"Nofª\sg ug{ ;lsG5 . lnlvt k/LIff ;do tf]s/] sIffd} jf u[xsfo{s} ¿kdf klg u/fpg
;lsG5 . lnlvt k/LIff ;a} ljifodf pkof]uL x'g;S5 . tNnf sIffdf 5f]6f] pQ/ cfpg]
lx;fan] k|Zgx¿ lgdf{0f u/L nfu' ug{ ;s] ljb\ofyL{sf] w]/} kIfsf] kl/jt{g 1ft x'G5 .
-em_ sfo{;~rlosf (Portfolio) cWoog M sfo{;~rlosf ljb\ofyL{sf lnlvt sfo{, l;h{gfTds sfo{ tyf
/rgfTds sfo{ h:tf s'/fx¿sf] clen]v /fVg] kmfOn xf] . sfo{;~rlosf kmfOndf ljb\ofyL{sf
lnlvt sfd tyf /rgf klg /fVg ;lsG5 . o:tf s'/fx¿ ljb\ofyL{sf l;sfO tyf k|ltefsf
k|df0f (Artifact) x'g\ . o;df /x]sf ljb\ofyL{sf gd'gf sfo{ -x:tlnlvt ;fdu|L, cEof;, u|fkm,
rf6{, gS;f, lrq, lgaGw, syf, sljtf cflb_ lzIfsn] n]vs
] f l6Kk0fL / k|ult ljj/0f kmf/fdaf6
ljb\ofyL{sf ljleGg kIfsf] d"Nofª\sg x'g ;S5 . ljb\ofyL{n] lzIf0f k|lj|mofdf ;lj|mo ¿kdf efu
lnP glnPsf] Wofg lbFb} kf7\oj|md tyf kf7of]hgfn] ck]Iff u/]sf p2]Zox¿ s] slt dfqfdf
k|fKt ePsf 5g\ eGg] s'/f k|To]s ljb\ofyL{sf] sIff sfo{sf] ;xeflutfsf] cj:yfaf6 olsg u/L
;f]cg';f/ kf7\oj|mdn] tf]ss
] f] 9fFrfdf k|To]s ljb\ofyL{sf] /]s8{ /fv]/ p;sf] l;sfO pknlAwsf]
k|flKtsf] cj:yf cg';f/ cb\ofjlws ub}{ hfg'k5{ .
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-`_ cfTdd"Nofª\sg McfTdd"Nofª\sg eg]sf] ljb\ofyL{ :jod\n] cfk"mn] l;s]sf / l;Sg g;s]sf
s'/fsf af/]df cfkm}Faf6 ul/g] n]vfhf]vf xf] . ljb\ofyL{n] cfˆgf] alnof / sdhf]/ kIfx¿nfO{
pko'St 9ª\un] klxrfg u/L ;d'lrt ljsf;sf] of]hgf;d]t agfpg ;Sg' ljb\ofyL{sf]
cfTdd"Nofª\sg xf] . ljb\ofyL{n] o; af/]df lzIfsnfO{ hfgsf/L u/fPdf lzIfsn] ljb\ofyL{
d"Nofª\sgdf w]/} ;do vr{ ug'{kb}{g .
-6_ ;fyL ;ª\ult -;xkf7L_ af6 x'g] d"Nofª\sg Mglhssf] ;fyLsf af/]df csf]{ ;fyLnfO{ w]/} s'/fsf]
hfgsf/L x'G5 . ;fyL;Fusf] x]nd]n / ;xof]u af/]df ;fyLx¿af6} d"Nofª\sg x'g'kb{5 .
;fyLlardf k9fOsf af/]df x'g] s'/fsfgL 5nkmnaf6 Pscfk;df l;s]sf / gl;s]sf
s'/fsf af/]df hfgsf/L x'G5 . To;}n] lzIfsn] slxn]sfxLF s'g} ljb\ofyL{sf] d"Nofª\sg ubf{
p;sf] glhs /xg] csf]{ ljb\ofyL{;Fu cfjZos ;"rgf lng klg ;lsG5 .
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-7_ cleefjs ;Dks{ / k|ltlj|mof Mljb\ofyL{n] ljb\ofnodf l;s]sf s'/fsf] k|ltkmn 3/kl/jf/df
b]lvG5 . ljb\ofyL{n] a9L ;do cfˆg} 3/kl/jf/;Fu latfpg] ePsfn] ljb\ofyL{df cfPsf]
Jofjxfl/s kl/jt{g kl/jf/sf ;b:on] dx;'; u/]sf x'G5g\ . To;}n] cleefjs;Fu ;Dks{
u/]/ klg ljb\ofyL{sf] d"Nofª\sg ug{ ;lsG5 . ljb\ofyL{n] cleefjsnfO{ ug]{ ;xof]u, p;sf]
p7\g] / ;'Tg] ;do, 3/sf] sfddf ?lr, 5/l5d]sL;Fusf] ;DaGw, ;/;kmfO cg'zf;g,
cf1fsfl/tf, ;fdflhs sfo{df ;xeflutf cflbsf af/]df cleefjssf] k|ltlj|mof lnP/ klg
ljb\ofyL{sf] d"Nofª\sg x'g ;S5 . To;}n] lzIfsn] ljb\ofyL{sf] jf:tljs d"Nofª\sgsf nflu
cleefjs;Fu klg ;Dks{ ug'{kg]{ x'G5 .
#= jt{dfg cj:yf
#=! gLltut Joj:yf
k|fylds lzIffsf] u'0ffTds ljsf; ug{ / k|fylds lzIff k"/f gu/L lar}df ljb\ofno 5f8\g]
ljb\ofyL{ ;ª\Vof 36fpg cfjlws lnlvt k/LIff k|0ffnL klg afws ePsf] dx;'; u/L g]kfn
;/sf/ lzIff dGqfnon] gjf}+ of]hgfb]lv k|fylds txsf sIff ! b]lv # ;Ddsf nflu k/LIf0fsf
¿kdf lg/Gt/ ljb\ofyL{ d"Nofª\sg k|0ffnL ;'?jft u/]sf] lyof] . b;f}+ of]hgfn] cfˆgf] sfo{j|mddf
lg/Gt/ ljb\ofyL{ d"Nofª\sg k|lqmofnfO{ k/LIf0f / cg'udgsf cfwf/df sIff % ;Dd nfu' ug]{
sfo{j|md /fv]sf] lyof] . /fli6«o kf7\oj|md k|f¿k, @)^# n] lg/Gt/ ljb\ofyL{ d"Nofª\sgnfO{ lzIf0f
l;sfOsf] cleGg cª\usf ¿kdf :yflkt u/L pkrf/fTds k|fjwfg ;d]t /fvL u'0f:t/ lglZrt
u/]/ sIff & ;Dd j|mdzM pbf/ sIff]Gglt nfu' ug]{ gLlt lnPsf] lyof] . tLg jifL{o cGtl/d
of]hgfn] u/]sf] Joj:yf cg';f/ r/0fab\w ¿kdf sIff & ;Dd tf]lsPsf] l;sfO pknlAw
;'lglZrt u/L pbf/ sIff]Gglt Joj:yf nfu' ug]{ / To;f] ubf{ ljb\ofyL{sf] pknlAwsf cfwf/df
u|]l8ª ug]{ Pjd\ o;sf nflu ljb\ofnonfO{ cfjZos ;xof]u ug]{ gLlt lnPsf] lyof] . To;}
u/L ljb\ofno If]q ;'wf/ sfo{j|mdn] lg/Gt/ d"Nofª\sg tyf pkrf/fTds ;xof]u kb\wltsf]
sfof{Gjog ug]{ gLlt lnPsf] b]lvG5 . To:t} ;a}sf nflu lzIff sfo{j|mdn] lzIffsf] u'0f:t/
a9fpgsf nflu jflif{s sIff k/LIffsf] ;6\6f ;'wf/fTds d"Nofª\sg k|0ffnL cyf{t\ lg/Gt/
ljb\ofyL{ d"Nofª\sg Joj:yfaf6 ljb\ofno k/LIff k|0ffnLdf ;'wf/ ug]{ /0fgLlt lnPsf] 5 .
o;} k[i7e"lddf kf7\oj|md ljsf; s]Gb|n] k|fylds lzIff kf7\oj|md @)$( nfO{ kl/dfh{g u/L
kl/dflh{t k|fylds lzIff kf7\oj|mdnfO{ z}lIfs ;q @)^# b]lv sIff ! af6 ;'? u/L j|mdz M
b]ze/ nfu' u/L z}lIfs ;q @)^& df sIff % ;Dd nfu' ePsf] 5 . jt{dfg z}lIfs gLlt cg';f/
sIff ! b]lv & ;Dd lg/Gt/ ljb\ofyL{ d"Nofª\sg ckgfOg] Joj:yf cg';f/ z}lIfs ;q @)&)
b]lv sdzM sIff ^ af6 nfu' ul/Psf] 5 .
#=@= lg/Gt/ ljb\ofyL{ d"Nofª\sg ;DaGwdf kf7\oj|mddf ePsf] Joj:yf
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s_ cfwf/e"t lzIff kf7\oj|md @)^@÷@)^% -sIff !–#÷$–%_
cfwf/e"t lzIff kf7\oj|md @)^@ -sIff !–#_ df ljb\ofyL{ d"Nofª\sg ;DaGwL Joj:yf lgDgcg';f/
/x]sf] 5 M
!= k|fylds txdf lgdf{0ffTds÷;'wf/fTds d"Nofª\sg kb\wltsf cfwf/df ljb\ofyL{sf] l;sfOnfO{
;'lglZrt ul/g]5 . lgdf{0ffTds d"Nofª\sgsf] d'Vo p2]Zo ljb\ofyL{sf] l;sfO:t/df ;'wf/
ug'{ xf] . o;sf nflu lzIfsn] ljb\ofyL{sf] JolStut l;sfO pknlAwsf cfwf/df k6s k6s
l;sfO cj;/ k|bfg ug'{kg]{5 .
@= sIff !–# sf ljb\ofyL{sf] sfo{ ;~rlosf -k|ult ljj/0f÷Portfolio) kmfOn /flvg]5 .
sfo{ ;~rlosf kmfOnnfO{ ljb\ofyL{sf] sIffsfo{, u[xsfo{, kl/of]hgf sfo{, pknlAw k/LIff,
ljb\ofyL{df cfPsf] Jofjxfl/s kl/jt{g cjnf]sg, xflh/L lgoldttf cflbsf dfWodn]
lzIfs lzIff @)&!
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cBfjlws ul/g]5 .
#= sIff !–# df lgdf{0ffTds kb\wlt sf cfwf/df ljb\ofyL{sf] d"Nofª\sg u/L pbf/ sIff]Gglt
gLlt nfu' ul/g]5 . o;sf nflu lgDg ;fwgx¿sf] k|of]u ug'{kg]{5 M
-s_ sIff ;xeflutf÷kl/of]hgf sfo{
-v_ u[xsfo{÷sIff sfo{
-u_ Jojxf/ kl/jt{g
-3_ xflh/L
-ª_ l;h{gfTds sfo{
$= sIff !–# df pbf/ sIff]Gglt ul/g] ePsfn] pQL0ff{ª\s tf]lsPsf] 5}g . sIff $ / % df
x/]s ljifosf] pQL0ff{ª\s $) k|ltzt x'g]5 .
%= pbf/ sIff]Ggltsf] d'Vo Wo]o z}lIfs ;qel/sf] lzIf0f l;sfO lqmofsnfkdf ;l/s eO;s]sf
ljb\ofyL{x¿nfO{ k|f]T;fxg :j¿k pgLx¿s} Jojxf/ kl/jt{gnfO{ cfwf/ dfgL sIff]Gglt ug'{
xf] .
^= sIff !–# df ljb\ofyL{n] u/]sf] k|ultsf cfwf/df pgLx¿nfO{ s b]lv u >]0fLdf juL{s/0f
ul/g]5 .
&= sIff $ / % df lgdf{0ffTds / lg0f{ofTds kb\wlt af6 ljb\ofyL{sf] k|ultsf] n]vfhf]vf
ul/g]5 .
*= ljljw l;sfO cfjZostf ePsf ljb\ofyL{x¿sf nflu pko'St x'g] d"Nofª\sg k|lqmof
ckgfpg'kg]{5 .
-v_ lgDg dfWolds txdf lg/Gt/ ljb\ofyL{ d"Nofª\sg
/fli6«o kf7\oj|md k|f¿k @)^# tyf ljb\ofno If]q ;'wf/ of]hgf (SSRP) n] sIff & ;Dd lg/Gt/
ljb\ofyL{ d"Nofª\sg kb\wlt nfu' ug{ lgb]{z u/] cg';f/ ;fljssf] lgdflj txsf] kf7\oj|mddf
kl/dfh{g u/L lgdflj txdf klg lg/Gt/ ljb\ofyL{ d"Nofª\sg k|lj|mof cjnDag ug]{ Joj:yf
ul/Psf] 5 . cfwf/e"t lzIff kf7\oj|md -sIff ^–*_, @)^( df ljb\ofyL{ d"Nofª\sgsf af/]df
ePsf] Joj:yf o; k|sf/ 5 M
!= cfwf/e"t txdf lg0f{ofTds kb\wlteGbf a9L lgdf{0ffTds÷;'wf/fTds d"Nofª\sg kb\wltsf
cfwf/df ljb\ofyL{sf] l;sfOnfO{ ;'lglZrt ug'{kg]{ 5 . o;sf nflu lzIfsn] ljb\ofyL{sf]
JolStut l;sfO pknlAwsf cfwf/df k6sk6s l;sfOcj;/ k|bfg ug{'kg]{ 5 .
@= ljb\ofyL{ d"Nofª\sg k|lj|mofnfO{ Jojl:yt ug{ ljb\ofyL{sf] JolStut k|ult ljj/0f kmfon
/fVg'kg]{ 5 . o;nfO{ ljb\ofyL{sf] sIff sfo{, kl/of]hgf sfo{, l;h{gfTds sfo{, u[xsfo{,
pknlAw k/LIff, xflh/L, cg'zf;g, Jofjxfl/s kl/jt{gsf] cjnf]sg cflbsf dfWodn]
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cBfjlws ug'{kg]{ 5 .
#= ljb\ofyL{ d"Nofª\sgsf] d'Vo p2]Zo lglb{i6 ;Ifdtfsf cfwf/df ljb\ofyL{ pknlAwsf] lgoldt
d"Nofª\sg u/L ;f]sf] clen]vsf cfwf/df sIff]Gglt ug'{ xf] . ljb\ofyL{ d"Nofª\sgsf j|mddf
ljb\ofyL{sf] l;sfO pknlAwsf] jf:tljs cj:yf klxrfg u/L ;'wf/fTds lzIf0f ug'{kg]{ 5 .
$= cfwf/e"t tx -sIff ^ / &_ df ^) k|ltzt ef/sf] cfjlws d"Nofª\sg / $) k|ltzt
ef/sf] lg/Gt/ d"Nofª\sgsf dfWodn] ljb\ofyL{ pknlAwsf] n]vfhf]vf ug'{kg]{ 5 . lg/Gt/
d"Nofª\sgcGtu{t k|of]ufTds sfo{, ljb\ofyL{sf] sIff ;xeflutf, l;sfO Jojxf/df cfPsf]
kl/jt{g, l;sfO;Dab\w l;h{gfTds sfo{x¿ cflb kg]{ 5g\ . o:tf] d"Nofª\sg ubf{ ljb\ofyL{n]
u/]sf] k|ultsf cfwf/df pgLx¿nfO{ s, v / u >]0fLdf juL{s/0f ug'{kg]{ 5 .
%= cfwf/e"t txsf] cGtdf lhNnf:t/Lo k/LIff ;~rfng ul/g] 5 . pSt k/LIffsf] pQL0ff{ª\s
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$) k|ltzt x'g] 5 . o;sf nflu ljlzi6Ls/0f tflnsf lgdf{0f ul/g] 5 . sIff ^ / & df
cfjlws d"Nofª\sg -lnlvt / k|of]ufTds_ / k|of]ufTds sfo{ tyf ;Ifdtf k|flKtsf] cj:yf
cfsng b'j} d"Nofª\sgdf cnu cnu pQL0f{ x'g'kg]{ 5 . k|of]ufTds sfo{ tyf ;Ifdtf
k|flKtsf] cj:yf cfsngtkm{ cIf/fª\s kb\wltaf6 clen]vLs/0f ug]{ Joj:yf 5 . ljb\ofyL{n]
lbPsf] hjfkm jf u/]sf] sfo{ k"0f{¿kdf ldn]sfdf jf clwsf+z ldn]df jf dfkg ug{
vf]lhPsf] ljifoj:t'nfO{ ztk|ltzt dfGbf To;sf] *) k|ltzteGbf dflyNnf] pknlAw xfl;n
u/]df s lbPsf] hjfkm jf u/]sf] sfo{ cf};teGbf a9L ldn]sfdf jf dfkg ug{ vf]lhPsf]
ljifoj:t'nfO{ ztk|ltzt dfGbf To;sf] ^) b]lv &( k|ltzt;Ddsf] pknlAw xfl;n
u/]df v lbPsf] hjfkm jf u/]sf] sfo{ cf};teGbf sd ldn]sf]df jf dfkg ug{ vf]lhPsf]
ljifoj:t'nfO{ ztk|ltzt dfGbf To;sf] $) b]lv %( k|ltzt;Ddsf] pknlAw xfl;n u/]df
u >]0fL lgwf{/0f ul/g] 5 . o:tf] >]0fL lgwf{/0f ug{ lglZrt cfwf/ jf dfkb08 tof/ ug'{kg]{
5 . sIff pQL0f{ x'g k|of]ufTds sfo{ tyf ;Ifdtf k|flKtsf] cj:yf cfsngtkm{ Go"gtd u
>]0fL k|fKt ug'{kg]{ 5 . kf7\oj|mdn] tf]s]sf ;Ifdtf / l;sfO pknlAedf u >]0fLeGbf sd
pknlAw xfl;n ug]{ ljb\ofyL{sf nflu ;'wf/fTds lzIf0fsf] Joj:yf ug'{kg]{ 5 .
$= ;d:of
g]kfnsf] z}lIfs k|lj|mof lg/Gt/ ljb\ofyL{ d"Nofª\sgnfO{ lzIf0f l;sfO k|lj|mofsf] cleGg cª\u
agfpg g;Sbf of] ;}b\wflGts ¿kd} dfq ;Lldt /x]sf] k|tLt x'G5 . gjf} of]hgf -@)%$_ b]lv
k/LIf0f ub}{ z}lIfs ;q @)^# b]lv cf}krfl/s ¿kdf sIff ! jf6 j|mdzM nfu' ub}{ z}lIfs ;q
@)^# b]lv cf}krfl/s ¿kdf sIff ! jf6 j|mdzM nfu' ul/Psf] lg/Gt/ ljb\ofyL{ d"Nofª\sg
kf7\oj|mddf dfq ;Lldt /x]sf] / sIffsf]7fsf] lzIf0f l;sfO k|lj|mofdf ;dflxt x'g ;s]sf]
b]lvFb}g . z}lIfs ;q @)^# sIff ! af6 k|f/De eO{ @)^& ;Dddf sIff % ;Dd nfu' eO;s] klg
of] Joj:yf k|efjsf/L x'g ;ls/x]sf] 5}g . sIff % ;Ddsf] cg'ejsf cfwf/df sfof{Gjog
k|efjsfl/tfsf] cWoog ljgf k'gM sIff ^ / & ;Dd lg/Gt/ ljb\ofyL{ d"Nofª\sg k|lj|mof nfu'
ul/Gf' Jofjxfl/s b[li6n] pko'St b]lvb}g . h'g clek|fo / pb\b]Zon] of] d"Nofª\sg k|lj|mof
nfu' ul/Psf] xf] Tof] p2]Zo g} k|fKt gx'g'sf ljleGg sf/0f / ;Df:ofx? /x]sf 5g\ . ;du|df
lg/Gt/ ljb\ofyL{ d"Nofª\sg k|lj|mof k|efjsf/L gx'g'df lgDglnlvt ;Df:ofx? /x]sf] kfOG5 M
!= kf7\oj|md ;}bw\ flGts ePsf] / sfof{Gjogsf Jofjxfl/s tl/sf / 9f“rf lbg g;Sg' M kf7\oj|mdn]
lg/Gt/ ljb\ofyL{ d"Nofª\sg k|lj|mofnfO{ ;}bw\ flGts ¿kdf k|:t't u/]sf] / To;sf] k|efjsf/L
sfof{Gjogsf nflu cfjZos kg]{ Jofjxfl/s tf}/ tl/sfx? / 9fFrf k|:t't ug{ ;s]sf] kfOFbg} .
To:t} :yfgLo kl/j]z tyf ljifosf] k|sl[ t / :j¿k cg'¿k sfof{Gjog ug]{ tf}/tl/sf :ki6
agfpg g;Sg' klg kf7\oj|mdsf] sdhf]/L xf] .
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@= k|jf]wLs/0f sfo{ k|efjsf/L gx'g' M lg/Gt/ ljb\ofyL{ d"Nofª\sg k|lj|mof Jojxf/df ptfg{
g;lsg'sf] ;a}eGbf 7"nf] sdhf]/L o;sf] ;}b\wflGts cjwf/0ff / k|of]u ug]{ tl/sfsf af/]df
sfof{Gjog cufl8 ;a} lzIfsnfO{ k|efjsf/L ¿kdf k|jf]wLs/0f ug{ g;lsg' xf] . nfu'
ug'{ cufl8 of] s] xf] < o;nfO{ s;/L k|efjsf/L ¿kdf k|of]u ug]{ < cflb kIfsf af/]df
sfof{Gjogstf{ lzIfsnfO{ a'emfpg' kg]{df ;f] sfo{ k|efjsf/L gePsfn] o;sf jf:tljs
dd{ / efjgf lzIfs;Dd k'Ug g;Sgfn] sfof{Gjogdf sl7gfO cfPsf] b]lvG5 .
#= Ifdtf ljsf; gul/g' M lzIfs tflndsf kf7\oj|mddf lg/Gt/ ljb\ofyL{ d"Nofª\sgsf af/]df
;dfj]z ul/Psf] eP klg o;sf] Jofjxfl/s k|of]usf af/]df lzIfsnfO{ tflndsf dfWod
pko'St 1fg, l;k k|bfg ug{ ;lsPsf] 5}g . lzIfsdf o;sf af/]df pko'St 1fg, l;ksf]
cefjdf o;sf] k|efjsf/L sfof{Gjog x'g g;s]sf] kfOG5 .
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$= cg'udg / ;'kl/j]If0fsf] cefj M lg/Gt/ ljb\ofyL{ d"Nofª\sgsf] k|of]u ck]lIft ¿kdf eP
gePsf] af/]df lgoldt ¿kdf cg'udg / ;'kl/j]If0f u/L sfof{Gjog jftfj/0f l;h{gf ub}{
sfof{Gjogsf nflu ;xhLs/0f ug]{ sfo{ k6Ss} x'g ;s]g . sfof{Gjog ug{ rfxg]n] klg
cfjZos ;xof]u / ;xhLs/0fsf] cefjdf sfof{Gjog ug{ kfPsf 5}gg\ .
%= ;fwg ;|f]tsf] cefj M lg/Gt/ ljb\ofyL{ d"Nofª\sg sfof{Gjog ug{sf nflu cfly{s tyf
k|fljlws ;fwg ;|f]tsf] cfjZostf k5{ . To:t} lg/Gt/ ljb\ofyL{ d"Nofª\sg k|of]u ug]{
tl/sfsf af/]df Ifdtf ljsf; ug{ 5f]6f] cjlwsf cled'vLs/0f tflnd cflbsf nflu klg
cfly{s ;|f]t cefj /x]sfn] klg o;sf] sfof{Gjogdf sl7gfO cfPsf] kfOG5 .
^= cTolws sfo{ af]emM clwsf+z ljb\\ofnodf kof{Kt lzIfs b/jGbL gePsfn] Pp6f lzIfsn]]
xKtfdf #%–#( lkl/o8 ;Dd k9fpg' kbf{ sfo{af]emsf sf/0f l;h{gfTds ¿kdf lg/Gt/
ljb\ofyL{ d"Nofª\sg k|of]udf Nofpg sl7gfO k/]sf] 5 . To;nfO{ Jofjfxfl/s ¿kddf nfu'
ug{ a9L ;do vr{g' kg]{ t/ lzIfsnfO{ a9L sfo{af]em x'Fbf sfof{Gjogdf sl7gfO k5{ .
ob\olk o;sf] jf:tljs dd{ af]Wf u/fpg g;Sbf kof{Kt lzIfs b/aGbL ePsf] / sd
sfo{af]em ePsf] ljb\ofnodf klg sfof{Gjogdf cfpg ;s]sf] b]lvFb}g .
&= lzIfsdf sfo{ tTk/tf / hjfkmb]xLkgsf] cefj M lg/Gt/ ljb\ofyL{ d"Nofª\sg nfu' ug]{
Joj:yf ePkl5 o;nfO{ h;/L eP klg Jojxf/df Nofpgsf nflu lzIfsdf sfo{ tTk/tf
/ k|ltab\wtfsf] sdL x'g' klg sfof{Gjog k|efjsf/L gx'g'sf] Pp6f d'Vo s8L xf] . of]
;}b\wflGts s'/fdfq xf] / g]kfnsf] kl/j]zdf of] sfof{Gjog ug{ ;lsFb}g eGg] e|dk"0f{ ljrf/
kfn]/ lzIfsx? o;nfO{ l;Sb} ub}{ (Doing by Learning) sf] k|of; ug{ tTk/ /x]sf] kfOFb}g .
sd;]sd h] h:tf] cj:yfdf eP klg ub}{ hfbfF o;nfO{ k|of]udf Nofpg ;lsGYof] t/
hjfkmb]lxtfsf] kl/kfngfsf] cefjdf of] sfof{Gjog x'g sl7g x'g uPsf] kfOG5 .
*= e|dk"0f{ k|rf/ / a'emfO M lg/Gt/ ljb\ofyL{ d"Nofª\sg eg]sf] hfFr glnO{ :jtM sIff
r9fpFb} n}hfg] kl/kf6L xf] eGg] e|dk"0f{ k|rf/ / a'emfOn] klg o;sf] sfof{Gjogdf sl7gfO
cfPsf] 5 . gLltut txb]lv sfof{Gjogstf{ ;Ddsf ;/f]sf/jfnf / cleefjs ;d]tdf
lg/Gt/ d"Nofª\sg eg]sf] hfFr glng] / :jtM pTtL0f{ ug]{ sfo{ xf] eGg] e|d 5 . hj;Dd
o;sf] jf:tljs dd{ efjgf a'emfpg ;lsGg tj;Dd o;nfO{ sfof{Gjogdf n}hfg ljleGg
tuf/fx? cfOk5{g\ .
(= clen]v ;fwg ;/n gx'g' M lg/Gt/ ljb\ofyL{ d"Nofª\sg k|of]udf Nofpg kf7\oj|mdb\jf/f
lgld{t kmf/fd cflb clen]v ;fwg ;/n / Jofjxf/Ls gx'g' klg sfof{Gjogsf] sl7gfO
xf] . lzIfsn] ;lhn} a'e\mg] / k|of]udf Nofpg] kmf/fdx? ;lhnf / Jofjxfl/s x'g g;s]sf]
lzIfssf]
u'gf;f] /x]sf] 5 . To:t} ;fwg k|of]udf ljljwtf Nofpg klg ;lsPsf] 5}g .
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%= ;d:of ;dfwfgsf pkfox¿
dfly plNnlvt ;d:of ;dfwfg ug{ d"Nofª\sgnfO{ k7gkf7gsf ;fy} jif{el/df g} rln/xg]
Pp6f lgoldt ;sf/fTds z}lIfs lqmofsnfksf ¿kdf lnOg'k5{ . ;fy} lg/Gt/ ljb\ofyL{
d"Nofª\sgnfO{ lzIf0f l;sfO k|lj|mofsf] Pp6f cleGg cª\u agfpg'kb{5 . h]xf];\ dfly plNnlvt
d"Nofª\sgsf ;d:ofx¿ ;dfwfg ug{ lgDg pkfo ckgfO{ ;'wf/ ug{ ;lsG5 M
-s_ kf7\oj|mddf :ki6 9f“rf / tl/sfsf] Joj:yf ug]{ M lg/Gt/ ljb\ofyL{ d"Nofª\sgsf] jf:tljs
dd{ clek|fo / o;sf ljlw / ;fwgnfO{ kf7\oj|mddf :ki6, Jofjxfl/s / lzIfsd}qL 9ª\un]
;dfj]z ug'{kg]{ .
-v_ k|jf]wLs/0f ug]{ M lg/Gt/ d"Nofª\sgsf] k|of]usf af/]df kf7\oj|md nfUf" x'g'k"j{ g} ;a}
lzIfsnfO{ ;3g ¿kdf k|jf]wLs/0f ug'{kg]{ .
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-u_ lzIfsnfO{ lzIff;DaGwL cfwf/e"t 1fg / tflnd lbOg'kg]{ M lzIfsnfO{ lg/Gt/ ljb\ofyL{
d"Nofª\sg eg]sf] s] xf] < of] s;/L ug'{k5{ < o;sf ;fwg s]–s] x'g\ < d"Nofª\sgsf] k|of]u
/ JofVof s;/L ug]{ < cflb af/]df lzIfsnfO{ ;do–;dodf cfwf/e"t 1fg / tflnd
lbg'k5{ . o;f] ug{ ;s]df pgLx¿n] lg/Gt/ d"Nofª\sgsf] ;xL k|of]u ug{ ;S5g\ .
-3_ Ifdtf ljsf; ug]{ M lg/Gt/ ljb\ofyL{ d"Nofª\sg sfof{Gjogdf Nofpg gLltut txb]lv
sfof{Gjog txsf lzIfs;Dd o;sf af/]df 1fg, l;k k|bfg Ifdtf ljsf; ug'{kg]{ .
-ª_ sfo{af]em ;xh agfpg] M cTolws sfo{af]em ePsf lzIfsnfO{ o;nfO{ Jojxf/df Nofpg
;do Joj:yfkg ug{ Eofpg] u/L sfo{af]em lbg'kg]{ .
-r_ sfo{tTk/tf / hjfkmb]lxtfsf] kl/kfngf u/fpg] Mcg'udg / ;'kl/j]If0faf6 lzIfsnfO{ ;xhLs/0f
u/]/ o;nfO{ sfof{Gjog ug{ lzIfsnfO{ pTk|l] /t ub}{ sfo{ lhDd]jf/Lk|lt ;hu u/fpg' kg]{ .
-5_ jf:tljstf jf]w u/fpg] M lg/Gt/ d"Nofª\sg eg]sf] pbf/ sIff]Gglt u/L :jtM sIff
r9fpg] kl/kf6L xf] eGg] e|dk"0f{ ljrf/ / a'emfOnfO{ lrg{ ljleGg k|rf/fTds sfo{j|md
cfof]hgf ug'{kg]{ / ;f]cg';f/ sfof{Gjog ug]{ sfo{ jftfj/0f tof/ ug'{kg]{ / cleefjs tyf
ljb\ofyL{nfO{ klg o;sf] jf:tljs /fd|f] kIfsf af/]df af]w u/fpg' kg]{ .
-h_ k7gkf7gnfO{ p2]Zod'vL agfpg] M k7gkf7gnfO{ k/LIffd'vL gagfO{ p2]Zod'vL agfpg'k5{ .
x/]s kf7 lzIf0f ubf{ kf7\oj|mdb\jf/f ck]lIft pb\b]Zox¿ s] slt k|fKt eP jf ePgg\, k|fKt
ePsf] eP s] slt s:tf] cj:yfdf k|fKt eP / k|fKt gePsf] eP s] slt k|fKt ePgg\ eg]/
n]vf hf]vf u/L lzIf0f l;sfO lqmofsnfkdfkm{t d"Nofª\sg ul/g] kl/kf6Lsf] ;'?jft ug{
cfjZos x'g] .
-em_ d"Nofª\sgnfO{ lzIf0f l;sfO lqmofsnfksf] cleGg cª\u agfpg] M xfd|f ljb\ofnodf d"Nofª\sg
eg]sf] k/LIff xf] eGg] ;f]rfO 5 . jf:tjdf d"Nofª\sg lzIf0f l;sfO lqmofsnfksf] Ps
cleGg cª\u xf] . t;y{ d"Nofª\sgnfO{ lzIf0f l;sfO lqmofsnfk;Fu k|of]u u/]/dfq
jf:tljs d"Nofª\sg x'g ;S5 .
-`_ d"Nofª\sgsf ;a} ;fwgx¿sf] k|of]u ug]{ M xfd|f ljb\ofnox¿df k/LIffnfO{ dfq d"Nofª\sgsf
;fwgsf ¿kdf lng] rng 5 . t/ ljb\ofyL{sf] rf}tkmL{ d"Nofª\sg ug{sf nflu k/LIffnufot
d"Nofª\sgsf cGo ;fwgsf] k|of]u ug'{kb{5 . o;sf nflu sIffsfo{ -sIff ;xeflutf_,
cjnf]sg, k|Zgf]Q/ / 5nkmn, kl/of]hgf sfo{, Jojxf/ kl/jt{g, l;h{gfTds sfo{, xflh/L,
lnlvt k/LIff, sfo{;~rlosf (Portfolio) cWoog, cleefjs ;Dks{ / k|ltlj|mof h:tf
sfo{af6 ljb\ofyL{sf] rf}tkmL{ d"Nofª\sg ug'{kb{5 .
-6_ cleefjs ;lqmotf a9fpg] M cfˆgf 5f]/f5f]/L / efOalxgLsf] k9fO, n]vfO cleefjsn] klg
lzIfs;Fu ;f]wk'5 u/]/ sdL–sdhf]/L cf+N} ofpg] / ;'wf/sf lglDt lzIfs;Fu ldn]/ k|oTg ug'k{ 5{ . 113
lzIfs–cleefjslar af/af/ k|ltlqmof ug],{ b'j} y/L a;]/ ljb\ofyL{ pknlAwsf] ljZn]if0f ug'k{ 5{ .
-7_ cfjZos ;|f]t ;fwgsf] Joj:yf ug'{kg]{ M lg/Gt/ d"Nofª\sg ug{ / ;a} vfn] d"Nofª\sgsf
;fwgsf] k|of]u ug{sf nflu cfly{snufot cGo ;|f]t / ;fwg tyf ljz]if1 cfjZos kg{
;S5g\ . To;sf nflu ;/sf/, ljb\ofno / gful/s ;dfh Pj+ cleefjs ldn]/ plrt
;fwg / ;|f]t h'6fpg'k5{ . lagf ;|f]t / ;fwg lagf lg/Gt/ d"Nofª\sg k|0ffnL ckgfpg
sl7gfO x'G5 .
-8_ k/LIffkmnsf] ljZn]if0f / k|of]u ug]{ M d"Nofª\sg u/]kl5 To;sf] glthfsf] ljZn]if0f
ug'{k5{ . s'g–s'g p2]Zo k|flKt eP, s'g–s'g x'g ;s]gg\, s]–s:tf sdL–sdhf]/L
eP, s'g–s'g ;an kIf /x] cflb af/]df lzIfs–lzIfs tyf lzIfs–cleefjs lardf
5nkmn ug{ cfjZos x'G5 . To;/L k/LIffkmnsf] ljZn]if0faf6 ;"rgf k|fKt u/L sdhf]/
lzIfs lzIff @)&!
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ljb\ofyL{sf ;d:of klxrfg u/L ;'wf/fTds lzIf0f ug{ tyf ;Ifd ljb\ofyL{nfO{ cem
cufl8 a9\g k|f]T;fxg ug'{k5{ .
-9_ lgoldt cg'udg / ;'k/Lj]If0f ug]{ M d"Nofª\sg ;xL ¿kdf eP÷gePsf] af/]df
ljb\ofno lg/LIf0f, ;|f]t JolSt, cleefjs, lh=lz=c= / If]=lz= lgb]{zsaf6 lgoldt
cg'udg ug'{kb{5 . ;xL ¿kdf cg'udg / ;'k/Lj]If0f ug{ ;s]df lzIfs ;xL d"Nofª\sg
ug{ pTk|]l/t klg x'G5g\ .
-0f_ ;dGjo sfod ul/g'kg]{ M lzIffn] /fv]sf p2]Zo k|flKtsf nflu d"Nofª\sgsf] k|of]u ug'{kbf{
kf7\oj|md agfpg] ;+:yf, k/LIff lgoGq0f sfof{no, lzIff;Fu ;DalGwt sfof{no, ljb\ofno
/ cleefjslar ;dGjosf] cfjZostf x'G5 . oL ;+:yf / lzIfs Pj+ cleefjssf] ;+o'St
k|of;af6 dfq /fd|f] lg/Gt/ d"Nofª\sg ug{ ;lsg] x'Fbf ;dGjo sfod ul/g'k5{ .
dflysf k|of;åf/f lg/Gt/ d"Nofª\sgdf cfpg] ;d:of ;dfwfg ug{ ;lsG5 . t/ klg ;a}eGbf
dxTjk"0f{ e"ldsf lzIfsju{sf] g} x'G5 . lzIfsn] x]nrqm\ofOF ubf{ c¿ ;a}sf] k|of; lg/y{s x'g
hfG5 . t;y{ lg/Gt/ d"Nofª\sg sfo{df lzIfsn] dflysf ;a} s'/fk|lt ljz]if Wofg lbg'k5{ .
^= lgisif{
g]kfndf lg/Gt/ ljb\ofyL{ d"Nofª\sgsf] cfjZostf lbgk|ltlbg v8\ls+b} uO/x]sf] 5 . ;/sf/
/ cleefjsn] lzIffdf u/]sf] nufgLnfO{ kmnbfoL agfpg' k/]sf] 5 . cfwf/e"t lzIffsf
l;sfO afn d}qL x'g g;s]sfn] ljz]iftM tNnf sIffdf sIff bf]xf]¥ofpg] / lar}df k9fO 5f]8\g]
ljb\ofyL{x¿sf] ;ª\Vof clws /xg] u/]sf] 5 . kl/0ffd:j¿k tf]lsPsf] ;doeGbf l9nf] / yf]/}
ljb\ofyL{n] dfq tx k"/f ug]{ u/]sf 5g\ . ljb\ofyL{sf] lg/Gt/ d"Nofª\sg u/]/ pkrf/fTds
lzIf0fl;sfO k|lj|mofaf6 dfq o;k|sf/sf] IfltnfO{ lgoGq0f ug{ ;lsG5 eGg] b[li6sf]0faf6 g]kfn
;/sf/n] xfn cfwf/e"t lzIffsf] sIff !–& ;Dd lg/Gt/ ljb\ofyL{ d"Nofª\sg nfu' u/]sf] 5 .
z}lIfs ;q @)&) b]lv cfwf/e"t txsf] sIff ^ b]lv j|mdz nfu' ePsf] / @)&! ;fndf sIff
;ft;Dd nfu' ul/Psf]] 5 .
lg/Gt/ ljb\ofyL{ d"Nofª\sg lzIf0fl;sfO k|lj|mof;Fu} rNg] kb\wlt xf] . k|efjsf/L lzIf0fl;sfOsf
nflu lzIf0fl;sfO k|lj|mof / d"Nofª\sg k|lj|mofnfO{ cnu ug{ ;lsFb}g . t/ Jojxf/df o;
k|sf/sf] cEof; gx'Fbf o;sf] pkfb]otfdfly g} k|Zg p7\g] u/]sf] 5 . o;nfO{ k|efjsf/L
agfpg lzIf0fl;sfO k|lj|mof / d"Nofª\sg k|lj|mof ;Fu;Fu} cufl8 a9fpg ljb\ofyL{s]lGb|t
lzIf0fl;sfO lj|mofsnfk k/LIffnufot d"Nofª\sgsf cGo ;fwgsf] k|of]u ug'{kb{5 . o;sf
nflu sIffsfo{ -sIff ;xeflutf_, cjnf]sg, k|Zgf]Q/ / 5nkmn, kl/of]hgf sfo{, Jojxf/
kl/jt{g, l;h{gfTds sfo{, xflh/L, lnlvt k/LIff, sfo{;~rlosf (Portfolio) cWoog, cleefjs
114 ;Dks{ / k|ltlj|mof, l;sfO lj|mofsnfkdf b]vfPsf] ;xeflutf / bIftf cjnf]sg u/]/ pgLx¿sf]
lg/Gt/ d"Nofª\sg ub}{ hfg'k5{ . d"Nofª\sgsf] j|mddf ljb\ofyL{sf l;sfO ;d:ofsf] klxrfg
ug{'k5{ . ljb\ofyL{s]lGb|t lzIf0fl;sfO lj|mofsnfkaf6 lzIfsn] ljb\ofyL{sf] l;sfO :t/ kQf
nufP/ tTsfn} cfjZos ;xof]u ug{'kb{5 . o;af6 lzIf0fl;sfO k|efjsf/L x'G5 . o;sf
nflu lzIfssf] Ifdtfljsf;, k|efjsf/L ;'kl/j]If0f, ;xhLs/0f Pjd\ ;du| ;/f]sf/jfnfx¿nfO{
o;tkm{ s]lGb|t ug'{k5{ . sfo{tTk/tf, hjfkmb]lxtf, k];fk|lt ;sf/fTds ;f]rsf ;fy o;nfO{
cleofgs} ¿kdf sIffsf]7fleq cEof; ug{ g;Sbf;Dd o;n] k|efjsfl/tf kfpg ;Sg] b]lvFb}g .
cleofgsf ¿kdf n}hfg gLltut, sfo{j|mdut df]8fln6Ldf kl/jt{g ub}{ pko'St ;fwg ;|f]tsf]
kl/rfng ub}{ k|efjsf/L sfof{Gjog, cg'udg / ;'kl/j]If0f ug{ ;lsPdf o;sf] pkfb]otf k'li6
x'g ;S5 . ;fy} ;/f]sf/jfnfn] sfo{;Dkfbg d"Nofª\sg nufot j[lTt ljsf;sf sfo{nfO{ o;;Fu
hf]8\g ;lsPdf o;sf] k|efjsfl/tf clej[b\lw x'g hfg] b]lvG5 .
lzIfs lzIff @)&!
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n]v ;f/f+z
ljb\ofno If]q ;'wf/ sfo{j|mdsf] a[xTt/ vfsfleq cfly{s jif{ @)^^÷)^& b]lv clxn] cEof;df
/x]sf] dfudf cfwfl/t df]8'n/ tflndsf] sfof{Gjog ul/Psf] xf] . dflyaf6 lbOg] s]Gb|Ls[t Kofs]h
tyf tflndsf] k/Dk/fut 9fFrfdf kl/jt{g ub}{ nfu' ul/Psf] dfudf cfwfl/t 5f]6f] cjlwsf
df]8'n/ tflndsf] cEof;n] sfo{/t lzIfssf cfjZostf klxrfg u/L ljb\ofno glhs} uP/ lbPsf]
tflndn] lzIfsnfO{ k];fut ¿kdf ljb\ofno / ljb\ofyL{sf pknlAwk|lt hjfkmb]xL agfpg ;lsG5
eGg] dfGotf /fv]sf] b]lvG5 . tflndsf] of] d"ne"t cjwf/0ff, tflnd :ynx¿df sfof{Gjogsf]
cj:yf / ljb\ofno txdf tflnd k|fKt lzIfssf b}lgs k];fut cEof;sf lardf 7'n} vf8n b]lvPsf]
5 h;n] tflndk|ltsf] lrGtg / cEof;df kof{Kt ;'wf/sf] cfjZostftk{m ;ª\s]t ub{5 . Psflt/
:yfgLo txdf tflnd sfof{Gjogsf hl6ntfx¿ /x]sf 5g\ eg] csf]{tk{m of] tflnd k|lj|mofdf ;+nUg
gx'g] lzIffsf ;/f]sf/jfnfx¿n] tflnd / o;sf pknlAwnfO{ leGg b[li6n] x]b{5g\ . ljz]iftM oL b'O{
kf6fx¿df s]lGb|t eP/ clxn] eO/x]sf cEof;df k'g/fjnf]sg / cfTd ;dLIff lsg cfjZos 5
eGg] ljZn]if0f ug]{ k|of; of] n]vdf ul/Psf] 5 .
ljifo k|j]z
lzIfssf] k];fut ljsf; tflnd -l6lk8L_ sfof{Gjogsf] kfFrf}F jif{ k'/f ePsf] 5 . ljb\ofno
txdf sfo{/t lzIfssf] k];fut ljsf; tyf tflndsf sfo{j|md ;~rfng ug]{ lhDd]jf/L kfPsf]
z}lIfs hgzlSt ljsf; s]Gb|sf] k|:tfjadf]lhd lzIff dGqfnoaf6 @)^& k'; @% ut] hf/L
ul/Psf] lzIfssf] k];fut ljsf; ;DaGwL gLltut ufO8nfOg (Teacher Development Policy
Guideline-2011) df Joj:yf ePcg'¿ksf] df]8'n/ tflndx¿ k"0f{tM dfudf cfwfl/t x'g'k5{ .
tflnddf ;xefuL x'g cfpg] lzIfsx¿n] tflndsf] cfjZostfsf nflu cfk\mgf dfu k|:t't
ub{5g\ / lzIfsåf/f Jojl:yt 9ª\un] ul/Psf] dfunfO{ ljZn]if0f u/]/ ;|f]t JolSt Pjd\ /f]:6/
k|lzIfsx¿n] tflnd sf]if{sf] l8hfOg ub{5g\ . To; sf/0f cfjZostfdf cfwfl/t tflnd
ck]Iffs[t ¿kdf a9L k|efjsf/L x'G5 (NCEE 2011) eGg] dfGotf /x]sf] 5 .
jt{dfg l6lk8L tflndn] ;]jfsfnLg lzIfs tflndsf cEof;x¿nfO{ kl/dfh{g ub}{ nu]sf]
b]lvG5 . cu'jf ;|f]t s]Gb| / ;|f]t s]Gb|x¿nfO{ tflnddf clws dfqfdf ;+nUg u/fO{ lzIfs
tflndsf sfo{j|mdx¿nfO{ ;s];Dd ljb\ofno glhs} n}hfg] k|oTg o; cjlwdf ul/Psf] 5 . of]
cEof;df lzIfssf sIff sf]7fsf b}lgs lzIf0f l;sfO;Fu ;DalGwt cfjZostfnfO{ k|fyldstf 115
lbOPs} xf] eGg ;lsG5 / o;af6 lzIfsn] cfk\mgf sfo{:ynaf6} k|fKt cg'ejaf6 l;Sb} hfG5g\
eGg] dfGotfnfO{ :yfgLo txdf :yflkt ug]{ k|oTg ePsf] klg 5 . ha/h:tL ¿kd} ;xL, :yfgLo
txdf tflndsf cfjZostf ljZn]if0f u/L sf]if{ l8hfOg ug]{ cEof;x¿ ePsf b]lvPsf 5g\ .
olt x'Fbf x'Fb} klg cfGtl/s / afx\o b'j} b[li6sf]0fn] of] cEof;df ;'wf/sf] cfjZostf b]lvPsf]
5.
cfGtl/s kIf M dfu l;h{gf x'g] :yndf tflnd sfof{Gjogsf r'gf}tLx¿
dfudf cfwfl/t tflnd eg]kl5 ;a}eGbf klxnf dfus} ;Gbe{ cufl8 cfpFbf] /x]5 . tflndsf]
dfu kIf ce}m klg kl/sNkgf ul/P h:tf] 5}g . tflndsf] dfu ug'{kg]{ sltko lzIfsdf
tflnd lng'kg]{ cj:y} 5}g eGg] ;f]r b]lvG5 eg] sltkodf s] dfUg], s] gdfUg] eGg] ljifodf
g} ;d:of /x]sf] kfOG5 . k|lzIfsn] efu eg]sfn] dflulbg] / pT;fxlxg 9ª\un] lzIfsx¿
lzIfs lzIff @)&!
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tflnddf ;xefuL x'g] u/sf] klg kfOPsf] 5 . tflnd sfo{j|mdsf] ef}lts / ljTtLo k|ultsf]
cfFs8feGbf k/ uP/ ;f]Rg] xf] / ;du| tflnddf lzIfssf] pkl:ylt, pgLx¿sf] ;xeflutf,
tflnd cjlwe/sf] ;lj|motf / of]ubfgnfO{ x]g]{ xf] eg] w]/} lzIfsx¿df tflndk|lt cfsif{0f 5}g
eGg] cfnf]rgfnfO{ c:jLsf/ ul/xfNg] cj:yf b]lvFb}g . dfu ug]{ a]nf b]lvg] tflndk|lt s'g}
lzIfssf] cfsif{s 5}g eg] Tof] tflndsf] sIff sf]7fdf ¿kfGt/0fsf] ck]Iff klg Pp6f ld7f]
sNkgf dfq ;fljt x'Fbf] /x]5 .
dfusf] ljZn]if0f u/L sf]if{ l8hfOg ug]{ e"ldsfdf /x]sf] ;|f]t JolSt jf /f]:6/ k|lzIfsx¿
;xsIfL lzIfsx¿sf] dfusf] ljZn]if0f u/]/ pgLx¿nfO{ lrTt a'e\mbf] 9ª\un] tflnd lbg ;Sg]
u/L sf]if{sf ljsf; ug]{ / tflnd lbg] Ifdtf /fV5g\ eg]/ cfzf ug'{ slTtsf] ;fGble{s x'G5
eGg] ljifo klg ljrf/0fLo b]lvg cfpF5 . o;sf] lgisif{ s] xf] eg] dfunfO{ Jojl:yt 9ª\un]
ljZn]if0f ug{sf nflu ;|f]t JolStsf] Ifdtf klg To;}cg'¿k x'g' cfjZos 5 . bf]nvfdf tof/
ul/Psf s]xL df]8'nx¿nfO{ cWoog ubf{ ;a} ;|f]t s]Gb| txdf Tof] ck]lIft Ifdtf k|blz{t x'G5
eGg] b]lvPg .
tfldnsf] sfo{j|md ;~rfng eO/xFbf ul/Psf] ;;fgf :ynut cg'udgsf] Ps k|sf/sf] lgisif{
s] klg xf] eg] dfudf cfwfl/t dxTjfsfª\IfL tflnd sfo{j|md sfof{Gjogsf nflu tflnd xjsf
¿kdf kl/eflift ul/Psf ;|f]t s]Gb|x¿df o; k|sf/sf] tflnd ;~rfng ug{ ;Sg] vfnsf] tflnd
d}qL jftfj/0f l;h{gf x'g ;s]sf] 5}g . bf]nvfsf !^ cf]6} ;|f]t s]Gb|df cg'ejL ;|f]t JolSt
5g\ . tflnd xn klg 5 . ;3fpg] /f]:6/ k|lzIfs klg 5g\ . t/ oL dfqn] kof{Kt gx'Fbf] /x]5 .
;|f]t JolStsf ;|f]t JolSt x'g'sf ?lr, pgLx¿sf k|fyldstf / Ifdtf km/s km/s vfnsf
5g\ . km/s km/s ?lr / Ifdtf ePsf JolStn] km/s km/s :yfgdf Ps} k|sf/sf sfo{j|md
;~rfng ubf{ sfo{j|mdn] kl/sNkgf u/]sf] ;dfg pknlAw xfl;n x'g ;Sbf] /x]g 5 . e"uf]nn]
pknAw k|lzIfssf] ?lr, rfxgf / Ifdtfn] klg tflndsf] pknlAwdf lje]b l;h{gf ubf]{ /x]5 .
tflndsf nflu rflxg] ;"rgf k|ljlw;Fu ;DalGwt pks/0fx¿, k':tsfno / cGo ljifout
tflnd ;fdu|Lsf] cefjdf tflnd Ps k|sf/n] xndf ;Lldt yf]/} cGt/lj|mof / w]/} k|jrgdf
kl/0ft x'Fbf] /x]5 .
kl/of]hgf sfo{df lzIfssf] ?lr / rfxgf cfk\mg} :yfgdf 5 . tyflk lzIfsn] kl/of]hgf sfo{
;DkGg u/]kl5 ul/g] z}Ifl0fs k/fdz{sf ljifodf klg Joj:yfksLo cK7]/f] /xL cfPsf] 5 .
bf]nvfdf Pp6} ;|f]t s]Gb|leq b'O{ cf]6f l5d]sL ljb\ofnosf] ef}uf]lns b'/L sl/a !) ldg]6b]lv
sl/a !) 306fsf] k}bn lxF8fOsf lardf klg /x]sf] kfOG5 . o:tf] cj:yfdf cfDg];fDg]
tflnddf ;+nUg /f]:6/ k|lzIfs hf] s'g} Pp6f ljb\ofnodf lgoldt k9fpg] lzIfs klg xf] pm
116
cfk\mgf] k|lzIffyL{ lzIfsn] k9fpg] ljb\ofnodf k'u]/ b'O{ lbg;Dd s;/L ljtfpg ;S5 eGg]
ljifo ljrf/0fLo x'g cfpFbf] /x]5 . /fd|f] /f]:6/ k|lzIfs cfk\mgf ljb\ofyL{nfO{ r6Ss} 5f]8]/ lxF8\g
rfxb}g eg] sdhf]/nfO{ k|lzIfs agfP/ k7fpFbf tflndsf] k|efjsfl/t klg /xFbf] /x]g5 .
afx\o kIfåf/f tflndsf] ;+oGqeGbf k/sf] cf“vfåf/f s]nfOPsf ljrf/0fLo kIfx¿
lzIfs tflnd;Fu k|ToIf ¿kdf gufFl;Psf t/ ljb\ofno lzIffdf eO/x]sf prf/ r9fjk|lt
rf;f] /fVg] JolStx¿af6 ljleGg kl/j]zdf JoSt x'g] ljrf/x¿nfO{ ;+Zn]if0f ubf{ gLlt lgdf{0fdf
;'emfj lbg] lj1, sfo{j|md th'{df ug]{ s]Gb|Lo lgsfo / sfof{Gjog ug]{ :yfgLo ;+oGqsf
ljifodf leGg k|sf/sf] lgisif{ cfpFbf] /x]5 . tflndsf lj1 k/fdz{ bftfx¿ dfudf cfwfl/t
tflnd, ljb\ofnodf cfwfl/t tflnd, tflndsf] ljs]Gb|Ls/0f h:tf ljifodf ul/Psf lrGtg tyf
;+;f/e/sf lstfadf n]lvPsf /fd|f s'/fx¿ a6'n]/ o;sf] kIfdf b:tfj]h n]Vg ;do vr{bf
lzIfs lzIff @)&!
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/x]5g\ . of] r6f/f]df pgLx¿fnO{ cfk\mgf] b]zsf] ef}uf]lns ljljwtf, :yfgLo vf; ;fdflhs
kl/j]zdf x's]{sf] lzIfssf] dfGotf, lzIfsk|ltsf] ;j{;fwf/0fsf] ;f]r tyf lzIfs cfk}Fmdf lzIfs
x'g] rfxgf, ;]jfk|ltsf] oyfy{ k|ltab\wtf / cd's ljrf/ jf ;d"xk|ltsf] nufan] kf]g{ k|efj
cflbsf ljifodf ;f]Rg] k'm;{b x'Fbf] /x]g5 . lzIff dGqfno / s]Gb|Lo lgsfox¿ plNnlvt lj1
tyf k/fdz{ bftnf] agfOlbPsf b:tfj]h Pp6f ;fF3'/f] 3]/fleq a;]/ ltg} lj1åf/f tof/ ul/Psf]
cWoogsf k|ltj]bg tyf cy{ dGqfno / /fli6«o of]hgf cfo]un] agfOlbPsf ;dli6ut dfu{
bz{gsf rfªdfly a;]/ pTs[i6 lgb]{lzsf agfpg] / To;}sf cfwf/df ;a} lzIfsnfO{ u'0f:t/Lo
tflnd lbO;s]sf] cj:yfdf k'Ug] ;kgfdf /dfpFbf /x]5g\ . tflndsf] sfof{Gjogsf] e"ldsfdf
a;]sf lhNnf lzIff sfo{nox¿ ;|f]t JolSt tyf /f]:6/ k|lzIfs 5gf]6 ubf{ ldnfpg'kg]{ cb[Zo
s'/fx¿sf] ;Gt'ng, a}7ssf cf}krfl/stf tyf tflndsf ef}lts / ljTtLo k|ultsf] cfFs8fdf g}
?dlnFbf /x]5g\ . o;eGbf k/ a;]/ x]g]{ rf}yf] cfFvfn] xfd|f] tflndnfO{ cs}{ 9ª\un] ljZn]if0f ubf]{
/x]5 . casf] tflnd s:tf] x'g'k5{ eGg] s'/fsf] ljifodf lrGtg ubf{ afx\o cfFvfn] ljZn]if0f ug]{
b'O{ cf]6f cfnf]rgfTds kIfx¿nfO{ rrf{ ug'{ ;fGble{s g} x'g] 7flgPsf] 5 .
klxnf] ljrf/0fLo ;Gbe{ M a9\b} uPsf] tflndsf] 8f]h / v:sFb} uPsf] ;j{;fwf/0fsf]
ljZjf;
jt{dfgdf xfd|f] :yflkt kb\wltn] lzIfsnfO{ lbg] tflndnfO{ To:tf] la/fdLsf] pkrf/;Fu t'ngf ug{
;lsG5 . h;nfO{ 8fS6/n] cf}ifwLsf] dfq a9fpFb} hfFbf p;sf kl/jf/hg / cfkmGtx¿sf] ljZjf;
eg] wd{/fpFb} hfg yfNg . ljsNk kfP;Dd lzIfsn] ;d'bflos ljb\ofno /f]H5g eg] ljb\ofyL{
rflxF ;+:yfut ljb\ofno /f]Hbf /x]5g\ . bf]nvfdf ePsf] Pp6f gful/s jx;df Ps hgfn] JoSt
u/]sf] o:tf] ljrf/n] lzIfs k|ltsf] hg;fwf/0fsf] ljZjf;sf] ;du| dgf]bzfsf] lrq0f ub{5
ls h:tf] nfU5 . lzIfsx¿df /x]sf] k];fut IfdtfnfO{ ;do ;fk]If ¿kdf ;jnLs/0f Pjd\
cWofjlws ug]{ clek|fon] ;]jf sfnLg tflnd lbg vf]lhPsf] xf] . tflndsf] k/Dk/fut cEof;df
!) dlxg] k|df0fLs/0f tflnddf ;fd'bflos ljb\ofnodf :jLs[t b/aGbLdf sfo{/t (*=@ k|ltzt
lzIfsnfO{ k|bfg ul/Psf] -z}hljs] @)&)_ bfaL ul/O;lsPsf] 5 . o:tf tflnd k|fKt lzIfsx¿
cfk}Fmn] cfk\mgf] sfdsf] cfTd d"Nofª\sg ub}{ sIff sf]7fdf l;sfOnfO{ k|efjsf/L ¿kdf sfd ug{
;S5g\ eGg] dfGotf /flvPsf] 5 . t/ ljut s]xL jif{b]lv v:s]sf] P;Pn;Lsf] k/LIffsf] glthfn]
;j{ ;fwf/0fsf] of] dfGotf :yflkt x'g ;s]sf] b]lvPg . cleefjsn] lzIfsx¿sf] sfo{ Ifdtfdf
cf}Fnf] p7fO/xFbf lzIfsx¿ cfk"mleq ;d:of /x]sf] b]Vb}g -x]g'{xf];\ afs; !_
aS; ! M cleefjs / lzIfssf cfcfk\mg} ts{
lhNnf lzIff clwsf/LnfO{ ;d]t lnP/ lzIff dGqfnosf] Ps pRr:t/Lo c'gudg 6f]nL
bf]nvf lhNnfsf] eLd]Zj/ gu/kflnsfdf cjl:yt Pp6f pRr dfWolds ljb\ofnodf k'Uof] . 117
ljb\ofnosf] ef}lts lgdf{0fsf] cj:yf cjnf]sgkl5 pknAw k|wfgfWofks, lzIfs, ljb\ofyL{
/ cleefjs;“u Ps ;ª\lIfKt cGt/lj|mof /flvPsf] lyof] . @)!# ;fndf :yflkt o;
ljb\onfosf] ef}lts lgdf{0f / ;~rfngdf cfk"mn] ;s];Dd ;xof]u ub]{ cfPsf Ps hgf
aof]j[b\w cleefjsn] cg'udg 6f]nL;“u P;Pn;Lsf] glthfaf/] cfk\mgf] b'v];f] kf]v] . pgsf]
b'v];f]sf] ;f/f+z s] lyof] eg] c¿ ljb\ofnodf eGbf oxf“ lzIfs klg w]/} 5g\ eGg] ;'lgG5 .
$÷% hgf lzIfs df:6;{ l8u|L u/]sf klg 5g\ . pgLx¿n] tfldn klg lnPs} b]lvG5 . sIff !
b]lvg} cfk}“mn] k9fPsf ljb\ofyL{ sIff !) df k'u]kl5 of] sdhf]/ lyof] clg k]mn eof] eG5g\ .
o:tf] s'/f s;n] x]g]{ < cleefjsn] P;Pn;Lsf] glthfaf/] k|Zg p7fp“b} ubf{ Ps hgf tflnd
k|fKt lzIfs P;Pn;Lsf] k|Zgkqdf q'l6 ePsfn] w]/} ljb\ofyL{ k]mn ePsf] ts{ ul//x]sf lyP .
dflysf] k|;ª\u d"ntM P;Pn;Lsf] glthf;Fu ufFl;Psf] lyof] . oxfF ;fGble{s k|zª\u s] xf]
lzIfs lzIff @)&!

eg] clxn] lzIfsnfO{ lbOg] tflnd / ljb\ofyL{sf] l;sfO pknlAwsf] lardf ;x ;DaGwsf]
oyfy{ 9ª\un] vf]hL g} ePg . Pp6f tflnd lnPsf] lzIfs cfk"mn] k9fPsf] ljifodf ljb\ofyL{
cg'TtL0f{ x'Fbf To;sf] sf/0f ;/sf/sf] cg'udg k|0ffnL cfk"m h:t} lzIfsn] tof/ kf/]sf] k|Zg
kqsf] 9fFrf, cleefjssf] ul/aL / ljb\ofyL{sf] sdhf]/ z}lIfs k[i7 e"ldsf vf]Hg] k|of; u5{
eg] xfd|f] tflndsf] k|efjsfl/tfnfO{ sxfF uP/ dfkg ug]{ < ljutdf ;Ifdtfdf cfwfl/t !)
dlxg] tflnd k|fKt u/]sf] lzIfsn] k9fPsf ljifodf d'n'se/sf b'O{ ltxfOeGbf a9L ljb\ofyL{
cg'TtL0f{ x'Fbf klg tflnd lbg] lgsfox¿ glthfk|lt a]vj/ / lg/k]If e}Fm b]lvG5g\ .
tflndsf pknlAwsf] k|Zg P;Pn;Lsf] glthf;Fu dfq ufFl;Psf] k|Zg klg xf]Og . pRr
of]Uotf ePsf / tflnd k|fKt k|fylds txdf k9fpg] lzIfsx¿ klg ljb\ofnodf afnaflnsfsf]
;do k|ltefsf] ljsf; / afn aflnsfsf l;sfO pknlAwk|lt pbfl;g /xg] sf/0fn] b'u{d
ufpFdf cjl:yt k|fylds txsf ljb\ofnosf cleefjsn] klg tL lzIfssf] z}lIfs of]Uotf /
tflndsf] k|df0fkqnfO{ ljZjf; ub}{gg\ . -x]g'{xf];\ afs; @_
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afs; @ M xfdLnfO{ w]/} k9]sf] xf]Og k9fpg] df:6/ k7fOlbg'xf];\
bf]nvfsf] ;b/d'sfd rl/sf]6af6 cln 6f9f /x]sf] Pp6f k|fylds ljb\ofnodf Ps b/aGbL
klg lyPg . ;d'bfon] b'Mv lhnf] u/]/ wflg/x]sf] ljb\ofnodf b}lgs k7g kf7g l7s} 9ª\un]
rn]sf] a'lemGYof] . b/aGbL ldnfgsf j|mddf ljb\ofyL{ rfksf cfwf/df pSt ljb\ofnodf cGo
ljb\ofnoaf6 s6\6f u/L Ps b/aGbL lbg] lg0f{o eof] . b/aGbL yk ePsf] sf]6fdf b/aGbL
sfl6g]dWo]af6 w]/} jif{b]lv sfo{/t :yfoL k|fylds lzIfsnfO{ k7fOof] . tL lzIfsn] k];fut
of]Uotf :gftsf]Tt/ ePsf], l6lk8L tflnd lnPsf] / lzIfssf] rfxgf / lzIfssf k];fut
;+:yfsf] l;kmfl/;cg';f/ 3/ kfos ;?jf ePsf sf/0f ljb\ofno v';L x'g] ck]Iff klg lyof] .
t/ s]xL lbg lzIfsn] ljb\ofnodf sfd u/]kl5 tL lzIfsnfO{ x6fOlbg Joj:yfkg ;ldltsf
cWoIf / :jod\;]ljsf lzIfs ;lxtsf] 8]lnu];g cfof] . x6fpg'kg]{ sf/0f ;f]lwof] . l;wf
efiffdf pgLx¿n] xfdLn] clxn];Dd b'Mv u/]/ of] ljb\ofno ;~rfng ub}{ cfof}“, xfdLnfO{
of] ljb\ofnosf] dfof 5, xfdLfnO{ tkfO{“n] k7fOlbPsf] PdP8 u/]sf] tflnd k|fKt df:6/
rflxPg . xfdLnfO{ sIff Pssf slnnf afnaflnsfnfO{ dfof u/]/ k9fpg], sIffdf emsf]{
gdfgL pgLx¿sf] l;“ufg k'l5lbg ;Sg] / pgLx¿sf] xft ;dft]/ lx“8\g] a? Dofl6«s dfq kf;
u/]sf] df:t/ k7fOlbg'xf];\ lhlzc ;fa .
tL cleefjsx¿sf] dfusf] ;f/f+z s] xf] eg] casf] lzIff k|0ffnLdf xfdLnfO{ w]/} k9]sf hfGg]
eGbf klg sfd ug]{ lzIfs rflxof] . ;/sf/L ;+oGqdf a:g]x¿ lzIfssf] tflndaf6 pgLx¿sf]
118 k];fut Ifdtf ljsf; eO{ u'0f:t/Lo lzIffsf] clej[b\lw x'g] ;kgf afF8\g], lzIfsx¿ 3/ kfos
;?jfnfO{ k];fut clwsf/sf] ¿kdf jsfnt ug]{ / ;jf{;fwf/0fdf lzIfsx¿k|ltsf] cljZjf;
a9\b} hfg] cj:yf ca /lx/xg' x'Fb}g .
bf];|f] ljrf/0fLo ;Gbe{ M ;'wfl/Psf] tflndn] klg ;'wfg{ g;s]sf] hjfkmb]lxtf
clxnsf] tfldn w]/} xb;Dd /f]:6/ k|lzIfssf cfwfl/t 5 . lhNnfdf ePsfdWo] lzIfs ;d'bfodf
ljifout ¿kdf /fd|f lzIfs eGg] dfGotf :yflkt ePsf] JolStnfO{ /f]:6/ k|lzIfs agfpg] xf]
tfklg k];fut hjfkmb]lxtfsf ;Gbe{df p;sf] ;Ifdtf slt k|blz{t 5 eGg] s'/f dxTTjk"0f{
/x]5 . k|lzIfs ePsf] ljb\ofnosf] eGbf ;xefuL k|lzIffyL{ sfo{/t /x]sf] ljb\ofnosf] glthf
/fd|f] ePs]f cj:fydf tflndsf] k|lzIfs ;xefuL lzIfsx¿sf] cf}krfl/s ;Daf]wgdf c6fpg]
cfb/0fLo dfGoj/ u'? t aGbf] /x]5 t/ dgn] vfPsf] kTofl/nf] k|lzIfs rflxF aGg g;Sg] /x]5
h;n] hjfkmb]lxtfsf nflu rflxg] pmhf{ yKg ;sf];\ . tflnddf ;xefuL x'Fbf d'vn] h] eg] klg
lzIfs lzIff @)&!

cfhef]ln lzIfssf] k];f Ps x\of6 cyf{t\ 6f]kL cg]s eGg] cfnf]rgfTds jfSox¿ klg ;'lgG5g\
h'g s'/fn] lzIfs cfk\mgf] k];fk|lt lhDd]jf/ ePgg\ eGg] tk{m ;ª\s]t ub{5 . em6\6 x]bf{ ;a}
lzIfssf] k];f Ps b]lvPkl5 sltko lzIfsx¿n] w]/} k|sf/sf 6f]kLx¿ nufpg] u/]sf] kfOPsf]
5 . k];fut ;ª\3 ;+:yfsf] 6f]kL, /fhgLlts bnsf] 6f]kL, dfgj clwsf/ sdL{sf] 6f]kL, gful/s
;dfhsf] 6f]kL, ;xsf/Lsf] 6f]kL, kqsf/sf] 6f]kL cflb . clg o; k|sf/sf 6f]kLn] pgLx¿nfO{
ljb\ofnosf sIff sf]7fx¿ 5f8]/ cfk\mgf ?lrsf ljifodf lxF8\g lhNnf lzIff sfof{nonfO{
lzIfs lzIff @)&!
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k];fut pGgog lzIfssf] Jofjxfl/s /f]hfOdf gk/]kl5 hjfkmb]lxtfsf] s'/f sf]/f sNkgf dfq
aGbf] /x]5 . kfP;Dd / EofP;Dd nvt/fg k/]/} eP klg laxfg a]n'sf sn]h jf 6\o';g k9fpg]
j[b\lw, sIffdf ljb\ofyL{sf] lstfa ;fk6L dfu]/ k9fpg] j[b\lw, ljb\ofnodf ar]sf] ;do kf6L{sf
sld6Ldf a;]/ sfd ug]{ j[b\lw, lzIfs g]tfsf gfddf cgfjZos s'/fdf a9\tf rf;f] lbg] /
;?jfsf ln:6 vNtLdf af]s]/ lxF8\g] j[b\lw, bf]sfg vf]n]/ ;s];Dd Tot} /dfpg] j[b\lwn] ljb\ofyL{
k|ltsf] hjfkmb]lxtfsf] af6f] 5]Sbf] /x]5 . sf/0f h] h:tf eP klg o:tf] kl/j]zdf tflnd k|fKt
/ cg'ejL w]/} lzIfsx¿ cfk\mgf ljb\ofyL{sf] JolStut Ifdtf, ?lr / rfxgfk|lt a]vj/ e}Fm
b]lvG5g\ . o:tf kl/j]zdf u'h|]sf lzIfsdf sfo{ cg';Gwfgsf ljifodf :yfgLo kf7\oj|md lgdf{0f
ug]{ ljifodf / ljb\ofyL{sf] lg/Gt/ d"Nofª\sg ug]{ ljifodf hlt cGof]n e]l6G5 . Tolt g} To;df
k|j]z ug]{ c?lr klg pgLx¿df kfOG5 .
k|wfgfWofksnfO{ ljifout lzIfs tflndsf] cnfjf cnUu} Joj:yfkg tflnd klg lbOPsf] 5 .
o:tf] tflnddf k|zf;sLo Pjd\ / cfly{s Joj:yfkg / ljTtLo cg'zf;g ljifodf y'k|} ;do
vr{ ul/G5, lsgls ljb\ofnosf] ;'zf;g / hjfkmb]lxgfdf k|wfgfWofkssf] e"ldsf ;a}eGbf
cufl8 cfpF5 . ljb\ofnodf k|zf;lgs clen]v /fVg] / vr{ n]Vg] clwsf/L k|wfgfWofks xf] .
k|wfgfWofksn] k]; u/]sf sfuhft / tYo tYofª\snfO{ x]/]/ g} lhNnf lzIff sfof{non] k|foM
;a} h;f] clfy{s Pjd\ k|zf;lgs lg0f{o ug'{kg]{ x'G5 . of] ljifodf tflnd lng] xf]Og sltko
tflnd lbg] e"ldsfdf k'lu;s]sf / :yfgLo txdf 7'n} lzIf0f ;+:yf xfFSg] cu'jf lzIfs k|lzIfsn]
cfcfˆgf] ljb\ofnodf v]n]sf] e"ldsfdf ljifodf ;f]Rg] xf] eg] hjfkmb]lxtfsf ;Gbe{df xfd|f]
w/ftnLo oyfy{tf ;fFRr} g} 8/nfUbf] 5 eGg ;lsG5 . -x]g'{xf];\ afs; #_
afs; # M l;sfpg] s'/f / ug]{ sfddf kfOPsf] km/s
Ps hgf pRr dfWolds ljb\ofnosf cg'ejL k|wfgfWofksn] hflu/ 5fl8;s]sf] lzIfssf]
gfddf rf}dfl;s tna eTtf dfu u/]5g\ . dfu kmf/fd hf“r ubf{ Tof] s'/f kTtf nfu]kl5
pgnfO{ lsg To:tf] u/]sf] eg]/ ;Dab\w sd{rf/Ln] ;f]wgL ubf{ tkfO{“n] ;a} 7fp“df x]g'{
ePsf] 5 / dnfO{ of] s'/f ;f]Wg' ePsf] eg]/ wDsL lbP5g\ . dfgf}“ c¿ ;a} 7fp“df lhNnf
lzIff sfof{nosf] b[li6 gk'Ug] ePsfn] Tof] ug]{ 5'6 pgnfO{ 5 . Ps hgf lzIf0f cg'ej
nfd} ePsf t/ ev{/} k|wfgfWofkssf] lhDd]jf/L kfPsf hf]l;nf k|wfgfWofksn] lgsf] x'gsf
nflu Ps lzIfssf] ljb\ofnodf uon ePsf] cj:yfsf] ;]jf k|dfl0ft ul/lbP5g\ / ljb\ofno
Joj:yfkg ;ldltn] afWo eP/ sf/afxL ;d]t ug'{kg]{ cj:yf cfOnfUof] . csf{ To:t] pRr
dfWolds ljb\ofnosf k|wfgfWofksn] ljb\ofno Joj:yfkg ;ldltsf cWoIf;d]tsf] ;xL
u/fP/ jiff}{“cl3 ljb\ofno 5f8]/ lx“8]sf] lzIfssf] ;]jf k|dfl0ftsf nflu l;kmfl/; dfq u/]gg\
tna eTtfsf] ;d]t dfu u/]5g\ . csf]{ pRr dfWolds ljb\ofnodf s'g} ;do k|wfgfWofkssf] 119
e"ldsfdf a;]sf JolStnfO{ ;DalGwt k|fljlws sd{rf/Ln] a]?h' km:of}{6sf nflu ;xhLs/0f
ug{ cg'/f]w ubf{ pm ejg To} xf], x]/]/ h] agfpg'kg]{ xf] agfP eOxfNof] lg eg]/ emls{lbP5g\,
dfgf}“ pgsf] s'g} bfloTj g} 5}g .

cfk\mgf] cg's"n lg0f{o ug{ bafa lbg tyf ljb\ofnosf] ljTtLo cg'zf;gnfO{ eª\u u/]/ cfk\mgf
JolStut jf ;fd"lxs :jfy{ k'/f ug{ Pp6f cfj/0f k|bfg u/]sf] cj:yf 5 . of] dgf]j[lTt /
k|j[lTtnfO{ dfudf cfwfl/t tflndn] s;/L Go"gLs/0f ug{ ;S5 M o; k|Zgsf] pTt/ vf]lhg'kg]{
cj:yf /x]sf] b]lvG5 .
cGtdf
dfly JoSt ul/Psf ;du| wf/0ffx¿af6 tflndsf] cfjZostf g} 5}g eGg vf]lhPsf] xf]Og .
o;df ;'wf/sf] vfFrf] /x]sf] s'/f cf}FNofpg vf]lhPsf] xf] . jt{dfgdf lzIfsdf ePsf ;f]w
;+:sf/ / sfo{ z}nLeGbf cnu eP/ tflndsf cWof;x¿ lg/k]If 9ª\un] cufl8 a9\g' x'Fb}g .
ljb\ofno txsf :ynut cEof;sf cg'ejn] eG5 xfd|f ;fd'bflos ljb\ofnox¿nfO{ ;fFRr} g}
lzIf0f ug{ dfgl;s ¿kdf tof/ ePsf] ;dlk{t lzIfs rflxof] / Jojxf/df ljTtLo ;'zf;g
sfod /fVg] k|wfgfWofks rflxof] . xfd|f] tflndn] ljb\ofyL{nfO{ dgf]k/fdz{ ug{ ;Sg] lzIfs,
ljb\ofyL{;Fu JolStut tj/df lgs6sf] ;Dks{ a9fpg] pkfox¿ ckgfpg] lzIfs, lg/Gt/
ljb\ofyL{ d"Nofª\sg ug{ / l;sfO pknlAwk|lt lhDd]jf/ x'g ;Sg] lzIfs, ;a}sf nflu lzIffsf]
cleofgdf d ;/sf/L k|of;sf] cleGg cª\u x'F egL ;f]Rg] lzIfs pTkfbg ug{ h?/L 5, lsgls
lgb]{zg ug]{ lzIfseGbf lzIff a9\bf k|efjsf/L x'g ;Sb}g -g]/flzof] @)!)_
;Gbe{ ;"rL
lzIfssf] k];fut ljsf; sfo{j|md sfof{Gjog k'l:tsf -@)^^_ kl/dflh{t ;+:s/0f, -@)&)_ .
z}hljs] M ;fgf]l7dL eStk'/
g]/flzof], -@)!)_ . g]kfndf lzIff . sf7df8f}F M g]kfn /fli6«o lzIff of]hgf cfof]u
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lzIfs lzIff @)&!

Transformation of Training Skills: A Case of TPD Program
National Centre for Educational Development (NCED)*

Abstract
This article is based on the study entitled "Teacher professional development programme:
skills transformation issues" conducted by National Center for Inclusive Education
(NICE) Nepal for NCED. The main focus of this article is to present existing condition
of TPD program, explore strengths and weaknesses of different phases of training,
identify the enabling factors and recommend future directions for the betterment of
TPD program. The TPD phases go trough the cycle of workshop, project work and
counseling. One of the significant achievements of TPD training is that it has developed
a culture of learning and sharing in the schools. Teachers discuss their ideas with fellow
teachers, share problems and at times do some collaborative projects as a part of their
TPD training. Strengthening the capacity of the training centre, developing in-built
mechanism of monitoring and follow up programs, selection of qualified roster are the
main aspects of the needed improvement.
The context
Teachers' training is one of the essential components of quality education. Attempts have
been made by Governmental and non-governmental sectors to provide training to the
teachers.
National Centre for Educational Development (NCED) is the apex body for taking initiations
in implementing every provision of the policy guidelines regarding teacher professional
development. Nepal has developed Teacher Professional Development (TPD) strategies
for enhancing teachers' continuous professional growth. The current TPD program offered
by the NCED provides a 30-day professional development opportunity over ﬁve years
to all teachers in Nepal. This training is being implemented in three phases of 10 days
within ﬁve years. This has tried to explore the training transfer issues and assess the factors
contributing to inhibition and support for the transfer of training into the classroom.

This study was undertaken with the methodological groundwork for looking into the
effectiveness of Teacher Professional Development (TPD) training, with a focus on
the application of the training in the classroom as well as on the factors supporting and
inhibiting the transfer of training. Being qualitative in nature, it has utilized the information
collected directly from the ﬁeld using methods like discussion, interviews, observation, and
ﬁeld notes. Study tools were developed after the discussion with expert team of NCED
and ﬁeld plan was also prepared in consultation with the NCED ofﬁcials. The study was
conducted in four districts- Morang, Sindhupalchouk, Kathmandu and Dadeldhura. Three
[This article is prepared by Prof. Dr. Prem Narayan Aryal for NCED based on the study entitled
"Teacher professional development programme : skills transformation isse" who was the team leader
of this research conducted by National Centre for Inclusive Education (NICE) Nepal.]
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A study was conducted by NCED with the objective of assessing the existing TPD program
and its implementation as well as transfer of training activities in the classroom. The study
also tried to identify factors supporting and inhibiting the transfer of learning into the
121
classroom.

training centers of Kathmandu, Biratnagar and Dadeldhura were observed based on the
objectives of the study.
The data were collected from the Ddistrict Education Ofﬁces (DEOs), Resource Persons
(RPs), Training Centres and schools. For the data collection task, semi-structured interviews
were used for the DEOs and RPs. In the school-level study, questionnaire, observation and
Focus Group Discussion (FGDs) were employed by which data were obtained in the form
of questionnaire transcripts and ﬁeld-notes.
Purposive sampling technique was applied in order to select respondents for the study.
While selecting the sample of the study, a careful consideration was given to the variations
in geographical location of the schools, economic and educational status of the community,
and levels of schooling (primary, secondary and higher secondary. Key respondents of the
study were DEOs (4), RPs (8, two from each district), head teachers (14, one from each
school), and teachers (56, four from each school). Sample schools and respondents were
selected in consultation with DEO personnel available in the districts.
Four different groups of researchers were given responsibilities to undertake the ﬁeldwork
in four different districts – Kathmandu, Sindhupalanchok, Morang and Dadeldhura, in order
to collect information for the study purpose. Study tools of the study were semi-structured
interview for district level informants i.e. DEOs and RPs and questionnaire for school level
informants i.e. teachers and head teachers; a separate FGD guideline for students, separate
observation forms to record what has been observed in a class during teaching as well as in
the training centers during training sessions. Three development regions – Eastern, Central
and Mid-Western Development regions – were covered by this study which also includes
both urban and rural areas of the selected districts. This variation was done to make the
study more 'information rich' (Patton, 2002). One district, each from the three development
regions is selected at the discretion of the researchers in addition to Kathmandu district
from the Central development Region.
Ethical consideration had been taken as a serious matter to make the study more authentic
and reliable . The ethical concern of “research subjects have the right to know that they are
being researched, the right to be informed about the nature of the research and the right to
withdraw at any time” had been taken seriously in the study(Ryen, 2004, p. 231).
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Training management
122 There is a provision of training management committee at the district level. Training
management committees were found functional at the district level. It makes important
decisions about the allocation of the TPD quotas as per the number of teachers in training
centers. The major decisions that the committee make are concerned with the Head
teachers' orientation at the Hub, need collection, veriﬁcation and clustering of teachers'
demand, model development, technical supporting, supervising. The decision-making at
the committee-level is based on the principle of collaboration, coordination and teamwork.
As found from this study, RPs were found to have effectively engaged in the training
process and they were able to undertake the responsibilities such as recommending roster
trainers, collecting demands from the teachers and scrutinising and prioritising them for the
training package. They had also fulﬁlled the responsibilities of developing training package
and implmenting the TPD training in the schools.
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Training environment at the training centre
The training centres are located at an appropriate place, accessible to the teachers from
different corners of the district. The training centre is equipped with basic facilities, including
spacious training hall, furniture, overhead projector, teaching/learning materials such as
charts, graphs, card boards and other stationary materials. The participants generally were
found to sit around a table and participate in discussion led by the trainer. Some training
centres also have hostel facilities for the participants. The Educational Training Centres
(ETC) had more resource materials than the Resource Centres. Some ETCs were found to
have library facilities, with basic books and reference materials relevant to school teaching.
Provision was made to have a roster of the trainers. Trainers were selected on the basis of
their experience, training and exposure to the training. The study showed that RPs and FPs
were found to have overloaded. As a result, they were facing difﬁculty to manage time for
continuous and effective follow up and monitoring of the trainings
Planning and delivery of TPD training
The TPD training is delivered in different phases. The TPD phases go through a cycle of
need collection, clustering, ﬁltering and veriﬁcation of the needs, prioritizing the needs,
designing of the course based on the prioritised needs, implementing/delivering the training
and providing effective feedback to the teachers. Design are delivery of the training is
described in the following headings:
Collection of teachers' demand: Collection of teachers' demand is the ﬁrst step of TPD
cycle which decides the type of course to be developed and the types of trainings to be
delivered. Teachers have to suggest their demand based on their needs required for quality
education. Head teachers collect, categorize and submit the demands to Resource Person.
There is a process of the veriﬁcation of the needs based on the demands of the teachers.
A two day orientation training is provided to the HTs at the hub (resource center) which is
found to be helpful for understanding the requirement and process of demand collection
from the teachers. This training provides the basis for the head teachers to create an
environment at the school to solicit training needs from the individual teacher. The study
depicted That the needs of the teachers, according to the HT, vary from schools to school.

Development of training package: Package development is one of the important aspects
of TPD training. After the collection of demands from the teachers with the facilitation of
head teachers, head teach conducts meetings for the purpose of prioritizing the needs of the
training and forward to concerned RPs. After veriﬁcation of the needs and its prioritization,
the training package is developed. Then the training package is sent to the district TPD
coordination committee which approves the package ﬁnally to deliver the training. It is
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The study also found that Teachers generally demand generic problems of teaching such
as use of materials in teaching, child-friendly teaching, use of technology in teaching etc.
Some teachers have very small problems to address by the training, but they are reluctant 123
to ask for training in ‘trivial’ matters. The TPD trainings were found to have encouraged
teachers to explore needs for training and teachers are increasingly involved in ﬁnding out
their most-preferred needs that TPD training could fulﬁl. However, teachers claimed that
trainings were not properly based on the demand of the teachers. It is indicative that more
efforts have to be made to make the training demand based instead of supply based.

notable, according to RPs, that the training package is almost unable to incorporate all
the needs as recommended by the respective schools to the training center. Only 34 % of
the total teachers were found to agree that they got the training as per their demands and
needs. Remaining 66% teachers opined that whatever they explored the needs as a demand
from their classroom teaching and experiences, the training package were less succeeded
to address those needs. It is clear from the study that teachers are interested to demand their
training needs, however, the problem exists to address their demands in the package. It also
shows that either teachers are not technically sound to identify their needs and translate
their needs into demand or process of veriﬁcation of needs is not effective to incorporate
their needs in the training package.
Delivery of the workshop (ﬁrst phase of the training): The ﬁrst phase of the training is of 5
days where demand based package is delivered in a faci-to-face mode. It is also known as
workshop module. According to the RPs, the workshop is very important for the teachers
for development of overall skills based on their demands made in schools. The DEO
opined that the training center convert its effectiveness into package implementation in the
participation of school teachers who are the sole target of the programs. As reported by the
trainer, the workshop at the ﬁrst phase provides the participants with sharing, interacting
and approaching their problems among participants as per the demands made in schools. It
also promotes collaborative learning environment in the centre.
A majority of roaster trainers were involved in the delivery of the TPD trainings with
the aim of bringing desirable changes in teachers’ traditional delivery of their lessons. In
some cases, problems were observed because of the more qualiﬁed trainees in comparison
to competent and trained trainers. Such situation returns into reluctance in trainees to be
regular and attentive.
Moreover, TPD raining, which is organized at any time of the academic year, is therefore
increasing the burden of head teachers in managing the schools as well as reducing the
teaching hours at the school because of the TPD training organizing at the school hours. It
is indicative that TPD training should be organized during winter and summer vacation in
the schools.
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As reported by the teachers, workshop phase has some weaknesses. They question the
capability of the roster trainers. Roster trainers were reported to be less effective as they
124 were little known to the use of technology to make the training effective. As a shadow side
of the training, RPs revealed, workshop has become a platform for some teachers to talk
their personal matter with the friends, rather than getting involved in the delivery activities.
Project work (second phase of the training): The second phase is the practical and practicing
phase of the TPD training. After attending the ﬁve days workshop the teachers go to their
school to do project works for a month which is counted as three day training. Within
one month of ﬁeld visit to their own schools, they prepare the project work and try to
implement the learning skills learnt in the workshop phase. This, in fact, according the RPs,
has not only promoted the skills of developing projects and working with their colleagues
at schools but also made them engage in consulting the textbooks, materials and mental
exercises for the development of project works. As DEOs viewed regarding the project
reports, teachers had been receiving positive information from the training centers, sharing
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with the other teacher and developing collaborative culture . But the RPs liked to comment
on the development of the project reports was somewhat poor and not well prepared as per
the knowledge gained from the ﬁve days workshop. As claimed by the teachers, inadequate
time for the project work had resulted into poor performance in project preparation skills.
It was found increasing the administrative burden of both RPs and head teachers.
It was also reported that teachers were less responsive and they had poor attachment and
ownership with the programs. Similarly, the roster trainers and RP, including Cluster
Focal Ofﬁcer (CFO)s are equally responsible for not allocating proper time to support and
facilitate the teachers at worksite in order to support project work and transfer of learning.
Monitoring is another issue for not preparing project as per the objective of training.
Teachers further claimed that they got little or no support during their project phase. On the
other hand, teachers at schools become less sensitive with their own roster trainers as if s/he
was his/colleague also equally reduces the quality of project doing at schools.
Counselling (the third phase of the training): Trainee teachers are provided counselling
by trainers and RPs. The counselling phase of the training consists of two days. According
to RPs, in counselling phase, roster trainers and RP visit the school in order to provide the
feedback for improving the teacher's performance. With this visit, the counsellors manage
time to provide the counselling on the issues where the teacher experience difﬁculty while
transferring their learned knowledge to the classroom practices as per the developed project.
For many teachers, counselling was found to be a good learning avenue to update and improve
their teaching performance. Majority of the respondents opined that the counselling phase
had become a theoretical phase only. Dialogue with the head teachers and teachers depicted
the fact that counselling as a systemic process of TPD is not properly implemented. It is
due to the fact that counsellors are not properly trained and capable of assisting teachers in
their project work problems. Similarly, teachers were also found reluctant regarding their
improvement in project work that resulted into not having good sense of ownership of the
training.
To sum up, one of the signiﬁcant achievements of TPD training is that it has developed
a culture of learning and sharing in the schools. Teachers discuss their ideas with fellow
teachers, share problems and at times do some collaborative projects as a part of their TPD
training.
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Transfer of training
125
The main focus of this study was to identify supporting or promoting factors that may
help the teachers transfer their training knowledge and skills in their classrooms. It has
been a general claim that there is minimal transfer of training in the classroom. Transfer of
training depends upon different promoting factors like quality training, supportive trainers,
professional support to teachers, and positive attitude of the teachers. Many teachers were
found to be enthusiastic to implement knowledge and skills received from the training.
For teachers facilitating factors for transfer of training are small class size, classroom
management, resource facilities, motivation on work, need based training and cooperative
school environment. As suggested by head teachers, enabling factors for transformation
of training are administrative support, motivation on work, qualiﬁcation on the part of the
teachers. Skills not adequately transferred in the classroom were found to be the skills of
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managing diversity in the classroom, planning and preparation for lessons, using instruction
materials adequately based on the nature of the lesson, appropriate techniques of questioning
in the classroom, making parents' involvement in their children's learning, practical and
project works, child friendly classroom management for better learning environment, use
of appropriate motivational techniques in the classroom, regular checking of students' class
work and homework and giving feedback.
Future directions
Based on the study, impression of the researchers, observation of stakeholders, the following
suggestions have been made as future directions.
1.

2.

3.

4.

5.

6.
7.
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Roster selection criteria have to be improved in order to select qualiﬁed roster trainers.
While selecting the rosters, consideration should be made speciﬁc merit-based criteria,
giving more emphasis on academic qualiﬁcation, research and publication, knowledge
and skills in ICTs and others.
Since head teachers commented the timing of the training as inappropriate, TPD
training be conducted during the summer or winter vacation or during the time of
examination.
Since monitoring and supervision of the training was reported not to be effective, inbuilt monitoring mechanism should be developed and RPs, School Supervisor (SS),
and roster trainers should be involved in monitoring and follow-up of the training.
The existing facilities and resources at the training centre should be upgraded with
sufﬁcient computer-assisted materials, including hardware, software and Internet
facilities. Since ETCs are more equipped with computer, library and training facilities
than RCs, emphasis should be given to provide training in ETCs than in RCs.
Existing RCs and LRCs were not found in a better position with respect to adequacy
of instruction materials than ETCs. It is thus suggested that existing facilities and
resources at the training centre should be upgraded with sufﬁcient computer-assisted
materials, including hardware, software and Internet facilities.
Roster trainers should be provided intensive ICT training so that delivery of the training
can be improved and quality of teaching can be enhanced thereafter.
Since the present study on skills transformation issues of TPD training has been
conducted in a small scale, there is a need to conduct an intensive study with a focus
on effectiveness of TPD training with respect to transformation of training skills into
the classroom.
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Abstract
How can we build competitive economies by means of meaningful and relevant
education and training ? Education and training are important means of human capital
formation for economic growth. They are equally important means of inculcating
social values. Our values and beliefs about education and training often inhibit us from
realistic interpretation of needs and investments. It is now time for economic reform
through human capital revolution, education revolution and skills revolution. All our
efforts must gear towards increased equitable access and relevance of education and
training for youths and adults leading to economically gainful employment or selfemployment. Socio-economic analyses of populations require special attention not only
to formal education but also to factors such as the role of parenting and on-the-job
training. Skills matter, and training-job relevance matters more than ever before. Most
training interventions fail primarily due to what employers expect from the workers and
what they are trained for. These aspects are simply ignored by conventional education
as traditional measures of human capital formation. Thus, meaningful education and
relevant skills are the pressing needs in Nepal, in South Asia and elsewhere.

To provide employable skills to the unemployed youths of 15 to 24 years of age (who
represent 34.7% of the labour force entering into the job market each year), there is a need
of training 2.7 lakh persons per year. With the labour force participation rate of 83.4%
and taking the proportion of underemployed population as 53.8%, the country needs
to train over 7.7 lakh persons in total per year. The current capacity for skills training,
including Technical School Leaving Certiﬁcate (TSLC) programs, is 88,124 persons per
year. Additionally, over 28000 youths migrate for higher education abroad (2009/10 data)
every year.
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The context
In the context of Nepal, the number of youths entering into the labour market is increasing
every year. It is currently 400000/year. Population has reached 26.5 million. Working
age population (aged 15-59) has increased from 54% in 2001 to 57% in 2011. Number
of fulltime workers (40hrs/week) has decreased from 52.9% in 1996 to 46.2% in 2011.
Around 53.8% workers are currently under employed and greater number is in the age
group of 20 to 24 years. Increasing number of youths is migrating abroad for work. Among
the migrant workers- 72% migrate as unskilled, 26% as semiskilled and only 2% as skilled
workers. Remittance has been occupying 22% share of GDP and it has been a source of
cash income for more than 50% households in the country but saving from it is only 8%. It
is very low rate of saving as compared to 41% in Pakistan and 44.5% in Srilanka. Nepal’s 127
economically active population is expected to reach 17 million by 2022 (by applying
growth rate of 1.35% as indicated by the National Population Census, 2011).

Labour market: current and future needs, gaps and government policies
Nepal is between two big neighbours- India and China. In both the neighbouring countries,
economic growth rate and industrial development are booming. Nepal is still in transition
to stable political and socio-economic growth. Topography is adverse, population is very
diverse in terms of geography, economic activities and livelihood. Tremendous progress
has been achieved in ‘education for all’ and GER at all levels of schools and universities.
Girls’ enrolment at schools and colleges has gone up rapidly. However, school-drop outs
and failures are also prominent, more so in the case of girls.
Tourism, mountaineering, hotel management and other service sectors including banking
services have tremendous scope for expansion and growth, but the economy still relies
mainly in agriculture and animal husbandry. Informal sector, mainly the construction and
tourism, occupy major employment market. Employment market in the government sector
is further shrinking.
Informal sector labour market demands basic and middle level skilled technical and
managerial human resources. Most of the small scale businesses and industries are
indigenous and family owned. Traditional arts and crafts and handicraft industries are
doing good but they do not expect much from the formal education or training system.
Nursing, engineering, medical and management graduates are ﬁnding better opportunities
whereas humanities, education, liberal arts and other social science graduates have little or
no scope for employment both in the formal and informal sectors. However, the number
of higher education institutions in such non-technical areas is too high as compared to the
institutions that offer technical courses and programmes. This contradicts with the demand
and supply of needed human resources.
Few girls enroll in engineering subjects whereas very few male students appear in the
entrance tests of nursing and beautician courses for example. This trend continues.
High performing students, leave the country for higher education and eventually for better
employment. They go abroad in a large number every year. More than 350000 youths enter
into labour market every year. These unskilled youth go to middle east, Malaysia, Korea
and Japan for employment. Currently more than 3000000 youths are working abroad, most
of them as unskilled workers.
The currently projected economic growth rate is 4.5%. Industrial and economic growth in
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128 the manufacturing sector industries is unsatisfactory and it is more than satisfactory in the
service sectors. For Nepal- agro based small scale industries, tourism, hotel management,
mountaineering, trekking, herbs and herbal products, banking and insurance have greater
scope for employment and/or self-employment, for now and for the next 5 to 10 years
and beyond. These are also the government priorities but are increasing at a very slow
speed compared to the population growth of 2.5% per year. Government policy has also
emphasized hydropower industries and employment in the industrial sectors but the
shortage of power is laready a chronic problem for industrial and economic activities and
for direct foreign investment. Government is doing all it possibly could to bring in foreign
investment to create more employment opportunities in the country. Unstable political
environment is the bottleneck for the desired growth of economy and employment.
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Prospects and challenges
Skills revolution in education and training sector has been emerging as a solution to address
the lack of employment after graduation from the universities and colleges. Technical
Vocational Education and Training (TVET) has now been a center of attraction for the
private investors and cooperatives, too. There are over 350 private TVET providers in the
country. TVET graduates have higher rates of employment (80%) and many of them have
also turned up as self employed entrepreneurs. Government policy has prioritized this type
of employable skills training provision and the public institutions are also introducing TVET
as annex programs which have been receiving signiﬁcant support from the government.
Most university programs are producing large number of graduates for an unknown or
non-existing employment market. Programs and courses are supply driven which do not
match with the demands of the existing as well as emerging employment markets, both in
the government and non-government sectors. Trends indicate that the informal and private
sector will play a crucial role in the country’s economic growth in the years ahead and the
universities will have to match their programmes and courses to the employment market so
that redundancy will be reduced.
Universities are producing what employers are not asking for. This mismatch between
market requirements and nature of university programmes must be reduced or eliminated
for graduates to be employed. Outdated courses and programmes, stagnant situation of
universities and non-responsiveness to the existing and emerging job markets in country
and abroad are often found that many graduates ﬁnd themselves no-where after graduation.
Supply driven education must change into demand driven and employment oriented. Users
and employers must be consulted and involved at all levels of the programmes- analysis,
design, development, delivery and evaluation. In isolation, universities cannot achieve
anything anymore and the increasing number of graduates produced every year need to
stop suffering from being unﬁt for employment or self-employment.
Some universities have laready started to be proactive and carefully look for employable
programmes and courses. Others have started involving stakeholders in the programs so
that graduates become employable after the completion. This trend is likely to increase,
also for ‘survival of the ﬁttest’.
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Conclusion
Why do we need skills revolution in education and training? Formal education is an 129
important factor in human capital formation. However, skills-based training and vocational
education play a rather concrete role in human capital formation. Economic and social
backgrounds are critical determinants, too. Being born to well-off parents generally raises
an individual’s levels of human capital where middleclass parents seek graduate status of
their children. Role of the welfare state is to minimize the gaps between rich and the poor by
increasing the extent of investment in the training and education of the poor, disadvantaged
and the marginalized segments of population. We, as providers of training and education,
must struggle to create opportunities and space for the job aspiring youths. ‘Learning to
learn’ and ‘workplace intelligence’ are eminent needs of workers in knowledge economy or
know how economy. In the ever changing world of work, our decisions need to be guided
by more than just the aim of boosting growth. Education and human capital are rather
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complex issues. Skills interventions should sufﬁciently include post-programme support
strategies to link education and training outputs to employment and/or self-employment
as the outcome and impact of knowledge and skills in education and training provisions of
all types. Employable education and training interventions have emerged as an engine of
economic growth. To improve the quality and relevance of skills revolution in education
and training interventions, sharing events and learning from good practices could help us
all in our policies and practices in the years ahead.
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Reﬂective Practice for Professional Development
Dr. Shiv Ram Pandey

Abstract
This article presents reflective practice for the professional development of teachers.
It is an indispensable vehicle for the professional development of English teachers.

Reflection, therefore, is the ability to convert the abstract into the practical and
the idea into action. Thinking back and moving ahead with action is reflection. It
leads to invention. It is a mulling process.
Introduction
Reﬂective Practice is the capacity to reﬂect on action so as to engage in a process of
continuous learning, and is one of the deﬁning characteristics of professional practice. It
involves paying critical attention to the practical values and theories which inform everyday
actions, by examining practice reﬂectively and reﬂexively. This leads to developmental
insight.
Purpose
The prime purpose of this study is to explore the efﬁcacy of reﬂective practice for the
professional development of teachers.
Research Question
Why is reﬂective practice signiﬁcant to the professional development of teachers?’ To
answer this question, I applied reﬂective practice for the professional development of
English language teachers. Here, I have analyzed and interpreted the data of the ﬁve English
teachers through themes.
Reﬂective Theory
Regarding the reﬂective theory, I would like to present Schon’s and Kolb’s reﬂective theories.
Donald Schön introduces concepts such as ‘reﬂection on action’ and ‘reﬂection in-action’
where professionals meet the challenges of their work with a kind of improvisation learned
in practice. Reﬂective Practice has now been widely accepted and used as developmental
practices for organizations, networks, and individuals.

Kolb (1984) was highly inﬂuenced by the research conducted by Dewey and Piaget in
the 1970s. Kolb’s reﬂective model highlights the concept of experimental learning and is
centered around the transformation of information into knowledge. This takes place after
the situation has occurred and entails a practitioner reﬂecting on the experience, gaining a
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Schön (1983) himself introduced some years later the concept of Reﬂection-in-action and
Reﬂection-on-action. Reﬂection-in-action can be described as the ability of a practitioner 131
to ‘think on their feet’, otherwise known as ‘felt-knowing’. It revolves around the idea that
within any given moment, when faced with a professional issue, a practitioner usually
connects with their feelings, emotions and prior experiences to attend to the situation
directly. Reﬂection-on-action on the other hand is the idea that after the experience a
practitioner analyses their reaction to the situation and explores the reasons around, and the
consequences of, their actions. This is usually conducted though a documented reﬂection
of the situation.

general understanding of the concepts encountered during the experience and then testing
these general understandings on a new situation. In this way the knowledge that is gained
from a situation is continuously applied and reapplied building on a practitioner’s prior
experiences and knowledge.

Reﬂection
To my understanding, reﬂection is an important human activity in which people recapture
their experience, think about it, mull it over and evaluate it. It is this working with
experience that is important in learning. It can be seen and has been recognized in many
teaching and learning scenarios, and the emergence in more recent years of blogging has
been seen as another form of reﬂection on experience in a technological age. The concept
of Reﬂective Practice centers around the idea of life-long learning where a practitioner
analyses experiences in order to learn from them. Reﬂective Practice is used to promote
independent professionals who are continuously engaged in the reﬂection of situations they
encounter in their professional worlds.
Reﬂective practice seeks to offer a dynamic, reliable, and viable means by which the teacher
can develop his or her professionalism, because it is teacher-initiated and teacher-directed:
it involves teachers observing themselves, collecting data about their own classrooms and
their roles within them, and using the data as a basis for self-evaluation and change and
their professional growth (Richards & Lockhart, 1994).
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132 Therefore, reﬂective practice is a ruminating and meditative process that cultivates ideas
with the help of experiences, expertise and insights of the learners. When ideas are shared,
presented and communicated everyone can learn special things from them.

Method
My ontology in this study is that there are multiple realities pertaining to reﬂective
practice from the perspective of teachers. The epistemology of this study is that
knowledge regarding reﬂective practice is subjective. The research methodology
I have chosen is qualitative. The site and sample I have selected purposively are
Kathmandu district and English teachers from the higher secondary schools from
the same district respectively. During the study, I have not disclosed the participant’s
real name following the research ethics. Through interview, I have generated the
lzIfs lzIff @)&!

data. I asked open ended questions to explore what reﬂective practice is, what it
does and how it contributes for the professional development of teachers. I have
analyzed the data and deduced meaning inductively.
Analysis and Interpretation of reﬂective practice

I have analyzed and interpreted the data in the following themes. These themes are
grounded on informant’s information.
Makes Teaching Interesting and Lively
Teachers agree that reﬂective practice helps teachers to make their teaching interesting and
lively. In the same line teacher B says:
I believe that where there is reflection there is perfection. It really makes teaching and
learning process lively and interesting. Better learning is possible through reflection. I
did learn the techniques that can be used in the teaching, which will make it interesting
and effective.
It makes me remember as to how to be a good teacher, a good way to teach and control
class. Why? Because as a teacher, we sometimes forget that our students are not of the
same levels in a classroom. The reﬂections given would serve as a guideline in future
presentations or in carrying out activities in the classroom. Through reﬂective practices
even the shy teachers and students get tremendous advantages to reﬂect the subject matter.

Minimizes the Weakness and Maximizes the Strengths
In reﬂective practice, the language teacher can correct his or her weakness and strengthen the
quality of teaching and learning process. It is through reﬂection English language teachers
can perform better. It gives a chance to the teachers to realize their own weaknesses. Then,
they can correct their shortcomings for their improvement (Pandey, 2012).
Most of the teachers agree that it is through reﬂective practice that a language teacher can
minimize the weaknesses and maximize the strengths. Strengthening the strength should be
the motto of a language teacher. In the same vein, Teacher A says:

Improves Presentation and Creative Writing Skills
Reﬂective practice improves the presentation style of teachers. A good presentation leads
teaching towards success. In this case, Teacher C says:
Reflective practice develops professionalism. It makes the teachers both creative and
critical. It also helps them to be more attentive, meditative, communicative and effective
in the process of teaching and learning. It even makes the teacher realize his or her
weaknesses and strengths in teaching.

lzIfs lzIff @)&!

Teacher Education 2071

Reflective practices help English language teachers to find out their strengths and
weaknesses of their teaching. They help them to improve their language teaching
accordingly. They help them to plan successfully for the future. They help teachers to
become much more critical, creative and analytic in language teaching and they help
them to develop a good vision in language teaching.
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I think that reﬂective practice helps English language teachers to plan better for the subject
matter to be taught. Actually, planning provides ideas to foster the teaching and learning
process. Reﬂective practice heals the teaching and learning process. It assists both language
teachers and students to become conﬁdent in the process of teaching and learning process.

The targeted goal is possible to achieve when there is productivity and creativity in the
teaching and learning process. Majority of the teachers say that creative people are really
effective and efﬁcient in their dealings.

Develops Professionalism
Teacher professional development is a life-long and continuous process in which they are
expected to upgrade their knowledge, master new skills and change their practices since
advancement in their teaching career is ﬁnally for their students and education reform.
Obviously, only skillful and knowledgeable teachers can form a foundation of good schools
with high quality students. Therefore, enhancing teachers’ teaching career is considered the
most important and strategic investments of time, money and efforts that human resource
managers make in education (Holland, 2005).
A language teacher is both a mentor and facilitator. Through reﬂective practice a language
teacher can assess and evaluate his or her own teaching (Pandey, 2012). In this regard,
Teacher A says:
Reflective practice helps me to observe my own teaching and learning process while
performing roles as a teacher, mentor or student. I turn back to see my practices in
connection with classroom teaching and learning. I try to remember things I did, good
or bad, and then promise myself to improve them in future actions. Reflection on my own
teaching relieves me from mental tension as I lay down my worries in texts or images.
I feel to be creative when I write something that I did, thought or planned to do. I not
only reflect upon past and present, I try to seek my future during reflections. That helps
me to see future and make a new vision for further career and professional development.
Reflective practice is important for my professional development because in my opinion
it helps me to view my past, present and shows brighter future.
Pandey (2012) believes that where there is good competence, there is better performance.
All teachers agree that a competent English language teacher can teach conﬁdently. In this
case, reﬂective practice enhances effectiveness in teaching and learning process.
Professional development refers to the progression in the teachers’ performance,
knowledge and skills throughout the professional life which has sometimes been termed
teacher development which focuses on the process of reﬂection, examination and change
to encourage the teachers to develop themselves professionally (Underhill, 1986, 1991).
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134 A Problem Solver, a Good Communicator and a Decision Maker

I think that, the language teacher is a problem poser and a problem solver. This is possible
in reﬂective practice. It also helps language teachers to become a good communicator and
a decision maker. Most of the teachers agree that the practice of speaking and delivery in
the groups certainly develops a language teacher into a good communicator and a decision
maker.
Reﬂective practice provides them with a useful opportunity to give expression to their
frustrations and self-doubts. Over time, there is evidence to suggest that reﬂective teachers
are not only able to identify problems and dilemmas that they face, but also ‘work through
own solutions to these dilemmas (Farrell, 1998, p.5).
Language teachers live on hope. They try to envision the better future with the sense of
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ray of hope. As we know that practice is the best teacher which provides better power to
become a reﬂective teacher. Teacher D in this regard, says:
I think it is significant to me as this practice gives me new hopes and helps me to
overcome my anxieties. When I review my past I find many right and wrong practices
and then I plan to keep the right practices in advanced form eliminating the wrong
practices. I reflect on my poor performance and decide to perform better next time. I
reflect upon my slow progress and decide to move ahead faster. This way I analyze my
past and present and then plan for future through reflective practice.
In this regard, Mezirow(1991) says that reﬂection is about the past, the present and the
future; it is about problem posing as well as problem solving and it is essential to building
and maintaining the capacity and passionate commitment of all professionals whose work
focuses upon the care and development of children, young people and adults. To engage
in reﬂection is to create opportunities for choices that relate to values as well as purposes,
practices, contexts and change.

Gives the Teachers the Sense of Satisfaction and Self-esteem
While doing interaction with the teachers they say that reﬂective practice gives satisfaction
to them. I feel that when teachers are satisﬁed they are better motivated. Teacher E in this
case says:
Where there is motivation there is attention and meditation. In attention there is no
tension. When there is no tension there is better learning. Self-esteem increases along
with the matter of satisfaction.
All teachers are aware of the fact that when a value is added on the part of teachers, their
position, personality and prestige in the society increase. When language teachers release
their problems before the colleagues and friends, they feel a sense of satisfaction in that
case. When they get solution of a problem, they become satisﬁed. Then, they realize that
they have also power, value, sense of respect and self-esteem. Teachers are valued by other
people in the society. Their esteem grows when they establish a good personality and a
clear image before other people.

Makes Competent, Conﬁdent and Committed

Reflective practice makes English language teachers really professional. Creativity,
analytic power and originality develop on the part of teachers and students. As soon
as the problem arises, he or she can easily manage it. It makes teachers competent,
confident and committed in the process of language teaching. It also develops the
interactive power of the teachers and students. It helps teachers in generating new
approaches, methods, techniques, ideas and philosophy.
Knowledge is power. The language teacher should be curious, serious and sensitive at the
time of teaching. Through questioning the talent of the learner magniﬁes. All agree that with
reﬂective practice, one can develop professionalism. Questioning and better performing
attitude develop in the process of teaching and learning (Pandey, 2012).
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All teachers agree that a competent teacher is conﬁdent in reﬂecting the subject matter of
a particular language. For this, she or he should be committed to undergo challenges in
135
teaching and learning processes. In this connection, Teacher C says:

Generates New Approaches, Methods, Techniques, Ideas and Philosophy
It is true that once we sit for interaction, we can gain diverse knowledge. It is knowledge
that helps us in bringing new ideas, techniques, methods, approaches and philosophy as
well. To further explain this, teacher D says:
Reflective practice is important both for students and teachers. It helps me to receive
feedback from the students. I can change the methodology to improve my weaknesses. It
helps me to achieve the teaching objectives. Students become interactive and teachers
become productive, selective, analytical, critical and creative.
Makes the Teachers Curious, Critical, and Truthful
Most of the teachers are of the opinion that they love questioning. This is the heart to move
ahead and to become a critical person in examining the thing. For this, a language teacher
needs to be curious to learn more. The wonderful thing is that language teacher reveals the
reality and becomes truthful in this process. To further elaborate this, Teacher B says:
Reflective practice helps teachers to get knowledge and skills. It makes them perfect in
teaching. It even facilitates the teaching and learning process. It increases the memory
power of teachers and students as well. It makes teachers imaginative, thoughtful,
creative, critical and truthful.
I believe this statement ‘ability is nothing without opportunity’. In that case, reﬂective
practice provides opportunity to diminish the blemishes. A reﬂective approach to teaching
involves changes in the way we usually perceive teaching and our role in the process of
teaching. Teachers who explore their own teaching through critical reﬂection develop
changes in attitudes and awareness which they believe can beneﬁt their professional growth
as teachers, as well as improve the kind of support they provide their students. Reﬂective
practice helps language teacher to reveal the reality. As it is commonly said that to die is
better than to lie, in that case if a teacher speaks lies he or she is producing the liars.
Makes Teachers Accountable to Think and to Reﬂect
Once we start thinking, we bring novelty in the process of reﬂection. We become answerable
to solve problems that come across in the case of language teaching. Reﬂective practice
makes teachers accountable to correct their shortcomings. To prove this further, Teacher B
says:
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Reflective practice makes us professional. I believe that no reflection means no any
chances of correction. It is the sign of accountability. It makes teachers accountable to
think and to reflect.
Reﬂective teaching is an inquiry approach that emphasizes an ethic of caring, a constructivist
approach to teaching, and creative problem solving. An ethic of caring respects the
wonderful range of multiple talents and capacities of all individuals regardless of cultural,
intellectual, or gender differences.
In this regard a constructivist approach seeks to connect theory to practice and views the
student as thinker, creator, and constructor. Integral to a constructivist theory of learning is
creative problem solving.
In this connection, Palmer (1998) says:
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Teaching like any truly human activity, emerges from one’s inwardness. As I teach, I project
the condition of my soul onto my students, my subject, and our way of being together.
Teaching holds a mirror to the soul. If I am willing to look in the mirror and not run from
what I see, I have a chance to gain self-knowledge and knowing myself is as crucial to good
teaching as knowing my students and my subject. When I do not know myself, I cannot
know who my students are. I will see them through a glass darkly, in the shadows of my
unexamined life and when I cannot see them clearly, I cannot teach them well. When I do
not know myself, I cannot know my subject not at the deepest levels of embodied personal
meaning (p.2).
It is true that until and unless I know myself, it is very difﬁcult to understand others. All
teachers agreed that they should assess their activities before assessing others’ performance.

Makes Teachers Mobile, up to Date, and a Good Linker
Reﬂective practices changes the thinking perspective of a language teacher. He or she has
to aware of day to day current happenings. She or he has power to link up the situation and
manage problem. To further explain this, Teacher D says:
Reflective practice helps the teachers to search the new way out to solve the problem.
The quality of innovativeness on the part of teachers never gets killed with reflective
practice. It makes teachers mobile, up to date, and a good linker and a communicator.
All teachers agree that it is through reﬂective practice the language teachers can bring
tremendous change in teaching and learning. For this, they have to update their knowledge.

Develops Sharing Culture and Addresses the Emotion and Motion
Most of the teachers agree that reﬂective teachers are quite popular in the crowd of people.
The philosophy of daring, caring and sharing is equally crucial to manage the situation of
emotion and motion in reﬂective practice. In this line teacher C says:
Reflective teachers are truthful. When they reveal the reality through sharing culture
they develop their capacity to taste the delight and joy of learning. It captures the motion
and emotion of the teachers.

Evokes Talents
At this juncture, teacher A says:
Reflective practice makes teachers curious, serious and sensitive to evoke the inner
talents. When a language teacher evokes emotion with motion, then he or she artistically
presents the language materials easily with comfort.
All teachers say that the individual talent is unearthed while doing the reﬂective practice. It
contributes a lot for the professional development of teachers. In this case, Teacher E says:
Reflective practice helps to become confident language teachers. Problems are solved
after sharing. The position and identity are established in the group. It evokes inner
talents.
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All teachers are aware of the fact that the joy that comes after sharing is always tremendous,
enabling and encouraging too. The job of teaching can be compared with the principle of
emotion and motion. If language teachers are able to merge emotion and motion in their
teaching and learning process, they can succeed in their professionalism.

All teachers agreed that conﬁdence comes through competence and better performance.
Actually, reﬂective practice helps language teachers to cultivate and evoke their talents
and capability. In the process of planning, thinking, meditating and questioning, language
teachers are indulged to evoke their inner capacity.
Conclusion

Reﬂection, therefore, is the ability to convert the abstract into the practical and
the idea into action. Thinking back and moving ahead with action is reﬂection. It
leads to invention. It is a mulling process. It generates new ideas to learn better.
It is also a heutagogical practice of directing one’s learning and practice. Even
inaction may happen in it. Reﬂective practice has become a key driving force and an
increasingly inﬂuential referent in the professional development of teachers. It seeks to
offer a dynamic, reliable, vivacious, invigorating, veritable and viable means by which the
teacher can develop his or her professionalism because it is teacher initiated and teacher
directed. Reﬂective practice and professional development should go together if a teacher
wants to be an effectively delivering one.
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Early Grade Reading in Nepal: Challenges,
Opportunities and the way forward
Dr. Vishnu Karki

Abstract :
This paper is an excerpt drawn from the National Early Grade Reading Program (NEGRP)
document prepared by Ministry of Education with the technical support received from
USAID. For this excerpt, a verbal consent was obtained from MOE (Planning Division)
to use the NEGRP document as an exclusive source. This paper was also shared in one
of the consultation sessions jointly organized by MOE and Room to Read but it has not
been published before. The purpose is simply to disseminate the concept and intent of
NEGRP to wider stakeholder's community.
Background
During the ﬁve years of School Sectore Reform Program (SSRP) implementation, a series of
initiatives were planned to bring comprehensive reform in school education in the country.
Improving quality of education is the central to the SSRP in its development objectives.
Some of the strategies taken to ensure quality education include deﬁning and meeting
the Minimum Enabling Conditions (MECs) in all public schools. MEC mostly explains
physical infrastructure and learning environment in schools. While MECs are necessary
preconditions to enable students learning, but these conditions itself do not trigger the
learning. Therefore, the SRP has prioritized, along with the MECs, learning activities in
early grades.
The SSRP has achieved an integrated and holistic approach to education by introducing
Sector Wide Approach, there remain a few important milestones to be achieved in its quality
drive. A recent review of the SSRP has raised concern over the quality of education, and
in particular whether students are learning to read well-enough in the early grades of basic
education. Some of the studies have clearly stated that learning level in early grade students
in public schools in Nepal is lowest in the region.

A recently published position paper of Save the Children – “Ending the Hidden Exclusion
(2013)” strongly states that, “When a child is out of school it is an obvious injustice and
exclusion, but a million more in-school children suffer because they are not given the
opportunity to learn. There are 130 million children in school who are not learning even the
basics – a shocking ﬁgure masked by the focus in recent decades on getting more children
into classrooms.”
The mid-term review (MTR) and the Joint Annual Review (JAR) Aide Memoire (AM) have
categorically prioritized the need to strive for accelerated progress in student’s learning
achievement. Amidst all of these shocking realities, recommendations and recognitions,
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The Global Monitoring Report (2012) for Education for All (EFA) estimates about 250
million children of primary school age are not in school, have dropped out by grade 4,
or are in school and not learning basic skills like literacy and numeracy – that is almost
40% of the total primary school-aged children globally. The Brookings Institution’s Africa
Learning Barometer estimates that only half of Africa’s nearly 128 million primary school- 139
aged children will both attend school and learn basic skills.

there’s a serious need to focus on students reading competency in early grades.
Signiﬁcance of early grade reading program has been widely discussed and also
implemented in many countries struggling with low level of student achievement in public
schools. However, the program has also experienced unique challenges that are speciﬁc
to the country. In the same token, Nepal’s unique geography, social and cultural diversity
presents challenges in and around areas of its diverse learning needs, cultural differences,
peculiar economic base, and poor learning environment in school and at home.
Current paper therefore highlights on challenges in Nepali schools to implement early
grade reading programs. Moreover, the paper also brings reﬂections on opportunities that
can be utilized to pave the way for implementing early grade reading program effectively.
Challenges
Poor educational infrastructure in schools with almost no libraries and with limited or no
books to promote reading among students is a general characteristic of public schools in
the country. More importantly, most teachers are not trained to teach reading skills and the
instructional design including the curricula has not adequately focused on reading skills.
Consequently, reading has been a low priority in the classrooms.
Some of the obvious challenges in promoting reading in schools can be broadly discussed
under the following sub-titles:
Instructional time and subject teaching: The allocated instructional time for Nepali
language subject is 8 periods a week. A total of 34 periods is taught per week in early
grades (1-3). Altogether six different subjects1are taught – Nepali(8), Science (5), Math
(6), English (5), Creative arts (3), Computer (4) Social Studies (3) in early grades (1-3).
Introduction of different subjects in early grades has created competing demands from
other curricular subjects, especially English and Mathematics, than Nepali. More critical
is instructional practices in schools that treat Nepali language as one of the six subjects.
Thus the importance of reading and language development and in improving learning
achievement in primary grades is buried over the load of subject teaching.
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Language diversity and medium of instruction: The Census report enlists over 123
different mother tongue in Nepal. Students once enroll in schools are required to follow the
instructional medium used in the school. Across the country, Nepali or English is commonly
used as Medium of Instruction (MoI) from grade one. In schools where children in majority
140 are non-Nepali speaking, teachers use local language to explain the meaning. However,
even in schools that have chose Mother Tongue (MT), the MoI is essentially Nepali or
English. MT is often limited as subject teaching.
Recent trend in schools is such that the focus is shifting from MT or Nepali to English.
Community schools where it is said that they have English as medium of instruction, they
use Nepali or MT to explain it to the student. There’s a conﬂict of interest among parent,
school and the existing policy. The policy says, MoI in mother tongue in early grades;
parents’ interest is in English, teacher use Nepali or MT to explain. This situation has

1

Schools can choose different optional subject and can also adjust weightage
to speciﬁc subject, therefore the list of subjects and its weightage given in this
text may vary from school to school.
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result because of serious lack of understanding and skills to use language as medium of
instruction.
Inadequate and inappropriate materials: It would not be imprudent to say many
community schools lack a proper library. Some forms of library exist but only in secondary
schools. Primary schools usually do not have a library except in few schools supported by
external agencies. The concept of supplementary reading materials, extracurricular reading,
and fun-books are a distant reality in many cases. Teaching and learning in community
schools is thus exclusively focused on textbook contents. In this curricular objectives are
translated into textbooks, for which teachers are trained to teach the textbook contents,
and even the examinations are focused heavily on assessing content knowledge. Thus, the
teacher, students and even the parents never felt the need to use materials beyond textbooks.
This is common across the country in almost all community schools.
Since students come from different social and economic background, their level of cognition
is naturally different. Introduction of a single textbook in each subject for students is
therefore inadequate as well as inappropriate as it does not address the needs of graded
content/materials according to level of cognition of the student.
Weak monitoring and instructional support: Lack of school supervision and instructional
support to teaching and learning process has long been raised in different research
documents including MTR of the SSRP. While the RPs and SS are already overburdened in
many different functions, lack of clarity in their roles and functions has buried the primary
concepts and objectives of school supervision and the provision of Resource Center (RC)
and Resource Person (RP).
The quality and capacity of school supervisors and resource persons is another aspect that
has not been thoroughly assessed as there is no systematic and long term investment in
capacity building of SS and RPs.
Teacher Preparation: The training packages including different modules developed
under the Teacher Professional Development (TPD) focused more on meeting curricular
objectives and requirements for a student to graduate in their ﬁnal examination. Since the
curricula didn’t speciﬁcally include reading skills (language skills) as curricular objectives,
teacher’s are never trained to teach reading or for that matter in language teaching. Thus,
there’s a serious lack of key competency – language teaching – in current stock of teachers.

Minimum learning conditions: A commonly observed phenomena in community schools
is that they do not have the basic priotized minimum enabling conditons (PMECs) learning
conditions. Availability of adequate and trained teachers is the most crucial one. Especially,
in the Terai regions crowded classrooms are very common, which leaves teaching and
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Neglected early grades: The whole system including school community, parents and 141
even students look for SLC results as the indicator of success. This tendency has unfairly
hyped SLC and thus both the resources and attention is skewed towards higher grades.
Best classrooms and best teachers are assigned to teach in higher grades. Least conducive
environments is thus common in lower grades. Even helper and ECD facilitators can be
frequently seen managing classes in schools in early grades. As a result, the foundational
skills and basic competencies among students in public schools are mostly lacking.

learning in schools just as ritual. Apart from physical environment, access to reading
materials and extracurricular resources is almost nothing.
Opportunities
Although many challenges are there to address for an effective implementation of Early
Grade Reading Program, there are also a few areas that serves as the opportunity to build
on it. For example:
Expansion of Early Childhood Education and Development (ECED) and Continuous
Assessment System (CAS) programs in schools has created some positive environment
to foster reading and leaning achievement among students. Besides, extensive network of
national and international non-government institutions have already tested reading focused
programs at some level. These organizations, including a few UN agencies, have heavily
supported in developed a strong foundation for early childhood programs in the country.
This experience and expertise is well recognized and can be cost-effectively up-scaled to
cover early grades of primary level.
The Ministry of Education (MOE) has recently draft a two year extension of the SSRP to
match it with the EFA/MDG timeline. The two year extension of the SSRP has focused on
a limited priority activities that should pave the way for a broader and concrete intervention
in education beyond 2015. In this respect, the EGRP is a most viable intervention as it has
gained considerable momentum in Nepal as well as globally.
The NEGRP prepared by Thematic Working Group (TWG) and the Technical Assistance
(Education Sector Advisor) has convinced both the MOE and the Development Partners
(DPs) that improving early grade reading should indeed be the next movement for education
sector in Nepal. Early grade reading program has been included as one of the priority
programs of the SSRP. The MOE/DOE has already acquired a separate budget line for early
grade reading program.
EFA and MDG goals focused in achieving access, equity, and quality in education. Many
developing countries have made signiﬁcant progress in areas of access to education.
However, when it comes to quality and learning, many countries are still very much behind.
Improving reading level among students therefore has been globally recognized as priority
areas in education for now and beyond 2015.
Practice of early grade reading focused program in other countries with similar condition
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142 in Nepal has proved successful in improving learning level among students. A variety of

tools, strategies, and expertise are available which makes implementation of early grade
reading program less expensive, feasible and also provides options to choose to meet
country speciﬁc needs.
The Way Forward
Language. The very ﬁrst consideration in a reading focused programs is about choosing
most effective language to build reading skills. As discussed above, multi-language, multilevel and multi-cultural environment in schools present a major challenge to implement as
early grade reading program in Nepal. Therefore, an early grades reading strategy needs
to explore the best (or the next best, if the best is not feasible) option from the child’s
perspective; from an educational perspective of learning (NEGRP, 2013).
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There’s a need to critically assess emerging trends in the delivery of education, especially
in the use of language as subject vs. medium of instruction. In most cases, language is
taught as a subject and the medium of instruction is either Nepali or English. In practice,
even in schools with predominant language, instruction is given using Nepali as second
language. There are some universally recognized principles for use of languages in primary
education that are based on extensive research and understanding of language learning
processes (NEGRP, 2013):
a.
b.
c.
d.

e.

It is most appropriate to teach literacy to a child in her first language; a language the
child understands well and speaks fluently.
A language that is unfamiliar to children should not be used as a medium of instruction
till they acquire basic proficiency in it.
Literacy skills learnt in one language are easily transferable to another language at
an appropriate time.
One or two years of pre-primary education can help greatly in supporting oral
language development of the child’s MT and introduction of oral second language to
help prepare the child for learning to read from grade 1.
A focus on reading (as a subject) in early grades will give the child a head-start for the
rest of the curriculum in later grades.

With all these deliberations and also in view of the constitutional provisions, there’s a need
to promote MT in early grades. In practice, even in schools with a predominant language
have followed a bi-lingual instruction where contents in textbooks are explained using
both MT and Nepali. Although the choice of language and medium of instruction has been
delegated to school management, it would be effective to promote using MT as a subject
and using MT and Nepali as medium of instruction in early grades.
Curricula and instructional design: Current curriculum is heavily loaded with content
knowledge. It has introduced six subjects that include Nepali, English, Math, Science
and other two subjects in early grades (1-3). Subjects like English, Math and Science are
usually considered most difﬁcult subjects and therefore they draw more resources (teacher
and students’ time) than Nepali.

Current design does not support any speciﬁc hours for teaching reading skills in the
classroom. Altogether, 34 period and six subjects are too heavy for early grade students.
Instead of different subjects, more play and activity based instructional design needs to be
developed and enforced in early grades.
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Curricular focus on subject speciﬁc content has buried knowledge of foundational skills
such as reading, writing and comprehension. Therefore, there’s a need to revisit curricular
focus highlighting on foundational skills. Subject speciﬁc knowledge can be introduced 143
at later grades, for example, from grade four onwards. The objective of early grades
should be clearly delineated as reading, writing and comprehension with increased level
of competencies in higher grades. For this purpose, an integrated curriculum for grades
1-3 should be introduced by maximizing reading focus in early grade and eliminating
subject speciﬁc knowledge as separate teaching and learning requirement. Pre-knowledge
of subject speciﬁc contents can be included in different reading materials.

More focus is needed in peer to peer interaction, participatory classroom, group work,
observation, making reﬂections on observed events, and so forth.
Assessment and supervision: Regular assessment is crucial to monitoring students’
progress. Signiﬁcant improvement is necessary in current practices of CAS. Similarly,
there’s a need to strengthening the capacity of school teachers in student assessment.
Role of school supervisors and resource persons in classroom supervision and instructional
support is minimal and almost ineffective. Improving reading skills in early grade students
requires regular supervision and support in classroom. Thus; the roles and capacity of
school supervisors and resource persons has to be reviewed restructured so that regular
support can be made available to needy schools.
Teacher development: Current teachers are almost un-trained in teaching reading skills in
early grades. Since reading is required in all grades and as there’s no provision of language
teacher, training on reading skills is a must to all teachers in primary schools. A whole
(primary) school teacher training modality appears to be the best approach to teacher
training and development.
Materials development and support: Lack of materials in schools have been strongly
felt in almost all community schools. Reading materials in TM and other language is at its
critical stage in many schools. Most of the materials available in the market and schools are
not properly graded as a result students at different levels of cognitions are forced to read
the same materials. Thus, there’s effectively no learning as the materials are inappropriate.
A huge area of investment is, therefore, development of materials – both curricular as well
as extracurricular reading materials.
Parental support: Role of parents is very much crucial in developing foundational skills
especially in listening and reading skills. Since parents in rural communities are either
illiterate or are not fully aware about early reading skills, there’s a need to include parent
education programs to foster reading at home.
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Our system has never realized parents, either literate or illiterate, can also be good resource
persons to support reading skills in the classroom. Even an illiterate parent can be used as
a story teller in the classroom who can tell stories commonly heard in the community. This
can help improve students listening and comprehension skills. Moreover, children also
feel more comfortable with their parents in the classroom. Thus, there's need to close the
144 distance between parents and schools by making best use of parents' time in the classroom.
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English Teaching in Nepal : Content, Context and
Culture-Based Thought
Chandra Prasad Luitel
Deputy Director (NCED)

Abstract
Nepal has been teaching English from grade one. Teaching English as a foreign language
has become inevitable due to the various purposes; academic, political, and commercial.
Being nobody's mother tongue, it's a foreign language in Nepal. Though language is
culture, there are three terms, content, context and culture vitally inseparable in relation
to teaching language. The paradigm shift of language teaching, especially in ELT, from
grammar-based instruction (GBI) to content-based instruction (CBI) is the existing
need and practice. Widening individuals' mind-set into the diversified field in base of
language element toward science, social studies, education and psychology enlightens
them both in language and content. The content, context and culture need to include so
as to motivate learners.
1. Introduction
English has been taught in Nepal as a foreign language(FL).Nepal is the out circle country
of speaking English. Singapore, India and Hong Kong fall in the same zone. Similarly,
USA, UK, Canada, Australia lie in the inner circle , and Japan ,Taiwan, Korea are in the
extending circle (Lee ,ND ).Lee mentioned these circles as the followings:
a)

Inner circle: In this, there are the following models:
1.
2.
3.
4.
5.
6.
7.
8.

Acculturation model in second language acquisition (SLA)
Intercultural communication model
b) Outer circle: Under this, there are the following phenomenon:
World English Paradigm
Pedagogy of cultural alternative
C) Expanding circle: In this, there are the following phenomenon
Teaching English as international language
Reﬂective approach of cultural learning

Nepalese students need to learn English to speak and academic purposes. In many countries
students are to learn English to speak and to learn other school subjects like math, science,
through the medium of English .(Baker &Westrup,2003)
Language is a means of expression. For the purpose of understanding subject-based
information, the students need to learn native like skills and meanings of cross-subjects
like sociology, science, education, law and psychology. If a student is perfect in speaking
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In the global context, English language (ELT) has been a paradigm shift. In past there
was only grammar-based language instruction(GBI). Teachers of ELT used to teach the 145
sentences "I eat a mango." and change the sentence as "A mango is eaten by me." The plural
of a pen is pens. And to be a sentence there should be at least two constituents like SV as
in the sentence water boils. Here the only focus is on the grammatical items rather than the
content and culture.

and grammatical rules memorization, s/he may be unable to understand actual meaning
of 'afﬁrmative action', 'rule of law', 'gender'. In Nepalese context, CBI has been applied
in the higher education of ELT. It promotes thinking skills. In Europe it is referred to as
content and language integrated learning (CLIL) (Curtain,1995). Curtain says that content
based instruction emphasizes a connection to real life and real world skills. In content
based classes students have more opportunities to use the content knowledge and expertise
they bring to class. They activate their prior knowledge which leads to increase learning
of language and content knowledge. Similarly, Byrnes (2000) has suggested that contentbased instruction provides for cognitive engagement tasks that are intrinsically interesting
and cognitively engaging will lead to more and better opportunities for second language
acquisition.
2. School Level ELT Curricula and CBI
The general objective of out of ﬁve are concerned with enthusiasm, creativity and positive
attitude are as follows (CDC,2064 BS):
1.
2.
3.
4.

5.
6.
7.
8.

To help them develop enthusiasm for reading so that they will be responsive and
knowledgeable readers.
To help them develop their potentialities in writing so that they can be creative writing.
To develop positive attitude towards learning English and build up conﬁdence in using
English.
The ELT curriculum of secondary level (CDC, 2064) has mentioned seven objectives
out of which the following objectives have a clear indication of CBI approach. They
are as follows:
Develop competence in understanding a variety of reading texts.
Develop an ability to use simple reference materials.
Read appreciate and enjoy literary texts.
Develop an awareness of contemporary social values and norms relevant to Nepal.

The above objectives even though they do not mention of CBI of ELT, have indications of
the need to apply it so as to make language interesting and wide in use.

Teacher Education 2071

Language is culture. Culture depends on the social values and norms .The way of rote
memorization is about teaching English rather than teach it. Daque (2009) in the presentation
talks that there is need of active involvement of the learners in learning process. Teachers
146 need to combine content and context by using authentic materials.
Rule memorization is a mechanical phenomenon. It is generalization as well. It does
not stamp structure in the mind of learners. The native-like culture cannot exactly be
interpreted into another culture. However, it can be contextualized in the learners' life like
situation .Byram (1990s) has an integrated for cultural learning in ELT.
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Figure 1

Chart No 1 : Integrated Model for Cultural Learning in ELT

Source: (Byram, 1990)
The above ﬁgure shows that culture and language teaching are closely related. Language
teaching focuses on language skills and the language skills tie up in societal culture.
3. Teaching
Teaching is both art and science. It is an art because teachers must have varieties of arts;
art of speaking, art of reading, art writing which attract and motivate students in one hand
and the teaching follows step by step process on the other hand. Most of the classes are
elite focused. The best performers obtains higher score and the teaching learning focuses
on those only (Luitel,2009). For the purpose of imparting knowledge, skill, and attitude
toward the learners, Avsarala (2000) has presented the following.

Teacher
Well prepared
No communication
barrier

Figure 2
Teaching Process
Message
Taught
(CABS)
Sensitized and receptive
Clear accurate, brief speciﬁc

If teaching follows learning cycle, it will be effective. The content can be blended in the
learning cycle. Thus, learning will be effective and contextualized. The following ﬁgure
has been given by Avsarala ( 2000) gives a glimpse on it.
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Source (Avasarala,2000) 147
As mentioned in the above ﬁgure of teacher needs well preparation, clear and speciﬁc
message sensitized and receptive of learners.

Figure NO.3:Learning Cycle

English, in Nepal is taught for communication. The students need to involve in classroom
practice. As mentioned above ﬁgure ,if teaching could hit on the attitude and make it
positive by the teaching , then students move up to being ,doing and practice. It makes
them habitual in the subject. Being a professional activity, in ELT teachers need to facilitate
students in being learning cycle in speaking English.
Pica (2001) has mentioned the following say on the content-based L2 curricula.
"The versatility of academic content-based L2 curricula in shaping individual approach
to classroom instruction provides further support to the perception that it is an optimal
approach to classroom L2 learning. Academic content-based L2 curricula are fundamental
to many popular approaches to classroom instruction, including those that are implemented
in immersion, sheltered, adjunct, theme -based ,and language for speciﬁc purpose(LSP)
classes and courses( Pica.2001,p.146)."
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As mentioned above citation, content, context and culture can be attached in the teaching
process. The content from social studies, sociology ,science and education may change
attitude of the learners since learners ﬁnd that learning language is meaningful in other
ﬁelds as well.
When teaching begins in classroom, on ELT professional should know that what topic s/he
is going to teach. S/he should keep in the mind that what learning outcomes need to be
assured in the learners at the end of the teaching learning transaction. How can s/he bring
variety in the classroom? What values do the learners comprise ? What content, basically,
do they need in other subjects (cross-subject relations) ? If curriculum designers and
teachers prepare and present ELT material in these regards, the ELT is practical. Teachers
need to plan well. It is said that plan is half done. In making plan the following components
are obligatory in it.ELT requires the following phases of teaching
(a) Motivation (b) Presentation (c) Practice
(d) Production
In the motivation teachers can arouse students' attention toward the topic. Presentation is
teacher's transaction. The transaction should hit students' attitude and content simultaneously.
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In the comparison of business it is the businessman's advertisement, that can attract all the
clients in his/her shop and on the materials s/he advertized. Similarly, the practice is the
real transaction of teachers in which each and every take it wear it and ﬁt it in his/her life
that will be adopted. Teachers should sell all the learners at a time. In the production phase,
teacher's role is to stimulate and students can to produce pieces of language depending on
the established structure. The stamped structure can comprise relevant contents of that the
learners can deﬁne and/or include the terms in ELT situation.
4. Conclusion
Teachers are change agents of classroom practice. They are to read students from different
angles; ability, interest, societal need and education standard. The learning process and
teaching process should match so as to tie up the teaching process with learning process.
The grammatical constituents need to deliver the societal values and beliefs so as make
ELT contextual.
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The Basic Pattern of Lecture Method in EFL Classes
in Nepal
Mahendra Thapa

Abstract
Lecture mode is the most common teaching mode at higher secondary and tertiary levels
because it can be used to deliver the same message to a large audience at once. This article
primarily examines the pattern of lecturing in EFL classes in Nepal based on a classroom
observation and author’s own understanding and experience in the area for a decade in
Nepal. The piece concludes that Nepalese EFL teachers are using traditional lecture as
a teaching method in many respects which follow a common basic pattern: introducing,
explaining, summarizing and note-taking.
Key words
Teaching English, Lecture mode, English as foreign language (EFL), ELT pedagogy,
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Introduction
Many teachers depend on lecturing in Nepalese EFL settings. Though lecturing facilitates
communication with large class enrollments and disseminates a great deal of information
in a relatively short time, it is sharply criticized for placing students in a passive rather than
an active role and discouraging two-way communication or interactive methods such as
discussion, problem-solving. Lecture as a teaching method still remains the predominant
teaching approach in the context of large classes. Giving university lectures in front of 100
to 150 students has become common in Nepalese context. The majority of the large classes
are the classes of compulsory courses in English right from post secondary to master level.
They are certain to create troubles in terms of classroom management, content delivery and
fostering interaction in English language among students. However, large classes matter
differently in different courses. A large English classroom challenges English teachers
primarily in enhancing interaction in various modes if not properly managed. Similarly,
one of the reasons students whose native language is other than English appear to have
difﬁculty understanding and retaining lecture information in English is an inability or lack
of opportunity to engage in communicative interaction with the second/foreign language
teacher or lecturer (Pica, Young, & Doughty, 1987). Despite many drawbacks of lecturing,
150 it is still remained as a major teaching method of language learning and teaching in many
parts of the world.
Use of lecture mode in EFL classes
The lecture has its roots deep in history. It is reasonable to suppose that as soon as human
being developed language he or she began to pass on his knowledge to the young by telling;
this developed into preaching and became tied to the priestly role in early societies. In the
classic societies the lecture became formalized as the art of rhetoric and of oratory under
such greats as Aristotle and Cicero who gave us the idea that the perfect orator is the perfect
man. From that time on lecturing became an integral part of the scholastic process. With
the growth of universities from the thirteenth and fourteenth centuries the formal lecture
came into its own (Sutherland, 1976). Throughout much of history, it has been too easily
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turned from a means of conveying, interpreting, and inspiring with the thinking, teachings
and the diffusion of knowledge via handwritten lecture notes was an essential element of
academic life.
A lecture mode is the most common teaching mode in higher education because it provides
human contact and it has a few advantages (Jordan, 1997). Lecture is a teaching method
where an instructor is the central focus of information transfer. Typically, an instructor will
stand before a class and present information for the students to learn. Sometimes, they will
write on a board or use an overhead projector to provide visuals for students. Students are
expected to take notes while listening to the lecture. Usually, very little exchange occurs
between the instructor and the students during a lecture (Kelly, 2012). Lectures are probably
the best teaching method in many circumstances and for many students; especially for
communicating conceptual knowledge, and where there is a signiﬁcant knowledge gap
between lecturer and audience. Lectures are that they are essentially a form of spoken
communication which is delivered to an audience by an actually-present and visible person.
It can be said that the main advantage of this mode of teaching is administration because it
is cheap in terms of human resources; one lecture can deliver the same message to a large
audience. It is also easy to arrange as long as the educational institution has space available.
A lecture mode may be used with an English class if the focus is on delivering the content
such as in a literature or a linguistics class. However, it is not likely to be suitable if the
focus of the class is on communication where interaction to enhance language competence
is promoted (Darasawang and Srimavin, 2006). In addition, a lecture mode is difﬁcult for
the teacher to provide feedback to the learners; s/he may be able to give feedback to the
whole group but not individually. If the lecture mode is to be offered in an English class
where communication is emphasized, it can be used when the teacher explains a certain
concept such as introducing new language, context, aids or content, objectives goals or
rationale, clarifying and dealing with students’ problems (Watson Todd, 1997).
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Lecture method is considered to be the one of the oldest and overused teaching method. In
my experience, lectures are particularly appropriate to convey critical information, history,
background, theories, concepts, ideas, principles and laws. Many study shows that lecture
method is useful for large groups as it contains experience which inspires the students
and stimulates thinking to open discussions. Lecture method is often criticized for its
ineffectiveness in making students engaged in various activities and enhancing interaction. 151
Because the lecture method is largely a one-way technology, it is impossible to employ a
variety of sound pedagogical techniques. Most lecture courses are notoriously ineffective in
engaging students. The traditional format neither encourages active participation nor offers
students an opportunity to learn collaboratively from one another (Twigg, 1999, cited in
Jones, 2007). Nevertheless, some properties of the didactic lecture have evidently favoured
its preservation: it is quantitatively efﬁcient and ﬂexible, in that an audience of 5 to 500
or more students can be presented with the same material simultaneously; it affords the
lecturer substantial control over the content and delivery of the material; and according to
some research it is as effective as other teaching methods in transmitting information (Bligh,
1998, cited in Jones, 2007). Jones (2007) perceives that the strength of the lecture lies in
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its immediacy and presence. Further he suggests that its future survival and evolution must
exploit this powerful asset to enhance student learning through engagement and interaction.
Though lectures are much criticized as a teaching method, majority of universities courses
rely on this method. Lecturing is mainly a one-way method of communication that does
not involve signiﬁcant audience participation; nevertheless it has survived in academia as a
quick, cheap and efﬁcient way of introducing large numbers of students to a particular ﬁeld
of study. This researcher believes that lecturing can be made effective by enhancing with
discussions in two-way or more. Sullivan (1996) mentions that effective lecture involves
teacher-student interaction, two-way communication, teacher-student questions, shared
responsibility for active learning, small group problem solving activities, limited note
taking, variety of supporting media and so on.
Most teachers conventionally use lecture mode in EFL classroom especially when there
is a large class. In the literature on solutions to the problems of large classes is that the
suggestions are almost entirely presented simply as teaching tips. While the suggested
solutions may be very useful for teachers faced with large classes, there is an almost complete
lack of research into their effectiveness. They therefore remain tentative suggestions rather
than being proven techniques (Watson Todd, 2006). Future attempts need to explore the
effectiveness of strategies for large class teaching through practitioner research (Shamim,
2010). Therefore, more active teaching approaches may address some of the problems that
are being encountered in such classes. Despite under attack from diverse quarters, this is
very interesting that many teachers favour lecture mode in higher education. Even in the
context of Nepal, most school and university EFL teachers rely on lecture mode when there
are a large number of students though they ﬁnd numerous hindrances of lecturing.
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Reﬂection on lecturing
I have been working with a group of students of 100 to 150 every year at 12th grade on a
course ‘The Heritage of Words’ which is a selection of reading texts under eight different
headings. The selection is to assist students acquire sensitivity and involvement in the
act of reading, and look at both the abstract and tangible aspect of life with insight and
understanding. This is a compulsory course; I have to teach to this large group of students in
a hall where the students attend from different streams such as from commerce, humanities
and education. I usually start the lesson with some sort of background knowledge of the
152 theme. But it hasn’t always been interesting to them if I started the lesson talking directly
to this large group. However when I wrote the same thing on board for 1 or 2 minutes,
the classroom pay attention and get ready for interaction. In most lesson I make list of
new vocabulary on board and make them copy at the beginning. Then I read the lesson
and interpret it in simpler expressions. I don’t know how easier it is for them. They nod
their heads and seemed to be attentive to me when I sometimes make translation in Nepali
language. I never found them paying attention on my lecture for more than ﬁve minutes. If I
notice they loose their attention to me, I often interact with them, most probably relating the
text with their real life situation. They responded nothing in English except ‘yes’ or ‘no’.
But they freely express their views in Nepali language. Again I start lecturing. I don’t use
group work except pair work with worksheets in some lessons. I asked questions in whole
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groups. At the end of the lesson I set the home task for them they are often the short and
long questions they have to submit next day. I do not forget to mention that they are very
important questions for ﬁnal examination. When I ﬁnish giving lecture and there are a few
more minutes, I make them note down the summary or central idea of the poems, stories
and other reading text. I know I have missed very important aspects of language teaching
that is interaction. There is not enough opportunity to interact for all students in English.
Therefore the way I deliver lecture with the help of note taking and whole group question
answer, is easier for me to handle the class.
One Classroom observation
Suresh has been teaching English at post secondary level for seventeen years in Nepal. He
is a M. A. in English literature and B. Ed. in English language education. He has attended
a number of training events organized by different institutions. Currently he is in his 17th
year of teaching English at post secondary level. He has been working with a large group
of students for a decade.
Suresh is in the stage of summarizing the essay ‘Look at the Tea Cup’ at 11the grade. He
greets the students and reminds them about the previous lecture in a minute. He writes
some comprehension type of questions on board and students starts murmuring at the back.
Almost all students were writing. Then he starts explaining something about ‘mother’.
There is a long silence for ﬁve to ten minutes. He draws a diagram on ‘brain storm map’
and students copies the diagram. Again he describes the map. He gives examples of
‘Mahabharat’ and some others related to the lesson. Students listen to him; some of them
are looking onto the pages of book. He continuously explains the over the topic. After 30
minutes he asked them whether they understand. A few students quickly respond that they
understood. Then he asks them to write down some questions and answers. He writes four
questions followed by their answers on board. He is using his notebook while writing. He
spends around 25-28 minutes in this note making. Students note them down in silence.
While writing he pronounces the sentence correctly with slow pace and spells the words
where necessary. As the time of the lesson is over and he states that he would deal remaining
questions the next day.

The lesson stages

Teachers

Initial/opening of
lecture

Middle of the
lecturing
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Ending
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Impression on lesson
I found that Suresh immediately entered into the lesson at the beginning. He tried his
best to pronounce the words correctly at slow pace so that students can imitate. There 153
was no interaction at all except some ‘yes/no’ type of responses. He used English only in
the classroom. No translation. Some students did not have books and teacher did not pay
individual attention. He used whiteboard properly but he rarely turned to the students while
writing. Some students seemed to have been in trouble to note down, may be it’s because
of his handwriting and lowering whiteboard. He never made fun in the classroom. The
classroom setting seemed to be more formal and mechanical.

The author

Greeting and
giving background
information (in
spoken and written
form)

Duration (in
5
minutes
Suresh
Greeting and
introducing the
topic followed by
long silence for ten
minutes
Duration
1

Lecturing with short
chatting, pair work,
whole group question

35
Explaining with the
help of diagram, note
and examples
30

Summarizing,
Note making,
home assignment
and reminding for
exam
20
Note making (it
takes long time)
and sudden ending
25-28 minute

Discussion
Though there is not a common consensus on the effectiveness of lecture method, it is still
prevalent many part of the world. Some ELT practitioners do no accept it as a method
or approach; they claim that it is merely a technique. These three classroom observation
shows that EFL teachers are using traditional lecture with some slight changes on it. The
lesson structure of lecture mode seems to be as follow;

Teacher spends more time in describing, explaining and giving examples. It shows that
they rarely engage students for interaction. I attempt to analysize classroom procedures,
strengths and weaknesses of lecture mode.
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Classroom procedures: Most of the English teachers generally follow following classroom
154 procedures.
Preparing and planning lecture. (Preparation)
Generating an outline and delivering lecture (Presentation)
Choosing examples (Exemplifying)
Using gestures and making eye contact (Body language)
Whole group question answer (Whole group interaction)
Rewarding students’ response and answering (Giving short feedback)
Reviewing and repeating the important points (Summarizing)
Making students write down (Note making/taking)
Major strengths:
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The lectures allow the teachers to determine precisely the aims, content, organization,
pace, and direction of delivering lecture.
It is economical and teachers stay in ‘comfort zone’.
Lecture method disseminates a great deal of information in a relatively short time.
Some students depend upon the structure provided by highly teacher-centered methods.
Lecture method facilitates communication in courses with large class enrollments.
Students seem to feel relaxed in these lessons.
Major weaknesses:
Lecture method also places students in a passive rather than an active role which
hinders language learning.
It encourages one-way communication and does not enhance learner centred activities.
Lecturer are not aware of student problems and student understanding of content.
It does not allow interactive methods such as discussion, problem-solving sessions
Teacher need to to have or to learn effective writing, speaking and modeling skills.
Conclusion
There are many similarities in all lectures. Lecture mode is mostly used in large classes.
In Nepalese context many teacher rely on lecturing but lecture as a teaching method often
exclude the interaction and involvement of students in leaning English language in the
classroom. Theoretically, in the true lecture, little or no active student participation is
involved. In practice over the period of time of course we have much variation in how
closely this format is adheredto. There is a varying degree on use of the boards, other
teaching aids and question and answer sessions, but all of these variants involve the lecturer
asthe primary agent in the instruction. Thus the lecture is distinct from the other major
recognized methods of instruction.

References
Darasawang, P. and Srimavin, W. (2006). Using a lecture and tutorial approach in teaching
large classes. KMUTT Journal of Language Education. Vol. 9, Special Issue:
Large Classes, pp.41-49. Hayes, U. (1997). Helping teachers to cope with large
classes. ELT Journal, S 1, 31-38.
Jones, S. E. (2007). Reﬂections on the lecture: outmoded medium or instrument of

lzIfs lzIff @)&!

Teacher Education 2071
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Educational Wastage at Primary Education in Nepal
: Some Major Ways to address them
Prof. Dr. Bhupendra Hada

Abstract
The article entitled, “Problems of Educational Wastage at Primary Education System
in Nepal; Some Major Ways to address them “presents the meaning of educational
wastage of the education system. Promotion, repetition and dropout are the prominent
indicators of internal efficiency of the education system. Students’ high repetition and
high dropouts are the burden for any nation, rich or poor. They are the stumbling block
for every nation. These are the great loss of investment of government in the field of
education. These loses are harmful for the educational system in the country.
The article presents the parents’ influential role for creating children’s education. Parents
can motivate and encourage their children to go to school for their future career, because
they are one of the key aspects of progress of their children. Promotion, repetition and
dropout rates of primary education in 2011–012, are presented as the major indicators
of internal efficiency and contributing factors to wastage in education. Some major ways
are suggested to reduce the increasing repetition and dropout rates of students, because
they are the main barriers of any nation, rich or poor, Decreasing promotion rates of boy
and girl students are the burden for any developing country like ours. Hence , increase
of promotion rates of students is a concern for any developing country like Nepal.
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Repetation and dropout, are the educational loss, educational discrepancies and
interruptionat primary education system.
The Context
In 1990, a world conference on “Education for All" was held at Jomtien city of Thailand,
which has been considered as a matter of human right in the changing context. In fact,
education is needed for the formation of civilized society. It is known that to- day's children
are tomorrow's pillars of nation. It is parents' accountability to make them capable, efﬁcient
and skill oriented by providing appropriate education. After completing education, they
fulﬁll wills of nation in every ﬁeld. But, in developing country like ours, parents do not send
their wards to school because of economic, social, family and environmental conditions.
More speciﬁcally, students' high repetition and dropouts are the burden for any nation 157
and both are stumbling block for every nation. These are the great loss of investment of
government in the ﬁeld of education. These losses are harmful for the educational system
in the country, because they decrease internal efﬁciency of school system. Many children
are bound to repeat in the same grade or dropout, for many reasons such as poor economic
conditions, low family status, lack of geographical and transport facilities in the remote
area schools. Thus, it is more challenging issue in how to keep children engaged in study
up to primary level (Grade I- V).
It is collective responsibility of all to achieve satisfactory output/results from investment
made in education. Hence, one of the major challenging issues seen in the ﬁeld of education
is educational wastage. Indeed, this problem is seen more at the primary level of education.
Educational suggests that consists of dropouts, repeaters (Poudel, 1997: 12–13). The
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implication of such wastage reﬂects the poor internal efﬁciency of a school.
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Meaning of Wastage in Education
The investment of nation in education, if wasted without achievement of target, is called
the educational wastage. In this reference, failure in examination from time to time, grade
repetition and dropout are considered to be the wastage in education. They are the huge
educational wastage of nation, rich or poor.
Despite heavy investment in education, the outcome is not seen satisfactory as expected
by the nation. Nepalese students of three ecological regions i.e. Mountain Hill, Terai have
different backgrounds, different culture, religion, caste and circumstances. In this vein,
children are facing tremendous problems especially in rural and remote areas of developing
countries like Nepal.
In connection to this, different studies and reports have corroborated that to complete
primary level education, it takes 9- 12 years of schooling with the investment of Rs. 11510
for a student (1995/96). From this, we can conclude that the investment made by the
government in the primary education seems not fruitful, productive and useful (CERID,
1999: 79 - 89).
Research reports and studies have shown that a large section of people are adamant,
economically feeble and ignorant of value of education. In this perspective, parents hesitate
to send their children to school, because of their economic constraints; children are also
aupair (i.e. they are bound to work at others’ home for their livelihood) and they are in
miserable condition.
In such condition, due to economic and ﬁnancial problems, parents use their children for
their additional income and for the care of their younger siblings at the time of their absence
at school. Consequently, number of students will be decreased. In order to focus the attention
of students on their study, teachers should have to play pivotal and dynamic role. Hence,
teachers can motivate them toward their students and engage them to do homework at
home. In this scenario, teachers’ efﬁciency is a must to help reduce the educational wastage
in primary education, such as dropout, repetition and absenteeism. The Table 1 and Figure
– 1 below show the promotion, repetition and dropout rates in 2011-012, which can also be
indicators of internal efﬁciency of primary level education system in Nepal.
They also show Grade wise ﬂow rate of students from school year 2011 – 012 to 2012
– 013 for primary grades. Those ﬂow rates present the evaluation of internal efﬁciencies
158 of the students as well as the overall effectiveness of the inputs provided. These ﬁgures
illustrate that total students enrolled in the school year 2011–012 in Grade –1, 72..5 % were
promoted to Grade two – 19.9% repeated the same Grade in the current school year and 7.6
% dropped out from the school education system.
On the other hand, altogether 27..5 % of the total enrolled students in Grade One of last
school year could not continue in Grade Two. Although the promotion rate has improved
as compared to the previous school year, it still demonstrates a huge wastage of the inputs
provided. However, the promotion rates for upper grades (Grades 2 to 5) are better than
for Grade One. It is also indicated that the promotion rates for girls, as compared to that of
boys, are slightly better in all grades. This trend has been continued since the school year
2007. The average survival rate to Grade 5 is 84.1 with 85.0 for girls and 83.0 for boys.
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This reveals higher than the previous school year (82.8), while the co-efﬁcient of internal
efﬁciency is 76.6 percent (compared to 75.2 %) of the previous school year) of this 77.1
is for girls and 76.6 for boys. Likewise, the cohort graduation rate at primary level is 75.0
% (compared to 73.6 % of the previous school year )with 76.0 %) for girls and 74.5 % for
boys, which suggests that out of 100 new students enrolled in Grade One in the school year
2007-08, altogether 75. % of the students successfully completed the primary level in the
school year 2011- 012)
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Table 1: Promotion, repetition and dropout rates at primary level education in 2011-012.
In percentage
PRD
Grade 1 Grade 2 Grade 3 Grade 4 Grade 5 Total
of
Grades 1-5
Promotion
72.5
87.8
89.4
89.4
88.7
84.2
Repetition
19.9
7.9
7.1
7.1
5.3
10.6
Dropout
7.6
4.3
3.5
3.5
6.0
5.2
Total Survival Rate to
84.1
Grades
Co efﬁcient of internal 76.6
efﬁciency
Cohort
Graduation
75.0
Rates
Promotion
71.9
87.6
89..2
89.3
88.5
83.9
Repetition
20.0
7.8
7.2
7.2
5.3
10.6
Dropout
8.1
4..6
3.6
3..5
6..2
5.5
Boys Survival Rate to
83.0
Grades
Co efﬁcient of internal 76.6
efﬁciency
Cohort
Graduation
74.5
Rates
Promotion
73.1
88.1
89.6
89.4
88.9
84.5
Repetition
19.7
7.9
7..0
7.1
5.2
10.5
Dropout
7.2
4.0
3.4
3.5
5.9
5.0
Girls Survival Rate to
85.0
Grades
159
Co efﬁcient of internal 77.1
efﬁciency
76..0
Cohort
Graduation
Rates
(Source: DOE, Flash 1 Report,2012- 013)
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Fig. 1:Promotion, Repetition and Dropout Rates at Primary Level
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In nutshell, the above Table –1and Figure 1 reveals that girl’s promotion rates of Grade
1-5 are increasing higher than the boy’s promotion rate. On the other hand, girl’s repetition
rates and dropout rates are also slightly decreasing boy’s compared to that of repetition and
dropout rates. It indicates that boy students are behind the girl students in their promotion,
repetition and dropout rates.
Similarly, Table 1 and Figure – 1 show the survival rate to Grade 5 boys as being 83.0
% and 85.0% for girl students. It indicates the girl students are ahead of boy students in
survival rate.
Likewise, boys’coefﬁcient of internal efﬁciency is 76.6 % and 77.1 % for girl students,
which shows boy students are behind the girl students.
The Cohort Graduation Rates of boy students in the year 2012-013 was 74.5% against
that of girl students which was 76,0% in the same year, indicates the boy students are also
behind the girl students in the question of Cohort Graduation Rates. This is an encouraging
trend of a developing country like ours.
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Present Situation of Children in Nepal
School is regarded as a holy place, a symbol of social civilization.In this way, primary
160 school is the place where 6 –10 year old children get formal education. Primary school
going children come from different cultural and economic settings. They belong to different
castes/ethnicities and religious/language communities. In Nepal, children are facing several
problems related to topography and transport. For various reasons, including this, students
dropout and repeat the same grade. This is not an easy task to stop. Hence, teachers and
community people should make the parents aware to send their children to school. They
should have to provide different incentives and making environment students friendly come
to school. In the same way, most of the parents in remote areas do not send their wards
to school because they are unaware and unconscious about the value and signiﬁcance of
education. They send their children to earn for the family. Their argument is that if the
child goes to school the family income level will slide down. Because of their poor family
economy, parents are in busy meeting their basic needs, such as food, shelter and clothing.
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In this scenario, they are compelled to engage their children in household works, e.g. take
care of siblings and animal grazing (CERID, 1988).
Nepal is one of the poor countries. So, to meet both ends and means people are forced
to labor. Unless and until the problems of poverty, unemployment, illiteracy are solved,
educational loss will continue.
In addition, many children from poor families cannot afford to buy the basic materials
they need for school and are in no case convinced that education will be of use to them. A
most discouraging aspect of the whole situation is that a large proportion of those children
who manage to complete their primary schooling are not up to much in terms of learning
achievement at the end of ﬁve years (UNICEF, 1998).
The school hour is only at the day time. The grown-- up children, who are supposed to help
their parents may feel uneasy to go to school. In the months of June–July and November–
December, the students don’t seem to go to school (CERID, 1999). To solve this problem,
sponsoring of morning or evening classes will be better for their study. From this, wastage
in education can be reduced to minimum.
The illiteracy rate of Nepal is higher in the castes, such as Damai, Kami, Sarki, Limbu,
Magar, Gurung, Chepang, Praja , and Raute; they have their own native languages. So,
they feel difﬁculty to study standard Nepali language. And hence, many students are forced
to leave the school. If the medium of instruction is made into the native language for them,
educational loss can be reduced.
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Parents’ Role in Children’s Education
Parents are one of the key aspects of the progress of their children. In this context, parents
are regarded as the children’s ﬁrst and inﬂuential teachers, because children spend more
time at home than at school, and the parents wield a very strong inﬂuence over their learning.
Several studies support that the home is regarded as the child’s ﬁrst school; it inﬂuences
as well as contributes greatly to a child in s/ her studies. Hence, it is very important that
congenial environment at home be created that can help a child to learn and can make
him/her inquisitive to explore the world’s learning and knowledge. Likewise, a child can
make more progress and that also in the right direction, if s/he gets all possible assistance
in her/his study from home. Thus, there is a strong case for sensitizing the parents also
to the need for assuming their role in supporting children’s education at home (Malakar,
1989- 90: 143 –144).
161
Similarly, Malakar (1989–90 : 142–143) further states that the teaching techniques, the
materials, the teaching time alloted to each pupil, and the parental level of awareness and
their active involvement in child’s teaching – learning at home are other equally important
factors. The supply or the facility of having access to a large number of reference books and
other instructional materials is yet another factor that exert a great deal of inﬂuence on the
child’s cognitive development and academic attainments. All these factors play their part in
motivating or de- motivating the child to learn.
Likewise, children are more likely to attend schools regularly while their parents provide
the kind of support that is needed to be regular in schools. They have to encourage and
motivate children to attend schools. Families, which are involved in their children’s
schooling, tend to support children with their homework (Hada, 2004:153).
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Lack of general awareness is also one of the strong factors in causing educational wastage
in education. Poverty, on one hand, and illiteracy on the other hand, make the parents hardly
aware of the importance of sending their children to school. Even, if the children are enrolled
in the school, because of the provision of free primary education and free distribution of
textbooks at least in the initial grades, the parents do not show any seriousness in having
their children to go to school on a regular basis. Hence, such attitudes of parents results in
school absenteeism, lack of punctuality, interruption in class attendance, and in most cases,
eventual dropout (CERID, 1988: 33). Thus, parents can play very sensitive role for the
future career of their children.
In connection to this, Mehta (1995:29) stressed the socio- economic system, which
generates and perpetuates poverty as the most inhibiting factor in the universalization of
education. It is futile to talk of parental and children’s apathy towards education in isolation
of certain important socio- economic variables, which really cause such an apathy. The
same is true of parental fears and security as well as for the need of children to start work
at on early period of life. A study has found that children withdraw from school so that they
could do domestic and/or some other ‘gainful’ works. The apparent “causes” are therefore,
not the real causes of school dropout. These can be understood only in a proper conceptual
perspective. Hence, parents can play creative role to send their children to school.
For instance, Winters(1993) has viewed that positive neutral patterns in the children’s
education is one of the eight critical parenting skills. He further stated that every society
ought to educate and care of their own children so as to make them ﬁt for the society.
In this vein, parents can help their children to do their homework, talk with them about
schoolwork and take part in class teaching or assisting responsibilities (Lyons, Robbins and
Smith, 1982, cited in Bista, 2003:146).
In this, regard, parental involvement in education seems to be more an important inﬂuence,
school environment and the inﬂuence of peers (Tripathi, 2010). The beneﬁts of parental
involvement in children’s education have long been recognized. Parents play a crucial role
in inﬂuencing the aspirations and achievements of their children.
Several studies and research reports have shown that most of the parents of urban area are
better educated than the parents of rural areas of Nepal. Therefore, they play the role of
a teacher for their children. Monitoring, school tutoring, effective use of time to study at
home, creating positive environment, providing material facilities, participating in decision
162 making committees, discussing with the teachers the progress and problems of children
are the aspects that may be incorporated within level of parental involvement. Hence,
educational wastage can be redcued to minimum through parental involvement.
In this scenario, Panda (2001:21) argued that parental involvement refers to the interest
shown by parents in the studies of their children at home exhibiting positive attitude toward
school and education, performing activities which are co-operating in promoting students’
achievement, academic, non - academic and exuding genuine willingness to participate in
the activities sponsored by school.
In this vein, students value their education, when they see the interest shown by their
parents. From the above information, it can be concluded that parents ‘inﬂuential role in
educating their children is a must as they can motivate and encourage doing homework and
playing sensitive role to reduce educational wastage in primary education system in the
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changing perspectives of Nepal.
Factors Contributing to Wastage in Education
National studies have pointed out many causes and factors, both internal and external related
to educational wastage in the country. Non –enrolment, absenteeism, repetition, dropout,
low achievement and insufﬁcient utilization of resources for education are some of the key
factors contributing to the educational wastage in the country’s school education system.
For example, China’s deﬁnition of external factors include levels of socio – economic
development, cultural traditions and values, geographical conditions, family background
and socio-economic status etc. Similarly, the internal factors include the philosophy of
education, material conditions, pattern and distribution of schools, teaching force, teaching
materials and methods and so on.
The wastage in this study is also reduce to high repetition and high dropout, parents’
ignorance of value of education, unfavorable teaching learning environment, teachers
failure to use the methods and techniques learnt in the training period.
Similarly, low enrolment, large majority of students lacking interest in learning and
parents’ poor attention toward their children’s study are the other noticeable causal factors
contributing to educational wastage in primary education system in Nepal.
Likewise, overwhelming majority (80 % and above) of children from poor families cannot
afford to buy the basic materials they need for school and are in no case convinced that
education will be of any use to them. A most discouraging aspect of the whole situation is
that a large proportion of those children who manage to complete their primary schooling
are not up to much in terms of learning achievement at the end of ﬁve years (UNICEF,
1998).
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Political turbulence is elusive in Nepal. Differences and vested interests of the political
parties and the government have badly affected the well functioning of the education system
of Nepal. The primary schools have not remained untouched by political turbulence. Strikes,
Nepal close, valley close, black out, torch rallies and other various forms of disruptive
demonstrations have negated the efﬁciency of teaching learning situation of the primary
schools (Hada, 2008: 180).
Major Ways and future direction to Reduce Wastage in Education
Many problems affect the educational wastage in our country, Nepal. In this scenario,
poverty
163
and illiteracy are the major barriers/ enemy of educational wastage. Hence, Following are
the some major ways to reduce the educational wastage are outlined as following :
 Physical facilities affect the teaching – learning situation in school. Primary schools are
government oriented; because of lack of physical facilities, teaching learning situation
will not be effective and meaningful. In order to reduce the wastage in education,
school should well manage the physical facilities for the amelioration of teaching
learning environment. In connection to this, local resources, such as no cost and low
cost materials are also to be mobilized for effectiveness of learning environment.
 It is an absurdity in the society, that sons and daughters are looked from different angles.
Daughters are regarded as a tool that must be handed one to somebody in the future.
So, parents are not ready to pay a large amount to send their daughters to expensive
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schools. The daughters are sent to the kitchen and other household works, whereas the
sons are free. It is also one of the major issues behind dropout and repetition.
Though it is said public primary schools are free of cost, the parents are compelled to
pay extra fees, such as admission fee, examination fee, library fee, maintenance fee etc.
The poor parents are unable to pay all the fees and eventually, the students’ dropout. It
has been a burning issue facing public primary schools. Hence, the government should
adopt the policy strictly for the school. This will also enhance to reduce educational
wastage to minimum.
The incidence of students’ absence in class is high, because of geographic and transport
difﬁculties. On the other hand, due to ﬂooded rivers and streams, small children cannot
go to school in the rainy season. The major problem of rural and remote areas of Nepal
is the lack of roads. Hence, Nepal government should pay serious attention in this
regard to reduce the educational wastage in primary education (Hada, 2010: 41).
Supervision is essential and indispensable to enhance effective and meaningful
teaching learning situation. But in the context of Nepal, supervisors do not seem to
supervise and give suggestions to the teachers. As a result, the effective and meaningful
teaching learning environment can’t be expected. And in turn, it increases educational
wastages. In order to reduce it, to increase the percentage of literacy and to standardize
the education, supervision is vital and indispensable Monitoring and supervision from
time to time from supervisors give the good results to improve students’ teaching in
the school education system. Hence, supervisors play the dynamic and commendable
role to provide right directions to make classroom teaching effective and meaningful
as well.
Teacher plays a signiﬁcant and pivotal role in the education system. But in the remote
areas of Nepal, there is the scarcity of trained and qualiﬁed teachers. The efﬁcient
teachers prefer to teach in the cities. If the educational standard does not go in perfect
harmony with developmental process of the world, the products of education will
be unable to face the complex situations (Uprety, 1997: 03). So, providing special
incentives, the efﬁcient teachers are to be motivated to the remote areas.
In the remote areas of Nepal, the books, other supporting documents and materials
don’t seem to reach on time. As a result, students lose interest in the study and may
leave the school. To overcome this problem, the government should be conscious on
time.
Parents can do many things at home to help their children do well in schools. They do
this through their daily conversation, household routines, attention to school matters,
and affectionate concern for their children’s progress.
Parents should frequently visit the school where their children study and contact
the head teacher or concerned teacher. This will help them keep on good track their
children’s condition.
The home environment should be healthy and clean, and if possible, a separate queit
corner should be provided for the children to study at home (Malakar, 1989: 150-151).
Distributing free textbooks, school dress and nutrition at interval will also encourage
and motivate the parents to send their children in school and deﬁnitely educational loss
can be reduced to minimum and enrolment of boy and girl students can be increased.
Provision of incentives, scholarships and other facilities such as for the poor, Dalit and
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Janajati.students, hostel facilities for poor and bonaﬁde and deserving students will
help their study.
Concluding Remarks
Home- school communication is a key to children’s academic success. There must be free
ﬂow of information between school and parents with all the activities. In this context,
school must provide information on their children’s learning or behavior to all the parents.
When the problems arise in school or classroom, teachers should also involve parents in
solving these problems through discussions and interactions with the parents. For example,
some schools bring out bulletins or newsletter to inform parents about school activities.
These formal means of communication are conducive to motivate the parents to send their
children to school. From this educational wastage can be reduced to minimum.
It is known to all that Basic and Primary Education Project (BPEP) has conducted many
awareness programs in resource centers and districts. In addition, we can acivise School
Management Committee (SMC), operate students’ interaction programs, aid poor and
intelligent students, do punctual teaching, provide students’ report to the parents from time
to time and operate attractive public awareness programs regularly.
The behavior of teachers and parents to the students should be moulded and friendly.
Because of teachers’ polite behavior, the students are motivated and or prohibited to go to
school. If this situation is created continuously, it is certain that educational wastage can
be reduced.
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Abstract
Role of educational system in the process of growth and persistent advancement of country
is accepted by everybody and education is regarded as a main base of advancement and
progress. The outcome of this growth is changing the educational system into learners’
organizations. The most observable and effective character in education is the thinking
element. Growth and abstract advancement in educations are the most important
characteristics of the present societies. This phenomenon, especially in recent decades,
has becomes an important and sensitive issue in developing countries. The thinking
and acquiring new information and the method of thinking and learning are the most
important characteristics of human being and from other perspective, in new approaches;
the great attention has been paid to teaching and learning as well. For acquiring this
goal, paying attention to critical thinking is one of the fundamental phenomena and
dimensions. This article first surveyed the critical thinking in emphasis on the benefits
of thinking than presented a framework for its implementation in Nepalese educational
system.
Keywords: science production, education system, critical thinking, cultural advancement,
mental development.
Introduction
In those education systems that don't pay great attention to critical thinking, the ultimate
production is noncreative and narrow-minded students. These students may cause many
obstacles on the way of spiritual and material progress. Nepalese education system always
tries to accumulate the learner's mind with data and information instead of creating
thoughtful individuals. This process is totally similar to a computer with the task of storing
information. Critical thinking is of the most effective methods in transferring thought. The
cultural advancement is the result of critical thinking. Let's not forget it’s only education
that causes human beings to leave narrow-mindedness behind and invariably to accept
deep understanding and free choices. The education, itself, enhances the ability of human
being for a higher understanding of the cases around. Those countries that understood the
importance of critical thinking with a complex planning have provided the basement for 167
its expansion, as they know, paying attention to the education of critical thinking will
guaranty the progress of their countries from the economic, political, social, and….matters.
Concept of Critical Thinking
One of the problems and barriers in training of critical thinking is the lack of a deﬁnition
that can be agreeable to public in this ﬁeld. It has been deﬁned critical thinking as an
ability to recognize and regulate the matters, employing deductive and inductive reasoning,
ability to extract the obtained information of different resources, supporting the individuals'
reasonable conclusion and ability to distinct between realities and beliefs (Glasman et al.,
1984). Others freely have limited critical thinking to a high level thought like "reinforcement
and continuity of cognitive activities for solving a complex problem" (Wisconsin center for
educational research news, 1985).
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Ennis believes that thought is critical only when a thinker exactly attempts to analyze
subjects and to follow valuable evidences, and ﬁnally to reach to an intellectual judgment
and good results. He considers the goal of critical thinking as educating human beings as
the creature that is far from personal spites and, in contrast, is subtle and explicit (Ennis,
1985).
Lipman, in his new pattern, surveyed high level thinking in mind. High level thinking is
thinking that has two characteristics: (1) Critical characteristic, (2) Creative characteristic.
Critical thinking in essence is cognitive and process into the basis of criteria. But creative
thinking is for values, and directs to meaning (Lipman, 1991). In the view of Johnson,
generalizability is the ﬁnal aim of education, and this goal exists out of class and is obtained
via critical thinking and by social interaction (Johnson, 1995).
Review of Related Literature
Critical thinking is a necessary skill in promoting the students' thoughts. Critical thinking
is one of the new models in education system. This model pays special attention to
the development of individual and social features of people so that mental power and
social responsibilities will be fostered among the learners. The ﬁnal goal of education is
generalization which is achieved through critical thinking and social interactions, out of
classrooms (Johnson, 1995, p.38). This form of thinking helps a person to think deeply
about the issues and criticize education system through true comprehension of the current
issues. The learners' discussion is based on thinking and the learners understand the subject
by thinking, and analyze the problems presented to them through asking suitable questions
(Girle, 1991).
Dewey believes that schools should be based on people cooperation and its result should be
training citizens (Haynes, 2002). In critical thinking strategy, the creation of thoughts, their
expression and putting them to practice are emphasized as fundamental characteristics of
judgment. Critical thinking is important in both individual and social aspects.
The societies which believe in democracy as a social philosophy which determines the
behavior of their people provide an opportunity for selection and logical decision making
for them. The systems which also believe in educational democracy respect the decision
making power of people for their citizenship life. Critical thinking is the way and model
of people’s looking at the importance and use of thought in their life (Duchscher, 1999).
Overloading students' minds with materials and handwritten texts is not so important today,
but rather the learning process and the learners' activities during the training period are
168 fundamental in educational democracy.
The main purpose of education is to produce thoughtful people and the ﬁnal result of
education must be the contemplative mind. Critical thinking is a controllable and purposeful
judgment which pays logical attention to proofs, ﬁelds, concepts, methods and criteria
(Harkreder, 2000). The ﬁnal product of the education system which does not pay attention
to this issue is a non- creative person, and it is considered to be a serious problem in the
material and spiritual development of the country.
Advantages of Critical Thinking
Critical thinking has many advantages and can be helpful in individual growing in different
ﬁeld that will be investigated as following:
1. Critical thinking and moral development
With acceptance of this point that critical thinking is the background of a better, deeper and
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wider cognition, one can easily jump to this conclusion that critical thinking frees human
from blindly following moral rules, and guides us to such a position that comes nearer
to Kant's opinion based on criterion selection and moral rules with freedom and with the
intention of respect to it. Unfortunately, many individuals submit to moral problems, only
with the aim of reaching the proﬁts or escaping from negative charges of moral matters
abandonment, whereas such actions are without moral values. By accepting this view, clear
critical thinking necessite for moral development is more obvious than ever; meanwhile
by teaching it, individuals learn to respect to other ideas, take action to criticism, analyze
and evaluate their opinions and even their owns. Even take a look at all things under the
protection of criticism, don't admit any things without full investigating and assessment.
In this view, if an individual reaches moral rules and goes to it, that action will consist of
better moral value.
2. Critical thinking and social development
Criticism and review of others ideas, are the generator of many positive cultures like: respect
to others' ideas, existence of difference taste and thinking and not receiving reﬂections
absolutely and ….When graduated from high school, the students should be able to do
some homework as the society expects legally. The society even expects them to behave
intellectually and morally, and to follow valuable goals for themselves. These results can
be trained through critical thinking training and should be the basis of curriculum planning.
Peak of critical thinking is reaching the self-evaluation, and real critical thinker is the person
who not only does review other ideas successfully and views in the best way, but also can
embark to criticism, review and construction of his ideas and beliefs in a proper way. It's
obvious that reaching this level of critical thinking requires passage of lower stages based
on criticism of other actions and opinions and this is not easily obtained except under
the protection of social interactions. Interactions, either positive or negative, can provide
a background for individuals' social developments; because when individuals follow allchannel criticism and review of others actions and thought those matters are making a
generator of all-channel development, especially, their social development. It causes them
to learn something and promote their social personalities. Furthermore, when individuals
review other opinions and thoughts, they should transfer this criticism to them because this
action causes the individuals to promote their social development.
3. Critical thinking and cognitive development
Lipman is one of those philosophers that emphasizes on education's cognitive aspect.
He divides the cognitive criteria to four groups: exploratory, reasoning, information 169
organization, and translation, and he believes the judgment and the reasoning power grows
in individuals by the use of these criteria in different conditions (Lipman, 1988).
It is clear that taking the risk is an inevitable part of our daily life, and this matter requires
that the individual evaluates probability of happening future events. Because of noncognitive development as a result of not using the critical thinking, problems, losses and
most unpleasant charges occur in individual life whereas, with training the critical thinking,
we will observe reason of improvement and so destroying at least a part of negative charges
arising for incorrect decision. Indeed, with exploitation of critical thinking formulas and
techniques, pupils learns to promote reasoning power, and calculating power and amount
of probability of a matter, that is arising of individuals' cognitive development. In other
words, with exploitation of critical thinking, individual increase his perceptive and analytic
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power little by little. To become a criticism thinker, a comprehension of logical norms and
merit in development and debates analysis should be obtained. Plans of critical thinking
conform to this interpretation, emphasize on forming creditable deductive arguments and
cognition of wrong reasons and not using them.
4. Critical thinking and science development
Education systems that comprehend the requirement of critical thinking creation are settler
to this problem that science growth and development is possible besides attention to critical
thinking in science centers. Science development works when individuals review problems
with the attention to the mental power and besides this examination can obtain new thoughts
of those. In addition to the critical thinking, pupils consider the matters with more accuracy
and this order prepares a background of science development: and this matter provides
more accuracy background for individuals that are thinkers and clear-sighted, because they
understand this point that their thoughts are to be criticized. Thus, one of critical thinking
opinions is the science development and this matter obtains a background for science
center's improvement and dynamism and at last leads to science production.
5. Critical thinking and mental development
One of the countries retardation factors is inattention to critical culture creation in society.
In retarded societies no attention is paid to the creation of critical thinking in pupils, and
also individuals resist against the other opinions and don’t tolerate them. Paying attention
to the critical thinking makes a background generator for the society mental relaxation and
individuals’ development against other opinions so that, individuals with respect to other
individuals, review their opinions and survey them with tolerance.
Education and Critical Thinking
The use of critical thinking in education began when critical thinking became a synonym
of logic. Dewey mentions judgment and hesitation as the nature and the essence of critical
thinking, and knows it willing to active, permanent and subtle survey of opinion and
knowledge. Critical thinking is the thinking skill, and is the learning tool that trains the
pupils with logic and reason art, and increases their readiness for encountering out of class
positions.
Experts of education and curriculum planning recommend training, manner of reinforcement
and science attitudes instead of science realities' transfer, and pay attention to process
instead of science realities reproduction. They believe that students should pay attention to
the manner of obtaining science realities in place of obtaining science realities (Matthews,
170 1994).
In an enriched educational environment, an individual should investigate freely and
thoughtfully without force. He should unify his/her acquired subjects and walk for
elevation. Unfortunately, most of the schools not only forget such mission, but also walk in
the opposite direction (Macdonald &Wolfson, 1973). If the student is active in the learning
process, and feels he/she needs learning and perceives the relation with the other matters
his understanding becomes permissible and consequently he/she acquires materials deeper.
Dewey knows concentration on occasions and position the only direct way for learning
and teaching methods improvement. He names problematic situation the factor that causes
thought that is conditions that encounter pupils with doubt and vagueness, because till
human beings don't encounter doubt, their thought won't be persuaded to stimulation.
Thoughts test with beliefs evaluation and in other words with a critical look to problems
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lead to a deeper perception and understanding of matter, and whatever is learned by pupils
by the help of experiment and assessment, increase possibility of better learning and better
transmission of learning.
Critical theory emphasizes on human's freedom and autonomy to social development,
historical stages and human's changes. According to critical theory, freedom situations
can't be searched only in individual's education, but it depends on social conditions that
are acquired via political ﬁghting together. According to this deﬁnition, explanatory means
questioning about authority and sovereignty of the society that hasn't any intellectual reason
and explanation and doesn't persist to freedom and maturity as the basic aims of human's
development.
Nepalese education system's emphasis on knowledge transmission and learning is limited
to memorizing materials, because of the formulation of plans, subject- maters, methods of
formulation and educational assessment and etc. The main problem that Nepalese education
system encounters is the goal-centered instead of being process-centered. The contents of
many text-books are presented vaguely. Ambiguity is one of the cultural characteristics of
a society that thought and critical thinking isn't basic in it. When critical thought is well
trained, it leads to doubt, so prepares curiosity and different ideas and statement about
subject; criticism begins with doubt and criticizer tries to awaken the doubt to make the
base of certaintity ﬁrm.
Many learning theories support the existence of critical thinking in education. Cognitive
theoreticians, look to students as active processors of information in learning process, those
who experience and seek the information for problem- solving. They employ whatever
they recognize useful for solving new problems in the structure of their mind. Instead
of passively being affected by the environment, they actively select, exercise or ignore
it (Wolffolk, 1990).One of the theories that protects critical thinking, and has root in
cognitive thinking, is constructionism. Philosophy foundations of such an approach stand
for fallibility of epistemology. On the basis of such approach, all knowledge of human is
fallible, for limitation and relativity of human perceptions (Cobern, 1992).
Constructivists, like cognitive psychologist, look at learning as a perception process, resulted
from experience, and believe that executives of lesson plans should provide a situation
that students, via reasoning debates which facilitate and accelerate interaction and analysis
action, critical thinking (Zahorik, 1995). Concentration to students' metacognition and selfregulatory, learning in an enriched environment and valid to problem-solving, consistently
are settled in the center of constructionism approach (Cobern, 1992).
171
Now, with regard to the importance of educational system in the new millennium to which
human life development is related, it is essential for this matter to adopt foundational plans.
One of the main phenomena for this matter is critical thinking. So, granting existence for
education without attention to critical thinking is a meaningless idea, and the training that
in its real meaning should establish a ﬁeld of individual's evolution is impossible without
critical thinking.
A comparison between traditional education and critical thinking based on education
In traditional instruction, the teacher is a in-charge of main activities, actively, presents
organized knowledge and information, and decides how to transfer them to pupils' mind.
And students should memorize relevant information passively, and remember it and answer
to the questions on the assessment time. In this way emphasis is on the subject-matters, and
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often, teacher and the text book are real information resources.
Jean Piajet, after surveying and criticizing different methods found the active method as the
best method. This method is compatible with what is acceptable in educational psychology.
The active method facilitates fostering new goals of education which provide training for
creative and research for individuals.
In education based on critical thinking, teacher plays the role of a guide and facilitator, and
students are active. They look for information from resources other than teacher and text book.
They emphasize on method instead of contents, and don't volume perceived information in
ﬁrst level, and it isn't necessary to memorize subject-matters without comprehending and
perceiving them. Thinkers know the dependency of traditional instruction as meaningless
statements, and reliance on habits, instead of thoughts as the source of wrong education.
They believe that education should be established on exchange of thoughts, participation,
and discussion, so that it could lead the individuals to the critical thinking.
Classroom Organization in LT creation
1. Creating equivalence between content and teaching process
If teacher's effort in learning process is ﬁnishing books and making students ready for
ﬁnal exam, this method will prevent the other instructional actions in class such as critical
thinking education.
2. Creating equivalence between lecture and interaction
The teacher, by using the other suitable methods for thought exchange in class, should
make equivalence between his/her lecture and interaction of students via encouragement,
argument and question.
3. Organization and designing of physical environment of the classroom
Educational environment has a very fundamental role in fostering critical thinking skills.
Organization and arrangement of class for providing opportunity for interaction is very
hard but effective. Five basic tips for this matter to be more effective as given below:
A: Begin each session with a question: For teaching, ﬁrst start with an exciting question
or problem. That attracts the students’ attention to the lesson.
B: Use silence to encourage pondering:
In addition to problem-solving method, discussion, conversation and even exchange of
attractive beliefs, silence can help critical thinking development
C: Arrange the class environment so as to cause interaction:
Physical conditions of classroom are so important in establishment of suitable environment
172 for critical thinking. Classroom environment should be designed so that it facilitate in the
exchange of the thoughts. Setting chairs and tables in a direct line and behind of each
other, makes students' collective-thought and thought exchange impossible. Teachers
can reform classroom physical condition by the use of imagination and a little attempt
and establish atmosphere that causes students to exchange their thoughts. In small and
uncrowned classes the chairs and tables can be arranged in form of circles, semicircle,
square, or u-form (horseshoe), and in large classes students can be divided to small groups.
In this kind of class organization, the main goal is for students to see each other, argue and
discuss with each other.
D: Add to the class time, (if possible):
Critical thinking fosters when students have enough time deep thinking. Classroom will not
be effective and useful in a limited time for fostering thought. Long-term classes are better
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and more effective than short-term classes for training techniques of critical thinking: So,
the teachers should try to expand class time, so that students can obtain this opportunity to
analyze information, exchange thought and survey.
The attempt for encouraging students to discuss and exchange thought requires a receptive
environment. Where students feel security in, and teachers can rely on trust each other.
Teachers should listen to student's statements with respect and accuracy. They can reject
student's incorrect statements reasonably and documentarily. But teacher should never reject
the students or taunt them. Teachers should grant the same worth for students' correction
for incorrect statements in the thought exchange and discussion process because they are
in the process of production of their thoughts and will provide a ﬁeld for their thought
dynamic and further thought.
Stages of teaching method based on critical thinking
Matter comprehension and perception: It is the ﬁrst stage. In this stage, we try to help pupil
comprehend the matter given because comprehension and perception are the main keys for
other activities in critical thinking process.
Information judgment: It is the second stage. In this stage, the students are encouraged to
present some information based on their questions and judge this information in reality.
Applying judged information: It is the third stage. In this stage, the results of the two
previous activities are put to use, that means they employ that group of thoughts that have
been judged and produced.
Presentation of feedback and complementary strategy: It is the fourth stage. In the ﬁnal
stage, the teacher gives a feedback to the students about the manner of their operations.
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Conclusion
Critical thinking presents a new pattern thought in education and contains important and
centered concepts and tenacious, wisdom or rationality, and democracy. This pattern not
only emphasizes on importance of critical thinking, but also on creative thought and thought
with interest. This plan emphasizes on creation, stating, act and feel as a main circulation
of judgment and distinction. Critical thinking is important in two sides: personal and social
aspects.
In the light of personal, since human has authority, he necessarily, should decide for
appointing his direction in life, his life with this decisions will take form. In other words,
in this unrepeatable life he should give himself opportunities for selection. Good selection 173
gives us the possibility to have a better position and irresponsibility in selections, and draw
us to a naught. For attaining a subtle selection, a kind of thinking is required, teachers
should search different opinions, colorful suggestion and various temptations with critical
thinking. Critical thinking helps us not to admit any speech blindly and without reason; and
place a question sign opposite of colorful models that are inspired smartly. Critical thinking
helps us to be reasonable and civilized citizens. It establishes a critical morale in people.
Critical thinking by establishing this morale goes under the service of social discipline and
critical morale in citizens becomes a guarantee for rule and order in a society.
In philosophers, psychologists and teachers' ideas, critical and wise thinking don't need to
be explained and their importance is clear in education. Although it isn't difﬁcult to ﬁnd
most realistic reasons in this ﬁeld, certainly success of every democratic system depends on
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the ability of people on analyzing the matters and adopting the reﬂective decisions.
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Abstract
Technical Education and Vocational Education (TVET) teacher licensing as an important
educational quality policy issue has been emerging as a key issue in Nepal. Unlike in
TVET sector, the government of Nepal has laready established the teacher licensing
system in general education at school level. The TVET policy-2012 of Nepal and now
the strategic plan of CTEVT for 2014-2018 have highlighted this concern as one of the
major strategies to address the quality issue of TVET in Nepal.
Currently, above 463 TVET providing institutions with around 10,000 TVET teachers
produce about 30,000 graduates annually. The bitter reality is that, till date, there is
no system to provide teaching license to these 10,000 above TVET teachers. Since the
quality of TVET outcomes is determined by the role played by the TVET teachers, the
government of Nepal should not delay to materialize licensing system for them.
Most of the developed countries have well established TVET teacher licensing system.
Based on the licensing practices in the global context, the writer has suggested a
simple but context specific TVET teacher licensing system so that the system could be
materialized as far as possible without much hurdle.
Keywords: TVET teacher, licensing, technical education and vocational training

The quality of school graduates depend upon the quality of teaching and learning
environment, the quality and relevancy of content, the degree of proﬁciency, the time
allocated for learning, resources available and most importantly the quality of the teacher
who imparts the knowledge, skills and attitude and provides a learning environment by
applying different teaching methodologies. Ultimately, the quality of TVET outcomes
is determined by the role played by the TVET teachers (Kurnia, 2013). Kaﬂe (2001) also
claims that the poor professional and pedagogical competency of TVET teachers is one of
the major root-causes that prevents the production of effective and efﬁcient workforce in
Nepal. He has recommended for career-path and certiﬁcation to enhance the professional
and pedagogical competencies of TVET teachers.
The TVET policy of 2012 has also identiﬁed “Licensed trainers with industrial exposure” as
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The Context
Technical and vocational education and training (TVET) serving institutions of Nepal are
contributing signiﬁcantly for the sustainable development of the country. They produce
skilled workforce for domestic as well as for the global market. On the other side of the
coin, TVET sector of Nepal is always blamed for not producing competent and conﬁdent
workforce who can easily accept the challenges of the 21st century; the workforce who can
easily tackle the emerging problems related to their occupations, and who meet the needs
of the domestic as well as global market or industry. In other words, TVET sector of Nepal
is always blamed for not producing quality workforce who can meet the local and global
challenges.

one of the major strategies to address the quality issue of TVET in Nepal. In addition, now
the strategic plan of Council for Technical Education and Vocational Training (CTEVT)
for 2014-2018 has kept “Establish instructional licensing system by 2015” as one of the
major strategies to achieve the goal “Ensure quality, relevant and efﬁcient TVET system”
(CTEVT, 2014).
Unlike in TVET sector, the government of Nepal has laready established the provision of
teacher licensing system in general education at school level. Teacher Service Commission
(TSC) is mandated to provide the teaching license necessary to the candidates for the post
of a teacher (Government of Nepal, 2010). National Center for Educational Development
(NCED) Training Policy-2062 has also recognized teaching license as a pre-requisite for
the teaching profession in the school system (ibid.). TSC has not covered the TVET sector
in the present date and at the same time, the issue of TVET teacher licensing is taking
impetus in Nepal. In this perspective, this paper scrutinizes the existing situation regarding
licensing at both local and global context. In addition to that, the paper proposes a procedure
to address the TVET teacher licensing issue in the TVET sector of Nepal.
Present status of TVET in Nepal
The Council for Technical Education and Vocational Training (CTEVT) looks after both
formal and non-formal TVET programs. CTEVT was constituted in 1989 as a national
autonomous apex body for the policy formulation and coordination of the TVET programs
in Nepal (Ghimire, 2013).
At present, apart from CTEVT, there are many other TVET serving organizations in
Nepal. There are nine functioning universities in Nepal. Out of nine universities, most of
the universities are producing middle to higher level technical workforce through their
academic courses. In addition to these, there are three more academic institutions i.e. BP
Koirala Institute of Health Science (BPKIHS), Karnali Swastha Bigyan Pratisthan, Patan
Academy of Health Science (PAHS) and National Academy of Medical Science (NAMS)
that run medical courses for undergraduate and post graduate levels.
Likewise, Department of Cottage and Small Industries, Department of Labor and
Employment Promotion, other line agencies/ministries including national and international
non-governmental organizations and private sectors are also providing vocational training
programs and producing a signiﬁcant number of graduates annually (Acharya, 2011).
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176 Among these organizations, CTEVT holds a large share. CTEVT caters both vocational and
technical academic courses in Nepal (Khanal, 2013). Under CTEVT there are many private
and public TVET providing institutions aiming to produce lower to middle level vocational
and technical human resources (Karki, 2012). There are altogether 463 TVET providing
institutions running in Nepal. 22 CTEVT constituted, 74 Technical Education Community
Schools (TECS) schools and 367 CTEVT afﬁliated TVET providing institutions are
conducting three years diploma programs, Technical School Leaving Certiﬁcate (TSLC)
programs and a variety of market oriented short-term vocational training programs
(CTEVT, 2013). These TVET providing institutions produce about 30,000 graduates
annually (Lamichhane, 2013).
In addition to general stream, the government of Nepal has introduced a vocational stream
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under the new system of school education as part of School Sector Reform Plan (20092015), which will enable students on a vocational track. In this vein, the TVET programs
in Nepal are on full swing.
TVET teachers in Nepal
As a consequence of the aforementioned ﬁgure, the rapidly increasing number of TVET
providing institutions obviously demand for qualiﬁed TVET teachers.
Adhikari (2012) claims that there are 10,000 TVET teachers in Nepal; out of them, 700
are working for CTEVT constituent schools, 300 for TECS schools, 8,000 for CTEVT
afﬁliated private schools and rest for other TVET institutions.
Global trend on TVET teacher's licensing system
Teaching licensing also known as teacher certiﬁcation is an important educational quality
policy issue. It has the purpose of clearly differentiating between those who are “qualiﬁed”
to teach and those who are not. It has implications for the stabilization and improvement of
education workforce (World Bank, 2009).
As a result of a well structured TVET system, some of the countries such as Canada,
Australia, Germany, Singapore, Japan, and Korea become global leaders in all aspects
of their enterprise in a very short span of time. One of the key strategies used by these
countries to foster their TVET sector is the establishment of TVET teachers licensing
system (KOICA International Cooperation Agency, 2013).
South Korea
The South Korean education system follows a 6-3-3-4 ladder. The ﬁrst nine years of
schooling are compulsory for children aged between 6 and 15. Six years of primary
schooling is followed by three years of middle school, three years of high school and four
years of undergraduate education (Clark and Park, 2013). High schools split into three
wings viz. general/academic, vocational, and special purpose such as foreign language,
art, and science high schools. About 30 percent prefer to attend vocational schools (ibid.).
Vocational education is provided under the Ministry of Education and Human Resources
Department as a formal education system. Vocational high schools provide secondary level
education and junior colleges, the post-secondary level; whereas non-formal vocational
trainings are carried out under the Ministry of Labor (Sinha, 2013).

In my understanding, the Korean approach of granting teaching license automatically after
the completion of prescribed academic degree or training may be adoptable in the TVET
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The Korean government has made efforts to foster qualiﬁed teachers through various 177
policies and support systems (Kim, Chung, and Kim, 2012). A person must acquire a
teaching certiﬁcate in order to teach at a school. South Korea has established a number
of degree granting teacher training institutions and non-degree granting teacher training
institutions at national/public and private level. South Korea has set a policy to issue license
or teaching certiﬁcate without examinations to those graduates who complete the prescribed
graduation requirements from the nationally accredited teacher training institutions. The
certiﬁcate speciﬁes the school level for which the teacher is eligible to teach as well as the
major and minor subjects s/he is authorized to teach (Ingersoll, et al., n.d.).

sector of Nepal.
China
Formal education system in China is divided into three levels: primary, upper secondary
and tertiary. Technical and vocational education takes place in upper secondary and tertiary
level (Kurnia, 2013).
The requirements for vocational school teachers do not differ from those of general school
teachers at the same level. Graduates from institutions of teacher education with Chinese
language competencies at required standard are permitted to work directly in vocational
schools. They do not need to go through licensing examination. On the contrary, the
graduates from non-teacher-education need to pass some prescribed standard tests before
joining the teaching force (ibid.). Korean and Chinese approaches are almost similar.
United States of America (USA)
Teaching license is mandatory in USA. Each state of USA is responsible to set the rules
and provide certiﬁcation and licensing to teachers through the state board of education or
licensure advisory committee. Though the licensure requirements and certiﬁcation vary
from state to state, almost all the states agree that the candidates for teaching should at
least have a bachelor’s degree and completed an approved accredited education or training
program (Roth and Swail, 2000). Teachers are required to complete a minimum number
of hours of continuing education to renew their license (KOICA International Cooperation
Agency, 2013).
Germany
Germany practices dual education system. Dual education system assures the availability
of skilled workforce and reduces the ﬁnancial dependency on the state by carrying out
in two places of learning: workplace and vocational school (Adhikari, 2013). After
completing the lower secondary level at the age of 15, students may choose general
education stream or the vocational stream. Approximately two-thirds of an age cohort
decides to go for vocational stream (UNESCO-UNEVOC, 2012). Germany has two types
of certiﬁed teaching professionals called teachers and trainers. University trained teachers
are responsible to teach job-related theory and general education subjects, whereas master
craftsperson or technicians are responsible to impart practical skills (Hensen and HippachSchneider, 2012).
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178 State examination ofﬁces or Länder examination commissions are responsible to grant
teaching license. According to Ordinance on Trainer Aptitude (AEVO), trainers in TVET
are supposed to take an examination in order to become a certiﬁed trainer. Trainers must
have a qualiﬁcation in a subject area adequate to the training occupation (UNESCOUNEVOC, 2012).
One of the key policies mentioned in Nepal’s TVET Policy 2012 is “sustainable ﬁnancing”
in TVET. Germany’s model of dual system of education could be one of the strategies to
obtain sustainable ﬁnancing in TVET. Germany’s education system gives due importance
and recognition not only to formally educated workforce but also to traditionally and
informally educated workforce. Nepal should learn from Germany.
Based on the aforementioned practices of different countries, it can be said that the
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practices or the requirements for the licensing system gently vary from country to country.
However, all the aforementioned countries are very much concerned with the quality of the
teachers and have established teacher licensing system in their countries. On the ﬂipside,
unfortunately, some of the developing countries still allow teachers to enter the classroom
without having pedagogical competencies, especially in TVET. In addition, most of the
TVET teachers are fresh graduates who enter into the classroom without having sufﬁcient
industrial exposure. This situation ﬁts especially in the TVET sector of Nepal.
In this regard, for the Government of Nepal, it could be wise decision to utilize its national
autonomous apex body i.e. CTEVT before being too late to address the TVET teachers
licensing issue.
CTEVT may develop a mechanism to issue TVET teacher license after the completion
of a prescribed training from a nationally accredited TVET teacher training institution or
some other means. One such nationally accredited TVET teacher training institution under
CTEVT is Training Institute for Technical Instruction (TITI).
TITI is established in 1991 as a Nepali National Institute under the umbrella of CTEVT
as a separate semi-autonomous institution mandated for the training and development of
TVET teachers including principals, curriculum developers and community facilitators
(Subedi, 2012). TITI is also running Bachelor Degree program in Technical Education
(Government of Nepal, 2010), which aims to prepare individuals for careers in the private
and public TVET sector at the level of TVET teachers in technical subject areas. TITI aims
to contribute to the upgrading of quality standards in the entire TEVT system of Nepal. In
this regard, under the guidance of CTEVT, TITI could be a fast-track destination to address
the issue of TVET teachers licensing system.
Proposed procedure for TVET teacher licensing in Nepal
Based on the global trend regarding teacher licensing, the writer would like to propose the
following simple procedure for TVET teacher licensing in Nepal.
After receiving legal authority from the Government of Nepal to issue the license to TVET
teachers, CTEVT establishes a separate TVET teacher license issuing unit (TVETTLIU) or
delegate an authority to TITI to work as TVETTLIU.

Figure 1: Proposed criteria for TVET teacher licensing
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TVETTLIU forms a permanent TVET teacher license issuing (TVETTLI) committee
comprises of the authorized representatives from the Ministry of Education, University,
CTEVT itself and from other authorities as decided. The committee invites subject matter 179
specialists as per requirement. The committee is mainly responsible to make necessary
policies and guidelines, form different sub-committees, set criteria for licensing, and issue
teaching license based on the recommendation made by TVETTLIU. TVETTLIU is
responsible to organize and administer licensing tests, organize committee meetings and
recommend for issuing license.
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Figure 1 shows the proposed criteria for TVET teaching license for Nepal. Existing TVET
teachers who are working for more than 10 years, Bachelor of Technical Education (B.Tech.
Ed) or equivalent degree holders from the recognized university, and graduates of education
180 subjects who teach general subjects in TVET sector (I.Ed, B.Ed, M.Ed, M.Phill or PhD) are
simply granted subject wise teaching license provided that they produce required evidence
with a prescribed application.
TVETILIU may apply the same procedure for all level of TVET teachers and issue
the teaching license. This approach is based on the philosophy that the pedagogical
competencies should be the same for any position or the level of the applicant. In this
case, the test items should be designed considering the questions/performance related to
pedagogical competencies only.
As an alternative approach, there will be four categories of TVET teaching license based
on the level or position of the applicant. Teaching aids or equivalent of TVET providers
are eligible for level I, assistant instructors or equivalent are eligible for level II, instructors
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or equivalent are eligible for level III and senior instructors or equivalent are for level IV.
TVETTLIU designs tests for various levels of TVET teachers covering both pedagogical
and trade-wise competencies.
Existing TVET teachers, who are working for less than 10 years and more than ﬁve
years, need to take prescribed test administered by TVETTLIU. The test will have
two parts i.e. written and performance. Test taker needs to clear written test prior to
performance test. In case of failure in tests, individual will be allowed to participate in
licensing test only after 3 months.
Fresh eligible graduates who wish to teach or teachers who are working for less than
five years should have to go through additional instructional skills (Pedagogical
skills) training as prescribed by TVETTLIU prior to the test. Rest of the procedure
will be same as for others. In the same way, all the categories of TVET teachers
need to renew their license within one year of expiry date. The license will be valid
for five years. Nevertheless, all the TVET teachers of all level no matter whether
they are from private or public TVET providers most hold the teaching license.
One point to be noted here is that the licensed TVET teachers will be allowed to teach their
own subjects only; and the level depends upon their qualiﬁcation and position they hold
in their own place. Licensing only ensures the competencies to teach NOT the level and
position.
Closure
The TVET sector of Nepal is on full swing and contributing signiﬁcantly not only to
national but also for the global context by producing about 30,000 graduates annually. For
this, the TVET sector of Nepal requires more than 10,000 teaching workforce. Despite
this much contribution, it is always blamed that the poor professional and pedagogical
competency of TVET teachers is one of the major root-causes that prevent the production
of effective and efﬁcient workforce. The bitter reality is that Nepal does not have any kind
of licensing system for TVET teachers, so far and it might be one of the measures to ensure
quality instruction. Most of the TVET teachers enter into the classroom without having
pedagogical competencies. At the same time, less concern is given for career-path and
certiﬁcation to enhance the professional and pedagogical competencies of TVET teachers.

After reviewing the licensing practices of some of the countries, the writer has proposed a
simple procedure for TVET teacher licensing system. Nevertheless, whatever the approach
or the procedure will be, the establishment of the TVET teacher licensing system is the
main issue that should be resolved as soon as possible for the betterment of TVET sector
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Some of the countries such as Canada, Australia, Germany, Singapore, Japan, and Korea
become global leaders in all aspects of their enterprise in a very short span of time. One of 181
the key strategies used by these countries to foster their TVET sector is the establishment of
TVET teachers licensing system. In this perspective, it is obvious to raise the issue of TVET
teacher licensing also in Nepal. Some of the donor agencies, for example, Korea International
Cooperation Agency (KOICA) have shown its interest for the establishment of TVET teacher
licensing system in Nepal. CTEVT, as a leading TVET provider can be authorized by Nepal
Government for the establishment of TVET teacher licensing system in Nepal.

of Nepal.
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Abstract
This paper presents an overview of holistic education with focus on spirituality as
critical element of it for effectiveness. For this, it tries to explore spiritual practices with
importance of it in education for holistic development, moves to reviewing literature on
holistic education, then highlights UNESCO of four pillars of education connecting them
with holistic education. Further, it tries to underpinning selected spirituality-focused
school practices in a way they implement pedagogical strategies and describes Buddhist
practice as best having holistic elements for all round development of child and ends up
with conclusion that Buddhist education can be appropriate avenue to see possibilities of
inclusion of spiritual elements in education.
Spiritual Practices
Spiritualitym it is well understood as a practice of inquiry that is composed of two partsﬁrst one is the notion of connection between “one’s complete self, others and entire
universe”(Mitroff and Denton, 1999) and second one is the notion of mysterious aspect
to being that transcends rationality, and we are naturally drawn to compete this aspect
(Palmer, 2004). However, neither of these assertions is unique to particular religion, creed,
or dogma. But they seem to be quite consistent with various faith traditions (Buddhism,
Taoism) and movements within with faith traditions ( Islamic Suﬁsm, Christian Mysticism,
Jewish Kabbalah), as well as contemporary secular scientiﬁc theories and paradigms, in
particular , but not limited to systems theory (Pike and Selby, 1998) and quantum physics
(Bohm, 2002).
The essence of education can be materialized, if and only if, the exploration of student’s
true self is well motivated and engaged to achieve ultimate goal of education through
curriculum provisions, because, nurturing the development of the whole person is possible
through creating opportunities for the development of all potentials including spirituality.
As bell hooks (1994) stresses “To teach in a manner that respects and cares for the souls
of our students is essential if we were to provide the necessary conditions where learning
can most deeply and intimately begin”. Moreover, this fundamental spirituality is part and
parcel for the vision that holistic education has for engaging whole student in his or her
184 education, and, crucially this vision does not stand in contrast with the principle that public
school curricula should be secular in nature (McLeod, 2007).
Learning is a fundamentally contemplative and spiritual process and that teachers need
to be in tune with that process themselves in order to be able teach well (Palmer, 2003).
Palmer’s teaching vision from a place of identity and integrity is fundamental spiritual,
because assertion of teaching in a way where one connects with one’s true self allows one to
authentically connect with subject matter and students alike, creating the potential for rich
learning on the part of one’s students. Moreover, holistic education is fundamentally based
upon the assumption that everything in the universe is interconnected, where spirituality
has a signiﬁcant role to play for holistic development.
Holistic education
All round development of a child should be aim of education, said Mahatma Gandhi,
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but all round development is incomplete without provision and practice of spirituality
in education. In this regard, holistic education has come into arena, which proposes that
educational experience promotes a balanced development of-and cultivate the relationship
among-the different aspects of the individual (intellectual, physical, spiritual, emotional,
social and aesthetic), as well as the relationships between the individual and other people,
individual and natural environment, the inner-self of students and external world, emotion
and reason, different disciplines of knowledge and different form of knowing (Jafari, 2012).
Interconnectedness of experience and reality is focused element of holistic education,
which is directed towards developing human beings with global conscience, a vision for
peace, love, and intelligence (Nava, 2001).
Holistic education neither can be regarded as synonymous with ‘new age’ nor product of the
1960's counterculture, but it has roots in ancient spiritual traditions and cosmologies (Jafari
etl, 2012), existed in both eastern and western culture. Further, enlightenment of Buddhist
philosophy has contributed to holistic education in the west when perennial philosophy,
recognizing multiple dimensions of reality including divine reality, came into existence in
mid-1980s. With regard to spiritual aspect, Montessori (1965) believed that within each
person there is a ‘spiritual embryo” that is developing according to divine plan, and that
most urgent duty of a teacher to a child was to eliminate obstacles to the development as
possible because of not being so important of making children learn things as compared to
keeping children’s intelligence alive.
Wholeness in holistic education believes that a phenomenon can never be understood in
isolation because of whole is comprised of relational patterns and educational attainment
is not possible in absence of spiritual elements. Ron Miller (2000) has described ﬁve levels
of wholeness for methodological operative purposes: Whole person (integral being with
six essential elements: physical, emotional, intellectual, social, aesthetic, and spiritual);
Wholeness in community (quality of human relationship in terms of school, locality and
family); Whole planet (recognizing whole systems of a planet as dependent of sub-systems
in a globe), and Holistic cosmos (spiritual dimension of human existence).
There are six major theories or world views underpinning holistic education: perennial
philosophy, indigenous view, life philosophy, Ecological view, System theory, and Feminist
thought (Nacagava, 2001). All of these theories keep spirituality as central theme in holistic
education. The main being incorporated themes of perennial philosophy that have holistic
education are: divine reality, wholeness, and multiple dimensions of reality (Miller, 2007).
185
The major ideas included the indigenous worldview that has been built into theories and
practices of holistic education are: reverence for nature, earth, the universe, and the spirit;
the interconnectedness and sacredness of reality; and human’s reintegration with nature
(Jafari etl, 2012). With regard to life philosophy, Miller (1997) introduced the term ‘lifecentered’ to describe “a spiritually rooted [holistic] education. The ecological worldview
is often addressed in holistic education through ‘ecological literacy’, where topics such
as environmental issues, the interdependence of reality, and sustainability are explored
(Nacagava, 2002).
System theory is a theoretical attempt to explore comprehensive, cosmological models
of cosmic world (Jafari etl, 2012) and systematic explanations of dynamic structure of
universe or cosmic world (Nacagava, 2012). With regard to feminist thoughts, holistic
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education has visible impacts of it, where Nodding (1992) has proposed caring centered
education calls for the cultivation of relations of care in school, which includes: caring
for the self, for inner circle, for distantce others, for animals, for planets and earth, for the
human-made world, for the world of ideas.
UNESCO on Holistic Education
Four pillars of education such as learning to be, Learning to do, Learning to learn, and
Learning to live together, in 21 century, as declared by UNESCO, which tries to capture
holistic education sprit, with inclusion of spirituality elements substantially.
Learning to be means the discovery of true human nature, and encounter with essence of
oneself, which goes beyond the psychic apparatus thoughts and emotion (Jafari etl, 2012).
This learning is a part of whole, where the discovery of universal dimension is searched
through self knowledge of genuine human value, own being, and inner wisdom. In this
regard, holistic education nurtures this learning in a special way, by recognizing human
being as a basically spiritual being in search of meaning (Nava, 2001). The implications
of this pillar in curriculum be aiming at cultivating qualities of imagination and creativity;
acquiring universally shared human values; developing aspects of a person potential:
memory, reasoning, aesthetic sense, physical capacity, and communication/social skills;
developing critical thinking and exercising independent judgment; developing personnel
commitment and responsibility (Shriner etl, 2005)
Learning to leave together calls to overcome prejudice, dogmatism, discrimination,
authoritarianism and stereotypes because of all being crucial elements of confrontation
and war, an opposite state of peace. The fundamental principle of this pillar of learning
is interdependence, that is knowledge of the network of life (Nava, 2001), leading to live
responsively, respecting and co-operating with other people in general and with all the
living organism of the planet in particular. Speciﬁcally, it implies the development of such
qualities as: knowledge and understanding of self and others; appreciation of the diversity
of human race and an awareness of the similarities between, and the interdependence
of, all humans; empathy and co-operative social behavior in caring and sharing; respect
of other people and their culture and value systems; capability of encountering others
and resolving conﬂicts through dialogue; and competency in working towards common
objectives (UNESCO, 1996).
Learning to learn pillar is focused with asking of natural act of consciousness in its search
186 of knowledge. It is particularly scientiﬁc awareness (Nava, 2001), where empowering the
attributes of consciousness to exercise skills are employed, like paying attention, listening,
perceiving, and developing curiosity, intuitiveness, and creativity (Jafari etl, 2012). Further,
Nava (2001) mentions that learning to learn means having the ability to direct and take
responsibility for ones own learning, for keeping oneself up-to-date, for knowing where to
look for knowledge.
Learning to do pillar argues the application of known knowledge closely linked with technical
and vocational skills, however it goes beyond narrowly deﬁned skills development, which
requires new types of skills, a kind of more behavioral skills than intellectual. Moreover,
Shriner etl (2005) specify learning to do as knowing how to take risks as well as initiatives.
Further, learning to do is linked learning profession to productive work: learning to adapt to
the needs of work and ability to work in a team, along with the strategic use of knowledge
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to resolve problems and make rational decisions in generating goods and services (Jafari
etl, 2012).
Selected Schools of Holistic Education Practices
Waldorf, Neo-Humanistic (NHE), and Montessori school systems are selected for
reviewing their holistic perspective on education because of their educational philosophy
deeply rooted with spiritual paradigm. They will be reviewed from human spirituality and
pedagogical dimensions, as follows.
Human Spirituality: All three school systems embrace fully the principle of human
spirituality, with slight variations in their conceptualization of it, they differ in their
approach to implementing it (Rudge,2008).
Waldorf schools are basically guided by Steiner’s spiritual-inspired theory of human
development, what he calls Anthrosophy that says individual is a threefold being of body
(including physical, etheric and astral body, and the ego), soul and spirit. He suggested a
curriculum in three levels of child development, as early period (0-7) with Willing dominant
aspect of human character, second period (7-14) with Feeling prevailing characteristic, and
third period (14-21) with Thinking domination. To achieve these goals, Waldorf schools
are directed strengthening the child’s will and vital (etheric) body (willing). Drawing on
imagination, beauty, and truth with engagement in learning activity (Feeling), and fostering
reasoning and analytic thinking (Thinking) in early child hood, middle childhood and
adolescent stages, respectively.
Montessori schools also interpreted the unfolding of child spiritual nature as occurring into
three periods, or rather , three” planes of development” of approximately six-year intervals,
each of which further subdivided into three-years segments (Rudge,2008). Montessori
regarded as “sensorial explores”, “conceptual or reasoning explores”, and “humanistic
explores” in ﬁrst, second, and third plane of child development stages, respectively. These
schools focus on school environment and adequate materials for sensorial, motor, and
intellectual skill development, developing children’s power of abstraction, imagination,
and reasoning, and fostering student’s critical thinking and guide them in their search to
understand themselves and their place in the world, in ﬁrst, second and third plane of child
development stages, respectively.
Unlike Waldorf and Montessori schools, NHE schools don’t mention speciﬁc age periods
of development, rather describe the nature of mind as system of ﬁve levels- Sensorial
(perceiving and responding to the world through sensory and motor organs), Intellectual
(analyzing and interpreting the world), Creative (expanding its view of the world), Intuitive 187
(qualities of discrimination), and Spiritual (sense of oneness). Moreover, these schools, from
a very early age children are introduced the spiritual vision that they are ﬁrst and foremost
eternal precious beings, part of divine creation, of an “Inﬁnite Universal Consciousness”
(Rudge, 2008). Furthermore, spiritual activities like meditation, yoga, visualizations,
dancing, singing and drama are organized for student participation, speciﬁcally geared to
develop spiritual awareness throughout their education. The aim is to carry students to the
highest levels, yet never discarding the lowest ones.
Pedagogical features: All of three aforementioned school systems have designed a
pedagogical strategies, as discussed below, in a way that has given due attention to
nurture human spirituality. Broadly speaking, pedagogy of practically oriented to spiritual
development can be categorized into the development of morality, the arts, and the exercise
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of meditation and/or religion.
Waldorf and NHE schools are considered to be most emphasizing the development of
morality as their belief of acquiring moral values as essential step for spiritual growth
(Rudge, 2008). Teacher’s exemplar behavior and reading of stories (fairy-tales, myths,
fables, or legend) are considered to be two main vehicles to transmit ethical values to
children in Waldorf schools (Rudge, 2008). Moreover, NHE teachers are expected to lead a
life inspired by moral values and to pass them on to their students in their daily interaction
with them (Rudge, 2008). NHE schools utilize rich ethical valued literature, like modern
stories and biographic narratives in addition to fairy-tales, myths, fables or legends. Both
schools organize drama, singing, or dancing for addressing morality, and most often is a
theme for contemplation in meditation.
Waldorf and NHE schools considered arts to be connector between spiritual and earthly
world (Rudge,2008), with the belief that individual could connect with his/her own spiritual
source as well as with the spiritual realm itself. The practice of arts is considered to be
core element in the curriculum. Waldorf schools also practice Eurythmy, where Eurythmy
is movement art performed to verse or music, in which each consonant and vowel has
spiritual signiﬁcance and a speciﬁc movement attached to it(Rudge, 2008).
Waldorf, NHE, and Montessori schools regard meditation or religion lesions as a vehicle
to further human spirituality. Meditation, silence and religious lessons are characteristics
of NHE, Montessori, and Waldorf, respectively, for connecting Spirituality. Montessori
students are trained to practice quietness and to appreciate value of stillness. Waldorf
schools include religious lesions in addition to regular rituals like morning verse, singing,
rhythmic movements, candle lighting etc. NHE school children meditate on regular
basis, with belief that meditation, as well as contemplation, yoga, and visualization is an
indispensable practice for spiritual development and road to enlightment.
Buddhist Education for Holistic Education
Buddhist teachings are meant to be explored, examined, and then accepted or rejected
by individual practitioner on basis of his or her experience (Nath Hanh, 1998b).
Moreover, Buddhist education, more popularly humanistic education, is characterized
as transformational teaching geared towards liberation and well-being, encompassing
major modern education theories, like Global education, critical pedagogy and social
theory(Bhandari, 2013). Because Buddhist ethics have contributed signiﬁcantly in shaping
human life and society of those days and continues even today, with concept of three
188 jewels-Buddha (teacher/ guide), Dhamma (teaching), and Sangha (Community).
One of most rooted criterion attributed in Buddhist education is the provision of three
standards named collectively supremacy-supremacy of the self, supremacy of the world
and supremacy of righteousness for motivating in performance of actions and making
judgment regarding ethical values of actions (Kamadee, 2009). For this, Buddhist
education has grounded on three fold of training Sila (morality) with provision of Pariyati
education for destruction of suffering, Samadhi (Meditation) with provision of Patatti
education for training of oneself to the lession of three root cause of evil-lust, hatred and
delusion, and Panna (wisdom) with provision of patiivetha education for practical result
of mind development up to the level of seeing thing as impermanent, unsatisfactory and
without self. However, these three categories of education are not meant of being layers of
education but all three are given simultaneously to supplement each other.
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Buddhist education is considered to be cultivation of profound and praxis that contributes
in an individual’s spiritual liberation (McLeod, 2007). Further, the Buddha’s call for the
development of critical consciousness is nuanced and deepened by his application of three
roots of wholesome or skillful mind and heart states-non-greed, non-hatred, and nondelusion, or stated in positive terms, generosity, love, and wisdom –to the enterprise and
process of developing critical consciousness (McLeod, 2007).
Conclusion
Developing whole student for personal and societal needs is a global call in response to
competitive market economy. But spiritual element of holistic development still needs
to be explored in a way that is well responded, interlized, and practiced through wider
consultation and acceptance, which is a challenging task for systematic development
and operation. However, Buddhist practice, originated in Nepal, has gaining worldwide
popularity, might be appropriate avenue to begin with to see the possibilities of inclusion
of spiritual elements in development and delivery of education services in order to have
holistic development of a student.
References
Bell hooks (1994):Teaching to Transgress: Education as the Practice of Freedom. New
York: Rutledge
Bhandari, A. B. ( 2013): School Curriculum for Buddhist Studies, A Discussion Paper.
“Education” Journal. Bhaktapur : CDC, Sanothimi
Bohm, D. (2002): Wholeness and Implicate Order. London: Routledge Classics.
Jafari, E. etl (2012): Holistic Education: An Approach for 21 Century. International Studies,
Vol. 5, No 2, www.cssenet.org/ies
Kamadee, D. ( 2009): The Buddhist ethics as basis of education. Dhamma Nett, Retrived
on Jan, 2013.
McLeod, C. (2007): The Noble Path of Socially-Engaged Pedagogy: Connecting Teaching
and Learning with Personal and Societal Well-being. (An Unpublished Master
Thesis). Okanogan : University of Colombia
Mitroff, I. and Denton, E. (1999): A study of spirituality in the workplace. Sloan Management
Review, 40, 83-92.
Nath Hanh, T. ( 1998b): Teaching on Love. Berkeley, California: Parallax Press.
Nava, R.G. (2001): Holistic education: Pedagogy of universal love. Brandon: Holistic
Education Press
Nooding, N. (1992): The challenge to care in schools: Approach to education. New York
189
: USA.
Palmer, P. (2003): The Heart of a teacher. In A. Omstein, L. Behar-Horenstein, & F. Pajak
(Eds). Contemporary Issues in Curriculum (3rd ed). Boston, Pearson Education.
Palmer, P. (2004): A hidden wholeness: The Journey toward undivided life
Pike, G. and Selby, D. (1998); Global Teacher, Global Learner. London: Hodder &
Stoughton.
Rudge, L. T. (2008): Holistic Education: An Analysis of Pedagogical Application. (An
unpublished Doctoral thesis). The Ohio University.
Shriner, P. etl (2005): Holistic Education Resource Book, Verlage: Waxmann
UNESCO (1996): The Four Pillars of Education in Learning: The Treasure Within: Report
to UNESCO of the International Commission for the Twenty First Century. Paris,
France: Author

lzIfs lzIff @)&!

Value-Based Education and Its implementation in
Neplease Education System
Dr Chintamani Yogi and

Shalikram Bhusal

Principal of Hindu Vidyapith Under Secretary, Ministry of Education
Vidyaya-amritam-ashnute (Wisdom provides immortality)

Teacher Education 2071

Abstrct
The elements of a value-based education can be found not only in the subject matter, but in
the learning styles, scheduling of the classroom, extra-curricular activities, and parental
involvement. VBE is therefore organized so as to secure the fullest possible development
of body, mind and heart; and a fruitful channelization of the life-energy in pursuits of
growth of both internal and external personality. It offers a sufficient training of the mental
faculties in the fields of various humanities and social sciences. It ultimately provides the
requisite help through a powerful spiritual atmosphere, for the soul to come forward and
gradually begin to govern a balanced, peaceful and spiritually awakened life. Therefore,
the value based-education is instrumental to unfold and nurture the ideals of life. Education
that does not help promote human virtues will not do any good to the society; it will rather
mislead the entirety of humanity. So, value based education plays a vital role to achieve
the required national goal, level wise objective, parental expectation as well as children's
timely need. For these purpose, VBE and its training should be directly included in national
curriculum, training curriculum as well as text book, teacher guide, training packages,
newsletter, journal and other academic and professional development prgrammes.
Introduction
General education opens up our mind, but Value-Based Education (VBE here after) gives
us purity of heart too. General education provides us with skills, but VBE provides us
sincerity. General education extends our relationship with the world, but VBE links us
with our own family members. General education makes our living better, but the VBE
makes our life better too. General education teaches us to compete with others, but VBE
encourages us to be complete. General education makes us a good professional, but VBE
makes us a whole human. General education takes us to the top, but VBE takes the whole
society to the top. General education gives us capacity of better learning, but VBE gives
us the tool for a deeper understanding too. General education gives us Anna but VBE
provides us Bastavik Ananda; general education may bring limitations but the VBE is for
190 liberation. After all, right education means- "Sa Vidya Ya Vimuktaye”(real peace). It means
that knowledge is what helps us to attain liberation.
We, the people of South Asia are very rich in value education. Our great and good past
people had developed high level of value based education. Here are some statements which
may help to understand something about VBE (Value Based Education).
(a) "The real difficulty is that people have no idea of what education truly is. We assess
the value of education in the same manner as we assess the value of land or of shares
in the stock-exchange market. We want to provide only such education as would
enable the student to earn more. We hardly give any thought to the improvement of the
character of the educated. The girls, we say, do not have to earn; so why should they
be educated? As long as such ideas persist, there is no hope of our ever knowing the
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true value of education".-Mahatma Gandhi
(b) "There is a part of a child's soul that has always been unknown but which must be
known. With a spirit of sacrifice and enthusiasm we must go in search like those who
travel to foreign lands and tear up mountains in their search for hidden gold. This is
what the adults must do who seek the unknown factor that lies hidden in the depth of a
child's soul. This is a labor in which all must share, without distinction of nation, race,
or social standing since it means the bringing forth of an indispensable element for the
moral progress of mankind." - Maria Montessori
(c) "The kind of seed sown will produce that kind of fruit. Those who do good will reap
good results. Those who do evil will reap evil results. If you carefully plant a good
seed, you will joyfully gather good fruit." - Dhammapada
(d) Teach this triple truth to all: A generous heart, kind speech, and a life of service and
compassion are the things which renew humanity.
(e) “No one has yet realized the wealth of sympathy, the kindness and generosity hidden
in the soul of a child. The effort of every true education should be to unlock that
treasure.” - Emma Goldman
(f) “The central task of education is to implant a will and facility for learning; it should
produce not learned but learning people. The truly human society is a learning society,
where grandparents, parents, and children are students together.” - Eric Hoffer
(g) "We have an obligation and a responsibility to be investing in our students and our
schools. We must make sure that people who have the grades, the desire and the will,
but not the money, can still get the best education possible." - Barack Obama
(h) "Tat Viddhi Pranipaten Pariprasnena Sevaya, Upadekshyanti Te Gyanam Gyaninstatwadarsinh" (Know the ultimate reality by being close to the wisest people; to attain
knowledge from them be very humble, ask questions sincerely and serve these great
masters with high respect.) - The Geeta
(i) "Ati Sundar Manav Jeevan Yo, Ajha Sundar Parnu Kaso Gari Ho
Gari karya Sudha Raspaan Are, Gara Manav Jeevan Sarthak Re"! - Dharani Dhar
Koirala
Need of VBE
VBE is highly needed in our modern society because our life is becoming more miserable.
The quantity of education has considerably increased, but the quality has decreased. Why
? the number of educated people has reached at a high level, but murder, hatred, and
selﬁshness have spread out like wildﬁre everywhere. Why ? many institutions are opened, 191
but only few civilized people are produced. Why ? degrees are available for all, but the
dignity has gone down. Why? trained people are produced from many institutions, but
sincere people are very few. Why? many books are written; much research is done; many
professional achievements are attained, but humanity is threatened. Why? therefore, we
need VBE.
The rate of suicide is going up in our society day by day. One of the very common factors
responsible for this is over pressure on students to get high marks in their exams. It is
happening due to the result of unhealthy and unethical competition. Similarly, it is not
only limited to a school level education, several suicide cases are taking place even at the
top level of academic institutions worldwide. The highest purpose of education is now
either disregarded or may be forgotten. The Vedas say - "Etat Desh Prasutasya Sakasat
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Agrajanman, Swam Swam Charitram Shiksheran Prithivyam Sarva Manava..." It means
that people who are born in this part of the earth should enlighten the entire world by
presenting the example of their own character.
History of the VBE in
The history of 's education is not so old; it may go back around 100 years only. In addition,
it was mainly inﬂuenced by the Indian education system. In the past, most of the educators
were brought from in , mainly. And, only a few wealthy people from the upper class
community had access to the opportunity of getting education from the Indian educators.
According to the past history of 's education system, it was basically based on the Gurukul
system. Balaguru Shadananda, Swargadwari Mahaprabhu, Galeshwar Baba, Saint
Gyandildas etc. offered several contributions to the Gurukul system in . Beside this, there
was not any formal education system in. Similarly, many other Pandits and Gurus also
provided Gurukul based education in the local communities as per their proﬁciency level.
During the Rana regime, it was quite strict to achieve education for ordinary citizens. Even
at the time of such a fearful regime, Gurukul based education system was available formally
or informally at the local level. Indeed, this system had also contributed to preserve our
culture and tradition supporting the light of Vidya.
Universal value of education
Education is not only for news but also for views; it is not only for information but also
for inspiration; it is not only educating but also enlightening. It is quite an integrated
process. An educated person should have all kind of qualities. Education and training
should make every individual capable physically, mentally, intellectually, emotionally,
socially, creatively and spiritually. Therefore, some universal values ideals of “love, peace,
respect, tolerance, forgiveness, co-existence and non-violence” should be accepted by
all the educators worldwide. Theses values are truly indispensable, devoid of which, our
society cannot sustain itself and people will forget humanity. And, we can easily imagine
the future ahead and fore-see what our future will be like. No matter what our religious
beliefs are, what our practices are, but there are ultimate goals which one has to achieve in
life. Everyone always aspires to love, peace and happiness, and that includes a spiritually
balanced life. Even a person who may not be spiritual should also believe and practice the
ideals of love, peace, tolerance and service.
National and Cultural Values
192 One should recognize his/her nation and culture. Knowing about the world is quite good,
but knowing about our own culture, history and traditions is more important. How can
education cut off us from our own roots ? How can education impart only information
but give no positive feelings for our own country ? Education which cannot develop any
respect and love for our own family, society, country and humanity will produce selﬁsh
individuals, and selﬁsh people can be violent and dangerous for humankind. Therefore, we
need VBE which can impart a true, scientiﬁc, holistic and positive knowledge of culture,
tradition, society and spirituality. In 's perspective, VBE can include festivals, Sanskaras,
family systems, art, language, music, life style, diversity in unity, local archeology, temples,
Gumbs and Bihars.
Through value-based education and training, we can ﬂourish the eternal truth like “Sarba
Dharma Sambhab”. Equal respect towards all the great world religions and faiths is the dire
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need of the today’s world. This will help eliminate all forms of discriminations prevailing in
our society. Value-based education provides a strong foundation for getting rid of centuryold discriminations based on language, caste, gender, class, region and religion. The society
will then be harmonious.
International Practices of the VBE
The realization of VBE has become quite strong in last few decades on a global level.
The negative forces like selﬁshness, hatred, terrorism, individualism, violence, intolerance,
etc. have now become day-to-day problems in the world. The phenomena such as family
breakdown, increasing of negative attitude and spread of health hazards like drugs and HIV/
AIDS seem to be escalating worldwide, which have now terriﬁed humanity. These are, of
course, very threatening challenges to the peaceful existence of humankind. It seems that
our future is dismayed and horriﬁed now not because of anything else other than our own
deeds, achievements and productions. However, some good activities and practices for the
promotion of the VBE are going on all around the world. Some of the famous institutions
working for the VBE are - The –, - –, Brisbane Independent School-Australia, Brockwood
Park Educational Centre-UK, Democratic School of Hedera -Israel, Hope Flowers
Secondary School- Palestine, Osho Ko Hsuan School-UK, Shanti Niketan- India, School
of Thinking, School of Total Education, Sri Aurobindo International Centre of EducationIndia, Rishi Valley School–India, Robert Muller Centre for Living Ethics-UN, School
of Philosophy-UK, Alternative Education Resource Organization (AERO), International
Democratic Education Conference (IDEC) etc.
Implementation VBE
Talking about VBE is quite an easy job, but implementing it is a daunting task, which
needs the strongest determination. Presently, ’s education means just achieving around 80
% in academic exams and then going abroad in the name of further education. Actually,
unless we can create a very healthy and pleasant educational environment, VBE cannot be
implemented at academic institutions. First of all, we should all fully agree that without VBE
we cannot have a safe society, a developed country and a harmonious family environment.
Therefore, we need to ﬁnd out some practical ways to apply VBE, e.g. starting VBE from
junior classes, developing a strong commitment of all academic institutions, encouraging
parents for their persistent support, producing more trained, dedicated and teachers, trainers,
educators, students and volunteers establishing supportive administrative teams and so on.
A well organized library equipped with relevant reference books and audio-visual cassettes
of course helps as an additional and supportive means and resource to inculcate the value 193
based education in the children.
Method of Teaching VBE
General education can be transferred, but VBE should be transformed. VBE is more
teacher-based than text books. It is more awakening, not only informing. It is life-oriented,
not exam-oriented. Therefore, we need to create a special environment in institutions to
transform VBE in students. First of all, we need trained, committed and spiritually motivated
teachers for VBE. The pedagogical methods for implementing VBE may be stories,
poems, prayers, songs, mantras and bhajans. Similarly, special camps can be organized.
Likewise, special Satsangas can be helpful. It is apparent that all the festivals hold several
values such as environmental, social, scientiﬁc and spiritual. It is therefore imperative to
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integrate festivals into teaching /learning process so as to make children realize importance
and values of the festivals. The whole process should be very peaceful, harmonious and
motivational. One should get answers by asking himself or herself. The whole environment
should be free from stress, fear and confusion. Extreme materialistic attachment has made
our life very narrow; therefore, one should be able to open up the mind and heart freely and
inﬁnitely. Actually, VBE does not require any set text books; rather than that, the whole
institution should be based on VBE. It should be applied through various methods in order
that everyone can understand it and follow it automatically and positively.
Practices of VBE in
Although it is quite challenging to apply VBE at present in , a few schools and colleges
have been working on the promotion and implementation of VBE formally or informally.
A few major obstacles to the application of VBE are lack of good governance, unhealthy
education environments, pressure of private money-making institutions, and unstable
political situations. However, few institutions are coming up slowly with a deep realization
of VBE. At present in Nepal, some educational institutions namely Hindu Viddya Pith
(HVP) Nepal, Sai Education foundation, Chetana Vidyashram, Alok Vidyashram,
Budhaneelkantha Ashram school, DAV, , Pranavananda Ashram school, St. Xavier's, St.
Mary's, etc. seem to be working towards this direction. Perhaps these institutions might
be struggling with several constrains. Nevertheless, they are working determinedly for the
promotion and application of VBE at their level.
Informal Contribution for VBE in
There are many other institutions in which are working informally for VBE. These
institutions are still not recognized or noticed by the government, but their contribution
for VBE at the local level is really praiseworthy. On the one hand, the private schools
are selling the dreams of going abroad; and on the other hand, the government schools,
with highly politically-motivated teachers, are good for nothing and are the centers for
the slogans of political parties. Who will then take the responsibility for VBE? Therefore,
some institutions have come up with a strong zeal for saving and implementing the VBE.
They are committed to promoting the ancient Gurukul education system through informal
packages even in this modern materialistic time. These institutions are Satya Sai Bal Viakas
Kendra, Bal Vihar of Chinmaya Mission, Children’s Study Club of Shanti Sewa Ashram,
Centers of Om Shanti, Krishna Pranami Sewa Samiti, Art of Living, Gayatri Pariwar, etc.
They have been working constantly for VBE to restore values in society and impart good
194 lessons of humanity.
Consequences of the Current Education System in
The present Education system of has, no doubt, produced a number of students. Similarly,
many challenging and competitive subjects have been introduced that have increased
the level of education. Many demanding subjects are now taught in; many good and
competitive universities and colleges are now formally established in different parts of the
country. This is what we can regard as good future. Nonetheless, the main question about
VBE is still not addressed by any modern universities, colleges and schools. Why is such
an essential and fundamental education ignored? Is it because parents are uninterested or
because of unhealthy ﬁnancial competition amongst academic institutions? Is it because
the government does not have any policy, guidance and control ? Therefore, modern
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education is producing more selﬁsh youths. Brain drain is massively increasing; negativity
is expressed at every level. Violence, hatred, crime and enmity are now like common
problems; civic sense is disregarded at every level; human rights are completely violated.
Social and cultural values are forgotten and love for nation and nationality sounds like a
joke. So, the big question is here– "where are we heading to?"
Likewise, the present political situation in Nepal has damaged the spirit and sensitivity
of VBE. Everyday activities such as strike, destruction etc. have formed very negative
attitudes in the mind of our children. Truly speaking, they do not see any future in their
country. They are grown with despair and hopelessness and are raised with the pollution of
burning tyres.
Commitment and the way forward
It is quite essential to take necessary steps for VBE on time. Just patching up problems will
not ensure us a safe and peaceful future. We have realized very clearly that brain drain is a
serious problem for. Violence has now reached even our personal life. Frustration amongst
youths is very common, and negativity and suicide are now common. The family system is
getting weaker day by day; the children are crazy for violent movies. The cases of sexual
harassments are increasing. So, the government should take bold steps; educators should
come forward with very pure hearts and intentions; schools and colleges should work on
it collectively; parents must decide now what they want for their children and we should
know what we hope from our own children.
Conclusion
There is a famous saying : "better late than never". So, we must start now. Educators
worldwide are now quite worried; therefore they have started various packages and
discussions at their level. Names could be any- Holistic Approach to Education, Global
Education, Democratic Education and Home Schooling System (USA), Alternative
Education etc. They are all working for VBE directly or indirectly, formally or informally.
So, we must awake and work now. It will also be helpful to establish the concept of New
, if we foster VBE. In fact, the bright future of our nation depends on the children as there
is a saying : "If you plan for one year, plant rice. If you plan for ten years, plant trees. If
you plan for 100 years, educate children". Our ancestors gave us the highest message of
VBE - "Satyam Gyanam Anantam Brahman”. Therefore, after the completion of education
at Gurukul, the Gurus ﬁnally used to sermonize their students in the graduation ceremony
- Satyam Vad, Dharmam Char, Swadhyayan-ma Pramad, Matridevo Bhav, Pitridevo Bhav,
195
Aachryadevo Bhav etc. Consequently, the time has again come to revive and restore our
ancient knowledge based on VBE in this modern age without being biased, extremist,
prejudiced and orthodox. It is only ancient knowledge and Vidya which will change the
attitudes of our children making them complete human beings. And, in return they will
change the entire human society.
"Vidya Dadati Vinyam, Vinayat Yati Patratam; Patratwat Dhanama-pnoti, Dhanat Dharma
Tat Sukham"
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Abstract
Constructivism is a recent applicable approach among the different methods of teaching,
which was developed to improve the teaching learning activities. The instruction of these
days is based on teacher centre learning whereas constructivism look for better things
for children to do and will learn by doing. How a learner's existing or prior knowledge
to incorporate new knowledge based on their learning experiences and the theory based
on the principle that knowledge is not discovered but constructed in the mind of learner.
The resulting perception and effects in the classroom is evident in students’ recognition
that is legitimate on involving questions. Most of the teaching strategies are found to be
autocratic and traditional. It is too difficult to choose appropriate methods of teaching so
as to meet to students’ need and interest. The learning of science in Nepal is facing many
problems due to lack of qualified and untrained teaching, teacher materials, laboratory
facilities. To overcome these problems, constructivist methods should be used spices to
develop the scientific ideas, concepts and active participation of students in classroom
activities.
Introduction
Constructivism is a learning theory in which learning is seen as an active process in where
learner constructs new ideas or concepts based on their prior knowledge. Constructivism
is the view in which active role of the learner in building understanding and making
sense of information. Constructivist believes on the construct of meanings based upon
air interactions surroundings. So, it is a model or metaphor of how learning takes place
actively. It can only be understood through two roots.
i. Ontology: to issues concerning the nature of being and seeks to answer the question.
ii. Epistemology: related to the origin, foundation, limit and validity of knowledge central
question of epistemology.
The constructivist perspectives are grounded in the research of Piaget, Vygotsky, Brunner,
Gestalist, Bartlett as well as educational philosophy of John Deway. There are various
196 types of constructivism.
i. Cultural constructivism
ii. Radical constructivism
iii. Critical constructivism
iv. Social constructivism
v. Genetic epistemology
vi. Cybernetics constructivism
According to Jean Piaget, human beings develop increasingly more complex level of
thinking in deﬁnite stages. Teaching is the creation of environments in which students'
cognitive structure can emerge and change. The learner constantly creates and recreates his
own model of reality.
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In another way, L.S. Vygotsky was the founder of social constructivism. An important
concept for social constructivists is that of scaffolding which is the process of guiding the
learner from what is presenting known to what is to be known.
In the Vigotky’s view, child learns from the society. Children solve practical work with the
help of their speech as well as their eyes and hands which have social origins. They learn
through interaction with others. According to Vigotsky (1978), learner problem solving
skills fall into the three categories.
i. Student cannot perform
ii. May be able to perform
iii. Can perform with help
In most of theories in cognitive science include some kind of constructivism because these
theories assume that individual construct their own cognitive structure as they interpret their
experiences in particular situation. The basic assumptions constructivism are as follows :
Focus as on knowledge construction/ All knowledge is constructed.
Learning is an active process.
Individual make meaning through the interaction with each other and with the
environment they live in.
Knowledge is not merely a commodity to be transmitted, encoded, retained and
reapplied but a personal experience to be constructed through a previous knowledge.
Learner is a unique individual.
Social and cultural background of student is signiﬁcant.
Instructor is taken as a scaffolder.
Collaboration among learners.
It is focused on contextualization.
It is focused on whole learning.
Each learning is meaningful.
Flexible learning is signiﬁcant
There is zone of proximal development.
Learning is an active process of constructs rather than acquiring knowledge.
Instruction is a process of supporting that construction rather than communicating
knowledge.
All knowledge construct through the process of reﬂective abstraction.
Learner’s cognitive structures facilitate the learning process.
197
An individual’s cognitive structures is constantly developing.
As discussed previously, in constructivism, all learning needs to construct their own
knowledge and understanding. According to Malone and Taylor (1993), human knowledge
is a process of personal cognitive construction, or invention undertaken by the individual
who is trying to make sense of his social or natural environment.”
Constructivist Curriculum
Constructivism focuses on the student-centered curriculum which is comprehensive and
highly subjective.
“While it should seem fairly obvious that students are not “blank states” and that some form
of construction process takes place in the development of learning.” (as cited in Sharma &
Sharma 2011). In the constructivist curriculum, following aspects are focused.
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Child-centerness
Subjectivity
Challenge and stretch learner’s competence
Focused on more knowledgeable order (MKO)
Authentic activity connected to real life environment
Interaction between learner and learning task
Social experience; embedded learning
Encourage next of ownership and voice of student in the learning process
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In the gist, should not be divided into different subjects or compartments but should be
discovered as an integrated practices that consideres learner as a whole rather than a passive
part of it.
Constructivist Learning Design
Learning is not a process that takes place inside our mind, nor it is
a passive development of our behaviours that is shaped by external
forces the meaningful learning occurs when individual are engaged
in social activities (McMohan 1997, as cited in Dhakal and Koirala
2009). The most important element in the process of teaching and
learning tables as on the right side:
According to the biological science curriculum studies (BSCS),
date, Roger Bybee developed the ‘Five Es’ model. They are :
Engage
Explore
Explain
Elaborate
Evaluate
Constructivist learning environment
In the constructivism the student/learner constructs a new knowledge/ideas so a certain
type of environment is created, i.e. real world environment which provides a variety of
experience to the child. According to Jonasgen (1994) as cited in Radha Mohan, following
are the characters of the constructivist learning:
Provide multiple representation of reality
Represent that complexity of the real world
198 Emphasise on knowledge construction
Stress authentic task in meaningful context
Provide real life settings
Encourage reﬂection on experience
Enable content- and context-dependent knowledge construction
Support collaboration and social negotiation among learners
Some teaching strategies of constructivist approach
There are many strategies in the ﬁeld of teaching but construction of knowledge is one
of the most important metaphors. So, in this epistemology some certain strategies are
necessary. Some important teaching strategies of constructivism are:
Dialogue and instructional conservations
Co-operative learning
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Problem-based learning
Inquiry learning
Cognitive apprenticeship
Collaborative learning
Interpersonal and intrapersonal interaction
Instructional analogies
Developing higher mental process, i.e. high critical thinking
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Constructivist Classroom
In the constructivist classroom, a teacher need to create an atmosphere in which students
discuss one another, share ideas with peer groups and have in a healthy environment.
According to the Duschi and Gitomer (1991), constructivist classroom a developed in
‘Portfolio culture’. The term portfolio culture refers to convey an image of a classroom
learning environment that reﬂects a comprehensive interplay between teacher, student and
curriculum. The constructivist classroom has following features.
Heterogenous classroom
Develop must ‘portfolio culture’ in classroom environment
Interaction between teacher-learner and learner-learner
Real-world situation
Participatory classroom environment learn without fear classroom environment
Classroom environment is non-threatening to allow free discussion and meaningful
dialogues
Shared knowledge with more knowledgeable others
It hand-on-experience to learners
Inclusive educational provisions
‘knowledge sharing’ rather than ‘knowledge imparting’
A Constructivist Teacher
In this model, it is most important to know the prior knowledge and understanding of
students. Learners use prior knowledge to help to make sense of the new knowledge being
constructed. This helps learners think critically and make informed decisions. The teacher
should be perfect in the skill of
Testing prior knowledge
Eliciting students’ thought process
Bringing their misconception on the surface
199
In the constructivist theory, teacher should become a ‘prime resource centre’ but not be the
only primary source of information. The epistemology is the teacher is a facilitator, coach
and scaffolder, i.e. supporter to construct the knowledge.
Learner in Constructivism
Knowledge construction is the active learning process in which learner is not only knowledge
receiver, but he/she is active participant to construct knowledgeable ideas. Students/learners
challenge each other’s conceptualization of ideas in a very healthy environment and with
the attitude of learning to learn more.
Learner is very important to construct knowledge in constructivism because child has
the ability to create the ideas and sharing with their peers so that the role of learner is
not unhealthy competitor. It converts to the peer from competitor to a resource. In this
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metaphor, learner is :
Active learner
Creator of new ideas or concept
User of various method to construct knowledge
Interactor
Reﬂection of experience
Develop zone of proximal development
Evaluation System in Constructivist Approach
In the constructivist approach, teacher could develop the checklist in which the lists of
responses are a matter of ‘fact’ not of judgment. Constructivist advocates ongoing evaluation
rather than one-time evaluation at the end of the different course. There are many strategies
of the evaluation but in the ﬁeld of project work, activities centered action checklist is the
one proper guideline for evaluation. Some strategies used in evaluation of constructivist
classroom are:
Portfolios
Checklist
Presentation
Learner-learner (peer) feedback and assessment
Project report
Interaction of learner
Authentic assessment/ Examination
Conclusion and Suggestion
Science is a practical subject which includes various scientiﬁc skills (observation,
classiﬁcation, grouping, prediction, reasoning, interpretation, conclusion, drawing,
reporting, handling apparatus, record keeping, etc.). For developing such scientiﬁc skill as
well as scientiﬁc attitude, the constructivist approach is suitable and most effective method
for science teaching. It concludes that ‘learner is active’ and teacher as ‘scaffolder’.
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Abstract
This is a research and experience based article. The research was carried out in
Kathmandu district. The major objective of the study was to find the degree of the
effectiveness of teachers training in teaching of mathematics in secondary level. This
research was mainly carried out on the two null and alternative hypotheses. They were
(a) there is no significant difference between the results from trained and untrained
teachers, and (b) the result from trained teachers is better than untrained teachers.
The study was both quantitative and qualitative in nature. The T-test was applied to
compare the mathematical achievement of the students taught by trained and untrained
teachers. In the test, the mean and the Standard Deviation (SD) were calculated and
shown diagrammatic reprehensive in the analytical part. One hundred and 28 students
and four teachers were selected as sample of the study. The researcher found that the
teacher's language and appearance in the classroom, use of board and command over
the subject matter were found satisfactory where as the aspects of teachers' preparation
and the use of instructional material were found poor in mathematics . Similarly, in
the initiation of lesson, sequence of subject matter, students' participation, teacher's
activities and conclusion of the lesson were not found satisfactory.
Abbreviations used
Key Words: achievement, public schools, privet schools, trained teacher, untrained teacher,
secondary level, effectiveness, investigation.
Introduction
Training can be deﬁned in different ways. Training is a process to impart special skill to a
person through practice. Teacher training is a programme in which they are trained to teach
their students using scientiﬁc techniques and methods. "Training is to prepare or be prepared
for a job, activity or sport, by learning skills or by mental or physical exercise." (Cambridge
International Dictionary of English, 1995: p1548). It is an occasion of practicing skills and
doing exercise. According to Oxford Advanced Learner's Dictionary Training is "process
of preparing or being prepared for a sport or job."
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Accepting the need and implication of mathematics in daily life, Roger Bacon said:
Mathematics is the gate and key of the science. Neglect of mathematics work injury to all
knowledge, since he who is ignorant of it cannot know the other sciences or it can not know
the other sciences or the things of world. And, what is worse, men who are thus ignorant
are unable to perceive their own ignorance and so do not seek a remedy. (Eves, 1983: p.65)
In the context of Nepal, the subject mathematics has been accepted as one of the
components of education system since the time of Vedic Period. During the period of
Vedas, the sacred writings of the Hindus were composed one of these "treats mathematics".
Formerly, mathematics had been included as a subject of instruction in every level with the
establishment of Durbar High School in 1854 AD during the Rana regime. Till 1950 AD,
the progress of education in Nepal was taking place neither at sufﬁciently quick take place

lzIfs lzIff @)&!

Teacher Education 2071

nor in a really systematic manner. Since the dawn of democracy in 1951 AD, an awareness
of the value of education swept through the country. New schools started to established
and school enrolment increased on an unprecedented scale. In 1971 AD, the NESP was
introduced with aim of systematic development in the country. The National Educational
System Plan (NESP) declared the national, levelwise and classwise objectives and
developed new curriculum for every level of schools. The NESP mathematics curriculum
(1971 AD) has stated the role of mathematics in every life.
A well grounded understanding of mathematics is essential for everyday life as well as for
higher study in the ﬁeld of science and technology. Students apply mathematical concept,
skill, logical reasoning to many different kind of problems not only as student but also as
adult. No matter, what occupation student choose in his adult life, a mastery of mathematical
concept, skill and processes will certainly increase his efﬁciency and effectiveness. (Sidhu,
1997). The NESP has also emphasized to make mathematics life oriented. Mathematics
has been taught as a compulsory subject in each level of school education system in Nepal.
Now, National Centre for Educational Development (NCED) is an apex body for school
level in service training. All university has responsibility for pre-service training. According
to the School Sector Reform Program (SSRP), the NCED lunched Teacher Professional
Development Programme (TPD) some years ago. According to the TPD, every community
school teacher is supposed to complete 3 modules of the programme in ﬁve-year period. A
module consists of three segments. One full course of the TPD consists of three segments
: Module I, II and III. One module is of 10-day period. Similarly, the 10-day period of a
module has been segmented into 3 parts as: Training Workshop (TW), Self-Study Exercise
(SSE) and Instructional Councelling (IC). The TPD is also called teachers' need based
training. For the successful implementation of the progamme, the NCED mainly conducts
several support programmes like Master Training of Trainer (MTOT), trainer packages
development and follow up support, etc. Similarly, other supporting programmes like
Trainer of Training (TOT), packages development and follow up support are also conducted
by Educational Training Centres (ETC) in regional level and Lead Resource Centre (LRC)
in local level. Finally, basic but core programmes like teacher training, need collections,
modules development and follow up support programs are implemented by LRCs and RCs.
In the background given above, this study has made an attempt to investigate the
effectiveness of teachers training program in mathematics at secondary level on the basis
of students achievements and to explore the teaching strategies followed by trained and
202 untrained teacher in mathematics.
Chart 1

Where, TT = Trained Teacher and Untrained T = Untrained Teacher.
The present study entitled “Effectiveness of teachers training program in mathematics
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at secondary level” was quantitative as well as qualitative in nature. It was designed to
examine the effectiveness of the teacher training programme at mathematics in secondary
level. The present research has been conducted in the eastern side of Kathmandu district.
For quantitative data, researcher has been selected the result of grade ten students from
four schools. Among them two involved trained teachers and other two involved untrained
teachers. A short description has made in strategies and process adopted by teachers at the
time of teaching in class room. Data has been collected statically from the second term
examination record of class ten students of the year 2068 B.S.
Analysis and interpretation of data
Data were tabulated and analyzed using mean variance and one tailed t-test at the 5%level
of signiﬁcance.
Table 1
Distribution of Mean Scores and Standard Deviation
SN
1
2
3
4

Group
Public school
Private school
Public school
Private school

(A)
(B)
(C)
(D)

Result
Trained teacher
Trained teacher
Untrained teacher
Untrained teacher

Total no. of students
40
41
25
22

Mean
54.80
65.01
49.84
37.68

S.D.
19.09
11.02
18.14
8.03

One-tailed t-test; t 0.05,42 =1.645
In the Table 3, above the summary statistics of the achievement scores of the two groups'
public trained and public untrained are presented. The table also presents the mean and
the standard deviation of both groups with their t-value in the sample No. 40 and 25. The
mean score obtained from public trained was 54.80 and the S.D. 19.09. Similarly the means
scores obtained from public untrained was 49.84 and the S.D. is 18.14. In the table, we can
see that the mean score of public trained was higher than the mean score of public untrained
and the S.D. of public trained was also higher than the S.D. of public untrained. From
Table 3, t-value (calculated) was 1.71 and t-value (tabulated) was 1.645 at the 5% level
of signiﬁcance and 42 degree of freedom. This shows that t-value (calculated) is greater
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The data were analyzed among the following group and bar-graph also drawn to show the
comparative study.
1. Comparison of mean scores and standard deviation between public school trained and
public school untrained teacher.
2. Comparison of mean scores and standard deviation between privet school trained and
privet school untrained teacher.
The comparison of mean scores between public school trained and public school untrained
teacher and privet school trained and privet school untrained teacher have been presented
in table in Table 2, and 3 respectively.
Table 2
Comparison between public trained and public untrained teacher
Groups
No. of students
Mean
S.D.
t-value
Level of
Signiﬁ
cance one
Public Trained (A)
40
54.80
19.09
203
tailed at 5%
1.71
Public Untrained (C)
25
49.84
18.14

than t-value (tabulated). It indicates that there is signiﬁcance difference between the mean
scores of result from trained teacher and the mean score of result from untrained teacher.
Hence, the null hypothesis Ho:1 = 3 was rejected and the alternative hypothesis 13 was
accepted i.e. the result from trained teacher is better than the result from untrained teacher.
Table 3
Comparison between private trained and private untrained
t-value Level of Signiﬁcance
No. of
Groups
Mean
S.D.
one tailed at 5%
students
Private Trained (B)
Private Untrained (D)

41
22

65.01
37.68

11.02
8.03

11.29

Teacher Education 2071

One-tailed t-test; t 0.05,42 =1.645
In the above Table 4 given above the summary statistics of the achievement scores of the
two groups privet trained and privet untrained teachers are presented. The table also present
the mean standard deviation of the both groups with their t-value in the sample No. 41 and
22. The mean score obtained from privet trained teacher was 65.01and the S.D. was 11.02.
Similarly, the means scores obtained from privet untrained teachers was 37.68 and the S.D.
is 8.03. Here, we can see that the mean score of private trained teacher was higher than the
mean score of private untrained and the S.D. of privet untrained was also higher than the
S.D of privet trained.
From the Table 4, t-value (calculated) was 11.29 and t-value (tabulated) was 1.645 at the
5% level of signiﬁcance and 42 degree of freedom. This shows that t-value (calculated) is
greater than t-value (tabulated). It indicates that there is signiﬁcance difference between the
mean scores of result from teacher involved in teacher training program and the mean score
of result from teacher who did not participated in teacher training program. Hence, the null
hypothesis Ho:2 = 4 was rejected and the alternative hypothesis 24 was accepted. i.e.
the result from trained teacher is better than the result from untrained teacher.
Findings, recommendation and future direction
a. Comparison between trained and untrained mathematics teacher
The present study found that the teacher training programme in mathematics at secondary
level mostly effective but not sufﬁcient. On the other hand, trained secondary level
mathematics teachers had positive attitude than untrained mathematics teachers.
204 b. Teacher preparedness
The study showed that some trained teacher depended upon the mentally prepared lessons
because they were smart enough to plan the classroom activities in written form. On the
other hand, teachers, who were not rained, could not have better plan about the lesson.
They were also not able to perform better in the teaching of mathematics at secondary
level. It was also seen that their classes were less practicable. So, the lesson plan and its
implementation should be compulsory developed and implemented in future.
c. Use of teaching materials
Most of the schools are using teaching materials like textbook, teachers guide, teaching
aids and other instructional aids. Teaching materials prepared for the average suburban
child do not meet the need of a vast number of secondary children. In the context of present
study, both trained teachers had knowledge about teaching materials and seen that they
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rarely use those materials but on the other hand, untrained teacher also had the little idea
about different teaching materials but they did not use any kind of material, mostly they
used lecture method in the explaining section. So, this types of lecture method should be
replaced with practical and child-centered methods.
d. Teaching process
Secondary level mathematics teachers expected to use different methods of teaching
while teaching different topics of mathematics. Both trained and untrained teachers used
lecture method. Sometimes, the teachers used more than one teaching method in the same
class and more of the untrained teachers believed traditional teaching methods. So, Child
friendly and child friendly methodology should use to replace the traditional approach in
their teaching learning process.
e. Child learning practice
Learning in our rural secondary schools takes place mostly thought rote learning and
memorization, but thinking to learn through problem solving and creative activity is not
yet in practice. Most of the children in the secondary classroom spend their time in nonlearning activities because of the distraction caused by poor physical facilities, absence
of teachers and lack of proper enthusiasm. So, the child learning process should be based
on child-friendly. Similarly, by maintaining the regularity of the teachers in mathematics
classes, assignment of project work and other practical work according to the curriculum
should also be given.
f. Homework assigned
Homework is one of the several instructional factors which should be taken into account
which is substantial. The practice of doing homework leads the students to have better
result. It is only possible when teacher encourages his/her students for practicing lesson/
exercise. In this regard, this ﬁeld observation showed that most of the children were not
found so sincere about their homework, although the trained teacher had assigned homeworks. It was also found that the main reason of not doing homework was due to the
teacher's negligence of correction, as the response given by the students. Similarly, it was
also seen that the most of the works were carried out by the teachers themselves.
g. Teaching activities of teachers in classroom
Most of the secondary teachers were not found satisfactorily aware of aims and instructional
method of teaching in secondary level. The use of knowledge and skills acquired from the
training were found reﬂected in the range of teaching activities of teachers in the classroom. 205
Student motivation, variety in teaching methods, use of educational materials, interaction
between teachers and students, teachers mobility in the classroom presentation style of
instruction, students efﬁciency, student discipline and student evaluation etc reﬂected by
trained teacher were found much better than untrained teacher.
h. Interest, motivation and attitude
Mathematics teachers generally have positive attitude toward training because they think
positive attitude is important in teaching learning process. But the mathematics trainings
are not satisfactorily developing fully interest, motivation and positive attitude toward
mathematics. So, the training should develop interest, motivation and positive attitude
towards training. For this, training should be need-based, research and project based,
computer and technology based, involving games, puzzle, etc. Similarly, it should be
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daily life orientated, historical, addressing the ethnic society, 21th century's mathematics,
applied, practical, based and addressing of crosscutting issues. In other area, the ministry of
education and their related organization can develop and implement the training curriculum
based on some newly developed approach to teaching like Value-based Education (VBE),
Yoga, Dhyan, meditation, life cycle management, positive thinking, creativeness, spiritual
development etc.
i. Policy and implementation level
The training conducted by NCED, ETCs and LRCs/RCs is semi practical based. The NCED
had no mathematics lab in the past. From the ﬁscal year 2070/071 BS, the NCED has been
establishing mathematics and science lab. The ETCs have general science lab and some
mathematics related materials but not frequently used. So, the NCED needs a national
level mathematics lab with the collaboration with other educational bodies and institutions
like CDC, HSEB, DOE, OCE, universities etc. Some national and international agencies
like Japan International collaboration Agency (JICA), AIT (Asian Institute of technology
(AIT), international mathematics organizations, etc can be other potential organizations
to work in collaboration in this ﬁeld. All the ETCs and the LRCs/RCs need well equipped
mathematics lab, because they conduct the training programmes in local level. Not only
this, all the schools also need mathematics corner in the class and a separate mathematics
lab for all the classes. Such programme of establishment of math corner and the lab can be
implemented through the NCED collaboratively with national and centre level organization
like CDC, OCE, DOE and other related national and international professional and donor
organizations. In future, NCED, ETCs, LRCs/RCs as well as the schools are suggested to
establish a separate mathematics lab to make mathematics easy, interesting and practical.
Similarly, subject-wise lab can also be established as prescribed by curriculum.
j. Curriculum and evaluation
According to the national curriculum, the evaluation system is fully paper-pencil based in
mathematics subjects from Grade 1 to 12. So, the bodies like Curriculum Development
centre (CDC), Higher secondary Board (HSCB) and universities must include internal
assessment 20 to 50% with project work, materials development, ethnic mathematics,
historical mathematics and their research, applied mathematics, etc. For examples historical
mathematics like Ghadi, Pala, Bipala, use of traditional Nepali calendar (Patro), Sever
(work of land measurement), making materials, mathematical arts and crafts, historical
and modern mathematical patterns and measurements (muthi, mana, pathi, ana, ropani,
206 biga,etc) can also be appropriate content areas.
Conclusion
The effectiveness of teachers’ training program is a matter of the extent of transformation
of training skill in the classroom instruction. It mainly depends up on the positive attitude
of the teacher. If the teachers have good and positive attitude they can bring variety to
the teaching by incorporating several concepts of mathematics like Value-based Education
(VBE), Yoga, Dhyan, meditation, life cycle management, positive thinking, creativeness,
spiritual development etc. Then only, the teaching of mathematics can be made need-based,
research and project based, computer and technology based. Similarly, the act of teaching
mathematics in school should be daily life orientated, historical, addressing the ethnic
society, 21th century's mathematics, applied, practical, based and addressing of crosscutting
issues. For doing all these, only the teachers are not alone, but also the government body like
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Ministry of Education and other implementing bodies are also seeking the potential area to
support the mathematics teachers by launching several teacher development programmes
and material construction, development and distribution programmes through the system.
Main thing is to have positive attitude and desire to learn in the teachers.
[ADB: Asian Development Bank, BPED: Basic and Primary Education Project, CERID:
Research Centre for Educational Innovation and Development, CERD: Centre for research
Education and Development, FGD: Focus Group Discussion, ICS: Institute of Community
Service, MOES: Ministry of Education and Sports, NESP: National Educational System Plan,
ODA: Overseas Development Administration, SEDP: Secondary Education Development
Project, TTP: Teacher Training Programme, ETC: Educational Training Centre. SSRP:
School Sector Reform Program, TPD: Teacher Professional Development Program, MTOT:
Master Training of Trainer, TOT: Trainer of Training, LRC: Lead Resource Centre (LRC),
RC: Resource Centre.]
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Abstract
This review has been carried out in relation to the Compulsory English – II course
prescribed for Class XII as a Core English under HSEB. The course is an integrated
general English course. To state the general description of the curriculum referred to
the class XII as a core course and to point out the strengths and weaknesses of the
curriculum to be improved are two major objective of this review.
The curriculum is an introductory and integrated course for the upper-intermediate
students, those things which are mixed and included here are needed to be a good and
an efficient curriculum. It has tried its best to connect the SLC, Class XI and diploma
levels by supplying enough grammar and literature. It is full of interesting and beneficial
topics for the teen-agers that are the positive aspects. In spite of those strengths, there
is lack of division of sections or parts, marks allotment, instructional strategies, detail
evolutional schemes and period distribution per sections which makes this curriculum
much traditional and less scientific.
Introduction to the study
The plus two (+2) level course is designed to bridge the school and university levels.
Compulsory English-II of Class XII is for a continuation of Class XI English building on to
the language skills and communicative competence introduced in the previous year.
This study has been carried out in accordance to the Compulsory English – II (English-51)
course prescribed for Class XII as a Core English under HSEB. The course is an integrated
general English course which treats English as a continuation of Class XI English.
Objectives of the study
a. To state the general description of the curriculum referred to the class XII as a core
course.
b. To point out the strengths and the things of the curriculum to be improved.
c. To give some recommendations for the further improvement and betterment of the
course.
208 Need of the study
Suitability of course contents, teaching approaches methods and techniques, and evaluation
procedures with analyzing the level of students are fundamentals to achieve the objectives,
goals, and aims of curriculum, course of study and nation respectively. Therefore, we can
say that frequent analysis of curriculum helps to add the important and recent things and
remove the irrelevant and old. On the other hand, this study report will equally be helpful
for not only the students, teachers, syllabus designers, and other many related personnel but
also those educators, who are engaged in Teacher Professional Development Programme
(TPD) course as participants, facilitator and course designers.
Introduction of the course
Compulsory English-II (ENG-51) is an integrated general English course which treats
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English as a continuation of Class XI English. This course content of this paper is divided
into two interrelated components. 1. Core English and 2. Extensive Reading and Writing
The ﬁrst component of this course is core English. The texts in this component primarily
aim at teaching various language skills in an integrated manner. The emphasis is given
on providing tools for using language for communicative purposes, and for receiving as
well as imparting information effectively All the targeted subject matters of this section is
included by 'Meaning into Words-Upper Intermediate: Student's Book and Work Book' by
Adrian Doff, Christopher Jones and Keith Mitchell; CUP..
The second section is 'Extensive Reading and Writing'. The prescribed materials for
this component expose students to various interesting and informative topics of global
interests and common human concern. These various interests of the section are taken
into consideration by 'The Heritage of Words' (a collection of poetry, prose and drama)
Kathmandu, 1998.
Nature of the course
The course entitled Compulsory English – II is a continuation of Class XI English which
builds on to the language skills and communicative competence introduced in the previous
year. It comprises altogether two components i.e. 1. Core English and 2, Extensive Reading
and Writing. The Core English deals with various language skills in an integrated manner
and the later deals with more examples of language in context and more fruitful readings.
The Core English is much functional, notional and grammatical whereas the Extensive
Reading and Writing is decorated with contextual, pleasure and fruitful reading materials.
This course helps the students to widen their concepts of structural concept of grammar as
well as some initial ﬂavour of English literature.
Analysis of general objectives
The general objectives of this course looks like a dynamic course. It shows that this course
has made an effort to provide English education for both academic and communicative
purposes. This course has tried its best not only to provide practical knowledge on
functional and grammatical areas but also to build the capacity of analyzing relationship
between structure and meaning. The last general objective suggests teaching structures in
context rather than in isolation.
Analysis of speciﬁc objectives
The speciﬁc objectives of this curriculum are clear, short and attainable within the prescribed
period. The number of the speciﬁc objectives is equal to the general ones but the speciﬁc 209
objectives are not presented according to the sequence of general objectives.
Analysis of units of the Core English
The core course has 15 units and each of which is based on a major functional or notional
areas of English. Each unit includes presentation materials which introduce key language
items and intensive controlled practice. Each unit has communicative practice and writing
activities. A language summary which lists the main points covered in the unit is another
strong aspect if this component.
After each unit there is an activities page. These activities pages give an opportunity to
combine and extend the language learned in earlier units. If there were placement of tenses
(whatever presented in the course) at the same place i.e. nearby placement it would be even
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better than that of the present.
Analysis of Extensive reading and writing
This component includes 5 poems, 6 essays, 6 stories and one play (drama) written by wellknown authors. The intention of this section is to provide the students extensive reading and
writing for academic and communicative reading and writings with a fruitful reading and
information. The intended intention of the course is exactly met by the above mentioned
contents by listing the different varieties in deferent genres i.e. under poems, stories, essays
and play.
The book prescribed for this section is 'The Heritage of Words-, Lohani, Adhikari, & Subedi,
Kathmandu, 1998' which is the collection of above mentioned varieties of literature. If the
book included any elaborations of pedagogical instructions for the teachers, it would be
easier to maintain uniformity and quality in content delivery in schools.
Assessment technique mentioned in the curriculum
Written examination of 100% full marks is prescribed for the course. The curriculum has
mentioned the types of test items that can be used to assess students' achievement in their
studies. The curriculum has also mentioned the intention of the questions in this way, "
Questions will be set to test students;' knowledge of the content of the textbooks as well as
their ability to use the linguistic tools and skills outside the prescribed textbooks."
General characteristics of the curriculum
The course of Compulsory English-II comprises two components which has got these
features in general:
1. Sections or parts are distributed in good hierarchy i.e. Component I – 60% marks and
Component II -40% marks. And his curriculum has further given the break-down of
the skill-wise weight-age i.e. 40% on reading and writing each and 20% on grammar
and language use.
2. Contents of the course have been organized chronologically in logical order.
3. 'Simple to complex' theory has been adopted for formulating the course.
4. Relevant points and information are motioned in the curriculum.
5. As it is a continuation of Class XI English, it builds on to the language skills and
communicative competence introduced in the previous year.
6. Since it is an integrated curriculum, it has the proper combination of all the skills.
210 7. The curriculum has clearly stated both general and speciﬁc objectives in clear-cut
language.
8. Evaluation scheme with component wise break-down of full marks is given under a
heading 'Evaluation Scheme'. It has also mentioned the types of test items that are used
to assess students' achievement in their studies.
9. Time allotment as the total period is also provided as an ease for students and teachers.
10. Grammatical chapters are also connected with Class XI.
11. Listening, reading and writing skills are focused much in compared with speaking one.
12. The stories and style of presentation are matched to the teen-aged students.
Strengths of the course
This course is designed as an integrative way. Strengths of the curriculum can be stated as
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follows:
1. It has included two components which include enough contents, relevant points and
information as efﬁciency of it.
2. Contents of the course are organized chronologically in logical order.
3. Simple to complex theory has been adopted as the better formulation of the course.
4. Inclusion of literature is adopted as fruitful and academic reading for the students.
5. Connection of the course of Class XII as a continuation of Class XI is one of the best
aspects of it.
6. Duration determinism in a total period is positive point.
7. Mentioning of prescribed and reference books is its important feature.
8. Interesting stories and love affairs are suited to the teenagers.
Weaknesses of the course
This course has mentioned enough contents, relevant point and information. However,
some limitations have also been realized as follows:
1. It lacks instructional techniques of the course.
2. Speaking skill has completely been ignored among the four skills.
3. Clear component-wise break-down of total time allotment or periods have not been
given.
4. Fully paper-pencil based annual examination system is not good.
5. Evaluation scheme is not found clearly mentioned.
6. Practical aspects have not been found anywhere.
7. Role of the Work book 'Meaning into Words' is not mentioned distinctly in the
curriculum.
Recommendations
1. It would be better to mention three sections or parts as three books represent.
2. Not only listening, reading, and writing but speaking skill should also be focused
equally for effective oral presentation skill.
3. If there were time or period allotment section-wise, it would be much beneﬁcial for the
students to plan for extensive reading.
4. It would be better to mention marks distribution section-wise.
5. Instructional techniques should clearly be included for teachers.
6. Assessment techniques and evaluation schemes should be mentioned in the curriculum
211
to facilitate the learners for positive wash-back effect.
7. List of the references and prescribed books can be increased for the extensive reading
for pleasure.
8. It would be much better if practical checking and self-evaluation sections were added
at end of the lessons.
9. The whole curriculum should be revised by adding instructional techniques with
appropriate periods and marks distributions.
Conclusion
As this curriculum is an introductory and integrated course for the upper-intermediate
students, those things which are mixed and included here are needed to be a good and an
efﬁcient curriculum. It has tried its best to connect the SLC, Class XI and diploma levels
by supplying enough grammar and literature. It is full of interesting and beneﬁcial topics
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for the teen-agers that are the positive aspects. However, there is found some weaknesses
of this curriculum as mentioned earlier.
There is not provided any division of sections or parts, marks allotment, instructional
strategies, detail evaluation schemes and period distribution per sections which makes this
curriculum much traditional and less scientiﬁc.
The curriculum as an integrated course is good, no doubt, but would be the best and modern
one if the points highlighted under recommended section would be addressed.
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